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School Environment Factors and Teachers’ Effectiveness for National Cohesion and Global
Competitiveness in Secondary School in Abia and Imo States, Nigeria
Chukwu, C.J., Iremeka,F.U.&Chikamadu, P.C.C
Abstract
The study examined school environment factors and teachers’ effectiveness for national cohesion
and global competitiveness in secondary school in Abia and Imo states, Nigeria. Two research
questions and two null hypotheses were formulated and tested to guide the study. The study
adopted a descriptive survey. The population of the study consisted of 2,954 teachers in both
Abia and Imo States public secondary schools. The total sample size for this study was 886
teachers in both Abia and Imo States public secondary schools. This was drawn through
proportionate stratified random sampling technique. The instrument for data collection was the
researcher self-structured questionnaire titled: “Impact of School Environment Factors on
Teachers’ Effectiveness Questionnaire ISEFTEQ” validated by three experts and tested using
Cronbach Alpha Method which yielded an index of 0.80. The instrument had two clusters of six
(6) items each. The items were structured on a modified 4 points rating scale of Highly Adequate
(HA), Adequate (A), Inadequate (I), and Highly Inadequate (HI) weighted 4, 3, 2 and 1 point
respectively. Statistical package for social science (SPSS) was used to answer the research
questions while t-test statistics was used to test the null hypotheses at 0.05 alpha significant
levels. The study found out Security of school environment and availability of instructional
Medias enhances teacher effectiveness. Hence, the study recommended among other things that
the government, school administrators, religious groups, and non-governmental organizations
should organize seminars, retreats, workshops and conferences regularly for to create
awareness on the relationship between school environmental factors and teacher’s effectiveness
Keywords:Security, School Environment, instructional materials, and Teachers Effectiveness.
Introduction
One of the greatest challenges before educationists, psychologists and policy makers in Nigeria
has been on how one can reach the optimal goals of establishing secondary school education in
Nigeria and how teachers can optimize their teaching ability considering the high rate of the
insecurity of school environments, out-dated teaching methods, and poorly made instructional
materials which an average student seems to interact with on daily basis. Starr (2002), in his
reaction posits that education transforms the human mind from a raw material state into a
finished product whereby an individual can function effectively and efficiently- physically,
socially, mentally, emotionally, culturally and technologically. Hence, Ogweno cited by Aliyu
(2013) in their opinions noted that the success of any educational Endeavour, whether on
science, arts or technical must rest solely on the conduciveness of the school environment.
The issue of school environment is multi-dimensional (Miller and Cunningham, 2011). The
environment here refers to facilities that are available in and around the school of which through
adequate interaction, can promote effective learning outcome (Zinna and Adam, 2003). The
facets of the school environment involve the physical, social and academic dimensions. The
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physical dimension include: the appearance of school buildings and classrooms, libraries,
laboratories, hostels, sporting/games facilities. Others are instructional materials, school size and
ratio of student- teacher in the classroom. Also included are the order and organization of
classrooms in the school, the position of chalk or whiteboard and the availability of resources to
afford safety and comfort (Olutola, 2012 and Obi, Johnson and Lawani, 2014). The social
dimension include: the quality of inter-personal relationship between and amongst students,
teachers and administrators, equitable and fair treatment of students by teachers and other staff
and the extent at which students and staff alike contribute to the decision making process of the
school ( Miller et al, 2011). The academic dimension include: the quality of instruction given to
students and the teacher expectations for good achievement from students (Miller et al, 2011). In
summary, school environment connotes all interacting human and material resources available in
the school which a child can see, hear, touch, feel and respond to during and after learning
experience (Obi, Johnson and Lawani, 2014). The specific interacting school environmental
factors which are capable of influencing positively or negatively on teachers effectiveness as
examined in this study include: insecurity, and availability of instructional materials.
Insecurity of school environment arises when students and teachers alike perceive the world
around them as life threatening jungle, unsafe for any learning experience, hostile, (Onifade,
Imhonopi &Urim, 2013) and shows signs of tension and conflict which are capable of affecting
the social, mental and emotional state of an individual (Nwangwa, 2014, Obi, Johnson &
Lawani, 2014). Insecurity can also arise when teachers‘ feel that they have no future or career in
the teaching profession, probably on the ground that what they are being paid might not be able
to take care of them and their family properly. Instructional materials are different teaching aids
or apparatus which a classroom teacher employs to facilitate his or her teaching so as to ensure
achievement of good results of a stated objective (Aliyu, 2013). Aliyu, (2013) further opined that
the availability and proper use of an instructional material helps to provide a concrete basis for
conceptual thinking; motivates the interest of students to learn and captures a person‘s
imagination.
In comparing the competency of teachers in developed countries with that of the developing
nations like Nigeria, Ogweno cited by Aliyu (2013) argues that the translation and the
implementation of educational policies, curriculum content and the instructional material
package lies solely in the hands of a good teacher. The quality of teacher therefore, is one of the
most crucial variables in the teaching and learning process as he or she determines the kind of
experience students are exposed to in the classroom (Aliyu, 2013). It is on this premise that
teacher effectiveness is discussed. Teachers effectiveness has been accepted as a
multidimensional construct since it measures a variety of different aspects of teaching such as,
subject mastery, effective communication,.- lesson preparation and presentation (Adu and
Olatunde, 2007) Imperatively, teachers are the hub of the educational system. Teachers are the
most important factor in students learning next to students themselves (Knapper & Wright,
2001). As such, the importance of teachers, the application of pedagogical knowledge into
classroom oriented plan of actions constitute most essential fabric upon which the success of the
school, its administration and the entire education system rest upon (Okolocha & Onyeneke,
2013). Education can bring about desirable transformation of one's culture of learning, mindset,
and orientation values. This can only happen in learners when the teacher possess a good mastery
of the subject matter, have a map to follow in terms of a well prepared lesson, grab the students
attention through effective class control mechanism, recognize student attention span, plan
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activities for the students by allowing them to participate actively in the teaching and learning
process. To this end, Ademola (2007) stated that an educational system with low quality teachers
will produce students with poor inspiration and aspiration. Such students, Ademola opined will
not grasp enough of the subject matter and cannot learn with ambition.
From the above, it becomes imperative that education as the key to development has the capacity
to upgrade teaching effectiveness as well as learning efficiency among learners. Efforts have
been made by the school administrators to improve the performance of public secondary school
students. The school environment, which include the classrooms, libraries, technical workshops,
laboratories, teachers' quality, school management, teaching methods, peers, school size, socio
economic background of parents, instructional materials, attitude of students and so on are
variables that affect students academic achievement (Adeola, & Oviawe, 2009), hence the school
environment and other variables remains an important area that has to be studied and well
managed to enhance students' academic performance.
However, from the foregoing, student‘s academic performance cannot be enhanced without
competent teachers that possess all the characteristic of effective teachers. It is on this note that
this study seek to find out the impact of school environment on teachers effectiveness as
perceived by teachers. A number of study have been carried out in this regard. For instance
Malgwi (2014) examined the teaching method used by teachers in college of education in Borno
State. The study was a descriptive survey. All the 12 teachers in the college were involved. The
results revealed that the more qualified and experienced a teacher is, the more effective such a
teacher will be in the lesson delivery using varied instructional aids and method of teaching to
boost the achievement level of the various mental categories of the learner.Similarly, Umaru
(2011) in a study examined the availability of instructional materials, its adequacy and relevancy;
characteristics of instructional materials, importance of instructional materials, and factors
affecting the use of instructional materials on students‘ academic performance in agricultural
science. The analysis of the study indicated that appropriate and well-designed instructional
materials used by an efficient teacher greatly enhance academic performance of students in
agricultural science.
Furthermore, Abdullahi and Terhemba (2014) in their study examined the effects of insecurity on
primary school attendance in Damaturu, Yobe State. The result of the responses indicated that
the level of primary school attendance under the crisis situation in Damaturu was found to be low
but of the male pupils were found to be lower than that of the female pupils, thereby resulting to
low achievement of male pupils in the area. From the findings, male and female pupils
significantly differ on the effects of insecurity on primary school attendance. Similarly,
Onomake and Ajinwo (2012) investigated safe learning environment in schools in Obio/Akpo
Local Government Area. Four research questions and four hypotheses guided the study. The
data analyzed shows that there was a general sense of insecurity of secondary schools in the area
caused as result of physical assault of teachers, rape of female students and female teachers,
bullying and reoccurring cases of cult related fighting within the school and around the school
environment. They further posited that most days of teaching and learning were omitted by both
staff and students due to insecurity.
In addition, Okoza, Aluede and Afen-Akpaida (2012) in their study also investigated insecurity
as a school environmental variable influencing the achievement of secondary school students.
The data analyzed indicated that learning environment affects the academic achievement of
4

students. Learning and teaching environment should implement six functions, namely: inform,
communicate, collaborate, produce, scaffold and manage. Okoza et al (2012) concluded that
learning environment that is free from barriers or distraction such as noise, gas/smoke pollution
and so on will promote students‘ concentration or perceptual focus on learning, whereas
unattractive learning environment that is characterized by bullying, crimes and poor management
by administrators will de-motivate the teachers as well as the learners.
This study however, focused on school environment factors such as insecurity and availability of
instructional materials and teacher‘s effectiveness. To the best of the researchers‘ knowledge, no
study of such nature has been carried out on the locale. Therefore, the aim of this study was to
fill this gap.
Statement of the Problem
The importance of teachers‘ effectiveness to the socio-political and economic development of
any nation cannot be over emphasized. The Federal Government of Nigeria in its giant strides
towards the overhaul and transformation of educational sector has led to the establishment of
several policies and programmes in the past decades. Despite these huge investments of
government towards the growth and promotion of Education in secondary schools, however, the
teachers ineffectiveness over the years seems to continue to be on the increase as shown in
teachers unwillingness to go to school as at when due, inability of teachers to use updated and
modern facilities, poor academic performances of students and many other factors.
Many seem to have attributed this ugly trend to a number of factors which amongst other things
include: insecurity of school environment, non-availability of instructional materials, and basic
teachers qualification. It appears however that there are not available empirical works on
Perceive impact of school environment factors on teachers‘ effectiveness in public secondary
school in Abia and Imo State. Therefore, the problem of this study put in a question is: what is
the Perceive impact of school environment factors on teachers‘ effectiveness in public secondary
school in Abia and Imo State.
Purpose of the Study
The purpose of this study was to find out the Perceive impact of school environment factors on
teachers‘ effectiveness in public secondary school in Abia and Imo State, Nigeria. More
specifically, the study sought to:
1. Determine the extent to which security of school environment enhance teachers‘
effectiveness in Abia and Imo States public secondary schools.
2. Find out the extent to which availability of instructional enhance teacher
effectiveness in Abia and Imo States public secondary schools.
Research Questions
To guide the study, thefollowing research questions were posed:
1.

To what extent does security of school environment enhance teachers‘ effectiveness for
national cohesion in public secondary schools in Abia and Imo States, Nigeria?
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2.

To what extent does availability of instructional materials enhance teacher effectiveness
for national cohesion and global competitiveness in public secondary schoolsin Abia and
Imo States?

Hypotheses
To guide the study, the following null hypothesis were formulated and tested at 0.05 levels of
significance:
HO1

There is no significant difference in the mean responses of male and female teachers on
the extent insecurity of school environment enhance teachers‘ effectiveness for national
cohesion and global effectiveness in public secondary schools in Abia and Imo States,
Nigeria?

HO2: There is no significant difference in the mean responses of male and female teacher on the
extent availability of instructional enhance teachers effectiveness for national cohesion
and global competitiveness in public secondary schools in Abia and Imo States, Nigeria?
Methodology
Theresearcher adopted a descriptive survey design. The population of the study consisted of
2,954 teachers in both Abia and Imo States public secondary schools. The total sample for this
study was 886 teacher (332males and 554 females) teachers in both Abia and Imo States public
secondary schools. This was drawn through proportionate stratified random sampling technique
to obtain about 30% from the population of the male and female teachers across the six (6)
education zones in the public secondary schools sampled in Abia and Imo States.
The instrument for data collection was the researcher self-structured questionnaire that had two
sections titled ―Impact of School Environment Factors on Teachers‘ Effectiveness
Questionnaire‖ (ISEFTEQ). The questionnaire was validated by two experts in the Department
of Educational Foundations (Administration and Planning) Faculty of Education, University of
Nigeria Nsukka. Their modification was adopted in drafting the trial draft of the instrument for
this study. The instrument was grouped into two clusters of six items each. However, Cluster A
was on insecurity of school environment. Cluster B was on availability of instructional materials.
The items were structured on a modified four points Likert‘s scale of Very High Extent (VHE),
High Extent (HE), Low Extent (LE), and Very Low Extent (VLE) weighted 4, 3, 2 and 1 point
respectively. Cronbach alpha was adopted for the reliability test and a reliability index of 0.80
was obtained and considered adequate for the study.
Mean Score and standard deviation were used to answer the research questions while t-test
statistics was used to test the null hypotheses at 0.05 alpha significant levels. To answer the
research questions, a benchmark mean score of 2.50 was calculated to judge the mean responses
from the respondents. Thus, any mean response above 2.50 was regarded as adequate, otherwise
was regarded as inadequate. The hypotheses were tested at 0.05 levels of significance with
appropriate degree of freedom, using t-test. Statistical Package for Social Science (SPSS) was
used to run the analysis.
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Results:
Research Question One: To what extent does security of school environment enhance teachers‘
effectiveness for national cohesion and global competitiveness in public secondary schools in
Abia and Imo States, Nigeria?

S/N
1
2
3
4
5
6

Table 1: Mean ratings and standard deviation of male and female teachers on the extent
security of school environment enhance teachers’ effectiveness for national
cohesion and global competitiveness in public secondary schools in Abia and
Imo States, Nigeria.
Cluster 1: Security in school
Mean Std. Deviation Decision
𝒙
A well secured environment enhances teachers‘
Accepted
2.81
1.082
effectiveness.
When teachers‘ career is secured, their effectiveness
Accepted
2.56
.963
will be enhanced.
When school environment is devoid of environmental
Accepted
3.20
.935
hazards, teachers‘ effectiveness will be enhanced.
A friendly environment enhances teachers‘
Accepted
2.71
1.091
effectiveness.
Prompt and timely payments of teachers‘ salaries and
Accepted
3.20
.935
benefits enhance teachers‘ effectiveness.
When teachers‘ welfare is properly taken care of the
Accepted
2.87
1.037
effectiveness will be enhanced.
Accepted
2.89
ClusterMean𝑥
1.01
886
Number of Respondents
Benchmark mean score
2.50
Tables 1 show that the cluster means of the 1-6 items was 2.28 which are above the real limit of
2.50 of a 4-point rating scale. This means that the respondents agree to a high extent that security
of school environment enhance teachers‘ effectiveness in Abia and Imo States public secondary
schools. The Table also revealed that the cluster standard deviation of the 1 - 6 items was 1.01
which shows that the respondents were not far from the mean and the opinion of one another in
their responses on the extent security of school environment enhance teachers‘ effectiveness for
national cohesion and global competitiveness in public secondary schools in Abia and Imo
States, Nigeria.
Research Question Two: To what extent does availability of instructional materials enhance
teacher effectiveness for national cohesion and global competitiveness in public secondary
schools in Abia and Imo States, Nigeria?

S/N

Table 2: Mean ratings and standard deviation of male and female teachers on the extent
availability of instructional materials enhance teachers’ effectiveness for
national cohesion and global competitiveness in public secondary schools in Abia
and Imo States, Nigeria.
Responses
Mean Std. Deviation
Decision
7

7
8

9
10

11

12

The availability of instructional materials enhances
teachers effectiveness
When teachers and students have the needed
instructional materials teachers‘ effectiveness will be
enhanced
Large and spacious classroom environment enhances
teachers effectiveness
Schools with modern instructional media do better that
school with little or no instructional media in terms of
teaching effectiveness
Teachers who teaches with laptops, projectors and
other electronic medias are more effective than those
teachers who do not
Teachers effectiveness is enhanced when they
improvise rather than not using any instructional aids
Cluster Mean
Number of Respondents
Benchmark mean score

3.19

1.039

Accepted
Accepted

2.88

.949

3.47

.851

Accepted
Accepted

3.25

.947

3.47

.851

2.88

.949

3.19
886
2.50

.931

Accepted

Accepted
Accepted

Tables 2 show that the cluster means of the 6 - 12 items was 3.19 which are above the real limit
of 2.50 of a 4-point rating scale. This means that the respondents agree to a high extent that
availability of instructional materials enhance teachers‘ effectiveness in Abia and Imo States
public secondary schools. The Table also revealed that the cluster standard deviation of the 6 -12
items was .931 which shows that the respondents were not far from the mean and the opinion of
one another in their responses on the extent to which security of school environment enhance
teachers‘ effectiveness for national cohesion and global competitivenessin public secondary
schools in Abia and Imo States, Nigeria. A corresponding hypothesis was formulated to further
address the research question is.
A corresponding hypothesis was formulated to further address the research questions:
HO1

There is no significant difference in the mean responses of male and female teachers on
the extent insecurity of school environment enhance teachers‘ effectiveness for national
cohesion and global effectiveness in public secondary schools in Abia and Imo States,
Nigeria?

Table 3:

Results of t-test Analysis for Equality of Mean Ratings of male and female
teacher on the extent insecurity of school environment enhance teachers’
effectiveness for national cohesion and global competitiveness in public
secondary schools in Abia and Imo States, Nigeria?

Respondents
Male

N
332

𝐗
2.80

SD

DF

1.078

8

Tcal

P-value

Remarks

Female
554

2.82

1.085
884

-.292

.771

NS

The data in Table 3 indicates a t-calculated value of -.292 and significant p-value of .771. Since
the p-value of .771 is greater than 0.05 levels of significance, the null hypothesis is accepted.
Therefore, there is no significant difference in the mean responses of male and female teachers
on the extent security of school environment enhance teachers‘ effectiveness in public secondary
schools in Abia and Imo States. Consequently, gender has no significant influence on the extent
insecurity of school environment enhance teachers‘ effectiveness for national cohesion and
global competitiveness in public secondary schools in Abia and Imo States, Nigeria.
HO2: There is no significant difference in the mean responses of male and female teacher on the
extent availability of instructional enhance teachers effectiveness for national cohesion
and global competitiveness in public secondary schools in Abia and Imo States, Nigeria?
Table 4:

Results of t-test Analysis for Equality of Mean Ratings of male and female
teacher on the extent availability of instructional materials enhance teacher
effectiveness for national cohesion and global competitiveness in public
secondary schools in Abia and Imo States, Nigeria?

Respondents
MALE

N
332

𝐗
3.18

SD

DF

554

3.19

P-value

Remarks

1.037
884

FEMALE

T-cal

.936

.072

NS

1.041

The data in Table 4 indicates a t-calculated value of .936 and significant p-value of .072. Since
the p-value of .072 is greater than 0.05 level of significance the null hypothesis is accepted.
Therefore, there is no significant difference in the mean responses of male and female teacher on
the extent availability of instructional materials enhance teachers‘ effectiveness in public
secondary schools in Abia and Imo States, Nigeria.Consequently, sexhas no significant influence
on the extent availability of instructional enhance teachers‘ effectiveness for national cohesion
and global competitiveness in public secondary schools in Abia and Imo States, Nigeria.
Discussion of Findings
The finding of the study showsthat security of school environment enhances teachers‘
effectiveness for national cohesion and global competitiveness in public secondary schools in
Abia and Imo States, Nigeria. For instance both male and female teachers agreed that a well
secured environment enhances teachers‘ effectiveness, when teacher‘s career is secured, their
effectiveness will be enhanced, when school environment is devoid of environmental hazards,
teachers‘ effectiveness will be enhanced. Furthermore they also agreed that a friendly
environment enhances teachers‘ effectiveness, prompt and timely payments of teachers‘ salaries
9

and benefits enhances teachers effectiveness and when teachers welfare is properly taken care of
their effectiveness will be enhanced
The finding agrees with the finding addition, Okoza, Aluede and Afe-Akpaida (2012) who found
that learning environment affectsteachers‘ effectiveness and the academic achievement of
students. The study also supports the finding of Okoza et al (2012) who concluded that learning
environment that is free from barriers or distraction such as noise, gas/smoke pollution and so on
will promote students‘ concentration or perceptual focus to learning as well, whereas unattractive
learning environment that is characterized by bullying, crimes and poor management by
administrators will de-motivate the teachers as well as the learners.
Furthermore, the finding of the study shows that availability of instructional Medias enhance
teacher effectiveness. For instance both male and female teachers agreed that the availability of
instructional materials enhances teachers‘ effectiveness, when teachers and students have the
needed instructional materials teachers‘ effectiveness will be extent, Large and that spacious
classroom environment enhances teachers‘ effectiveness. Also they further agree that Schools
with modern instructional media do better that school with little or no instructional media in
terms of teaching effectiveness,
Teachers who teaches with laptops, projectors and other electronic Medias are more effective
than those teachers who do not and that teachers‘ effectiveness is enhanced when they improvise
rather than not using any instructional aids.
This is in agreement with the findings of Malgwi (2014) who revealed that the more qualified
and experienced a teacher is, the more effective such a teacher will be in the lesson delivery
using varied instructional aids and method of teaching to boost the achievement level of the
various mental categories of the learner. The finding also supports the study of Umaru (2011)
who revealed that appropriate and well-designed instructional materials used by an efficient
teacher greatly enhance academic performance of students in agricultural science.
Conclusion
Arising from the findings of the study the following conclusions are drawn
1.

2.

Security of school environment enhances teachers‘ effectiveness for national cohesion and
global competitiveness in public secondary schools in Abia and Imo States, Nigeria.
Hence, a well secured environment enhances teachers‘ effectiveness, when teacher‘s career
is secured, their effectiveness will be enhanced, when school environment is devoid of
environmental hazards, teachers‘ effectiveness will be enhanced. Furthermore, a friendly
environment enhances teachers‘ effectiveness, prompt and timely payments of teachers‘
salaries and benefits enhances teachers‘ effectiveness and when teachers welfare is
properly taken care of the effectiveness will be enhanced.
Availability of instructional materials enhances teacher effectiveness. Hence, when
teachers and students have the needed instructional materials teachers‘ effectiveness for
national cohesion and global competitiveness will be extent, Large and that spacious
classroom environment enhances teachers‘ effectiveness. By and large, Schools with
modern instructional media do better that school with little or no instructional media in
terms of teaching effectiveness, Teachers who teaches with laptops, projectors and other
10

electronic Medias are more effective than those teachers who do not and that teacher‘s
effectiveness is enhanced when they improvise rather than not using any instructional aids.
Recommendations
Based on the findings of the study and its educational implications, the following
recommendations are made:
1
The government, school administrators, religious groups, and non-governmental
organizations should organize seminars, retreats, workshops and conferences regularly for
to create awareness on the relationship between school environmental factors and teacher‘s
effectiveness.
2
Teachers should be encouraged to make adequate use of instructional materials in the
course of their teaching in order to ensure effective learning.
3
Emphasis should be placed on proper certification of the teachers.
4
Teachers should be guided to vary their teaching methods and ensure that they emphasize
teaching methods that are learner-centred instead of teacher-centred.
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Wages and Salaries Increase as Correlate of Teachers’ Productivity in Public Senior
Secondary Schools in Osun State, Nigeria

Omosidi A. S., Olokoba, A. A.,&Oguntunde, D. A.

Abstract
This research investigates wages and salaries as correlate of teachers’ productivity in public
senior secondary schools in Osun State. The research method adopted for this study is a
descriptive survey type. The population of the study is made of the 105 public senior secondary
schools in Osun State with 1,234 teachers currently teaching in these senior secondary schools,
while the sample consists of 12 management staff and 90 teachers randomly selected from six
public senior secondary schools in Osun State. Self-designed questionnaires titled “Wages and
Salaries Questionnaire (WSQ)” and Teachers’ Productivity Questionnaire (TPQ)” were used to
elicit useful information from the respondents. One main and four null hypotheses were
postulated and Pearson product moment correlation statistics was used to test the hypotheses at
.05 level of significance. The two instruments were validated through content validity, while the
reliability values obtained for WSQ and TPQ were .79 and .77 respectively. The findings
revealed that there was positive significant relationship between wages and salaries increase
and teachers’ productivity. Other findings include that there was significant relationship
between wages and salaries increase and teachers’ classroom management, teachers’
punctuality in school, teachers’ use of appropriate instructional method, and teachers’ upgrade
of knowledge in senior secondary schools in Osun State. On the basis of the findings of this
study, recommendations made were that government at all level should ensure that the wages
and salaries of senior secondary school teachers are reviewed periodically to meet up with their
basic needs and be conscious about teachers’ welfare; senior secondary school teachers should
always take the advantage of increase in wages and salaries to pursue knowledge relevant to the
subjects they teach in senior secondary school, teachers should also seize the advantage of
wages and salaries increase to acquire more knowledge and skills in classroom management,
and management of teachers’ productivity should be given due attention.

Keywords: Wages and salary increase, teachers‘ productivity, teachers‘ classroom management,
teachers‘ punctuality, instructional method, upgrade of knowledge.

Introduction
Wages and salaries play a crucial role at all facets of life. It is virtually impossible to engage in
any work or service without expectation to earn wage or salary. In every sector, education
inclusive, one important factor that affects both employers and employees is the status of wages
and salaries. There is no gainsaying the fact that administration and management of wages and
salaries in any organisation require mutual understanding between the employers and the
employees in order to achieve the set goals or objectives. Meanwhile, it is observed that there is
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usually a challenge between the employers and the employees as regard fixation of wages and
salaries. On the part of the employers, keeping the status of wages and salaries at barest
minimum seems to be encouraging, while the employees usually agitate for increase of wages
and salaries.
The intricacy of wage and salary increment is evident from what recently ensued industrial
dispute between the Federal Government of Nigeria and the Nigeria Labour Congress (NLC) in
2018 where NLC called for nationwide strike on the basis of disagreement about new minimum
wage (Premium Times, October 3, 2018). In any organisation, be it private or public, money is a
very sensitive issue, not only to management but also to employees (Okeke,Nwele& Achilike,
2017). Wages and salaries constitute a significant part of the total cost of operation in any
organisation or establishment. In some organisations, such as civil/ public service, they make up
more than 50 percent of operating costs. In the organised private sector, large organisation‘s
ability to attract and retain valuable employees in part depends largely on how much the pay is.
Poor wages are a constant source of frustration if labour and management are engaged in
constant strife with resulting decrease in productivity (Okeke, Nwele& Achilike, 2017).
Wages administration in Nigeria is as old as civil service itself. Many administrations have come
and gone but not without deliberating on what constitutes the appropriate or minimum wage or
salary of civil servants should be. In some situation, it has been without industrial disputes,
especially during the military era while most of the civilian regimes were dominated by trade
disputes initiated by major labour centers in the country (Obiorah, 2013). Sometimes, the crises
arising from such dispute leads to break down of law and order, especially when they are
hijacked by miscreants in the society. Workers, through their labour representatives have always
asked for improved conditions of services and can go to any length to press home their demands.
However, there is always the need to find out the relationship between wage and salary
increment and employees‘ productivity. Broadly, productivity of work is divided into two,
according to Obiorah (2013). These are individual productivity and organisational productivity.
One common thing to these two parts of productivity is that as the organisation expects to
improve the productivity so also the individual expects.
Everyone likes to be paid for services rendered or job done. Also, the employees like wage and
salary increment, while the employers like to keep wage and salary at minimum rate.
Nevertheless, one pertinent question in wages and salaries increase as a correlate to teachers‘
productivity in public secondary school is that ―do teachers in public senior secondary schools
really improve their productivity when wages and salaries are increased?‖ Hence, there is the
need to investigate the relationship between wages and salaries increase and teachers‘ classroom
management, punctuality in the school, use of appropriate instructional method, and upgrade of
knowledge as indicators for teachers‘ productivity.
Statement of the Problem
It is observed, overtime, that there is incessant demand for increase in wages and salaries from
the labour in Nigeria. The demand often results into disagreement between the government as
employer of labour and the various trade organisations. The government feels reluctant in the
course of increasing wages and salaries, while the employees feel otherwise. Therefore, like
every other sector, secondary school teachers often prefer increase in wages and salaries.
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Meanwhile, one crucial aspect that requires urgent attention is the relationship between wages
and salaries increase and teachers‘ productivity in public senior secondary schools.
Some researchers have worked on wages and salaries increase and employees‘ performance in
different sectors in Nigeria. Nwude (2013) worked on the politics of minimum wage in Nigeria
and declared it as the unresolved issues. On the other hand, Akekere and Yousuo (2014) carried
out an empirical analysis of wage differentials among public servants in Nigeria. However
notably, the aspect of relationship between wages and salaries increase and teachers‘
productivity is still neglected. Consequently, the crux of this study is wages and salaries increase
as a correlate to teachers‘ productivity in public senior secondary schools.
Purpose of the Study
The main purpose of this study is to correlate wages and salaries and teachers‘ productivity in
senior secondary schools in Osun State.
The specific purposes are to:
i.

determines the relationship between wages and salaries increase and teachers‘ classroom
management in senior secondary schools in Osun State;

ii.

find out the relationship between wages and salaries increase and teachers‘ punctuality in
senior secondary schools in Osun State;

iii.

clarify the relationship between wages and salaries increase and teachers‘ used of the
appropriate instructional method in senior secondary schools in Osun State; and

iv.

verify the relationship between wages and salaries increase and teachers‘ upgrade of
knowledge in senior secondary schools in Osun State.

Research Hypotheses
Main Hypothesis:
Ho:

Wages and salaries increase has no significant relationship with teachers‘ productivity in
senior secondary schools in Osun State.

Operational Hypotheses
Ho1:

Wages and salaries increase has no significant relationship with teachers‘ classroom
management in senior secondary schools in Osun State.

Ho2:

Wages and salaries increase has no significant relationship with teachers‘ punctuality in
senior secondary schools in Osun State.

Ho3:

Wages and salaries increase has no significant relationship with teachers‘ use of
appropriate instructional method in senior secondary schools in Osun State.
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Ho4:

Wages and salaries increase has no significant relationship with teachers‘ upgrade of
knowledge in senior secondary schools in Osun State.

Review of Empirical Studies on Wages and Salaries and Teachers’ Productivity
Obi and Iduh (2011) examined the wages and salaries structures inNigeria from 1960 up-to date,
and highlighted the roles played by differentwages and salaries commissions, their contributions
and achievements. They also analyzed the effects of wages and salaries review on the workers,
market prices of essential goods and services, and nation‘s economy. On the basis of their
findings, they recommended that there is the need for improvement and restoration of normalcy
and sanity in the Nigeriaprice control system for the good of all.
In a research survey by Sule, Amuni, Obasan and Banjo (2015) on wages and salaries as a
motivational tool for enhancing organizationalperformance in Nigeria, the researchers examined
how the organisation‘s human capital was compensated and see whether thecompensation even
serves as a motivational tool to enhance organisational performance. They used seven
researchquestions and postulated two hypotheses to find solutions to the problems of the study.
They also used one hundredand twenty personnel to form the sample size from six organisations.
They as well used a self-designed instrument labeledWages and Salaries as a Motivational Tool
Questionnaire (WASAMOTOQ) that contained seven sections to collect data. They found that
those factors that militate against adequatecompensation include labour market conditions, the
ability of the organisation to pay adequatecompensation and the existing country/nation‘s present
cost of living; what makes up good and adequatecompensation include recognition of individual
performance and taking care of individual incentives and itshows the relationship between
compensation and motivation. Their study further established the consequential effectof
inadequate compensation and motivation on the organisational development. Based on the
findings of their study, they recommended that there should be wages/salaries scale and
schedule; suchshould be based on identified indices in the study; that disparity between two
identical workers should not bebased purely on ‗paper‘ qualification but the ability to ‗deliver‘;
and that wages/salaries should displayequality, no ‗sacred cow‘.
More so, Akekere and Yousuo (2014) worked on an empirical analysis of wage differentials
among public servants in Nigeria with the aim to examine the level of wage differentials across
cadre, sector of employment, state and federal employees, and the impact of wage differentials
on labour turnover in Nigeria. They used both primary and secondary data in their study. The
researchers employed a stratified sampling technique in collecting the primary data and quartile
regression and logistic models in analyzing data. They used a sample of 840 employees. They
found that there is a negative relationship between wage differential and labour turnover. That as
state workers‘ wages increases, the probability of a State worker leaving for Federal civil service
falls by 0.2901. They also found that wage differences by gender are well pronounced among the
low cadre than the high cadre, in favour of male employees and in favour of female in the middle
cadre of manpower. The findings of their study also revealed that workers of certain states of the
federation, such as Balyesa State, earn higher than other states selected, including Federal
workers. Enugu State workers are seen to earn lower than the rest of the state workers selected in
their study. On inter-sector wage differences; they found that health workers earn higher than
other sector workers selected for their study. The researchers, therefore, recommended that
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workers welfare prioritization, adoption of a unified structure and full implementation of
legislative wage, should be enthroned.
Furthermore, Kpughur (2014) worked onmodelling public sector wage earnings in Nigeria. In the
study, the researcher examined five determinants of public sector wages in Nigeriausing time
series data from1970 - 1998, and applied the error correction methodology to determine the
adequacy of public sectorwages in Nigeria. Kpughur (2014) found that the mostrelevant factors
that tended to exert any form ofinfluence on wage fixing exercises in the countrywere price
levels and trade disputes. The twovariables were said to be contiguous but notcollinear. Trade
disputes was used to proxy politicalconsiderations, agitation for higher wages due toinsufficiency
of existing wage to sustain basic livingand poor economic management. This exacerbateslabour
freelancing phenomenon known asmoonlighting. The study also found that wagesdetermination
in the country was largely arbitral withno definiteyardsticks. Since rising price levels andtrade
disputes are contiguous, and actuated by large and unsustainable fiscal deficits, Kpughur (2014)
suggestedthat public sector wages be indexed to inflation soas to instill fiscal discipline in
government. Kpughur (2014) believed that this willreduce the spate of trade disputes with
attendanteffects on output, compensate workers for pooreconomic management as well as
enhance thestandard of living.
Methodology
Descriptive research design of correlation type was used for the study. This is to depict a picture
of the relationship between wages and salaries increase and teachers‘ productivity in senior
secondary schools. The population for this study consists of the teachers in allpublic senior
secondary schools in Osun State. There are 105 public senior secondary schools in Osun State
with about 1,234 teachers currently teaching in these schools. This number serves as the
population for this study.
Six public senior secondary schools were randomly selected for the purpose of this study. The
principals and the vice-principals of the selected schools, that is, 12 management staff of the
secondary schools and 15 teachers from each of the 6 selected schools, that is, 90 teachers were
incorporated in this study. Thus, in all, 102 public secondary school teachers serve as the subject
of this study.
This study primarily used structured questionnaires to gather the needed information. The selfdesigned questionnaires titled ―Wages and Salaries Questionnaire (WSQ)‖ and ―Teachers‘
Productivity Questionnaire (TPQ)‖ were divided into two sections. The first section contains the
demographic profile of the teachers and the second section shows the items pertaining to the
indicators such as the teachers‘ classroom management, teachers‘ punctuality in the school,
teachers‘ use of appropriate instructional method, and teachers‘ upgrade of knowledge in senior
secondary schools in Osun State using the Likert 4-point scale. The reliability co-efficient for the
instruments WSQ and TPQ were .79 and .77 respectively, which were high enough for the study.
Hypotheses Testing
Main Hypothesis (Ho): Wages and salaries increase has no significant relationship with
teachers‘ productivity in senior secondary schools in Osun State.
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Table 1:

Analysis of wages and salaries increase and teachers’ productivity in senior
secondary schools
Variables

Wages and salaries increase (x)

Teachers‘productivity (y)

N

SD

102

102

622.74

566.74

Cal. rvalue

p-value

0.8798

0.004

Decision

72.25
Ho1 is
rejected

76.75

As shown in Table 1, the calculated r-value is 0.8798 while the p-value (0.004) is less than the
0.05 level of significance and for 100 degrees of freedom, the null hypothesis is rejected. Hence,
wages and salaries increase has positive significant relationship with teachers‘ productivity. This
implies that increase in wages and salaries will positively influence teachers‘ productivity in
terms of their punctuality in school, using appropriate teaching methods which in turn improves
students‘ academic achievement.
This finding of this study is in disagreement with the findings of Akekere and Yousou (2014),
who discovered that there is a negative relationship between wage differential and labour
turnover in Nigeria. However. Sule, Amuni, Obasan and Banjo (2015), found that wages and
salaries serve as motivational tools for enhancing organizational performance among Nigerian
workers.
Operational Hypotheses
Hypothesis One:
Ho1:

Wages and salaries increase has no significant relationship with teachers‘ classroom
management in senior secondary schools in Osun State.

Table 2:

Analysis of wages and salaries increase and teachers’ classroom management
in senior secondary schools
Variable

Wages and salaries increase (x)

Teachers‘ classroom management (y)

N

SD

102

102

622.74

546.74

Cal. rvalue

p-value

Decision

0.7898

0.002

Ho1 is
rejected

72.25

71.75

Table 2, shows that the calculated r-value, 0.7898, while the p-value (0.002) is less than the 0.05
level of significance and for 100 degrees of freedom. Hence, the null hypothesis, which says that
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wages and salaries increase has no significant relationship with teachers‘ classroom management
in senior secondary school in Osun State is rejected.
This finding agrees to the findings of opinion of Alabi (2017) that productivity is a measure of
how efficiently a given set of resources is utilised to achieve given set of objectives. Thus,
educational productivity is the ratio between the contribution made by education to general
development and the cost of education. More so, the finding is in consonance with Chandra
(2012) that classroom management is an indicator of teachers‘ productivity and there are certain
factors contributing to or militating against teachers‘ ability to manage classroom well, such as
the wages and salaries earned and other fringe benefits.
Hypothesis Two
Ho2:

Wages and salaries increase has no significant relationship with teachers‘ punctuality in
senior secondary schools in Osun State.

Table 3:

Analysis of wages and salaries increase and teachers’ punctuality in senior
secondary schools
Variable

N

Wages and salaries increase (x)

102

Teachers‘ punctuality in school (y)

102

SD
622.74

570.00

Cal. rvalue

p-value

Decision

0.7826

0.000

Ho2 is
rejected

77.25

70.00

Table 3 shows that the calculated r-value, 0.7826, while p-value (0.000) is less than the 0.05
significance level and for 100 degrees of freedom. Hence, the null hypothesis, which states that
wages and salaries increase has no significant relationship with teachers‘ punctuality in senior
secondary schools in Osun State is rejected.
This is an indication that there is significant relationship between wages and salaries increase and
teachers‘ punctuality in senior secondary schools in Osun State. From this result, one can say
that when wages and salaries are increased, the senior secondary school teachers tend to be more
punctual in the school and in the classroom.
This finding coincides with the opinion of Alabi (2017) that an important measure of
productivity is the labour-input and that teachers as labour-input are a very important measure of
productivity. The finding also coincides with that of Ikuko (2014) who found that punctuality has
to do with actions performed not over a certain period, but as a single point in time; it refers, as it
were, to being on the dot and entirely depends on the readiness of an employee to perform
effectively in any given responsibility.
Hypothesis Three:
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Ho3:

Wages and salaries increase has no significant relationship with teachers‘ use of
appropriate instructional method in senior secondary schools in Osun State.

Table 4:

Analysis of wages and salaries increase and teachers’ use of appropriate
instructional method in senior secondary schools

Variable
Wages and salaries increase (x)

Teachers‘ use of appropriate instructional
method (y)

N
102

102

SD
622.74

522.00

Cal. rvalue

p-value

Decision

0.6278

0.001

Ho3 is
rejected

77.25

67.00

Table 4 shows that the obtained r-value is .6278. While the p-value (0.001) is less than the 0.05
significance level and for 100 degrees of freedom. Hence, the null hypothesis, which states that
wages and salaries increase has no significant relationship with teachers‘ use of appropriate
instructional method in senior secondary schools in Osun State is rejected. This is an indication
that there is significant relationship between wages and salaries increase and teachers‘ use of
appropriate instructional method in senior secondary schools in Osun State. From this result, one
can infer that the teaching method employ by the senior secondary school teachers depends on
their interest in the job they do.
This finding coincides with the opinion of Onwumere (2012) who posits that money is a reducer
of anxiety, since the extended family commitments of many people make them anxious about
their financial involvement and obligations. The implication is that, if financial reward of the
worker increase, their performance will improve, because this increase will take care of their
needs. Thus, when the salary of a senior secondary school teacher is increased he or she would
be able to improve in the teaching and thereby improved in the choice of appropriate teaching
method.
Hypothesis Four:
Ho4:

Wages and salaries increase has no significant relationship with teachers‘ upgrade of
knowledge in senior secondary schools in Osun State.

Table 5:
Analysis of wages and salaries increase and teachers’ upgrade of knowledge
in senior secondary schools
Variable

N

Wages and salaries increase (x)

102
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SD
622.74

77.25

Cal. rvalue

p-value

Decision

0.579
Teachers‘ upgrade of knowledge (y)

102

550.00

0.001

Ho4 is
rejected

78.00

Table 4 shows that the obtained r-value is .579. While the p-value (0.001) is less than the 0.05
significance level and for 100 degrees of freedom. Hence, the null hypothesis, which states that
wages and salaries increase has no significant relationship with teachers‘ upgrade of knowledge
in senior secondary schools in Osun State is rejected. This is an indication that wages and
salaries increase significantly affect teachers‘ upgrade of knowledge in senior secondary schools
in Osun State. It can thus be concluded that when wages and salaries of senior secondary school
teachers are increased, they tend to upgrade their knowledge and thereby improve the
productivity.
This finding coincides with the opinion of Kiebel, (2011) that low productivity in the country
was as a result of poor wage administration. Kiebel (2011) expressed that wages and salaries
increase helps the teachers to meet up with the demands of seminar, workshop, in-service
training, symposium and conferences. This, no doubt, helps in the upgrade of teachers‘
knowledge.

Conclusionand Recommendations
It can be concluded therefore that wages and salaries increase significantly relates to teachers‘
productivity in senior secondary schools in Osun State. Wages and salaries increase, improves
teachers‘ classroom management in senior secondary school in Osun State. Wages and salaries
increase makes the teachers to be stable in mind and thereby control classroom as expected.
Teachers‘ punctuality in school and classroom is improved when teachers‘ salaries and wages
are increased. This is another variable that affects teachers‘ productivity. According to the result,
when a teacher receives salary high enough to take care of his needs, he will have no reason to
complain about school attendance. Wages and salaries increase significantly improve teachers‘
choice of appropriate instructional method. The place of instructional method in teachers‘
productivity cannot be overemphasised as it helps in dissemination of information in the
classroom. This also helps to improve their knowledge of the subject matter. Wages and salaries
increase also helps the teachers to have enough funds to attend seminars, conferences,
workshops, symposium and in-service training so as to upgrade their knowledge.
As a result of the outcome of the study, the following recommendations are made in order to
ensure that teachers‘ productivity in senior secondary schools is improved:
i.

ii.

Government at all level should ensure that the wages and salaries of senior secondary
school teachers are reviewed periodically to meet up with their needs. School
management should ensure that teachers are well paid as and when due in order to
bring out the best in them.
Senior secondary school teachers should take the advantage of wages and salary
increase to pursue knowledge in their respective areas of specialization. They should
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iii.

iv.

v.

take the advantage of wages and salaries increase to further enhance their mastery of
the subject matter.
Teachers should also seize the advantage of wages and salaries increase to acquire
more knowledge and skills in classroom management so as to promote effective
teaching and learning process.
The government should be more conscious of the effect of teachers‘ welfare on
school and classroom attendance. The government should also assist in the provision
of certain fringe benefits to cushion the challenges of transportation, housing and the
likes.
More effort should be directed to the management of teachers‘ productivity from the
school management, especially when the wages and salaries are increased.
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Financial Management Practices of State Universities in North Central Nigeria for
Leadership, Value Re-Orientation and Sustainable National Development
Haruna, Josephine Eleojo, Oguche, Monday Damian &Uzoije, Obioma Roseline
Abstract
The aim of the study was to explore ways of improving the financial management practices of the
State Universities in North Central Nigeria for leadership, value re-orientation and sustainable
national development. The study examined sources of fund, financial management practices and
suggests ways to improve financial management. Three research questions were answered in the
study while one hypothesis was tested at 0.05 level of significance. Descriptive survey design was
used for the study. The population of the study was the six state universities in North Central,
comprising 298 heads of departments and 65 bursary staff. The entire population of 363 was
used because of its smallness. So there was no sample and sampling technique. 15 items
questionnaire developed by the researchers were used for data collection. The instrument was
validated by three experts, two from Department of Educational Foundations and one from
Measurement and Evaluation, Kogi State University Anyigba. The items were trial tested on 20
Heads of Departments and 10 staff in bursary department of Enugu state University of Science
and Technology. Cronbach Alpha was used to compute the data and reliability coefficient of 0.88
was obtained as the overall result. A total of 363 copies of the questionnaire were collected
representing 100% return rate. Mean scores and standard deviation were used for data analysis
while z-test statistics was used for testing the hypothesis. The findings shows among others that
the universities carry out financial planning practices, but not generating enough revenue to
supplement what the government is providing, alternative sources of funds were identified. The
study concluded that disbursement of funds to the various departments and units should be done
as at when due and financial planning should improve. The study further recommended early
preparation of budgets, involvement of heads of units and subordinatesin budget preparation,
proper monitoring and accountability and utilising the alternative sources of funds as measures
to improve financial management practices of universities in North central Nigeria.

Key words: Financial, Management, Practices, Leadership, Value re-orientation, Sustainable,
National, Development.

Introduction
Financial management is the fundamental element on which the success of any organization
depends. If the management practice of any organization is weak, success is hardly achieved.
According to Haruna (2016), financial management is the managerial activity, which is
concerned with the planning and controlling of a system‘s financial resources. Good knowledge
of financial management is important for managers becausefinance is among the most crucial
decisions of institutions. For Uzoije (2015), financial management is an act of planning and
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controlling the financial resources as well as allocation and generation of funds to achieve
organizational goals. Fund refers to a sum of money saved and made available for a particular
purpose. Financial management has an impacton all segments of an organization. It is involved
in the acquisition and allocation of resources and the tracking of performance resulting from such
allocation. Apart from raising fund, financial management is directly concerned with decision –
making on the proper use of available funds. The central purpose of financial management
whether in government, business or individual, is the raising of funds and ensuring that funds so
raised are mobilized in the most effective manner.
The major financial matters of universities include financial planning, sources of fund, and
management of funds. Bursars liaise with other accounting officers in the Bursary Department,
the Heads of Department, and Internal Auditors and so on to ensure that these are accomplished
because they are involved in the day-to - day running of the school‘s accounts and ensure that
appropriate records are kept.Financial resource is one of the task areas of educational
management. Education is an expensive social service that requires adequate financial provision
from all tiers of government. (Federal Republic of Nigeria 2014).

University education is a system of education that equips the beneficiaries with skills and
technological literacy necessary for desirable self – reliance and economic development. One of
the objectives of University education is to make optimum contributions to national development
by intensifying and diversifying its programmes for the development of high level man-power
within the context of the needs of the nation (FRN, 2014).However, the realization of these
laudable objectives rests on the availability of fund for the implementation of the programmes.
Basically, there are two major sources of fund to educational programmes in Nigeria. They are:
government source and non governments. Government sources include capital, recurrent and
special grants. The success of state universities in North Central Nigeria depends largely on the
prudent financial management practices of the vice – chancellors who are the chief accounting
officers of the universities.
However, the realization of these laudable objectives rests on the availability of funds and
prudent management. Bursars and other Bursary staff, also play significant roles in the
management of the universities funds. Their functions basically, involve review and control of
managerial decision taken; supervision of cash receipts, payment and safe guarding of cash
balances, vital securities, insurance policies and other valuable papers as well as record keeping
and reporting. It seems funds allocated to universities for capital and recurrent expenditures seem
not to be properly utilized over the years.
In order to achieve a good management practices the National Universities Commission (NUC)
(2011) produced a manual of uniformed accounting system for universities, set up standard
practice instruction on how to plan, source, allocate and manage funds and give account of funds
allocated to them. The extent of compliance to this manual will determine the effectiveness of
financial management in the universities.
In universities where there is proper financial planning and management of fund, infrastructural
facilities like lecture halls, hostels, equipped libraries, standard digital centres, laboratories,
office and residential accommodation, prompt payment of allowances etc will be provided. This
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will make the staff and students to put in their best, have a sense of belonging, have proper
values for and contribute towards achieving the aims and objectives of the university. Leadership
will be easier and will enhance national development.

However, where the reverse is the case, that is, where financial managements practices in areas
like financial planning and management of funds are not carried out, properly,there will be
mistrust and disenchantment, this may give room for embezzlements, inflation of contracts,
diversion of funds and no meaningful development can take place under such
conditions.Planning is the first and perhaps one of the most management functions. The essence
of planning is to prepare and predict future events. Mgbodile (2007) views planning as the act of
thinking and getting prepared in advance and seeking ways and means of successfully achieving
a desired objective. However, financial planning is the projection an institution makes with
regard to securing and expending of financial resources for the accomplishment of educational
objectives. There is need to find out the various financial planning practices in state Universities
in North Central, Nigeria.
Statement of the Problem
Funds constitute an important factor resource for the implementation of educational programmes
in Nigeria. Its management is more important because where funds are mismanaged; the desired
educational goals and objectives will not be achieved. The way in which funds are managed in
state universities in North central Nigeria seems to suggest that there are problems in the
financial management practices. The infrastructural development leaves much to be desired. It is
disheartening to see students stand up in crowded classrooms while other students stand outside
the classroom beside the windows receiving lectures. Worst still there are no public address
system so the lecturers overstrain their voices while teaching. In addition, there are inadequate
equipped libraries and laboratories for research and practical, shortage of offices and residential
for staff amongst other problems. Universities in North central seems to be generally
characterized by inadequate fund, over-crowded students‘ hostels, inadequate classroom and
seats, ill-equipped departmental offices and absence of meaningful staff development
programmes. Therefore, It becomes imperative to explore ways to improve the financial
management practices of universities in North Central, Nigeria. The problem of this study put in
a question form is: how can the financial management practices of universities in North Central
states of Nigeria be improved?
Research Questions
The following research questions guided the study:
1.) What are the financial planning practices of state universities in North Central, Nigeria?
2.) How effective is the management of alternative sources of funds by state universities in
North Central Nigeria?
3.) What are the ways to improve the management of funds in state universities in North
Central Nigeria?
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Hypothesis
Ho1: There is no significant difference between the mean response of Heads of Departments and
Bursary staff on the ways to improve the management of funds in state universities in North
central Nigeria.
Research Method
The design adopted for this study was the descriptive survey. The population for the study was
the 6 states universities in North Central Nigeria comprising 293 Heads of Department and 65
Bursary staff. The entire population was used. So there was no sampling due to the smallness of
the population size. l24 items Questionnaire was the instrument for data collection and was
structured on a 4 – point response. The instrument was face validated by 3 experts. 2 in
Educational Administration and Planning and 1 in Measurement and Evaluation of Department
of Educational Foundations, Kogi State University Anyigba. Cronbach Alpha Reliability method
was used to determine the internal consistency of the instrument and the reliability coefficient of
estimate of 0.88 was obtained. The questionnaire was administered by the researchers and
collected by 2 research assistants returning 100% return rate. Data collected were analysed using
mean and standard deviation with respect to each research question, while z – test statistics was
used to analyse the hypothesis at 0.05 level of significance.
Results
The result of the research question and hypothesis are presented below:
Research Question 1
What are the financial planning practices of state universities in North Central Nigeria for
leadership, value reorientation and sustainable National development?
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Table 1: Mean(x)and Standard Deviation (SD) of financial planning practices of State
Universities in North Central Nigeria for Leadership, Value Re-orientation and
Sustainable National Development.
S/N

1.
2.

3.
4.
5.

6.

7.

8.

Heads of Department
Items
X
Budget time table should be prepared.
Accept
Budget forms should be distributed to
senior management staff as at when due.
Accept
Senior management staff should defend
their budget.
3.21
Cash flow should be prepared.
3.30
Consolidated income & expenditure and
balance sheet should be prepared.
Accept
Budget should be amended in accordance
with decisions of finance and general purpose
committee.
3.41
Copies of the consolidated budget should be
submitted to the bursar, finance & general
purpose committee.
3.50
Budget should be presented to the governing
council
.
3.47
Cluster Mean/SD

3.35

Bursary Staff

SD
3.35

DEC
X
1.11 Accept

SD
3.40

DEC
1.10

3.25

1.18

3.32

1.20

1.20
1.01

Accept
Accept

1.12
1.04

Accept
Accept

3.31

1.10

3.34

1.12

1.04

Accept

3.46

1.11

Accept

1.00

Accept

3.52

1.06

Accept

1.14

Accept

3.50

1.09

Accept

1.09

Accept

3.41

1.10

Accept

Accept

3.42
3.32
Accept

Data on table 1 shows that all the items are accepted as financial planning practices of State
Universities in North Central, Nigeria. This can be seen in the responses of the respondents.
Items 1 – 8 have mean scores of 3.35, 8.25, 3.21, 3.30, 3.31, 3.41, 3.50 and 3.47 for the Heads of
Department while the Bursary staff have mean scores of 3.40, 3.32, 3.42, 3.32, 3.34, 3.46, 3.52
and 3.50 respectively the cluster mean scores of 3.35 and 3.41 are above the criterion mean of
2.50. This indicates that all the items are accepted by the Heads of Department and Bursary staff
as financial planning practices of State Universities in North Central, Nigeria.

Research Question 2:
How effective is the management of alternative sources of funds by the state universities in
North central?
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Table 2: Mean(x) and Standard Deviations (SD) on the effective managementof alternative
sources of funds in the State Universities in North Central Nigeria.
S/N

Heads of Department N= 29
Items

Bursary Staff

X

SD

DEC

X

SD

DEC

3.60

1.14

Very Very Effective

3.55

1.16

Very Very Effective

theatre for public functions.

3.62

1.18

VeryVeryEffective

Very Very Effective

2.25

0.96

Very Effective

3.73
2.00

1.23

11. Appeal fund organized by management.

0.87

very Effective

1.15

Very VeryEffective

3.33

1.19

VeryVery Effective

1.12

Very Very Effective

3.50

1.17

Very Very Effective

0.75
0.80

Mildly Effective

1.70
1.32

0.90
0.92

Mildly Effective

1.06
1.14

Very very Effective 3.33

1.05
1.06

Very very Effective

9. Proceed from University consultancy
services.

10. Income from renting of halls and
12. Money realized from University
digital centre.
3.30
13. Contributions from Alumni Association
levy.
3.45
14. Payment made to school from lease of
petrol station.
1.32
15. Grants and Aids from foreign.
1.20
16.

Fund from private enterprises.
Cluster Mean/SD

3.22
2.75

Mildly Effective

2.80

Mildly Effective

The data on table 2 shows the responses of Heads of Departments and Bursary staff on the
effective management of alternative sources of fund. Items 9, 10, 12, 13 and 16 have mean
scores of 3.60, 3.62, 3.30, 3.45 and 3.22 for Heads of Department and 3.55, 3.73, 3.33, 3.50 and
3.33 for Bursary staff. These mean scores fall within the category of very very effective. While
Appeal fund with mean scores of 2.25 and 2.00 falls within the category of very effective. On the
other hand, the use of University petrol station with mean of 1.32 and 1.70 and foreign grants
with mean of 1.20 and 1.32 are mildly effective alternative sources of fund for the Universities in
North Central Nigeria.
Research Question 3
What are the ways to improve the management of funds of state universities in North Central
Nigeria?
Table 3: Mean (x) and Standard Deviations (SD) on the ways to improve the management
of funds in the States Universities in North Central Nigeria
S/N

Heads of Department

Items
17. Budget proposal should be made and
defended before approval is given.
18. The use of daily cash balance.
19. There should be regular returns and retire
merit of advance.

X

SD

DEC

X

SD

DEC

3.40
3.48

1.00
0.77

Accept
Accept

3.43
3.34

0.98
1.01

Accept
Accept

3.20

0.89

Accept

3.47

0.82

Accept
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Bursary Staff

20. Maintain ledgers for all items of expenditure .
21. Payment of contract money should be
based strictly on completion of the contract.
22. Finance officers should be effectively
monitored.
23. They should be efficient and effective
department of internal audit.
24. Bank reconciliation should be done on a
monthly basis.
Cluster Mean/SD

3.00

0.90

Accept

3.30

1.03

Accept

3.40

1.10

Accept

3.42

0.99

Accept

3.50

0.99

Accept

3.30

1.00

Accept

3.49

1.12

Accept

3.40

0.98

Accept

3.40
3.35

1.14
0.98

Accept

3.32
3.37

1.05
0.98

Accept

Data on table 3 presents the opinion of Heads of Department and Bursary staff on the ways to
improve the management of funds of state universities in North Central Nigeria. A look at the
table shows that Heads of Department and Bursary staff have mean scores of 3.40, 3.48, 3.20,
3.00, 3.40, 3.50, 3.49 and 3.40 and cluster mean of 3.35 and 3.43, 3.34, 3.47, 3.30, 3.42, 3.30,
3.40, 3.32 and a cluster mean of 3.37 respectively. The highlight on the table revealed that both
respondents agreed that items 17 – 24 are ways to improve the management of funds in
Universities in North Central. The cluster standard deviation of 0.98 for the Heads of Department
and 0.98 for the Bursary staff further portray the closeness in the opinion of the respondents.

Hypothesis
HO1: There is no significance difference between the mean response of Heads of Department and
Bursary Department staff on the ways to improve the management of funds of state universities
in North Central Nigeria.
Summary of z –test analysis on the responses of Heads of Departments and Bursary Staff
on the ways to improve the management of funds of State Universities in North Central
Nigeria.
Group

No

X

SD

df

level of Sig

z-cal

z-crit

HODs/Unit

298

3.35

0.98

363

0.05

1.30

1.96

3.37

0.98

Bursary Staff 65

Dec
Accepted

Table 4 shows the z test analysis on the responses of Heads of Department and Bursary staff on
the ways to improve the management of funds of state universities in North Central Nigeria.
From the table, it can be seen that the z calculated value is 1.30 at 363 degree of freedom and at
0.05 level of significance. Since the calculated value of 1.30 is less that the z critical of 1.96, the
null hypothesis is accepted. We therefore conclude that there is no significant difference in the
mean rating of Heads of Department and Bursary staff on ways to improve the management of
funds of State Universities in North Central, Nigeria.
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Discussion of Findings
Table 1 shows the various ways in which state universities in North Central carry out financial
planning practices. This can be seen in the responses of the Heads of Department and Bursary
staff that prompt preparation of budget time table, distribution of budget forms to
Deans/Directors; defending of budget, preparation of cash flow, preparation of consolidated
income and expenditure and balance sheet, amending of budget in accordance with decisions of
finance and general purpose committee are all financial planning practices of states universities
in North central. This finding is in-line with Uzoije (2015) that most Educational Administrators
are good planners though lack the necessary skills to raise fund. The respondents‘ opinion is also
in-line with Joel (2015) who stresses that managing partner‘s, financial partners, members of
executives committees and administrators must devote more time to planning and managing their
finances and functions that improve cash flow. Joel stressed further that without appropriate
planning, controlling cash flow and improving financial management are impossible. This
finding is also in agreement with the manual of accounting system for Nigeria University (2011)
which states that the Heads of Departments/Units shall defend their submissions to the
committee meeting whose recommendations shall be submitted to the finance and general
purpose committee and university governing council for final approval.
Furthermore, the analysis of research question two, shown on table two revealed that Heads of
Departments/units and Bursary staff of states universities in North Central, Nigeria were of the
opinion that the following alternative sources of funds for the universities are effective:
consultancy services, renting of halls and theatre for public functions, private enterprise, renting
of the universities quest house, digital centre for general computer internet, printing,
photocopying and limitation services to the university community and the general public and
alumni association levy. The universities in North Central yield a lot of revenue from these items
but not much revenue is yielded from appeal fund, foreign grants and petrol stations. Haruna
(2015) who found out that funds can be improved through appeal fund from philanthropist,
organizations and wealthy individuals from North Central and other part of the country.
Furthermore, Ogbonnaya (2012) also observes that consultancy services, staff quarter‘s built for
rent; improved catering services are effective ways of improving revenue in the universities.
Analysis on research question three as shown on table three indicates that the respondents are of
the opinion that management of funds in states universities in North Central Nigeria can be
improved through the following ways: preparation of budget proposal and defense before
approval, the use of daily cash balance, regular returns and retirement of advance, maintaining
ledgers for all items of expenditure, payment of contract money should be based on completion
of the contract, monitoring of finance officers, effective and efficient internal audit department
and monthly bank reconciliation. This finding is in-line with the manual of uniform accounting
system for Nigerian Universities (2011) that the office of the internal auditor should check
whether the internal control system contained in the university rules are functioning effectively
and efficiently. Also, the finding support the opinion of Ogbonnaya (2012) who stated that
financial control mechanism is the task of keeping expenditure in check and controlling the
inflow of revenue and ensuring that resources are sufficient to implement the plans and policies
of the universities.
In addition, the analysis of the hypothesis on table 4 shows that there is no significant difference
between the mean response of Heads of Departments/Units and Bursary Departments staff on the
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ways to improve the management of fund in state universities in North Central Nigeria. This is
so because the null hypothesis is accepted as stipulated.
Conclusion
Universities are established to seek better understanding of the world so as to contribute to
improvement in the quality of life and bring about sustainable national development. Achieving
this needs substantial financial expenditure. University in North central must improve in
financial planning, therefore exploit alternative sources and secure funds. Having achieved this,
there is need for proper management. So that people will know that funds are suppose to be used
for the purpose it was meant for.
Recommendations
The study recommends:
1. More time should be devoted to financial planning in order to improve the cash flow to
the university. Re-orientation of all finance officers in the universities should be carried
out to change their perception of government business as nobody‘s business.
2. Explore the viable alternative sources suggested in this study. The alternative sources of
funds that are not effectively utilized should be improved vigorously the revenue of the
universities. More importantly, on the part of the Government, there should be reordering
of priority by increasing the budgetary allocation to the educational sector.
3. Proper monitoring and accountability should be done. Finance officers and contractors
should be effectively monitored to ensure that money is used for the intended projects. If
there are visible projects on ground, donors will be encouraged to give more.
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Security Challenges and Management of Universities for Global Competitiveness in Benue
State

Oluwole Margaret Uga &Ngulum Emmanuel Msugh
Abstract
Nigerian educational system is beckoned with numerous challenges hampering its effective
achievement of goals. One of such challenges is security. The security challenges facing the
country Nigeria and educational system particularly most a times become a topic of discussion
where two or more Nigerians gather. This study investigated impact of security challenges on
management of universities for global competitiveness with particular reference to Benue State.
Two research questions and two hypotheses guided the study. Descriptive survey research design
was adopted for the study. The population of the study comprised 3,384 staff (2,528 academic
and 854 senior administrative staff) from three universities in Benue State. A sample of 338 staff
(253 academic and 85 senior administrative staff) from the three universities were drawn for the
study. Security Challenges and Management of Universities Questionnaire (SCMUQ) was used
for data collection. Mean and standard deviation were used to answer the research questions
while chi-square test for goodness-of-fit was used to test the null hypotheses at 0.05 level of
significance. The findings of the study revealed that activities of Fulani herdsmen and cultism
have significant impact on management of universities for global competitiveness in Benue State.
Based on the findings, it was recommended among others that for effective management of
universities for global competitiveness be possible, a land use act should be enacted to assist in
solving the problem Fulani herdsmen do always have with farmers in Nigeria and that university
authorities should be more firm in handling cult related issues so as to eradicate cultism in
universities to pave way for development that will lead to effective goals achievement and global
competitiveness.

Keywords: Security Challenges, Management of Universities, Fulani Herdsmen, Cultism and
Global Competitiveness

Introduction
It is obvious that Nigeria has all it takes to be great and be among the developed economies of
the world and a leading nation in Africa in terms of human, financial and material resources. But
without an enabling environment in which production, industrial activities and trade to take place
and prosper; the country‘s development would always remain elusive. To get the expected
enabling environment that will provide the conducive environment needed for the attainment of
the development, security of lives and properties is essential. The term security is an essential
concept commonly associated with the alleviation of threats to cherished values, especially the
survival of individuals, groups or objects in the near future. It has to do with freedom from
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danger, anxiety and fear; a situation that shows that a country is not exposed to internal sabotage
or external attack. According to Uchenna (2014), security is the process or means, physical or
human, of delaying, preventing, and otherwise protecting against external or internal defects,
dangers, loss, criminals, and other individuals or actions that threaten, hinder or destroy an
organization‘s ―steady state,‖ and deprive it of its intended purpose for being.Oche (2001)
defined security as freedom from or the absence of those tendencies which could undermine
internal cohesion and the corporate existence of a nation and its ability to maintain its vital
institutions for the promotion of its core values as well as freedom from danger to life and
property.
Achumba, Ighomereho and Akpor-Robaro (2013) described security as the stability and
continuity of livelihood (stable and steady income), predictability of daily life (knowing what to
expect), protection from crime (feeling safe) and freedom from psychological harm (safety or
protection from emotional stress). Achumba, Ighomereho and Akpor-Robaro (2013) state further
that, security of people‘s lives and properties results in the assurance that one is wanted,
accepted, loved and protected in one‘s community or neighborhood and by people around.
Whenever the love, protection, and acceptance of oneself is threaten, hindered or destroyed,
freedom of human and other things is not guaranteed, this becomes a challenge to the security of
the place.Security challenges therefore can be considered to be anything that makes a
government unable to guarantee and promote the security and welfare of her citizens and their
properties, thereby losing her legitimacy and ability to demand and command obedience from the
citizens. Abimbola and Adesote (2012) noted that, since the return of Nigeria to civilian
democratic rule in 1999, the country has been facing national security challenges ranging from
bomb blasts, oil pipeline vandalism, kidnappings, Fulani herdsmen invasion of farming
communities and other forms of criminality. Biam (2016) maintained that Boko Haram
insurgency and incessant clashes between herdsmen and farmers remain the major security
challenges facing Nigeria today. Other Nigerian security challenges include kidnapping for
ransom, armed robbery, cultism, terrorism, militia/militancy, economic sabotage, drug abuse and
religious extremism.
Management on the other hand can be define as the process of planning, organizing, directing,
coordinating and controlling the organizational resources and programmes to achieve her goals.
It is the process by which managers create, direct, maintain and operate purposive organizations
through coordinated human efforts for the achievement of individual or organizational goals.
Aguba (2009) referred to management as the process undertaken by one or more individuals to
coordinate the activities of others in order to achieve results not achievable by one individual
acting alone. It then means that management has to involve others in an attempt to accomplish
the predetermined goals.
From the foregoing, one can define educational management as the ability of the educational
manager or administrator to judiciously manipulate all the resources at his disposal to efficiently
and effectively achieve the objectives of educational institutions. Okwori and Ede (2012) noted
that management of universities goes along with the quest to put the formal education system
within universities under control, regulation or supervision. It is the organization, mobilization
and maintenance of all the human, material, financial and time resources for efficient and
effective teaching and learning in schools particularly universities in Nigeria (Okosun,
2013).Management of universities for global competitiveness therefore refers to the art of
deciding the goals of the university institution and handling carefully without being wasteful
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what goes on in the process of educating people to achieve the predetermine goals of universities
and make it compete favorably in the global world.
Management of universities in the face of security challenges may indeed be seen as the process
of planning and coordinating the human, material, financial and time resource taking account of
the security issues to achieve the goals of education within universities and accomplish the
needed sustainable development. It also indicates the manner in which the university head with
the management team, execute the management functions such as planning, policy making,
organizing, leading, controlling, motivating and communicating to both staff and students the
values of the immediate society for effective and efficient achievement of their educational goals
in the face of the numerous security challenges with the hope that the universities will compete
satisfactorily with others in the globe.
Activities of Fulani herdsmen which constitute security challenges in Benue State include
random movement of Fulani herders and their cattle within and outside places of learning,
destruction of farms and other valuable properties, killings, kidnapping, raping of women, to
mention just a few. According to Mikailu (2016), random movement of Fulani herders with their
cattle, most a times led them to conflicts with people of their host communities who are always
farmers. Gift (2016) notes that the tension between Fulani herdsmen and farming communities
has been in existence for many years, but has seen a dramatic escalation in recent times in the
areas of attacks, kidnappings, armed robbery, raping and killings.
The continuous attacks on people of Benue State and other parts of the country by Fulani
herdsmen have become a source of concern. According to Lubem (2018), between January to
April 2018 alone, not less than 309 people were killed in Benue State. This and the continuous
threat messages to the people of Benue State by Miyetti Allah Kautal Hore Socio-Cultural
Association and other Fulani groups have created fear among people particularly those who
reside in the state. According to Olu (2014), life is gradually becoming very unbearable in
several parts of Nigeria. With the incessant insurgence of Boko Haram sect in the North-East,
Niger Delta Avengers and other militant groups in the South, the North-Central appears also to
be enmeshed in violence arising from attacks of Fulani herdsmen. This makes the management
of schools which has tendency of affecting the achievement of developmental goals difficult as
the human population, school enrolment and discipline is highly affected.
Another security challenge experience in universities in Benue State is cultism. The term cultism
can be seen to be a ritual practice by a group of people whose membership, admission, policy,
initiation formalities and mode of operations are done in and kept secret with their activities
having negative effects on both members and nonmembers alike. Ogunbameru (2004) defined
cultism or secret cult as any form of organization whose activities are not only exclusively kept
away from the knowledge of others but such activities are carried out at odd hours of the day and
they often clash with the accepted norms and values of everyday life.
According to Louis (2010:131), the problem mostly facing tertiary institutions in Nigeria is
cultism. To him, many people join secret cult because of lack of self-confidence, ignorance,
unassertiveness (the inability to say no or express criticism or doubt) and gullibility (impaired
capacity to question critically what one is told, observes, thinks, and so forth) among other
reasons. Louis (2010) further note that despite the numerous reason, cult activities end up
developing in its members poor mental coordination, live perpetually in bondage to fear, become
very destructive, merciless, stubborn and wicked, have no regards for social and moral values,
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abandon educational studies altogether, die prematurely, and may also suffer eternal damnation
in hell fire.
Tor-Anyiin (2013) also noted that in Benue State for instance, cult members do carry Indian
hemps, guns, machetes, dagger and other deadly weapons around which they use in killing,
avenging each other, intimidation, gangsterism, rape, disruption of the peace, extortion of money
from innocent persons, and robbery on campus, to mention just a few. Members of the secret cult
always take glory for the murder, arson, rape, maiming, burglary, and other criminal activities in
most universities in Nigeria.
The frequent outbreak of cult wars in universities have generated feelings of fear, tension and
social insecurity among students and teachers. According to Ekwunife (2011), the act or the
activities of the secret cult have negative effects on the implementation of academic programmes
hence it sometimes leads to the closure of schools for quite a long time. Ogunsola (2000)
maintained that cult activities instigate students to be indiscipline in virtually everything,
especially cheating in examination since they have less time for their books, have psychological
and emotional problems which affect their learning habits and as such, their academic
performances. These are detrimental not only to their academic performance but also to school
management as facilities destroyed attract fiscal implications.
Statement of the Problem
Despite the efforts of government and management of institutions in reducing security threats in
universities to ensure a conducive teaching and learning environment that will enhance students‘
academic performance, the problems associated with Fulani herdsmen activities and cultism
seems to have hampered and overwhelm these efforts. This may be due to series of attacks by
Fulani herdsmen on communities and institutions of higher learning in the area of study. Often
times, Fulani herdsmen activities has affected school attendance as they kill and rape innocent
women in the area. As a result, most people including students and staff within the host
communities run for their lives. Worst still, the physical facilities in tertiary institutions which
are difficult to come by are destroyed by the marauding herdsmen without regards. The
researchers also observed that aside external attacks by the marauding herdsmen, students
themselves constitute threat to themselves as they indulge in cult activities to rape and intimidate
students and lecturer thereby causing threat to the effective and efficient management of
university education in Benue State and Nigeria in general. The study therefore, investigated the
impact of security challenges on management of universities for global competitiveness with
particular reference to Benue State.
Purpose of the Study
The purpose of the study was to investigate the impact of security challenges on management of
universities for global competitiveness with particular reference to Benue State. Specifically, the
study sought to;
1.
Examine the impact of Fulani herdsmen activities on management of universities for
global competitiveness in Benue State.
2.
Find out the impact of cultism on management of universities for global competitiveness.
Research Questions
The following research questions guided the study:
1.
To what extent do Fulani herdsmen activities impact on management of universities for
global competitiveness in Benue State?
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2.

To what extent does cultism impact on management of public universities for global
competitiveness?
Hypotheses
The following hypotheses were formulated and tested at 0.05 level of significance:
1.
Fulani herdsmen activities have no significant impact on management of universities for
global competitiveness in Benue State.
2.
Cultism has no significant impact on management of universities for global
competitiveness.
Research Method
The study was conducted in universities within Benue State which include Federal University of
Agriculture, Makurdi, Benue State University, Makurdi and University of Mkar, Mkar-Nigeria.
The study adopted descriptive survey research design. The population comprised 3.383 staff
(2589 academic and 844 senior administrative staff) within the three universities in Benue State.
Proportionate random sampling technique was used to sample 338 (10%) staff (259 academic
and 84 administrative staff) from the three universities in Benue. This sample size is considered
adequate since it is in line with Glass and Hopkin (1994) in Alanana (2014) assertion that a 5%
to 10% sample is ideal for a population of 1000 or more. A researcher-structured 10-item
questionnaire titled Security Challenges and Management of Universities Questionnaire
(SCMUQ) was used for data collection. The questionnaire was divided into Sections A and B.
Section A contained information on the personal data of the respondents, while Section B
contained information that bordered on the impact of security challenges on management of
universities in Benue State for global competitiveness. Mean and standard deviation were used to
answer the research questions. The interpretations of the mean scores were based on real limits
of numbers as follows: 3.50-4.00 for Very High Extent, 2.50-3.49 for High Extent, 1.50-2.49 for
Low Extent and 0.00-1.49 for Very Low Extent. A cluster mean of 2.50 was used as bench mark
for decision making. A mean score of 2.50 and above was regarded as a positive response and
not rejected as having the desired influence while any mean score below 2.50 was regarded as a
negative response and rejected. The chi-square test of goodness-of-fit was used to test the
hypotheses at 0.05 level of significance.
Data Analysis and Interpretation
The results and findings of the study are presented as follows;
Research Question 1
To what extent do Fulani herdsmen activities impact on management of universities for global
competitiveness in Benue State?
Table 1
Mean Ratings and Standard Deviations of Impact of Fulani Herdsmen Activities on
ManagementofUniversities for Global Competitiveness in Benue States
Item No
Item Description
SA
A
D
SD
N
𝑿
ST.D
Decision
To what extent do/does/has/have/is/are:
1

2

Continuous
attacks
by
Fulani 59 171
herdsmen
on
farmers
reduce
universities enrolment in Benue State

71 32

When herdsmen destroy farms, it 86 167
result to hunger and lack of
concentration during teaching and

64 21

38

338

High Extent
2.78 0.84

338

High Extent
2.94 0.83

learning process.
3

4

Most women who are rape during 97 147
herdsmen attacks become pregnant
and this increase dropout rate in
universities.

69 25

The robbery activities during herders‘ 59 179
attacks affect students‘ timely
payment of school fees.

66 34

338

High Extent
2.98 0.86

338

High Extent
2.73 0.86

5

Constants threats given by Fulani 79 150 75 34 338
High Extent
herdsmen to farmers affect students‘
2.81 0.91
enrolment ins universities.
Cluster Mean
2.85
High Extent
Decision: Mean scores between 1.00-1.49 = Strongly Disagree (SD), 1.50-2.49 = Disagree (D),
2.50-3.49 = Agree (A) and 3.50-400 = Strongly Agree (SA)
Table 1 shows that the mean ratings of items 1 to 5 are 2.78, 2.94, 2.98, 2.73 and 2.81 with their
corresponding standard deviations of 0.84, 0.83, 0.86, 0.86 and 0.91 respectively. Based on the
boundary criteria for decision making, it means the mean scores for items 1 to 5 were above the
cut-off point of 2.50. Item by item analysis shows that, a greater proportion of the respondents
agreed that, herdsmen‘s attackson farmers reduce universities enrolment to a high extent. They
further agreed that to a high extent when herdsmen destroy farms, it result to hunger and lack of
concentration during teaching and learning process. They also agree that to a high extent, most
women who are rape during herdsmen attacks become pregnant and this increase dropout rate in
universities. Similarly, the respondents agreed that the robbery activities during herdsmen‘s
attacks affect students‘ timely payment of school fees and that constants threats given by
herdsmen to farmers affect to a high extent students‘ enrolment in universities. The cluster mean
of 2.85 was also found to be above the cut-off point of 2.50. The result shows that to a high
extent, Fulani herdsmen activities have impact on management of universities for global
competitiveness in Benue State.
Research Question 2
To what extent does cultism impact on management of universities for global competitiveness?

Table 2 Mean Ratings and Standard Deviation of Impact of Cultism on Management of
Universities for Global Competitiveness in Benue State
Item No
Item Description
SA
A
D
SD
N
𝑿
ST.D
Decision
To what extent do/does/has/have/is/are:
6 cult activities of students make them 86 180 55 17 338
High Extent
lazy in reading thereby cheating in
2.99 0.79
examination.
7

cultism
make
students
fail 58 181 75 24
examination thus increasing dropout
39

338

2.81 0.80

High Extent

rate in universities.
8

9
10

activities of cult members create fear 61 157 85 35
among people and affect their
assessment in universities.

338

the initiation process of cult members 75 178 62 23
leads some of them to death.

338

students who give much of their time 63 151 90 34
to cult activities hardly attend their
lessons.

338

High Extent
2.72 0.88
High Extent
2.90 0.82
High Extent
2.72 0.88

Cluster Mean
2.83
High Extent
Decision: Mean scores between 1.00-1.49 = Strongly Disagree (SD), 1.50-2.49 = Disagree (D),
2.50-3.49 = Agree (A) and 3.50-400 = Strongly Agree (SA)
Table 2 shows that the mean ratings of items 6 to 10 are 2.99, 2.81, 2.72, 2.90 and 2.72 with their
corresponding standard deviations of 0.79, 0.80, 0.88, 0.82 and 0.88 respectively. It then means
the mean scores for items 6 to 10 were above the cut-off point of 2.50. Item by item analysis
shows that greater proportion of the respondents agreed with the statement that to a high extent
cult activities of students make them lazy in reading thereby cheating in examination, cultism
make students fail examination thus increasing dropout rate in universities and that activities of
cult members create fear among people and affect their assessment in universities. Similarly, the
greater proportion of the respondents agreed that to a high extent the initiation process of cult
members leads some of them to death and that students who give much of their time to cult
activities hardly attend their lessons.The cluster mean of 2.83 was also found to be above the cutoff point of 2.50. The result implies that cultism impact to a high extent on management of
universities for global competitiveness in Benue State.
Hypotheses Testing
The independent samples t-test was used to test the null hypotheses at 0.05 level of significance:
Hypothesis 1.
Fulani herdsmen activities have no significant impact on management of universities for global
competitiveness in Benue State.
Table 3
Chi-square test of the Impact of Fulani Herdsmen Activities on Management of Universities for
Global Competitiveness in Benue State
Responses Observed
Expected Df
Level of χ2-cal
P-Value
Decision
Frequency
Frequency
Sign.
VHE
74
84.5
3
0.05
48.04
.000
Ho1 Rejected
HE

138

84.5

LE

72

84.5

VLE

54

84.5

Total

338
40

P=.000<0.05; df=3; and χ2-cal=48.04.
Table 4 shows that χ2-cal.= 49.83 with 3 degree of freedom and at 0.05 level of significance. The
p=0.00<0.05. Since the P-value of 0.00 is less than the 0.05 level of significance, the null
hypothesis which stated that Fulani herdsmen activities have no significant impact on
management of universities in Benue State for global competitiveness was rejected. The
implication is that Fulani herdsmen activities have significant impact on management of
universities for global competitiveness in Benue State.
Hypothesis 2
Cultism has no significant impact on management of universities for global competitiveness.
Table 4
Chi-square test of the Impact of Cultism on Management of Universities in Benue State for
Global Competitiveness
Responses
Observed
Expected Df
Level of
χ2-cal P-Value
Decision
Frequency
Frequency
Sign.
VHE
63
84.5
3
0.05
56.91
.000
Ho2 Rejected
HE

144

84.5

LE

72

84.5

VLE

59

84.5

Total
338
P=.000<0.05; df=3; and χ2-cal=56.91.
Table 4 shows that χ2-cal.= 56.91 with 3 degree of freedom and at 0.05 level of significance. The
p=0.00<0.05. Since the P-value of 0.00 is less than the 0.05 level of significance, the null
hypothesis which stated that cultism has no significant impact on management of universities for
global competitiveness in Benue State was rejected. The implication is that cultism has no
significant impact on management of universitiesfor global competitiveness in Benue State.
Discussion of Results
The first finding of this study revealed that Fulani herdsmen activities have significant impact on
management of universities for global competitiveness in Benue State. This finding supports
Ofem and Inyang (2014) who found out that, apart from the killings by nomads and reprisal
attacks of the host communities, there is increase in school dropout rate, decrease in enrolment
and attendance to schools, female farmers become widows during the conflicts, while other
victims of the conflict are maimed or injured and herds of cattle belonging to the nomads‘
brutally killed. The implication of the finding is that activities of herdsmen like killing, raping,
destruction of properties, and kidnapping do affect the population of learning institutions and
also make the management of universities difficult. It will not provide conducive environment
for learning. This will not allow products of the institutions within the area compete favorably
with the global world. It also means that where there are less activities of Fulani herdsmen,
The second finding of the study revealed that cultism has no significant impact on management
of universities for global competitiveness in Benue State. The finding is in line with Udoh and
Ikezu (2015) whose finding revealed that effects of cultism in tertiary institutions are the
destruction of lives and properties of both staff and students, poor academic performance of cult
members, spread of diseases like immune deficiency syndrome from blood sucking during their
oath taking and the decline in academic performance of cult members. It then means that most of
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the killings and raping as well as teachers and students harassments in tertiary institutions are
carried out by cultists. Most of them do it to influence most decisions of school administrators or
lecturers and this has impact on the management of such schools.
Conclusion
Based on the findings of the study, it has been established that both academic and senior
administrative staff shared similar view that, the Nigerian security challenges, particularly Fulani
herdsmen activities and cultism to a high extent impact on management of universities for global
competitivenesswith particular reference to Benue State.
Recommendations
Based on the findings of the study, it was recommended that for effective and efficient
management of universities to be possible in Benue State, a land use act should be enacted to
assist in solving the problem herdsmen always have with farmers in Benue State. It was also
recommended that university authorities should be more firm in handling cult related issues so as
to eradicate cultism to pave way for development that will lead to effective goals achievement
and global competitiveness in Benue State. Researchers should carry out other researches to
assess impact of other security challenges on management of universities in order to be able have
a better generalization on the issue.
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Exploring Strategies for Managing Tertiary Education for National Cohesion and Global
Competitiveness

Odaudu Sunday Adejo
Abstract
The increasing interest in education as an instrument par excellence for effecting national
development reflects the widely shared belief that the quality of a nation’s education system is a
key determinant of societal progress. With respect to education it is unclear how educational
gains can be achieved in the midst of poverty and social inequality. This paper is set within the
social functional theory and human capital theory. The theories points out the crucial role
played by investments in quality management of tertiary institutions in predicting national
growth - a desideratum to achieving the goal of national cohesion and global competitiveness.
Therefore, the purpose of this study is to theoretically describe and analysed strategies for
managing education for national cohesion and global competitiveness. The research design
adopted for the study was a descriptive survey design. The population for the study is all
administrators and teachers of tertiary education in Nigeria. The sample of the study was 400.
The quantitative data were collected using a 16 item questionnaire titled “Questionnaire on
Index of National Cohesion and Global Competitiveness (QINCGC). Data analyses were by
means of mean and standard deviation while the hypotheses were tested using regression
analysis and t-test at 0.05 level of significance. Based on the data analyses, the study revealed a
significant relationship between managing tertiary education and national cohesion and global
competitiveness. Recommendations were made based on the findings of the study among which
are funding, training, reforms of the tertiary education institutions and review of the current
curriculum to align with national objectives and global opportunities.
Keywords: Managing, Education, National Cohesion, Global competitiveness.
Introduction
National cohesion and global competitiveness has been a matter of concern to not just
anthropologist and economist but also educational planners and policy makers. The goal of
education in all society is to achieve societal progress. In Nigeria the philosophy of education is
based on the need for functional education for the promotion of progressive, united Nigeria with
the school programmes designed to be relevant, practical and comprehensive in meeting the
interest and ability the individual. Thus, education has been identified as an instrument par
excellence for effecting national development (Federal Republic of Nigeria, 2004). Education is
viewed as an important institution for human capital formation (Nwadiani, 2000) and the pillar
that contributes to learning to know, learning to do, learning to be, and learning to live together
(Njengere, 2014) by socializing the new members of the society, providing them with knowledge
and skills in order to facilitate social participation. These pillars underscore the fact that the
purpose of education includes national cohesion and global competitiveness. Also, education is a
means for the development of the nation level of productivity. There is also the spillover effect
from which the nation benefits. The end product is the effective transformation of raw human
resources to potential human capital that can contribute effectively to national development, as
well as sustaining the national products. Taking together, primary and tertiary education are seen
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as the major pillars setting the competition power of nations (World Education Forum, 2018). In
Nigeria, the strategies for assessing the extent to which a nation achieve this twin goal of
national cohesion and global competitiveness are defended on the grounds of managing tertiary
education.
In this era of globalization and international trade, nations intending to succeed require good
education which can hold competitive and comparable advantage over others. Nigeria requires a
functional tertiary educational system that will produce the needed human capital (work force)
for industrialization and entrepreneurship, and hence national development (Uyanga, 2016).
Managing education accordingly is an engagement into conscious art and science of resourcing
for results through efforts such as planning, administration, coordination, organising, funding
and budgeting and ICT to attain the goal of education (Onyene, 2016). Draft (2003) defines
management as the attainment of organization goals in an effective and efficient manner through
planning (defining/selecting goals and means to attain them), organizing (assigning
responsibility for tasks accomplishment), leading (use of influence to motivate employees to
achieve organizational goals), controlling (monitoring employees activities, keeping organization
on track toward achieving its goals, and making conclusions a needed/ necessary). The focus of
management is organization and efficient utlilisation of the available resources in order to
achieve specific goals (Okengom, Ani & Akoloh, 2016).
Over the past two decades Nigeria has witnessed an upsurge in educational expansion at the
primary, secondary and tertiary levels generally believed to be an essential means for sustained
economic growth (Adenuga, 2003). Thus government over the years has invested in the
development of the sector through increased budgetary allocations to the sector (IIyeli, 2006).
Despite these efforts in tertiary education however, the nation has not been able to achieve
peaceful coexistence and engender social participation in national development. Equally,
majority of the graduates of tertiary education lacks the needed skills to be competitive and have
comparable advantages over others. This situation persist despite massive investments in tertiary
education, and government policies and plans to improve the quality of education suggests a
failure of management. The question now is, how can managing tertiary education be used to
actualize the national purpose of national cohesion and global competitiveness?
Literature Review
Theoretical Framework
This study is exploring the strategies for managing tertiary education for national cohesion and
global competitiveness. The theory on which this study is based on is the social functional theory
and the human capital theory which postulates that the best way to national development lies in
improvement of a nations‘ population through various forms of education, training, and human
resources development (Okoro, 2006). It is for this reasons that nations have always strived to
develop and implement sound educational policies and strategies. Such policies are made to
sustain the aspirations of the citizenry and the nation at large. As a rule, the theory of social
functionalism tries to explain how the relationships among the parts of society are created and
how these parts are functional (meaning having beneficial consequences to the individual and the
society) and sometimes dysfunctional (meaning having negative consequences). It focuses on
consensus, social order, structure and function in society. Structural functionalism sees society as
a complex system whose parts work together to promote solidarity and stability; it states that
social lives are guided by social structure, which are relatively stable patterns of social behaviour
(Macionis, 1997). Structural functionalists ask pertinent questions such as: what holds society
together? And what keeps it steady? Similarly, the structural functionalist theory pays
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considerable attention to the persistence of shared ideas in society. The functional aspect in the
structural-functionalist theory stresses the role played by each component part in the social
system, whereas the structural perspective suggests an image of society wherein individuals are
constrained by social forces, social backgrounds and by group memberships. This theory is
significant for this study because it clarifies the role of education in actualising the goal of
national cohesion by instilling the youths with values. The humanities course in the General
Studies programme seeks to teach students about their cultures and also to emphasize the factors
for national unity.
Pioneering human capital researchers, including Theodore Schultz, Gary Becker, and Jacob
Mincer were concerned about the process of economic growth. Schultz‘s redefinition of
education as investment in human capital, and his hypotheses about the relationship between
human capital accumulation and aggregate economic growth, formed the basis for arguments
that funding for education should be increased, and that the Federal Government was responsible
for providing that increased funding. Three assumptions that today underlie education policy
discussions in developed and developing countries are that Federal Government has an important
role to play in both funding and regulating public education; that the central purpose of education
is to increase students‘ future productivity and earnings capacity, and that economists possess
expert knowledge that gives them important insights into the educational process. The human
capital theory as an integrated set of models of human behavior and social processes, with well
understood implications and an associated research program seem better adapted to the
management of tertiary education policy and strategies given that it assumes investment in
education and holding stakeholders accountable for the efficient and prudent utilization of these
investments to achieve the goals of education..
Tertiary Education Management in Nigeria
Managing tertiary education is done on the committee system basis where no one individual
person, officer of department takes a decision and implements it alone without the input of others
(Okenjon, Ani & Akoloj, 2016). At the university level, the organs and officers that are
concerned with the management of university include: the governing council with the prochancellor as its chairman, the university senate with the Vice Chancellor as the chairman, other
principal officers, deans, directors and heads of department and heads of unit. Most universities
in Nigeria operate the faculty system; some combine this with the collegiate system while a few
of them operate the directorate system (Okoli cited in Uzoigwe, 2016). The managers of the
universities are expected to exercise foresight in ensuring efficient and effective performance of
the functions of the various units of the institutions including: central administration, admissions,
academic affairs, personnel, students‘ affairs, bursary, examination and records, by deploying all
means possible all of which requires the commitment and cooperation of all concerned both the
administrators, teachers and other staff.
National Cohesion
National cohesion refers to a sense of unity and oneness by citizens of a country to the extent
that, despite their diversity, they see themselves as forming a nation. That sense of solidarity
encourages them to invest economically, socially, politically and emotionally in the wellbeing
of the nation-country. National cohesion does not mean the absence of disagreements but
those disagreements play out and are resolved within the parameters laid out by the country‘s
laws and regulations and in a manner that preserves that sense of oneness (Atiku, 2014).
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Onifade & Imhonopi (2013) sees national cohesion is seen as a process that produces an omnibus
of initiatives put in place by a state, its representatives or institutions guided by respect for the
unique traditions and cultural backgrounds of ethnicities sharing the same polity with the goal of
harmonising all interests through a form of dialogue and representation and addressing
differences that may be divisive and conflictual using the instruments of fairness, justice and
equity in the sharing of resources, benefits, opportunities and responsibilities in order to
guarantee stability, longevity and prosperity of the polity as long as the inhabitants decide to
remain within the polity.
Morrison et al. cited in Onifade & Imhonopi (2013) sees national cohesion as a process by which
members of a social system (citizens for our purpose) develop linkages and location so that the
boundaries of the system persist over time and the boundaries of sub-systems become less
consequential in affecting behaviour. In this process members of the social system develop an
escalating sequence of contact, cooperation, consensus and community (Etzioni, 1965, cited by
Onifade & Imhonopi, 2013; Ojo, 2009). These scholars have argued that a nation can be said to
be cohesive when it meets the following touchstones: It has effective control over the use of the
means of violence; It has a center of decision making capable of effecting the allocation of
resources and rewards; and, it is a dominant focus of political identification for a large majority
of politically aware citizens. Therefore, education is said to be a key to actualizing these
objectives.
Global Competitiveness
Competitiveness is a measure of productivity of a nation which is determined by the value of
goods and services produced per unit of the nation‘s human, capital and natural resources. Global
competitiveness depends both on the value of a nations products and services, measured by the
prices they can command in open markets, and the efficiency with which they can command in
the open markets, and the efficiency with which these products can be produced. It is a measure
of a country‘s measure of prosperity. Global competitiveness is a feature of the trend in
globalization. Globalization determines economies of scale and dynamism of the international
movement of goods, services and factors of production, information, and technology
(Kharlamova, 2013).
The effect of globalization on developing countries is quite ambiguous. On the one hand, it
opens up new opportunities for them, and on the other, it can cause significant damage to those
countries that have not developed their own existence and strategies in a competitive
environment. Some countries become stronger under globalization and its competition
challenges while others can fail dramatically and overuse their potential. So nowadays the
problem of national competitiveness goes beyond mere interest on or the struggle for individual
market segments (Lagutin, 2011). Globalisation has the potential to both create further social
divisions in communities and also has the potential to enhance social harmony. Managing
education seeks to facilitate the implementation of policy within a clearly articulated
philosophical framework that will prepare people for employment in a rapidly changing
environment as well as imbibes the culture of fairness, equity and justice.
Studies have revealed that education has a direct bearing on prestige, greatness and cohesion
competitiveness (Sule, 2014). The theoretical models initially concentrated on the role of capital
accumulation in economic growth (Sule, 2014). Over the last decades, scholars and NAEAP
have focused increasingly on the role of knowledge. Assessing a country‘s competitiveness is a
challenging task because of the sheer number and variety of influences on national productivity.
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Correlation among many of the indicators makes disentangling the impact of individual
indicators complex from a statistical standpoint. As a result of these challenges, as well as the
fact that most studies highlight a subset of influences rather than seek a comprehensive model,
empirical studies has not achieved consensus on the factors of competition. While there is broad
agreement on some general findings, no consensus models have emerged on the administrators‘
and teachers perception of influences of educational management on national cohesion and
global competitiveness. Therefore the aim of this paper is to capture the rich set of strategies of
managing tertiary education in order to actualize the goal of national cohesion and global
competiveness. This is important to allow policymakers to understand the role of education in
social cohesion, poverty reduction and human capital development.
Statement of the problem
Education is viewed as an important institution that contributes to the development of the
nation‘s level of productivity. However, there is the perception that the tertiary education sector
and the education system at all levels are not equipping beneficiaries with the needed skills
necessary for national development (Imam, 2012). A teeming population of over 24 million
youths is not even learning, let alone the needed skills to get a decent job to become a functional
member of the society. This has created crises of social inequality in the economy. Furthermore,
it has exacerbated violent conflicts in many communities in our recent history. The World Bank
have warned that tertiary education is now producing relatively too many graduates of
programmes of dubious quality and relevance while the quality of tertiary institution output have
deteriorated so much so that the effectiveness of the institution are in doubt (Okoro, 2006). These
issues undermine the goal of tertiary education. This is a major issue that the government is
struggling with in order to ensure a sustainable development future.
As an agent for social cohesion, the researcher is concerned with how to use education as an
agent to foster social cohesion and improvement of the citizens‘ productivity which is an
indicator of competitiveness‘. Therefore, this study seeks to explore the strategies for managing
tertiary education for national cohesion and global competitiveness.
Purpose of the Study
The purpose of this study was to explore strategies for managing tertiary education for national
cohesion and global competitiveness. Specifically, the study seeks to:
1. Determine administrators and teachers perception of the strategies for managing tertiary
education for nation cohesion.
2. Determine administrators and teachers perception of the strategies for managing tertiary
education for global competitiveness.
3. Find out whether managing tertiary education enhances national cohesion and global
competitiveness
4. Find out whether there is a difference in the perception of administrators and teachers on
managing tertiary education and national cohesion and global competitiveness by type of
school and gender.
Research Questions
1. What are the strategies put in place by tertiary institutions for managing education to
actualize the goals of national cohesion?
2. What are the strategies put in place by tertiary institutions for managing education to
actualize the goal of global competitiveness?
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Hypotheses
1. There is no significant relationship among the variables used to assess the impact of
managing education for national cohesion and global competitiveness.
2. There is no significant difference in the opinion of administrators and teachers of federal
tertiary institutions and state tertiary institutions on the strategies for managing education
for national cohesion.
3. There is no significant difference in the opinion of male and female administrators and
teachers on the strategies for managing education for national cohesion
4. There is no significant difference in the opinion of administrators and teachers of federal
tertiary institutions and state tertiary institutions on the strategies for managing education
for global competitiveness.
5. There is no significant difference in the opinion of male and female administrators and
teachers on the strategies for managing education for global competitiveness.
Methodology
The study is a descriptive survey. The population for the study is all administrators (VC, VCs,
Rectors, Deputy Rectors, Provost and Deputy Provosts, Deans, HODs) and teachers (not holding
administrative responsibilities) of tertiary institutions in Nigeria which includes lecturers in the
university, polytechnic and mono-technic as well as colleges of education. However, only North
Central Nigeria tertiary institutions were used. The institutions were selected due to convenience
to access respondents of the study. A sample size of 400 was drawn and was spread across the
universities, polytechnic / mono-technics and colleges of education selected for the study. The
formula for the sample was derived using formula for sample determination for an unknown
population (Olayemi & Omiunu, 2017; Rose, Spinks & Canhoto, 2015).
N = 4pq/d2
Where n = the sample size selected from an unknown population.
p = 0.5
q = 1 – p (which is also 0.5)
d = 0.05 is the error margin set for the study. This error margin covers the probability of
error in the study and the selection showing that to an extent, the study is 95% error free and
have error probability of 5%. Thus applying the formula, we have
n = 4 X 0.5 X 0.5
= 400
2
0.05
Also, the instrument used for data collection was the questionnaire titled ―Questionnaire on
Index of National Cohesion and Global Competitiveness (QINCGC)‖. The questionnaire was on
index of national cohesion and global competitiveness measures used in the existing literature
(Njengere, 2014; Baba & Aeyesinhe, 2017; Onifade & Imhonopi, 2013). The instrument was a 4point likert rating scale of Strongly Agree (SA), Agree (A), Disagree and Strongly Disagree
(SD). The validated 16 point items instrument had a reliability index of 0.87 coefficient obtained
using Cronbach Alpha. 400 respondents responded to the questionnaire. The collected
questionnaires were coded and analysed using descriptive statistic of frequency, percentages, and
mean and standard deviation. The criterion was that a mean above 2.5 was accepted while the
mean below 2.5 was not accepted. The inferential statistics were regression and t-test used to test
the hypotheses at 0.05 level of significance. Regression analysis was employed to analyse the
relationship among variables used in the study to examine the impact of the strategies for
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managing tertiary education for national cohesion and global competitiveness in Nigeria. The
results are presented in Table 1 & 2.
Results
1. What are the strategies put in place by tertiary institutions for managing education to
actualize the goals of national cohesion in Nigeria?
Table 1: Mean Rating of Respondents on strategy for managing education to actualize the goals
of national cohesion.
Std. Decision
S/No. Items
SA A
D
SD
Sum X
dev.
1

Sustained national
prosperity and selfreliance.

175 147 57

21

1276 3.19

.869

Agree

2

Diversity of religion, ideas 117 235 34
and practice is encouraged
among the various group in
the country

14

1255 3.14

.707

Agree

3

Inclusive politics that will
carry along all segments of
the Nigerian society

115 154 85

46

1138 2.85

.969

Agree

4

Effective conflict
resolution and
management approach.

128 180 51

41

1195 2.99

.927

Agree

5

Unbiased war against
corruption

37

93

204

66

901

2.25

.840

Disagree

6

Teachers model desired
behaviour

77

111 155

57

1008 2.52

.960

Agree

7

Decentralization of power
and resources to strengthen
federalism

145 130 64

61

1159 2.90

1.061 Agree

8

Recognition and
appreciation of others right

76

1083

.956

196

Grand mean

63

65

2.71

Agree

2.8188 .3168 Agree

Source: The researcher (2018)
Data on Table 1 above shows summary of scores, mean and standard deviation of respondents
rating of their perceptions of the strategies for managing tertiary education for national cohesion
and global competitiveness. Details of the analysis reveals that the respondents agree on items
1,2,3,4,,6,7, and 8,which is above the criterion mean of 2.5 while they disagree on item 5 which
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is below the criterion mean. The grand mean is 2.8. This implies that respondents agree that the
strategies for managing tertiary education enhance national cohesion.
2. What are the strategies put in place by tertiary institutions for managing education to
actualize the goal of global competitiveness?
Table 2: Mean Rating of Respondents on Strategy for Managing Education for Global
Competitiveness.
Std. Decision
S/No. Items
SA A
D
SD
Sum X
dev.
1

Good national governance
and effective leadership

188 62

76

74

1164 2.91

1.181 Agree

2

Learning activities are
challenging, cooperative,
problem-solving and
inclusive

115 142 97

46

1126 2.82

.979

Agree

3

Certifying curriculum

64

58

1010 2.53

.928

Agree

4

Capacity for developing and 136 199 41
absorbing technologies ·

24

1247 3.12

.819

Agree

5

Facilitating the provision of
resources to schools

166 75

88

1119 2.80

1.198 Agree

6

Providing for professional
development of teachers

46

110 148

96

906

2.27

.952

Disagree

7

Facilitating co-operation
between educational
institutions.

56

57

192

95

874

2.19

.953

Disagree

8

Adequate funding and
prudent management of
funds.

87

186

85

1118

2.80

.900

Agree

140 138

71

Grand mean

42

2.680 .3219 Agree

Source: The researcher (2018)
Data on Table 2 above shows summary of scores, mean and standard deviation of respondents
rating of their perceptions of the strategies for managing tertiary education for global
competiveness. Details of the analyses reveals that the respondents agree on items 1,2,3,4, and 8,
which is above the criterion mean of 2.5 while they disagree on item 6 and 7 which is below the
criterion mean.
The grand mean is 2.6. This implies that respondents agree that the strategies for managing
tertiary education enhance global competitiveness.
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Hypotheses 1
There is no significant relationship between managing education and enhancing national
cohesion.
Table 3: Regression Analysis of the Realtionship between managing tertiary Education
and National Cohesion.
ANOVAb
Sum of
Squares

Model
1

Regression
Residual
Total

Adj. R Sq
df

87.766
64.183
151.949

Mean Square
1
398
399

87.766
.161

F

Sig.

544.241

.000a

.577

a. Predictors: (Constant), managing_education
b. Dependent Variable: national_cohesion
The results of the study are presented in Table 3. The value of R-square is 58% in this model
and the F-statistic of national cohesion model (544.241) was significant at the level of p≤.05.
This suggested that this model provided a modest measure to explain the relationship of the
strategies for managing education variables and enhancing national cohesion. According to
this model national cohesion showed a positive relationship with strategies of managing
tertiary education.
Hypotheses 2
There is no significant relationship between managing education and global competitiveness.
Table 4: Regression Analysis of the Relationship between Managing Tertiary
Education and Global Competitiveness.
ANOVAb
Sum of
Squares

Model
1

Regression
Residual
Total

59.278
45.080
104.358

df

Mean Square
1
398
399

F

59.278 523.346
.113

Sig.
.000a

Adj. R
sq.
.567

a. Predictors: (Constant), managing_education
b. Dependent Variable: global_competitiveness
The results of the study are presented in Table 4. The value of R-square is 57% in this model and
the F-statistic of national cohesion model (523.346) was significant at the level of p≤.05. This
suggested that this model provided a modest measure to explain the relationship of the strategies
for managing education variables and enhancing global competitiveness. According to this
model global competitiveness showed a positive relationship with managing tertiary education.

Hypotheses 3
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There is no significant difference in the opinion of male and female administrators and
teachers on the strategies for managing education for national cohesion

Table 5: Difference in Perceptions of Male and Female Respondents on the Strategies of
Managing Education for National Cohesion and Global Competitiveness
Paired-Samples Test
Paired Differences
95%
Confidence
Sig. Mean Interval of the
Difference
(2- Differe
T
df tailed) nce Lower Upper
Responses of males and females
17.06 39
.000 .68005 .60170 .75841
3 8
 Note: male respondents = 216; females = 184
The result in Table 5 revealed that the t-calculated is 17.063 while the significant value is
.000 and the degree of freedom is 398. Since sig .000 is less than .05, there is significant
difference. Therefore we reject the null hypothesis. This implies that there is significant
difference in the perception of male and female respondents on the strategies for managing
education for national cohesion and global competitiveness. There is a significant difference
in the mean rating of male and female respondents of federal and state tertiary institutions on
the institutions related strategies for managing education for national cohesion and global
competitiveness.
Hypothesis 4
There is no significant difference in the opinion of administrators and teachers of federal
tertiary institutions and state tertiary institutions on the strategies for managing education for
global competitiveness.
Table 6: Differences in Perceptions of Respondents of Federal and State Tertiary
Institutions on Managing Education for National Cohesion and Global Competitiveness
Paired-Samples Test
Paired Differences

Responses on managing education


95%
Confidence
Sig. Mean Interval of the
Difference
(2- Differe
T
df tailed) nce Lower Upper
39
3.971
.000 .20450 .10325 .30576
8

Note: respondents from Federal institutions = 181; state institutions = 219.
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The result in Table 6 revealed that the t-calculated is 3.971 while the significant value is .000
and the degree of freedom is 398. Since sig .000 is less than .05, there is significant
difference. Therefore we reject the null hypothesis. This implies that there is significant
difference in the perception of administrators and teachers of federal and state tertiary
institutions on the strategies for managing education for national cohesion and global
competitiveness. There is a significant difference in the mean rating of administrators and
teachers of federal and state tertiary institutions on the institutions related strategies for
managing education for national cohesion and global competitiveness.
Discussion
The findings of this study indicated that managing tertiary education enhances national cohesion.
The respondents agree on the strategies for managing education to enhance national cohesion.
This is in agreement with (Fraser, 2005; Sayed, 2016; Sule, 2014).Teachers and administrators
are positioned to promote peace building, social cohesion in Nigeria in the wake of the crises that
are spiraling in all the nook and crannies of the country. National cohesion strategies can only
provide social meaning and respect for all citizens when education policies ensure the kinds of
participation that places everyone on par with each other as full partners in social interaction.
The study also finds out that managing tertiary education enhances global competitiveness. This
agrees with Fuetes and Mies (2012), and Njengere (2104). Such strategies as adequate funding of
schools, good governance and leadership, development and absorbing technologies, cooperative
problem solving strategies of learning enhances global competiveness. According to these
scholars, technology adoption successfully replicates the distribution of total factor productivity
which is an index of global competitiveness.
The result of the hypotheses in the table shows there is a significant relationship between
managing tertiary education and national cohesion and global competiveness. The study also
found out that the perception of administrators and teachers differs by the type of institutions as
well as according to their gender. This agrees with Segalo (2015). Gender related issues continue
to persist in a democratize society.
Conclusion and Recommendation
Social cohesion remains an epistemological dilemma that requires constant interrogation. When
millions continue to live below the poverty line, it becomes practically impossible to actualize
social cohesion. When many are out of school and others are unemployed, while few swim in
abundance, we cannot begin to claim a socially cohesive society. The education system must be
reformed to tackle the concerns of poverty, inequality, promote social and economic inclusion
and issues of access to quality education. Since education has a bearing on national cohesion and
global competitiveness, managing education must ensure that resources allocated to tertiary
education must be judiciously and efficiently utilized for the purpose of education. This is
because to the extent a nation undermines its education system, its relative standing in the global
economy and global influence will no doubt suffer. Managing tertiary education carries the
potential for advancing the goal of national cohesion and global competitiveness.
Recommendations
In the light of the findings of this study, the following recommendations are made:
1.
Government should ensure adequate funding of tertiary education institutions. One way
of doing this is by empowering TETFUND to expand its intervention to include critical areas of
ICT deployment, and infrastructures that will require huge government intervention for all
tertiary institutions irrespective of ownership.
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2.
There should be periodic training, workshops and conferences for good governance and
leadership for managers of tertiary education institutions to build their skills and enhance their
capacity for managing their schools. With the right skill set, the managers of schools can become
the actors of the transformation that will engender national cohesion and global competitiveness.
3.
Encourage cooperative problem solving strategies of learning by pointing to benchmarks
and best practices. This is because the universities are the foundational building blocks that can
be used to formulate and implement strategies to achieving social cohesion and global
competitiveness.
4.
Adoption of global perspectives in formulating policies and reforms in education. These
reforms should cover teaching, learning, examination and research. This is will ensure high
standard of accountability, transparency, and good governance in tertiary institutions.
5.
Government should encourage ICT innovations in all the universities to enhance quality
teaching and students‘ academic achievement.
6.
Review current curriculum to align with national objectives and global opportunities.
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Assessment of the Management of Nomadic Education for National Cohesion and Global
Competitiveness
Saidu, Isah &Muhammad, Lawal Hassana
Abstract
The study on Assessment of the Management of Nomadic Education for National Cohesion and
Global competitiveness was aimed at assessing the influence of funding and provision of
facilities for teaching and learning on effective management of Nomadic Education towards
National Cohesion and Global competitiveness. Two research questions were set as guide for the
study. Relevant literatures were reviewed on the history of Nomadic Education in Nigeria, the
blueprint of the Nomadic Education program, objectives of Nomadic Education Programme and
the need to educate the Fulani’s in Nigeria. The study adopted survey design. Questionnaire was
used to collect data for the study. A total population of 1,010 comprising 265 Head teachers and
745 teachers were involved in the study. A total of 10 Head teachers and 200 teachers in
Nomadic schools of Niger state were selected using simple random sampling technique. This was
in line with Research Advisors (2006) sampling table at 95.0% confidence level (0.05 degree of
accuracy). Recommendations were made which include that: Government at all levels (Federal,
state and local levels) should improve the funding of Nomadic Education, and approved funds
should be released to implementing agencies as at when the due and that all stakeholders should
collaborate with government to ensure that every Nomadic school is provided adequate facilities
for Teaching and Learning such as classrooms, laboratories, libraries, computer centre, potable
water, electricity, nets and balls for teaching games, relevant Fulfulde and other text books
toilets and furniture effective and efficient management of Nomadic Education Programme for
National cohesion and Global competitiveness.
Key words: Nomadic Fulani, Nomadic Education, Management of Nomadic Education
Introduction
Education is important and a key feature in managing various issues in any society. It is also
perceived as aninstrument for alleviating poverty, promoting social change, equality and general
wellbeing of a people.Education is the springboard of every nation‘s development. It is a right
for every individual irrespective of gender, race or religion. Article 13 of the International
Covenant on Economic, Social, and Cultural Rights (UNESCO, 2003) articulates:
Education is both a human right in itself and indispensable means of realizing other human
rights. As an empowerment right, education is the primary vehicle by which economically and
socially marginalized adults and children can lift themselves out of poverty and obtain the means
to participate fully in their communities. Education has a vital role in empowering women, street
working children from exploitative and hazardous labor and sexual exploitation, promoting
human rights and democracy, protecting the environment, and controlling population growth
(UNESCO, 2003).
The Nomads or itinerant people, usually referred to as a group or tribe that have a culture of
migrating from place to place in small or large professional groups in response to the dictate of
weather condition in the practice of their occupation. Experts look at the Nomads as an ethno
linguistic group, who are often described as ―Wanderers‖ who are in constant move, and thus,
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without a fixed home, (Chiroma, 2005; Lar, 1997; Ezeomah, 1985). The Nomads isolate
themselves from the dominants groups in a bid to retain their culture. To support this argument,
Vereeck (1991) writes that treading the history and background of the nomads, one appreciates
their fear of losing their culture. They believe that cattle (as in the case of the Bororr‘en) was
given to them by God to look after, as such every care must be taken of the cattle. In fact, they go
to any extend to protect their cattle.
The National Policy on Education (2004) has made provisions for equal functional educational
opportunities to all citizens of the nation irrespective of creed, location and circumstance. It is as
a result of these that a special education programme tagged ―Nomadic Education‖ is developed
for the nomadic Fulani‘s. The rationale is to get them into the mainstream of the national life. To
support the justification for a special educational programme for the Nomads, Aminu,(1991)
cited the Universal Primary Education (UPE) Scheme, the Campaign for the Eradication of
Literacy and the classification of Nomads as educationally disadvantaged group.
In an attempt to achieve the aims of the Nomadic Education programme, the National
Commission for Nomadic Education (NCNE) was charged with the implementation of the
Nomadic Education Programme (NEP), aimed at providing and widening access to quality basic
education for nomads in Nigeria. In line with this, the NCNE has developed five distinct
programmes aimed at meeting the basic educational needs of nomads. Two of the programmes
revolve around partnerships, namely the provision of primary education to the children of
nomadic pastoralists in collaboration with states and local governments, and the establishment of
links with international non-governmental organizations (NGOs) and donor agencies for
programme.
Statement of the Problem
Nomadic Education is a planned programme as a deliberate effort by the Federal Government of
Nigeria to make basic education available to the nomadic population in Nigeria and equalizing
education among its citizenry. This is with the view to integrating them politically, socially and
economically into the national life; this effort is grappling with management failure. An example
of a previous programme in the educational sector that suffered management failure was the
Universal Primary Education (UPE) programme which was the forerunner to the present
Universal Basic Education (UBE) programme. The UBE programme was introduced in 1999
seemingly as a replacement for the UPE programme which was launched in 1976 but later
abandoned. But the UBE, like the UPE before it, is experiencing management difficulties.
The aim of Nomadic Education Programme is to enhance National cohesion and Global
competitiveness but it is bedeviled with management challenges like adequate funding, adequate
staffing, curriculum content implementation, regular instructional supervision, regular staff
development, proper planning, conflicts between the farmers and the pastoral Fulani disrupts
school operations and classroomcomposition, erratic attendance and low enrolment in school due
to the daily grazing movement and the lack of labor substitutes; a Fulani man will not send his
child to school even if an adult is available to tend the animals because the child needs to learn
the herding skills among others have influenced the management of Nomadic Education
Programme, this is what prompted this study with the view to proffering solutions to address
those challenges.
Objectives of the Study
The study was set to achieve the following objectives:
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1. To ascertain how funding influence the management of Nomadic Education Programme for
National cohesion and Global competitiveness; and
2. To what extent does the provision of facilities for teaching and learning influence the
management of Nomadic Education Programme National cohesion and Global
competitiveness.
Research Questions
This study was guided by the following questions:
1. Funding influence the management of Nomadic Education Programme for National cohesion
and Global competitiveness?
2. Provision of facilities for teaching and learning influence Nomadic Education Programme for
National cohesion and Global competitiveness?
Conceptual Framework
Nomads
The Nomads or itinerant people, usually referred to as a group or tribe that have a culture of
migrating from place to place in small or large professional groups in response to the dictate of
weather condition in the practice of their occupation. The Nomads isolate themselves from the
dominants groups in a bid to retain their culture.
Nomadic Education
Nomadic education is a specially designed educational programme by the federal government to
make basic education available to the nomadic population in Nigeria. This is with the view to
integrating them politically, socially and economically into the national life.
History of Nomadic Education in Nigeria
Nomadic Education in Nigeria dates back to the colonial era when some schools were
established in some Nomadic communities. Examples of such schools include the famous
karkaru nomadic primary school in Daura Local government area of Katsina state established in
1953. The programme however, was not sustained due to certain challenges. These include their
peculiar lifestyle, cultural beliefs and pedagogy of the Fulani nomads which necessitates
movement (Nomadism), which was overlooked. Worse still the programme was conceived on
experimental basis and no concrete plan was made for its long term sustainability (Saidu, 2004).
The rebirth of Nomadic Education in Nigeria was made possible with the introduction of
Universal Primary Education (UPE) in 1976. The UPE programme achieved some degree of
success because it helped in educating some Nomadic population. However, the success was not
to a significant measure. The limitation in that programme was the fact that it was not brought
close to the environment of the Nomadic child as enunciated in the National Policy on Education
which stated that ‗‗education is a birth right of every Nigerian child and should be brought to the
environment of the child‘‘. Furthermore, previous efforts failed because they did not take into
cognizance the lifestyle of nomadic Fulani‘s by making special or unconventional school
arrangement.
Nomadic Education programme however, came into National prominence in November, 1986 at
a workshop in Yola, when two hundred (200) community leaders nationwide, twenty (20)
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professionals and university dons, twenty three (23) Representatives of federal and state
ministries of education and the executive council members of Miyetti Allah Fulani Cattle
Breeders Association of Nigeria (MACBAN), convened on the 4th day of November under the
chairmanship of the then minister of education, Professor Jibril Aminu. The workshop was
aimed at obtaining a clear conceptualization and precise project definition of Nomadic Education
in Nigeria and thus led to the emergence of a blueprint for Nomadic Education which was a fair
deal for the nomads. Tahir (1991) described the workshop as a ‗‘watershed‘‘ in the history of
Nomadic Education in Nigeria. The workshop was followed by mobilization and enlightment
campaigns using different strategies, and was climaxed by the formal launching of the
programme on July 2nd, 1989 in Yola, Adamawa State.
Blueprint of Nomadic Education in Nigeria
According to the Blueprint (1987), the short term objectives of the nomadic education are meant
to predispose the nomads to:
(i) Read with understanding, information and materials that relate to their occupation;
(ii) Develop appropriate reading skills, which will enable them to comprehend the various
information containing in the national dailies, posters, voting cards economic labels;
(iii) Write clearly and meaningfully to all concerned including relations, friends, government,
agencies;
(iv) Do simple arithmetic and keep clear and clean records concerning their businesses; and
(v) Develop scientific outlooks, positive attitudes and self-concept, self-reliance and
autonomy, to further improve upon their relationship with their immediate neighbours e.g.
farmers, government officials etc.
The long term objectives of the nomadic education as contained in the Blueprint are to enable the
Nomads to
(i)
Develop knowledge and skills of income generation and management;
(ii) Apply modern technology to improve livestock products/industry;
(iii) Market their products better including engaging in export;
(iv) Make them understand and patronize modern serving facilities, e.g. Banks;
(v) Participate fully better in the national economic life;
(vi) Production of professional and administrative compendium of nomadic education studies;
and
(vii) Develop skills of personal and community hygiene through sanitation, recreation,
nutrition.
Management of Nomadic Education
Management is a function that co-ordinates the efforts of people to accomplish goals and
objectives using available resources efficiently and effectively (Gomez - Mejia, Luis, Balkin and
Cardy, 2008). Gomez et al(2008) proceed further to assert that management comprises planning,
organizing, staffing, leading and directing and controlling an organization to accomplish goal
and concluded that it is an academic discipline and a social science whose objective is to study
social organizations.
The management of Nomadic Education is the sole responsibility of the National Commission
for Nomadic Education (NCNE). They are charged with theimplementation of the Nomadic
Education Programme (NEP),aimed at providing and widening access to quality basic
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educationfor nomads in Nigeria. In line with this, the NCNE has developed five
distinctprogrammes aimed at meeting the basic educational needs ofnomads. Two of the
programmes revolve around partnerships,namely the provision of primary education to the
children ofnomadic pastoralists in collaboration with states and localgovernments, and the
establishment of links with internationalnon-governmental organizations (NGOs) and donor
agencies forprogramme.
Approaches for Providing Nomadic Education
The multifaceted approaches identified to be likely appropriate in different cases are:
a. Regular Schools: maybe use mainly for settled group. Helping teacher may be used tohelp
nomadic children, whose performances fall below expectation as a result of unfamiliar
curricular contents and teaching method, it is noted that regular school syllablesor curricular
content and pedagogy are use for the mobile children, consequently cattlerearers, children
appear weak due curricular contents foreign to them.
b. On Site Schools: may be used for semi sedentary nomadic groups, such schools should be
sited along movement routes, at fixed points of references, such schools may becomeschools
of alternative intake, where the movement pattern of nomads makes it necessary.
c. Mobile Schools (portable classroom) may be used for mobile families depending on
theirnumber within a clan cluster, the Qur‘anic Malam model could be incorporated here. It
isnoted that Malam move with the nomads teaching them the Qur‘an, this system can
beimproved upon and adopted in the present programmes.
d. Adult Education Programme: may be used for adult nomadic men and women, theNomadic
House hold model in which classes are organized for parents, and whereteachers are provided
that follow and teach them to read and write, so that later suchadults can teach their children,
is an extension of adult education programmes.
e. Radio or Distance Education Programmes: maybe used to aid all educational system
adopted for nomads at different levels. Radio drama, whose styles, plot and contentreflect the
nomadic cultural heritage, radio commercial and sport announcement andradio discussion by
Fulani‘s who have made to the it to the top, are all envisaged, it isnoted that the nomads carry
their radio sets along and listen to them as they trek, thisfactor can be exploited in educating
them.
f. Telecast may be used mainly for the settled cattle Fulani‘s that possess television sets.
Methodology
This study adopted survey design. Questionnaire was used to collect data for the study. A total
population of 1,010 comprising 265 Head teachers and 745 teachers were involved in the study.
A total of 10 Head teachers and 200 teachers in Nomadic schools of Niger state were selected
using simple random sampling technique. This was in line with Research Advisors (2006)
sampling table at 95.0% confidence level (0.05 degree of accuracy).The instrument was
validated by a statistician and a reliability coefficient of .76 was obtained.
Analysis of Data and Presentation of Result
Research Question One: Funding influence the management of Nomadic Education Programme
for National cohesion and Global competitiveness?
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Table 1: Mean Score of Respondents on Influence of Funding on the Management of
Nomadic Education Programme for National cohesion and Global competitiveness
SN
1

Item Statement
Funding
influences
management
of
the
programme.

2

Non
generation
of
internal revenue through
levies/school
fees
influences management
of the programme.

3

Delay in disbursement of
funds
influences
management
of
the
programme.

4

Non-payment
of
levies/dues by parents
influences
the
management
of
the
Programme.

5

Non-payment
of
levies/dues by parents
influences
the
management
of
the
Programme.

Respondents
Head
teachers

SA
5

A
3

UD
-

D
2

SD
-

N
10

Mean
4.2

Teachers
Head
teachers

86
6

70
3

-

1
1

-

200
10

3.9
3.9

Teachers
Head
teachers

95
4

88
4

10
-

6
2

-

200
10

4.4
4.1

Teachers
Head
teachers

80
3

101
7

-

10
-

-

200
10

2.6
4.5

Teachers
Head
teachers

112
3

69
5

6
1

12
1

-

200
10

3.8
4.5

Teachers

78

120

-

2

-

200

3.9

Table 1, shows the mean score of respondents on influence funding on the management of
Nomadic Education Programme for National cohesion and Global competitiveness.Item 1 was
on whetherFunding influences management of the programme. It was revealed that the item
statement was accepted by the respondents, with Head teachers having mean score of 4.2 and
teachers 3.9. This implies that funding influences management of the Nomadic Education
Programme. Item 2 showed that Head teachers have mean score of 3.9 and teachers 4.4 which
indicate acceptance by all the respondents, that Non generation of internal revenue through
levies/school fees influences management of the programme.
Item 3 was accepted by all the respondents, with the following mean scores forHead teachers4.1
and teacher 3.6implying that delay in disbursement of funds influences management of the
programme.Item 4 was on whether Non-payment of levies/dues by parents influences the
management of the Programme. The responses showed acceptance of the item statement by the
respondents with the mean score of 4.5 and 3.8 respectively for Head teachers and teachers
respectively. Item 5 had mean score for Head teachers 4.5, and teachers 3.9 which imply it was
accepted thatMiyetti Allah Cattle Breeders Association (MACBAN) provides little financial
assistance for the management of the programme.
It was established therefore that funding significantly influences the management of Nomadic
Education Programmes for National cohesion and Global competitiveness.
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Research Question Two: Provision of facilities for teaching and learning influence Nomadic
Education Programme for National cohesion and Global competitiveness?
Table 2: Mean Score of Respondents on Influence ofProvision of Facilities for Teaching
and Learning on the Management of Nomadic Education Programme for
National cohesion and Global competitiveness
SN
1

2

3

4

5

Item Statement
Classroom facilities for
teaching are adequately
provided in our schools.

Pupils Chairs and tables
for
learning
are
adequately provided in
our schools.

Flip charts and Models
for
teaching
are
adequately provided in
our schools.

Relevant Fulfulde and
other text books for
teaching and learning are
adequately provided in
our schools.

Facilities
like
Computers/ICT
and
library facilities
for
teaching are adequately
provided in our schools.

Respondents
Head
teachers

SA
1

A
2

UD
-

D
2

SD
5

N
10

Mean
2.9

Teachers

30

7

-

102

63

200

2.4

Head
teachers

-

1

1

3

5

10

2.9

Teachers

-

2

8

122

68

200

2.4

Head
teachers

-

1

1

6

2

10

2.5

Teachers

12

10

5

100

73

200

2.5

Head
teachers

-

-

-

4

6

10

2.4

Teachers

8

6

-

80

105

200

2.9

Head
teachers

-

-

1

6

3

10

2.1

Teachers

5

12

10

102

70

200

2.9

Table 4.2, shows the mean score of respondents oninfluence of facilities on the management of
Nomadic Education Programme. Item 1 was on whetherClassroom facilities for teaching are
adequately provided in our schools.It was revealed that the item statement was rejected by the
respondents, with Head teachers having mean score of 2.9, teachers 2.4, supervisors3.3 and
parents 2.2. This implies thatClassroom facilities for teaching are not adequately provided in our
schools. Item 2 showed that Head teachers have mean score of 2.9 and teachers 2.4 which
indicate rejection by all the respondents thatPupils Chairs and tables for learning are not
adequately provided in our schools.
Item 3 was also rejected by all the respondents, with the following mean scores for Head
teachers2.5 and teacher 2.5, implying that, flip charts and Models for teaching are not adequately
provided in the schools.Item 4 was on relevant Fulfulde and other text books for teaching and
learning are adequately provided in our schools.The responses showed rejection of the item
statement by the respondents with the mean score of 2.4, and 2.9 respectively for head teachers
and teachers respectively, while item 5 had mean score for Head teachers 2.1 and teachers 2.1.
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This implies thatlibrary facilities to aid teaching and learning were not adequately provided in
the schools.
It was established therefore that inadequate provision of facilities for teaching and learning
negatively influenced the management of Nomadic Education Programme for National cohesion
and Global competitiveness.
Conclusion
Based on the findings of this study, the following conclusions were reached:
1. Prompt and adequate provision of Funds by Government will significantly influence effective
implementation of Nomadic Education Programme for National cohesion and global
competitiveness.
2. Adequate facilities for teaching and learning such as adequate classrooms, flip charts and
models for teaching, laboratories and workshops, computers and ICT facilities, relevant text
books for learning if provided by Government with support by NGOs, CBOs, MACBAN will
significantly influence effective management of Nomadic Education Programme for National
cohesion and global competitiveness
Recommendations
In view of findings and conclusions of the study, the following recommendations are made:
1.

2.

Government at all levels (Federal, state and local levels) should improve the funding of
Nomadic Education, and approved funds should be released to implementing agencies as at
when the due without delays for effective management of Nomadic Education Programme
for National cohesion and Global competitiveness.
All stakeholders should collaborate with government to ensure that every Nomadic school is
provided adequate facilities for Teaching and Learning such as classrooms, laboratories,
libraries, computer centre, potable water, electricity, nets and balls for teaching games,
relevant Fulfulde and other text bookstoilets and furniture effective and efficient
management of Nomadic Education Programme for National cohesion and Global
competitiveness.
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Accelerating Mass Education in Abuja Municipal Area Council (AMAC) forNational
Cohesion and Global Competitiveness

Ogunshola, Roseline Folashade, Ajare, Oluwayemisi&Igoche, Sunday Idoko

Abstract
In the present globalized society in which every nation is connected to the other, education is
perhaps the only instrument for people to adequately cope with the new trend. Mass education
aims at improving the situation of people by increasing their skills, knowledge and awareness.
The study focuses on accelerating mass education in Abuja Municipal Area Council (AMAC) for
National Cohesion and Global competitiveness. It is a descriptive survey carried out in Abuja
Municipal Area Council (AMAC) mass education centres. The facilitators in mass education
centres in AMAC formed the population of the study. Data was collected using researcher-made
questionnaire titled accelerating mass education questionnaire (AMEQ). Simple random
sampling technique was used to select 59 facilitators in the Mass Education centres in AMAC.
Data was collected using researcher-made questionnaire titled “accelerating mass education
questionnaire (AMEQ)”. The instrument consists of forty-eight items. The instrument consists of
forty-eight items. Using Pearson product moment method reliability coefficient of 0.89 was
obtained. Three research questions guided the study. The study found that the challenges facing
accelerating mass education delivery for national cohesion and global competitiveness in AMAC
include accessibility, under funding and lack of community support, poor infrastructure and
remuneration, inadequate facilitators and personnel amongst others. It was recommended that
necessary facilities should be adequately provided in mass education centres. Also, increase in
funding, provision of airtime establishment of more centres, upward review of facilitators’
incentives amongst others.
Key words:Accelerating, Mass Education, AMAC, National Cohesion, Global Competitiveness

Introduction
It is globally acknowledged that poverty and illiteracy are linked together. Mass education in
Nigeria is geared towards national development (Ewuzie, 2012). The objective of the process of
mass education and national development is to increase literacy level, either as individuals or as
a group, to learn and through learning to change their attitude and behaviour. Education has been
the bedrock for meaningful development of any country, it plays crucial role in the development
of human resources of a country. A country cannot develop beyond the level of education of its
citizenry who form the country‘s human resources. Thus, investment in the development of
human capital, through mass education, is crucial for developing a labour force and managerial
know-how, able to compete in today‘s global economy (Seya, 2014). There is a deep rooted
belief that adult learning has the potential to create personal, economic and social value
(Motschilnig, 2014). Desjardins & Schuller (2006) and Field (2009) stated that learning can
promote social cohesion and strengthen citizenship. Hence, this study Accelerating Mass
Education in Abuja Municipal Area Council (AMAC) for National Cohesion and Global
Competitiveness.
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Statement of the Problem
The level of illiteracy in Nigeria is worrisome and calls for urgent attention from all quarters if
we are to develop as a country with education as the bedrock. Minister of Education, Malam
Adamu Adamu, at the 2017 Nigeria‘s annual Education Conference noted that the over 65 per
cent illiterate population of the country was a source of concern to the government.
According to the Executive Secretary, National Commission for Mass Literacy, Adult and Nonformal Education, Alhaji Abba Haladu, about 60 million Nigerians are illiterate. Out of this
figure, the female population accounted for nearly 60 per cent, while about 1.3 million children
were out of school. He said this at the 2017 International Literacy Day Celebration held at Yewa
College, Ilaro, Yewa South Local Government Area of Ogun State.
Alhaji Abba Haladu said the situation called for an urgent attention as the country strives to
ensure the attainment of the Sustainable Development Goals by 2030. As long as poverty
remains a distinctive feature in Nigeria, mass education will impose itself as an unavoidable
ingredient of development process (Seya, 2005).
According to Anyanwu (2010) some of the problems that militate against effective
implementation of mass education include: poor funding, inadequate facilities, location of adult
education centres, and poor supervision. A look into many adult education centres in Nigeria
shows that secondary school leavers are recruited as adult instructors. Anyanwu (2010) stated
that these secondary school leavers neither specialize in any subject areas nor possess any
knowledge on the principles and practice of adult teaching and learning. Mass education
programme in Nigeria are mostly carried out in dilapidates government primary and secondary
school buildings, with children-sized chairs and desks, that are uncomfortable for adult learners.
Inadequate instructional material, lack of teaching aids, proper monitoring and supervision
among others are the challenging confronting mass education in AMAC and Nigeria as a whole.
All these and other problems encountered in mass education programme in Nigeria if not
urgently tackled can jeopardize government‘s efforts towards the achievement of the Sustainable
Development Goals by 2030 some of which deals on combating illiteracy, and poverty..
Concept of MassEducation
Efforts at various levels by both government and non-governmental organisations and religious
bodies to reduce and eliminate illiteracy are quite familiar in the Nigerian environment. Literacy
efforts in Nigeria according to Nzeneri (2010) could be traced to11th century in the North by
Muslim traders and teachers, as well as Christian missionaries who penetrated the southern part
in the 16th century. Later more Christian organisations dominated the south and established
evening classes and Sunday schools for their converts, while Koranic and Arabic literacy
dominated the north. In fact, the focus of literacy then was to enable converts read the religious
literature and numerates members. It was the traditional literacy of reading, writing and
arithmetic (the 3RS) that prevailed. The federal government of Nigeria launched Universal
primary education (UPE) in 1976 in order to provide basic education for every Nigerian child of
school age. The UPE programme along the line began to encounter a lot of problems that led to
its collapse. Hence, it launched universal basic education (UBE) on September, 30, 1999. The
universal basic education is a holistic approach to eradication of illiteracy in the country at early
age. The recognition of the fact that the work-force of the nation is made up of adults, and the
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fact that these adults cannot contribute to the development of the country beyond the level of
their education informed the federal government‘s decision to include mass education
programmes in educational policy.
Thegoals ofmassliteracy,adultand non - formal education a c c o r d i n g t o Federal
Republic of Nigeria (FRN) (2013) shallbeto:
a. Providefunctional basiceducation foradults andyouths who have neverhad theadvantage
offormaleducation orwholeftschool tooearly. Thetarget groups include migrant folks,almajiri
pupils, illiterate and semi-literate adults, youths and adolescents;
persons who leftthe
formalschool system earlyand are nowwillingto come backandcontinue schooling; and other
categories of disadvantaged
groups; whoare unable tohave access tothe conventional
educational system and therefore require other formsofeducational programmes tocater
fortheir particular/peculiar needs and circumstances;
b. provide remedial and life-longeducation foryouths and adults whodidnotcomplete secondary
education; and
c. provide in-service, vocational and professional training for different categories ofworkers
and professionals inorder to improve their skills.
Factors Militating Against Adult and Youth Literacy Programmes in Abuja Municipal
Area Council (AMAC)
There are many challenges facing adult and youth literacy programme in most African countries.
These challenges according to Harry and Godrey (2012) are as follows:
(1)
Lack of funds and low priority: Low priority accorded to adult and mass literacy
programmes contributed to the factors militating against the proper implementation of the
programme.
(2)
Problem of access and drop outs of school: A study concluded by action aid published in
2003 according to Harry and Godrey (2012) showed the reasons why people refused to go to
school as cost of schooling, opportunity cost, illness and hunger, limited economic cost of
education and low quality of school.
(3)
Problems of irrelevant curriculum being used. These are curriculums that are not relevant
to the mass literacy programme hence not meeting the objectives of establishing the adult
literacy programme (Fasokun & Pwol, 2008).
(4)
Unstable political system: Unstable political system in most African countries had
hindered the effective implementation of the programme, hence this has frustrated the laudable
ideas of establishing the mass literacy programme.
(5)
Problems of poor infrastructure.
Mass Education for National Cohesion and Global Competitiveness
According to Eyibe (2005) mass (adult) education is any kind of education designed for the
illiterate population, the formal school dropouts, and the unskilled and semi-skilled workers and
carried on outside the formal school setting. Seya (2005) sees mass education as a transmission
of process of general, technical or vocational knowledge as well as skills, values and attitudes,
which takes place out of the formal education system with a view of remedying early education
inadequacies of mature people or equipping them with knowledge and cultural elements required
for their self -fulfilment and active participation in the social, economic and political life of their
societies.
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United Nations Educational, Scientific and Cultural Organizations (UNESCO) in Eya, Ugwu, &
Alu (2001) are of the view that mass education is the process by which men and women in
groups or institutional settings seek to improve themselves or their society by increasing their
skills or knowledge or by their sensitivity. Interestingly, UNESCO (2008) noted that literacy is
not just the simple reading of words or a set of associated symbols and sounds, but an act of
critical understanding of the situation in the world which is global competitiveness. European
Association for the Education of Adults (2010) underlines the empowering role that adult
education can have in times of crises, providing a stable community, a chance for reorientation, a
safe place and social recognition.
Accelerating Mass Education in line with the SDGs Goal
The Millennium Development Goals (MDGs) which were established by 191 nations of the
United Nations (UN) trailed the developmental demands of the millennium years from the Year
2000 to 2015. Unfortunately, the MDGs elapsed with Nigeria still experiencing poverty and nonliterate adults. The stakeholders in the UN in September 2015 introduced the Sustainable
Development Goals (SDGs), which is based on efficient, effective and quality results as we
navigate towards 2030.
These goals covered a broad range of sustainable issues from ending poverty and hunger,
improving health and education, making cities more sustainable and combating climate change,
to protecting oceans and forests. These are lifelong challenges for our leaders, our people, and
entire adult population across the globe (Igbo, 2017; Hanemann, 2015) as cited in (NNCAE
Conference Presentation, 2017).
Monye as stated in Zuofa (2011) opined that all these objectives have one end in view-to equip
the citizen with everything he/she needs for life in order to be relevant to his society by helping
to solve some of its problems. Though these objectives are laudable and should be pursued
vigorously in order to develop the human resources of the country. This brings about the study
accelerating mass education in AMAC for National Cohesion and Global competitiveness.
Purpose of the Study
The main purpose of this study is to ascertain the strategies for accelerating mass education
programme in AMAC for National development, cohesion and global competitiveness.
Specifically, the study sought to ascertain the following:
1. Identified the strategies adopted for the implementation of mass education programme in
AMAC for National Cohesion and Global Competitiveness.
2. Determine the level of learners‘ participation in mass education in AMAC for National
Cohesion and Global Competitiveness.
3. Identified the challenges confronting the implementation of mass education in AMAC for
National Cohesion and Global Competitiveness.
Research Questions
The study was guided by the following research questions:
1. What are the strategies adopted for the implementation of mass education programme in
AMAC for National Cohesion and Global Competitiveness?
2. What are the level of learners‘ participation in mass education in AMAC for National
Cohesion and Global Competitiveness?
3. What are the challenges confronting the implementation of mass education in AMAC for
National Cohesion and Global Competitiveness?
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Methodology
Thestudy adopted the descriptive survey research design. The study used a sample of 59
respondents (84%) out of 70 facilitators at the mass education centres in AMAC. Simple random
sampling technique was used to select the 59 facilitators who are directly involved in Adult
Education programmes. To ascertain validity of the instruments, content validity was adopted
because the question items adequately represent the content that was measured. The data for the
study were gathered through questionnaire which was titled ―Accelerating Mass Education
Questionnaire‖ (AMEQ), the questionnaire was pilot tested and reliability coefficient of 0.88 was
obtained. The (AMEQ) was used to obtain information on Accelerating Mass Education for
National Cohesion and Global Competitiveness in AMAC. The respondents were required to
answer the items on a 4points Likert Scale, ranging from 4 to 1 as follow: High level (HL) is 4
points, Moderate level (ML) is 3points, low (LL) is 2point and very low level (VLL) is 1 point,
while Strongly agree (SA) is 4points, Agree (A)is 3points, Disagree (D) is 2points and strongly
Disagree(SD) is 1 point.Thus,100% of the copies of the questionnaire were returned and used for
data analysis.
In this study, the mean score and standard deviation (SD) were used to answer the research
questions. The decision rule for the interpretation of the results of the data analysis was that a
mean score of 2.50 and above was considered as a positive response (moderate/agree), and less
than 2.50 was considered as a negative response (low level/disagree).
Research Question 1: What are the strategies adopted for the implementation of mass education
programme in AMAC for National Cohesion and Global Competitiveness?
Table 1: Analysis of the strategies adopted for the implementation of mass education
programme in AMAC for National Cohesion and Global Competitiveness
N=59
MEAN SD
DECISION
S/N ITEMS
1.
The Medium Of Communication Is Suitable For The 1.9831
.95577 D
Learners
2.
Literacy By Radio Programme Is Interactive
2.0847
1.03870 D
3.
The
Method
Of
Teaching/Learning
Is 2.0508
.91771 D
Cheap/Affordable
4.
Literacy By Radio Programme Captures A Lot Of 2.9492
1.10522 A
Learners
5.
Literacy By Radio Programme Is Relevant To The 2.6949
1.07084 A
Need Of Learners
6.
Learners Find It Easy To Learn
2.3729
1.17295 D
7.
It Is Easy To Carry Out Assessment On A Regular 2.0339
1.03334 D
Basis
8.
Literacy By Tv Programme Is Suitable To The Need Of 2.1525
1.03079 D
Learners
9.
The Medium Of Communication Is Suitable For The 2.5254
1.10416 A
Learners
10. Literacy By Tv Programme Is Interactive
1.8983
.95943 D
11. The
Method
Of
Teaching/Learning
Is 1.6441
.84614 D
Cheap/Affordable
12. Literacy By Tv Programme Captures A Lot Of 2.7797
1.09965 A
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13.
14.
15.
16.
17.
18.
19.
20.
21.

Learners
Learners Find It Easy To Learn
It Is Easy To Carry Out Assessment On A Regular
Basis
Learners Learn Better With Face To Face
Teaching/Learning Programme
Communication Flows Better
Face To Face Teaching/Learning Programme Is Very
Interactive
The
Method
Of
Teaching/;Learning
Is
Cheap/Affordable
The Programme Captures A Lot Of Learners
Learners Find It Easy To Learn
It Is Easy To Carry Out Assessment On A Regular
Basis
Overall assessment

2.5593
1.8814

1.05489 A
.81123 D

2.8305

1.11653 A

2.7966
2.8983

1.11076 A
.99473 A

2.6780

1.04123 A

2.3051
2.5424
2.8983

1.17817 D
1.30413 A
1.15512 A

2.41

1.05

A

The result in table 1 shows that the overall mean score for the strategies adopted for the
implementation of mass education programme in AMAC for National Cohesion and Global
Competitivenesswas 2.41, which is less than the 2.50 cut-off point. This study showed that the
respondents agreed that the strategies adopted for the implementation of mass education
programme for National Cohesion and Global Competitivenessin AMAC was low.
Research Question 2: What are the level of learners‘ participation in mass education in AMAC
for National Cohesion and Global Competitiveness?
Table 2: Analysis of the level of learners’ participation in mass education in AMAC for
National Cohesion and Global Competitiveness.
N=59
S/N ITEMS
MEAN SD
DECISION
22. Learners Participation In Literacy By Radio
1.8983 1.19906
LL
23. Learners Participation In Literacy By Tv
1.7288 1.14215
LL
24. Learners Participation In Each One To Teach
2.8475
1.32370
One
ML
25. Male Learners Participation In Face To Face
2.9153
1.07139
Method Of Teaching
ML
26. Female Learners Participation In Face To Face
Method Of Teaching
3.0847 1.05517
ML
27. Learners Participation In Mentoring And Home
LL
1.6780 1.10548
Visits
28. Female Learners Participation In Vocational
Classes
2.9492 1.08951
ML
29. Male Learners Participation In Vocational
2.6271 1.17295
Classes
ML
30. Learners Participation In Evening Classes
2.2881 1.16042
LL
31. Learners Participation In Morning Classes
3.0339 1.08224
ML
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32.
33.
34.
35.
36.

Learners Participation In Literacy By Radio
Learners Participation In Literacy By Tv
Learners Participation In EachOne To Teach One
Male Learners Participation In Face To Face
Method Of Teaching
Female Learners Participation In Face To Face
Method Of Teaching
Overall assessment

1.8983
1.7288
2.8475

1.19906
1.14215
1.32370

LL
LL
ML

2.9153

1.07139

ML

3.0847
2.50

1.05517
1.14

ML
ML

The result in table 2 shows that the overall mean score for the level of learners‘ participation in
mass education for National Cohesion and Global Competitiveness in AMAC was 2.50, which is
greater than the 2.50 cut-off point. This study showed that the respondents agreed that the level
of learners‘participation in mass education for National Cohesion and Global Competitivenessin
AMAC was moderate.
Research Question 3: What are the challenges confronting the implementation of mass
education in AMAC for National Cohesion and Global Competitiveness?

Table 3: Analysis of the challenges confronting the implementation of mass education in
AMAC for National Cohesion and Global Competitiveness.
N=59
S/N
ITEMS
MEAN SD
DECISION
37.

Inadequate Funding For The 3.2373
Mass Education Programme

.83746

A

38.

The Environment Provided Is 2.0678
Not
Conducive
For
Teaching/Learning

.99766

D

39.

Poor Mass Education Policy

1.12123

D

40.

Lack Of Commitment By 2.9492
Government

.97244

A

41.

Inadequate Facilities
Teaching/Learning

.99473

D

42.

The Mode Of Communication 2.3220
Is Not Effective

1.02454

D

43.

Poor Record Keeping

.97334

D

44.

Poor Attitude Of Learners 2.0847
Towards Learning

1.03870

D

45.

Problem Of Accessibility Of 1.8644

.86018

D
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2.1356

For 2.1017

1.8136

Learning Centres
46.

The
Teaching/Learning 1.8983
Activities Are Not Well
Supervised And Evaluated

.99473

D

47.

Insufficient Personnel To 2.8475
Manage The Learning Centres

1.14189

A

48.

Poor Infrastructures

3.2373

.98854

A

49.

Lack Of Community Support

3.1864

1.16670

A

50.

Insufficient Facilitators

2.7627

1.03955

A

51.

Poor Stipend For Facilitators
3.2542 .82197
A
Overall assessment
2.52
0.99
A
The result in table 3 shows that the overall mean score for the challenges confronting the
implementation of mass education in AMAC for National Cohesion and Global
Competitivenesswas 2.52, which is greater than the 2.50 cut-off point. This study showed that
the respondents agreed to the challenges confronting the implementation of mass education in
AMAC for National Cohesion and Global Competitiveness.
Discussion of Findings
The results of the study showed that literacy by radio and television has not been effective due to
the medium of communication being used, no physical interaction, cost of airtime and regular
assessment. These made it difficult for learners to effectively participate in the programme
thereby making it ineffective which cannot lead to the achievement of the goals and objectives of
mass education policy. Mentoring and home visits method is very low and unpopular due to
insufficient facilitators, cost of running the programme on air among others.
The study revealed that face to face method of teaching and learning in the mass education
programmes has been effective so far. Participation of learners in the regular and vocational
classes is high despite the challenges facing it. The study discovered that the major challenges
facing Acceleration of mass education programmes in AMAC are inadequate funding, lack of
government commitment, insufficient facilitators and personnel, poor infrastructure, lack of
community support and poor stipends for facilitators. This finding is in agreement with the
findings made by Harry and Godrey (2012) that the major challenges facing mass education
programme in most African countries are as follows: Lack of funds, low priority and Problems of
poor infrastructure.
Conclusion
In the present globalized society in which every nation is connected to the other, education is
perhaps the only instrument for people to adequately cope with the new trend. However, Nigeria
is far from providing this basic necessity to the greater proportion of her people. This situation is
considered unacceptable more so, if one considers that education has been classified as a major
fundamental human rights in contemporary society. The findings of this study has led the
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researcher to conclude that there is need to improve the quality of mass education programme in
AMAC. To improve mass education programme, it is imperative to develop the quality and
quantity of the following: adult instructors, infrastructure, provision of airtime for Radio and TV
literacy and instructional aides.
Recommendations
Based on the findings the following recommendations are made:
1. Adequate infrastructures and facilities should be provided in mass education centres
2. More literacy by radio study centres should by created in AMAC
3. There is a need for adequate learning facilities (i.e. Primers and facilitators guides) in mass
education centres in AMAC
4. There is need for better remunerations to facilitators to further enhance their commitments and
effectiveness
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Resources Provision for Effective Implementation of Universal Basic Education
Programme in Cross River State
Nwankwo, Chioma A., Okenjom, G. P., Ikurite, Numoipre&Aloysius Orogwu A.
Abstract
The Study was on resources provision for effective implementation of universal basic education
programme in Cross River State. Descriptive survey research design was employed in the study.
Two research questions and two hypotheses were formulated to guide the study. The population
of the study was 5418 teachers in junior secondary schools in Cross River State. The sample of
the study was five hundred and forty two (542) teachers. The instrument used for the study was a
questionnaire. Data collected were analyzed using mean and standard deviation to answer the
research questions while t-test was used to test the null hypothesis at 0.05 level of significance.
Based on the findings and discussion of the study, it was concluded that the universal basic
education programme in Nigeria and Cross River State in particular is a well structured
programme that lacks the basic resources for effective implementation, which implies that since
the successful implementation of every programme lies in resources made available for
implementers to utilize, government needs to map out working strategies to provide adequate
resources for teachers. It was recommended that Junior secondary school libraries should be
stocked with inadequate text books that are contemporary to meet the education of 21st century
and Government should create job opportunities for unemployed graduates who are
professionals in the field of education to fill the gaps, among others.
Keywords: Resources, Implementation, Basic Education and Universal Basic Education

Introduction
One near perfect thing Nigeria is recognized with is good policies formulation which is usually
followed with either poor implementation or lack of implementation. This was affirmed by
Agbo, Okenjom, Confidence & Akoloh (2017) who averred that the making of laudable policies
in Nigeria is not always the problem but its implementation. The universal basic education
programme as initiated by the federal government in agreement with the E9 forum of the nine
countries, which was formed to achieve the goals of UNESCO's Education For All (EFA)
initiative was a good initiative for the nation‘s development, but having a lot of setbacks today in
its implementation due to poor resource provision for its effective implementation. These E ―9‖
Countries are Bangladesh, Brazil, China, Egypt, India, Indonesia, Mexico, Nigeria and Pakistan,
representing over half of the world's population and 70% of the world's illiterate adults. E-9
Initiative was launched in 1993 at the EFA Summit in New Delhi, India. E-9 Initiative has
become a forum for the countries to discuss their experiences related to education, exchange best
practices, and monitor EFA-related progress.
Making this submit come to bare in Nigeria, the Federal Government of Nigeria on the 30th of
September 1999 established the Universal Basic Education (UBE) Programme and signed the
UBE Bill into law on the 26th of May 2004. This was to enable all illiterate adults that have
reached school age of senior primary school three (3) to primary six (6) and junior secondary
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school one (JSS1) to junior secondary school three (JSS3) to run the universal basic programme
so as to achieve the aim of the programme which is to reduce to barest minimum the number of
illiterate adults in Nigeria as well as achieve the overall objectives of the universal basic
education programme in Nigeria and Cross River State in particular through adequate provision
of resource.
Universal Basic Education (UBE) is a reformed programme in Nigeria‘s basic education delivery
(from primary one, all through to junior secondary school class 3) designed to strengthen the
implementation of the National Policy on Education (NPE) in order to provide greater access and
ensure quality throughout the Federation as it is free and compulsory (Adomeh, Arhedo &
Omoike 2007). The essence of providing greater access to education and ensuring its quality as
well is very germane as education is the key factor to developing human capital who form the
major resources required as catalyst for societal and national development. In more words,
Bolapeju and Aloysius (2016), maintained that Universal Basic Education (UBE) is the
transmission of fundamental knowledge to all facets of the Nigerian society. It has three main
components – Universal, Basic and Education. Universal connotes a programme that is meant for
all facets of the society – the rich, poor, the physically fit and the disabled, the brilliant, the dull,
the regular students and the dropouts including every other individual that is ready to acquire
knowledge. The term ―Basic‖ relates to the base, take-off point, fundamental and essential point
where education and knowledge acquisition takes off to show that basic education is the starting
point in the acquisition of knowledge. The target population age of the UBE programmes
according to Bolapeju and Aloysius (2016) is the school going age which FRN (2014) puts at 6 11 for the primary school and 12 - 15 for Junior Secondary School. According to the
implementation guideline released by the Federal Ministry of Education in 2000, the UBE
programme aims at achieving the following objectives: to develop in the entire citizenry a strong
consciousness for education and strong commitment to its vigorous promotion; to provide free,
compulsory, universal basic education for every Nigerian child of school age; to reduce
drastically, drop-out rate from the formal school system through improved relevance, efficiency
and equality; to cater for the learning needs of young persons who, for one reason or another
have had to interrupt their schooling through appropriate forms of complimentary approaches to
the provision of basic education and to ensure the acquisition of the appropriate levels of literacy,
manipulative and life skills as well as the ethnical, moral and civic values needed for laying the
foundation for life-long learning. For the objectives outlined above to be achieved, conditions
outlined by Federal Ministry of Education (2000) must be met. These conditions include:
Enactment of necessary legislation; Ensuring adequate funding; Prudent Management of
education funds; Providing adequate infrastructural facilities; Providing enriched curricular;
procurement of textbooks and other instructional materials; Effective coordination of activities;
Taking proper care of teachers – their recruitment, education, training, retraining motivation and
other needs and Regular supervision, monitoring and evaluation of the scheme.
The effective implementation of the UBE programme will bring into lime light the nation‘s
education system to a world class level. This is because when the basic education level is
seriously taken into consideration by providing adequate resources required to implement the
curriculum as outlined by the federal government of Nigeria, there will be gross reduction of
illiteracy line and low educational wastages. However, since the universal basic education
programme is compulsory and for all, it therefore requires that collective efforts of individuals,
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organizations and government at all level concern put all efforts to reduce the illiteracy level to
the barest minimum. This can be achieved through the provision of both human and material
resources in adequate quality and quantity like adequate staff, physical facilities, instructional
materials, etc. Resources according to Hornby (2010) are materials, equipment or other assets
that are transformed to produce benefit and in turn help achieve an aim or organizational
objectives. Physical facilities which are used in facilitating teaching and learning are imperative
in the acquisition of knowledge. Emetarom (2004) defined physical facilities as the spatial
enablers of teaching and learning which will increase the production of results. They serve as
pillars of support for effective teaching and learning. According to Asiyai (2012), physical
facilities include permanent and semi-permanent structures such as class room building, teachers
offices, machinery, laboratory equipment, the chalkboard, teacher‗s tools and other equipment as
well as consumables. Physical facilities according to (Edith and Bukola, 2014) are necessary for
effective teaching and learning in line with provision of enhancement and promotion of teaching
and learning activities. Also, Mbipom (2000) maintained that instructional materials are those
materials which the teacher uses to achieve his set objectives. More so, (Isola, 2010) posited that
instructional materials are objects or devices, which help the teacher to make a lesson much
clearer to the learner. Such materials include books, magazines, newspapers, short stories, charts,
journals, articles, films, maps, photographs, audio and visual tapes, posters, diagrams, art,
laboratory, music equipment and computer as well as its equipped laboratory. A study by Ajayi
and Ayodele (2001), proved that adequate supply of instructional materials (resources) had
significant effects on students‗ performance and enhanced the effectiveness of instructional
delivery. Jubay (2014) stated that instructional materials serve as the channel between the teacher
and the students in delivering the instruction and curriculum content of entrepreneurship
education.From the aforementioned, it can be seen that effective curriculum delivery can be
achieved if the required resources for the implementation of Universal Basic Education (UBE) is
provided and made available for utilization by those in charge of achieved the stated objectives
who are the teachers.
Statement of the Problem
Since the launching of universal basic education programme in 1999 in Nigeria, so many
setbacks have been witnessed especially in the area of resource provision, this could be seen in
issues like learners sitting under mango trees or even bare ground to learn as a result of
insufficient learning space resulting from increase in learners enrolment without complementary
increase in resources provision to bridge the gap. If universal basic must reach it required
standard as stipulated in its objectives, it is appropriate to make available necessary resources for
effective teaching and learning. The UBE programme being for all and compulsory entails that
all and sundry will avail themselves the opportunity to enroll into the senior primary school level
of the programmee or junior secondary school level of the programme thereby making the
available resources overstretched and leading inefficiency and poor productivity. It is on this
background that the study sought to investigate resources provision for effective implementation
of Universal Basic Education Programme in Cross River State.
Purpose of the Study
The General purpose of the study was to ascertain respondents perception on resources provision
for effective implementation of Universal Basic Education Programme in Cross River State.
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Specifically, the study sought to determine:
1.
availability of instructional materials for effective implementation of
Universal
Basic Education Programme in Cross River State
2.
availability of physical facilities for effective implementation of Universal
Basic
Education Programme in Cross River State
The following research questions were posed for the study:
1.
what are the available instructional materials for effective implementation
of
Universal
Basic Education Programme in Cross
River State?
2.
what are the available physical facilities for effective implementation of Universal
Basic Education Programme in Cross River State?
Hypothesis The following null hypothesis was formulated to guide the study and was tested at
0.05 level of significance
Ho1 There is no significant difference in the mean ratings of male and female teachers on
instructional materials available for effective implementation of Universal Basic Education in
Cross River State.
Ho2 There is no significant difference in the mean ratings of male and female teachers on
instructional materials available for effective implementation of Universal Basic Education in
Cross River State.
Research Method: Descriptive survey research design was employed in the study. The study
was conducted in all junior secondary schools in Ikom Education Zone of Cross River State.
Cross River State has three education zones, namely: Calabar, Ikom and Ogoja Education Zones.
The population of the study comprised of all the 5418 teachers in junior secondary schools in
Cross River State. The teachers comprised 3148 male and 2270 female teachers giving a total of
5418 teachers. (Source: Cross River State Secondary Education Board, 2014). Stratified random
sampling technique was adopted for selection of both male and female teachers. The sample
consisted of five hundred and forty two (542) teachers from Ikom education zone. The
instrument used for data collection was a researcher developed questionnaire titled ―Resources
Provision for Effective implementation of Universal Basic Education Programme Questionnaire
(RPIUBEPQ)‖. The instrument has two sections namely; section ―A‖ which is concerned with
personal data of the respondents and section ―B‖ which contains 10 items in two clusters on
Resources Provision for Effective implementation of Universal Basic EducationProgramme in
Cross River State. The rating scale of the instrument was Likert rating of four point scale. The
response mode applied were strongly Agree (SA) 4 Points, Agree (A) 3 Points, Disagree (D) 2
Points, Strongly Agree (SD) 1 Point. The instrument was face validated by three experts, two
from Educational Foundations and one from Measurement and Evaluation, all from Faculty of
Education,Ebonyi State University, Abakaliki. They were requested to study the items and asses
the suitability of the language, adequacy and relevance of the items in addressing the research
questions bearing in mind the purpose of the study. Their corrections and inputs formed the basis
for the modification of the items on the instrument. In order to ensure the internal consistency of
the instrument, a trial test was carried out on ten (10) principals and sixty (60) teachers in Ebonyi
State secondary schools. Internal consistency reliability for each of the cluster was computed
using Cronbach Alpha (α) with an overall computation that yielded a reliability index of 0.80.
This was considered appropriate because it ensured the extent of homogeneity of the items in
each cluster. The Cronbach Alpha was used because it provided more stable measure of
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homogeneity. Data collected were analyzed using the mean and standard deviation to answer the
research questions while t-test statistics was used to test the null hypothesis at 0.05 level of
significance. A score of 2.50 and above was taken to mean that the respondent is in agreement
with the option while a mean score of 2.49 and below showed disagreement to the items of the
instrument.
Result and Findings:
The result presented in line with the research questions and null hypothesis that guided the study
were presented in the table below.
What are the available instructional materials for effective implementation of Universal
Basic Education Programme in Cross River State?
Table 1 Mean Responses of Male and Female Teachers on Available Instructional
Materials for effective implementation of Universal Basic Education Programme in Cross
River State
S/N

ITEM

SA

A

D

SD

ᵪ

Std
Dev.

Decision

1.

Junior secondary school libraries
are stocked with inadequate text
books

253

235

44

10

2.97

0.94

Agree

2.

The availability of teachers are
inadequate in secondary schools
for effective teaching

233

240

45

24

3.35

0.80

Agree

3.

There areinadequate provision of
laboratory equipment for teaching
of science subjects

270

176

56

40

3.25

0.88

Agree

4.

There is inadequate provision of
computers required for effective
teaching of computer science

250

200

61

31

3.29

0.83

Agree

5.

Government provides teachers
with required resources for
effective teaching in junior
secondary schools

25

42

190

285

2.40

1.16

Disagree

3.05

0.92

Agree

Grand Mean

The result on Table 1 showed that items 1, 2, 3, and 4 were accepted because they have mean
values above the limiting value of 2.50, while item 5 was not accepted because it has mean value
below 2.50. However, the grand mean of 3.05 is above 2.50, hence, the respondents perceived
that adequate instructional materials be providedfor effective implementation of universal basic
education in Cross River State.
What are the available physical facilities for effective implementation of Universal Basic
Education Programme in Cross River State?
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Table 2 Mean Responses of Male and Female Teachers on Available Physical Facilities for
effective implementation of Universal Basic Education Programme in Cross River State
S/N

ITEM

SA

A

D

SD

ᵪ

Std
Dev.

Decision

6.

The available office spaces are
sufficient for teachers

41

65

248

188

2.09

1.13

Disagree

7.

Classrooms are insufficient for
effective teaching and learning

301

220

11

10

3.20

0.99

Agree

8.

Available infrastructure are in a
dilapidating state and not
conducive for learning

254

130

100

58

3.06

0.94

Agree

9.

There is regular power outage to
operate available facilities for
effective teaching

60

66

304

112

2.33

0.94

Disagree

10.

Workshops for practical teaching
are unavailable for effective
teaching in junior secondary
schools

271

163

89

19

3.05

1.11

Agree

2.74

1.02

Agree

Grand Mean

The result on Table 2 showed that items 7, 8, and 10 were accepted because they have
mean values above the limiting value of 2.50, while item 6and 9 were not accepted because there
had mean value below 2.50. However, the grand mean of 2.74 is above 2.50, hence, the
respondents reported in their responses that, government and other philanthropies‘ bodies
provide adequate physical facilities that are required to effectively implement universal basic
education programme in Cross River State.
Table 3: t-test analysis results on provision of instructional materials for effective
implementation of universal basic education programme in Cross River State
S/N

Variables
Male
Teachers

No. of
Cases
320

Std Dev.

ᵪ

2.94

0.94

Df

222

2.98

0.94

Male
Teachers

320

3.32

0.78

Female

222

3.35

0.80

t.crit

Dec.

Sig.

540

1.
Female
Teachers

t.calc

0.25

1.960

Accept Ho

Not Sig. (NS)

0.27

1.960

Accept Ho

Not Sig. (NS)

540

2.
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Teachers
Male
Teachers

320

3.20

0.91

540

3.
Female
Teachers

222

3.26

0.88

Male
Teachers

320

3.34

0.80

Female
Teachers

222

3.29

0.83

Male
Teachers

320

2.44

1.18

Female
Teachers

222

2.39

1.16

0.45

1.960

Accept Ho

Not Sig. (NS)

0.43

1.960

Accept Ho

Not Sig. (NS)

0.33

1.960

Accept Ho

Not Sig. (NS)

0.34

1.960

Accept Ho1

Not Sig. (NS)

540

4.

540

5.

t-test Value

Based on the results on Table 3, the t-test value of 0.34 is less than the f.crit value of 1.960.
Therefore, Ho1 is accepted, meaning that there is no significant difference between the mean
ratings of male teachers and female teachers on provision of instructional materials for effective
implementation of universal basic education programme in Cross River State.
Table 4: t-test analysis results on provision of physical facilities for effective
implementation of universal basic education in Cross River State
S/N

Variables

No. of Cases

Male
Teachers

320

Female
Teachers

222

Male
Teachers

320

Std Dev.

ᵪ

1.98

Df

2.10

1.13

Male
Teachers

320

Female
Teachers

222

3.24

0.97

3.20

0.99

Sig.

2.96

1.00

0.78

1.960

Accept Ho

Not Sig. (NS)

0.29

1.960

Accept Ho

Not Sig. (NS)

0.80

1.960

Accept Ho

Not Sig. (NS)

540

8.
3.06

Dec.

540

7.
222

t.crit

1.13

6.

Female
Teachers

t.calc

540

0.94

83

Male
Teachers

320

Female
Teachers

222

Male
Teachers

320

2.39

0.99

9.
2.32

0.94

2.96

1.15

1.960

Accept Ho

Not Sig. (NS)

0.65

1.960

Accept Ho

Not Sig. (NS)

0.61

1.960

Accept Ho2

Not Sig. (NS)

540

10.
Female
Teachers

0.56

222
3.06

540

1.11

t-test Value

Based on the results on Table 4, the t-test value of 0.61 is less than the f.crit value of 1.960.
Therefore, Ho2 is accepted, meaning that there is no significant difference between the mean
ratings of male teachers and female teachers in their perceptions on provision of physical
facilities for effective implementation of universal basic education programme in Cross River
State.
Discussion
The findings of this study with regards to research question one (1) showed that male and female
teachers perceive provision of instructional resources for effective implementation of universal
basic education programme to be inadequate. The provision of resources for effective teaching in
Cross River State secondary schools is required in adequate quantity and quality by teachers,
because from the responses gotten, it implies that some instructional materials can not be
provided while others are lacking, as it will invariably affect effective teaching and learning, if
this happens and hence, affect the effective implementation of universal basic education
programme in Cross River State. This findings is supported by the result of the study conducted
byAjayi and Ayodele (2001). In their study they proved that adequate supply of instructional
materials (resources) had significant effects on students‘ performance and enhanced the
effectiveness of instructional delivery. They also maintained that if the necessary instructional
materials are made available by relevant authority, the teaching and learning process will also be
made meaningful.
The result in Hypothesis 1 reveals that there is no significant difference between the mean
ratings of male and female teachers in their perceptions on provision of instructional materials
for effective implementation of universal basic education in Cross River State. Responses in
Items on the instrument showed acceptance that both students and lecturers did not differ in their
responses on provision of instructional materials for effective teaching of entrepreneurship
education in Cross River State. Jubay (2014) stated that instructional materials serve as the
channel between the teacher and the students in delivering the instruction and curriculum content
of entrepreneurship education. They enhance teaching and learning, and makes lessons
interesting and meaningful. They also save teacher‘s time and energy in giving out much
information.
The findings of this study with regards to research question two (2) revealed that respondents
perceived that available infrastructure are in a dilapidated state and not conducive for learning.
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Physical facilities are very indispensable resource for effective teaching and learning. With the
availability of physical facilities, students will have sufficient and spacious learning facilities
inside and within the environs of classroom which affects their academic performance positively.
The findings of this study in consonance with (Emetarom, 2004) revealed that physical facilities
serve as pillars of support for effective teaching and learning, and are spatial enablers of teaching
and learning which increases the production of results. These results are usually shown in
students‘ academic performance and teachers‘ productivity.
The findings of the study with regards to hypothesis 2 reveals that there is no significant
difference between the mean ratings of male and female teachers in their perceptions on
provision of physical facilities for effective implementation of universal basic education in Cross
River State. Responses of items in the instrument showed acceptance that both male and female
teachers did not differ in their responses on provision of physical facilities for effective
implementation of universal basic education in Cross River State.
Conclusion
Based on the findings and discussion of the study, it is concluded that the universal basic
education programme in Nigeria and Cross River State in particular is a well structured
programme that lacks the basic resources for effective implementation. It implies that since the
successful implementation of every programme lies heavily on resources made available for
implementers to utilize. Government needs to map out working strategies and also mobilize
adequate resources for teachers and secondary school managers vested with the onerous task of
school management at the junior secondary school level. When this is successfully achieve, there
will be adequate response in the implementation of universal basic education programme in
Cross River State.
Recommendations
Based on the findings of the study, the following recommendations were made:
1.
Junior secondary school libraries should be stocked with inadequate text books that are
contemporary to meet the education of 21st century
2.
Government should create job opportunities for unemployed graduates who are
professionals in the field of education to fill the gaps
3.
Government should build more infrastructures for staff and students to enable students
have sufficient classrooms and office space for teachers
4.

There should be regular maintenance of available infrastructure to avoid dilapidation.
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Influence of Quality Assurance on the Management of Public Secondary Schools in
Nasarawa State

Saleh Agwom Dauda, Kalu Chukwudi O., Okwori Onuh &Amina Danladi S.
Abstract
This paper emphasizes that quality assurance in education setting, entails that all the processes
involved in the instruction of students remain standardized at all times. The population of this
study is 5,605 consisting of all principals and teachers in the public secondary schools in
Nasarawa State. The sample size is 373. The simple random sampling procedure was adopted in
determining the sample size. A descriptive survey research design was used. A questionnaire:
Quality Assurance in the Management of Secondary Education (QAMSE) was used for data
collection. Two research questions were answered and two hypotheses tested at 0.05 level of
significance. The validity score yielded 0.79. The reliability index yielded 0.71. Data were
analyzed using descriptive statistics. Hypotheses were tested using chi-square. The finding
reveals that quality assurance in all fields of studies is very consequential in achieving
manpower development in the society. However, several factors can limit quality assurance such
as inability to adapt to change, teachers’ factor, poor innovative skills, and administrative
leadership. This paper provides recommendation for orientation of the mind, teachers’ job
orientation through seminars, provision of teachers’ instructional materials, and administrative
effectiveness in ensuring quality assurance for national cohesion and global competitiveness.
Keywords: Quality Assurance, Management, Secondary Education and Global Competitiveness

Introduction
Societies all over the world have used education as an instrument for the achievement of their
national interests and objectives. Education is an instrument par excellence for effecting national
development. It fosters the worth and development of the individual, for the individual‘s sake
and for the general development of the society (Grace & Kalu, 2016). All these call for
functional education for the promotion of a progressive and united country. Therefore, school
programs need to be relevant, practical and comprehensive, while interest and ability should
determine the individual‘s direction in education. In Nigeria, for example, in order to achieve the
goals and objectives of education, the government set up 3 levels of education: primary
education, secondary education and tertiary education (Federal Republic of Nigeria, 2013). For
the purpose of this research, the discussion is limited to public secondary education.
Secondary education is the second level of education in Nigeria. According to Federal Republic
of Nigeria (2013), secondary education is the education children receive after primary education
and before the tertiary stage. The goals of secondary education are to prepare the individual for
useful living within the society andHigher education.Therefore, the maintenance and
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improvement of quality of the teacher and student through quality assurance is necessary if the
goals of secondary education are to be achieved.
Quality assurance in the education system is a process of ensuring that all the activities of
teachers in their job functions including students in the teaching and learning process remain
standardized at all times (Afemikhe, 2012). Okebukola (2014) presents academic quality
assurance as a process of continuous improvement in the quality of teaching and learning
activities which will be achieved via pathways of employing mechanisms internal and external to
the system. It is ensuring that at least the provision of the Minimum Academic Standards (MAS)
documents are attained, maintained and enhanced (Omoregie, 2005). Therefore, academic
quality assurance demands that an appropriate monitoring system be in place so that requisite
data for judging quality can be obtained (Afemikhe, 2012). According to Afemikhe, quality
assurance involves all actions that are necessary to provide adequate confidence that a product or
service will satisfy given requirements for quality. He further maintained that the mission of
quality assurance activities is to: improve quality through guidelines, promote wide deployment
and proper implementation of specification, communicate and design effective processes to
achieve goals. That explains why the teacher and the learner (students) are the most critical
stakeholders in any educational system around the world. This is simply because teaching cannot
take place without the learner and the learner cannot learn effectively without a good quality
teacher. As such, every expenditure on education, policy initiatives on education, educational
institutions and infrastructure etc. are all geared towards ensuring that we not only have access to
education, but most importantly, possibly have the best quality teaching and learning experience.
The above position is supported by United Nations Education, Scientific and Cultural
Organization (UNESCO) which defines quality assurance as the systematic review of
educational programmes to ensure that acceptable standards of education, scholarships and
infrastructure are being maintained. This then implies that quality assurance will be measured in
terms of the standards that have been set for the different aspects of the educational system
which includes: the quality of the teacher, salaries and wages, the curriculum content, the
infrastructure, etc. In essence, quality in the public senior secondary schools in Nigeria and
Nasarawa state in particular is multi-dimensional concept which should embrace all its functions
and activities: teaching and academic programmes, research and scholarship, staffing, students,
building, facilities, equipment, services to community and academic environment (UNESCO as
cited in Omoregie, 2005).
According to Akpochafo and Filho (2008), poor facilities and equipment such as inadequate and
poor state of classroom, offices, laboratories, hostels and libraries affect the level of desired
quality assurance in teaching and learning. The provision of the relevant educational facilities
and equipment is vital in the provision of quality educational services to all students in public
secondary schools. However, the poor state of facilities and equipment has been a major
challenge to academic quality assurance in public senior secondary schools. This seems to be the
situation in most public senior secondary schools in Nasarawa state where facilities and
equipment such as inadequate and poor state of classroom, offices, laboratories, hostels and
libraries affect the level of desired quality assurance in teaching and learning. As a result of the
above, students hardly get the basic rudiments of knowledge both in classroom and in the
labouratory which makes them lacks the basic foundation of knowledge in all subject areas and
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may not perform independently in examinations whether internal or external examinations in the
school without resorting to one form of examination misconduct or the other.
Adebayo (2011) opine that, there is a need to train teachers in ensuring quality assurance in the
teaching and learning process. Teachers need to feel that they are in control of the material to be
taught, how to teach it, and how to teach the students to be in control of the content. The
National Universities Commission (NUC) and National Commission for Colleges of Education
(NCCE) have their roles in regulating institutions that are concerned with the training and
retraining of teachers, while the Teachers Registration Council of Nigeria (TRCN) is more
concerned with the maintenance of the quality of the would be and practicing teacher. The
TRCN is an Agency of the Federal Ministry of Education established by Act 31 of 1993 (Now
TRCN Cap T3 of 2004) to control and regulate the teaching profession at all levels and sectors of
the country‘s educational system in order to match teach teacher quality, discipline,
professionalism, reward and dignity with international standards.
To this end, Adebayo (2011) opine that teachers are suppose to develop teaching strategies to
enable them attain standard in teaching and learning process. These strategies do not often
appear in reading methods texts, or math books, although they are key issues in improving the
achievement of all students rather it involves recognizing individual differences in the class
during teaching and learning process; and using good entry behaviour to elicit students‘
performance in the class. This situation relates to public senior secondary schools in Nasarawa
state where most teachers are not professionally trained or rather not from educational
background; and may not recognize the importance of good entry behaviour in the class before
proper teaching; and also may not recognize the importance of individual differences in the class
such as ensuring good sitting positions in the class due to individual learning differences. Hence,
the performance of students in the classroom during teaching and learning process will be
hindered due to absence of the above factors.
Research Questions
The following research questions were formulated to guide the study:
1. How do school facilities influence students‘ academic performance in public senior
secondary schools in Nasarawa state?
2. How doeseducational professional body influence teachers‘ job performance in public
senior secondary schools in Nasarawa state?

Objectives of the Study
The main aim of this research work is toexamine the influence ofquality assurance in the
management of public senior secondary schools in Nasarawa state. The specific objectives of the
study are to:
1. Determine how school facilities influence students‘ academic performance in public
senior secondary schools in Nasarawa state
2. Examine how educational professional body influence teachers‘ job performance in
public senior secondary schools in Nasarawa state
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Hypotheses
Based on the objectives of the study and the stated research questions, two null hypotheses were
formulated to guide the study:
HO1: There is no significant influence of school facilities on students‘ academic performance in
public senior secondary schools in Nasarawa state
HO2: There is no significant influence of educational professional body on teachers‘ job
performance in public senior secondary schools in Nasarawa state
Methodology
The study adopted a descriptive survey research design to examinetheinfluence ofquality
assurance in the management of public senior secondary schools in Nasarawa state. A Population
of 253 principals and 5,352 teachers in public senior secondary schools in Nasarawa Statewas
used. Simple random sampling procedure was used in determining the sample. Taro Yamene
formulae was used in determining the sample size of the study. Using Taro Yamene formulae
(1973: 723) for selection of sample size, the sample size is therefore determined by applying an
equation as follows:
n= N
1+a2N
Where;
n = Sample size
N = Total Population
a = Level of significance
1 = Constant
Applying the equation to a population of 5, 605 consisting of 253 principals and 5, 352 teachers
at a 5%(0.05) level of significance, we obtained the sample size as follows:
n=

5,605

1+5, 605 (0.05)2
=

5, 605

1+5, 605(0.0025)
=

5, 605

= 373

1+14.0125
The sample size is therefore 373. The level of significance indicates the confidence the
researcher has on the sample that the subjects drawn, has all the characteristics of the population.
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The level of significance in management and social sciences is arbitrarily fixed at 5%, this means
that we are 95% confident that the sample members have all the essential characteristics of the
population.
A 10 – item researchers made questionnaire with four- point modified Likert rating scale of
strongly agreed (SA), Agreed (A) and Disagreed (D) strongly disagreed (SD) was used to collect
data from the respondents. The instrument was validated through Peers review and the reliability
co –efficient of 0.71 was derived by administering the questionnaire twice at two weeks interval
to ten teachers outside the zone of the study, using Split Half reliability estimate.
The instrument was personally administered to the principals and teachers. Simple percentages
were used to answer the research questions. Chi-square was used to test the null hypotheses at
0.05 level of significance.
Results
The results of the findings are presented in tables 1 and 2.
Table 1: Percentage scores of respondents opinions on how school facilities influence students‘
academic performance in public senior secondary schools in Nasarawa state
S/N

ITEMS

SA

%

A

%

D

%

SD

%

1

Building of classrooms helps teach with a few population in the 99
class and thus improved students‘ learning

27

149

40

65

17

45

12

2

Building of sports arena in the school enhance teachers‘ in
improving students psychomotor learning

64

17

146

39

73

20

75

20

3

Defaced chalkboard makes teachers‘ job challenging in
imparting knowledge to students

146

39

147

39

50

13

15

4

4

Bad windows affects teachers‘ during teaching – learning
process which hinders students participation

79

21

199

53

50

13

45

12

5

Roof leakages affects teachers‘ during teaching – learning which 83
in turn hinders students‘ interest in learning especially during
rainy season

22

107

29

87

23

81

22

Table 1 shows that most of the respondents both strongly agree and agree that school facilities
influence students‘ academic performance in public senior secondary schools in Nasarawa state
which gave the highest percentage of 27% and 40% as against 17% and 12% for disagree and
strongly disagree in item 1, 17% and 39% as against 20% and 20% for disagree and strongly
disagree in item 2, 39% and 39% as against 13% and 4% for disagree and strongly disagree in
item 3, 21% and 53% as against 13% and 12% for disagree and strongly disagree in item 4, 22%
and 29% as against 23% and 22% for disagree and strongly disagree in item 5.
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Table 2: Percentage scores of respondents opinions on how educational professional body
influence teachers‘ job performance in public senior secondary schools in Nasarawa state
S/N

ITEMS

SA

%

A

%

D

%

SD

%

1

Teachers who attend seminars do proper students evaluation

106

28

167

45

80

21

70

19

2

Teachers who attend workshops adopts effective teaching
techniques

167

45

141

38

30

8

20

5

3

Teachers who attend conferences are better classroom 70
managers

19

134

35

64

17

90

24

4

Teachers who attend symposia tends to improve students
academic performance

81

21

127

34

30

8

60

16

5

Teachers who attend workshops use effective instructional
materials

91

24

177

47

49

13

36

10

Table 2 shows that most of the respondents both strongly agree and agree that educational
professional body influence teachers‘ job performance in public senior secondary schools in
Nasarawa state which gave the highest percentage of 28% and 45% as against 21% and 19% for
disagree and strongly disagree in item 1, 45% and 38% as against 8% and 5% for disagree and
strongly disagree in item 2, 19% and 35% as against 17% and 24% for disagree and strongly
disagree in item 3, 21% and 34% as against 8% and 16% for disagree and strongly disagree in
item 4, 24% and 47% as against 13% and 10% for disagree and strongly disagree in item 5.
Test of Hypotheses
The statement of hypothesis is tested using chi-square at 0.05 significance level. The chi-square
is denoted by;
X2 = ∑(Fo – Fe)2
Fe
Where;
X2 = Chi-square
Fo = Frequency Observed
Fe = Frequency Expected
∑ = Summation
HO1: There is no significant influence of school facilities on students‘ academic performance in
public senior secondary schools in Nasarawa state
Table 3: Analysis of frequency observed and frequency expected
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Observed

Expected

O–E

(O – E)2
E

Agree

1219

186.5

1033

(1219-186.5)2=1,067, 089=5737.0
186.5

Disagree

586

186.5

400

(586-186.5)2=160,000=860.2
186.5

Total

1805

373

186.5

1433

186.5
6597.2

X2= (Fo – Fe)2
E
X2= (1219-186.5)2+ (586-186.5)2= 1,067,089+160,000=5737.0+860.2=6597.2
186.5

186.5

186.5

186.5

The null hypotheses is therefore rejected since it is above the significance level.The rejection of
the hypotheses as shown in table 3 was as a result of the fact that most of the respondent who
agrees and disagrees to the null hypotheses was analyzed and the result of the analyses was
above 0.05 percent which is the level at which when exceeded, a null hypotheses can be rejected.
This therefore shows that, there is significant influence of school facilities on students‘ academic
performance in public senior secondary schools in Nasarawa state
HO2: There is no significant influence of educational professional body on teachers‘ job
performance in public senior secondary schools in Nasarawa state
Table 4: Analysis of frequency observed and frequency expected
Observed

Expected

O–E

(O – E)2
E

Agree

1261

186.5

1075

(1261-186.5)2=1,154,550=6190.6
186.5186.5

Disagree

529

186.5

343

(529-186.5)2=117,306=628.9
186.5186.5

Total

1790

373

1418

6819.5

X2= (Fo – Fe)2
E
X2= (1261-186.5)2+ (529-186.5)2= 1,154,550+117,306=6190.6+628.9=6819.5
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186.5

186.5

186.5

186.5

The null hypotheses is therefore rejected since it is above the significance level.The rejection of
the hypotheses as shown in table 4 was as a result of the fact that most of the respondent who
agrees and disagrees to the null hypotheses was analyzed and the result of the analyses was
above 0.05 percent which is the level at which when exceeded, a null hypotheses can be rejected.
This therefore shows that, there is significant influence of educational professional body on
teachers‘ job performance in public senior secondary schools in Nasarawa state
Discussion of Findings
The study which sets out to show the influence of influence of quality assurance in the
management of public senior secondary schools in Nasarawa state revealed that, quality
assurance improve the quality of curriculum delivery and outputs (students) that meet set
standards and expectations of the society. However,several factors can limit quality assurance
such as inability to adapt to change, teachers‘ factor, poor innovative skills, and administrative
leadership. When change becomes impossible to adapt to, quality assurance will also become
impossible to be achieved in teaching and learning process. Teachers can also make quality
assurance unattainable when they are not recruited from educational background and also do not
further advance their knowledge to exercise quality in teaching – learning process. Innovative
skills are another strong barrier to quality assurance because, teachers especially cannot be
qualitative when they have little or no innovative skills in teaching – learning process.
Administrators like principals can make quality assurance in secondary schools unattainable
when they are not efficient and effective in administering their roles in achieving school goals.
Conclusion
The declining standard of the Nigerian educational system has aroused the need for quality
assurance in the system. This includes maintaining quality standards in all aspects of the
educational system coupled with special attention given to all human resources, especially
teachers that are seen as important inputs that affect changes, create innovations and implement
educational policies. Adequate and priority attention must be given to their welfare, for
sustainability and development of the Nigerian educational system. For productivity, efficiency,
effectiveness, quality delivery and quality outcomes in the educational system which will
guarantee quality assurance. The impact of teaching on students‘ assimilation capacity cannot be
over emphasized. The teacher, who is an active constructor of learning, transmits knowledge.
But to do this effectively, the teacher must be able to control and manage the class through
training and continuous training acquired from workshops, seminars, conferences, etc that are
meant to develop the teachers professionally.
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Recommendations
Based on the findings of the study, the following recommendations are made:
1) Nasarawa state government through its ministry of education should ensure that avenues
are created towards sensitizing the minds of educational stakeholders in secondary
education on the importance of quality assurance in secondary schools for national
cohesion and global competitiveness.
2) Nasarawa state government through its ministry of education should ensure that only
quality teachers from education background are recruited so as to produce quality
teaching – learning process and thereby improve students‘ academic performance for
national cohesion and global competitiveness.
3) Nasarawastate government should make provision for the regular training of teachers
through organizing or sending teachers for seminars, conferences, workshops, symposia,
etc to develop teachers and thereby improve students‘ academic performance for national
cohesion and global competitiveness.
4) Nasarawa state government should also make provision for the regular training of
principals through organizing or sending principals for seminars, conferences,
workshops, symposia, etc to develop their administrative skills efficiently and effectively
which will in turn improve teachers‘ job performance and students‘ academic
performance for national cohesion and global competitiveness.
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Repositioning University Education for National Cohesion and Global Competitiveness
Aja Sunday Nwambam, Amuta Nkolika Chioma&Ani Theresa
Abstract
The study explored ways of managing university education for national cohesion and global
competitiveness in Nigeria. Descriptive survey design was adopted for the study. Two research
questions and two hypotheses guided the study. All lecturers from eight four (84) public
universities in Nigeria constituted the population of the study. Purposeful sampling technique
was used to select twenty (20) respondents from each of the twelve (12) universities (two from
each of the six geopolitical zones in Nigeria) selected for the study giving a total of 240
respondents as the sample size. Researchers-structured questionnaire was used as instrument for
data collection. Mean score was used for analyzing the research questions while t test statistics
was used for testing the hypotheses at 0.05level of significance. Results revealed that instituting
all inclusive/quality-based admission and recruitment policy, supporting collaborative
researches, practical-based curriculum, efficient security, scholarship scheme and encouraging
community-oriented projects/ action researches will enhance national cohesion. Also supporting
teamwork research, diversifying sources of funding for development of high level manpower in
areas of science and technology and incorporating learning modes would ensure global
competitiveness in Nigeria. The t-test results on the hypotheses show that there were no
significant differences in the mean rating of lecturers in federal and state universities on the
ways of managing university education for national cohesion and global competitiveness in
Nigeria. Based on the findings, it was recommended that universities management should
exercise university autonomy and academic freedom to admit/recruit qualified students/staff as
well as source for more funds through collaborations with other universities both within and
outside Nigeria.
Keywords: Management; University Education; National cohesion; Global competitiveness.
Introduction
It is evident that the unity of Nigeria has been greatly challenged now than ever since after the
civil war (1967- 1970). This has lead to agitations and protests bordering on marginalization,
inequality, mass unemployment, insurgency, herdsmen- farmers‘ clashes, ethno-religious
differences, and so on. This scenario prompted Bobboi Kaigama, president of the Trade Union
of Nigeria (TUC) to lament that the thought of rapid progress and development with the
attainment of independence on October 1, 1960 by many Nigerians has not been so rather our
tale is that of a conundrum with insurgencies, collapsed educational system, gross
unemployment, ritual killings cultism, prostitution mass emigration de-industralisation, tribalism
and nepotism, inept leadership, environmental challenge, infrastructural decay, gender issues,
Badoo, kidnapping, corruption and anti-graft. Looking at the quality of changes that have taken
place in Nigeria since independence, one will be left with no doubt that we have not got it right
with our education especially the public universities which supposed to be the highest citadel of
learning. Our public universities established to make optimum contribution to national
development are now struggling with private ones for survival thereby eroding their core
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mandate of serving as effective instruments for cementing National Unity a panacea of national
cohesion.
Overview of Management, university education, national cohesion and global
competitiveness
Management is being in charge or in control. Educational management is the process of handling
carefully and not wastefully what goes on in the process of educating people so that nothing goes
out of hand. In other words; it is the process of utilizing available human and material resources
without waste in planning, organizing, staffing, directing and co-coordinating school activities
for the purpose of achieving educational goals and objectives (Babalola, 2006; Uchendu, 2015).
The meaning of management in the context of this work is about work, people, structure and
system involved in universities to bring about the desired change in students behaviour to enable
them contribute their quota in national cohesion and global competitiveness.
Universities are institutions that provide post-secondary school education usually referred to as
higher education. Babatola (2015) describes universities as institutions that provide scholars with
the highest and largest form of human and educational organization as well as traditions and
models of excellence and expertise in faculties and specialization marked with distinct value of
autonomy, teaching-learning and culture. The government of Nigeria noted that the education of
higher professionals will continue within the university system rooted in a broad-based, strong,
scientific background structured to contribute to national development. National development is
conceived as a process of systematic transformation of the overall social, economic, political,
scientific and technological life of a nation via effective, coherent, co-ordinate management
system, result oriented social mobilization strategy in which the citizens actually participate and
exhibited positive attitudinal commitment in the overall reconstruction process for improved
human conditions of the people (Mezieobi, 2013).
Higher education in Nigeria aims at: The acquisition, development and inculcation of the proper
value-orientation for the survival of the individual and society; the development of the
intellectual capacities of individuals to understand and appreciate their environments, the
acquisition of both physical and intellectual skills which will enable individuals to develop into
useful members of the community; the acquisition of an objective view of the local and external
environments. These are to achieve through: teaching, research, dissemination of existing and
new information, pursuit of service to the community; and being a store house of knowledge
(Federal Republic of Nigeria, 2014). The National policy on Education in realization of the
contributions of higher education to national development, state that there is need to intensify
and diversify university programmes for the development of high level manpower within the
economy; design course contents to reflect national requirement, conduct researches that are
relevant to the nation‘s development goals and render services to the community. All these core
traditional roles of universities are concomitant to national cohesion and global competitiveness.
Cohesion is a conscious desire for diverse group of people to belong together and affirm the
condition of mutual dependence. It entails constructing an integrated citizenry with a sense of
belonging amongst members of different groups and zones; through the regulation and
reconciliation of differences as well as competing interest and demands of a country. It
encompasses the value of unity, equity, freedom, peace social justice and rule of law (Ministry of
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Justice, National Cohesion and Constitutional Affairs, 2011).It further suggests the approaches
for fostering national cohesion to include: sharing and devolution of power, rule of law,
participation of people through democratic process, good governance, integrity, human dignity,
equity, inclusive and non-discriminating education system, transparency and accountability.
Chege (2016) describes national cohesion as a process and an outcome of instilling in the
citizens of a country to have a sense as well as a feeling that they are member of the same
country, engage in common enterprise and facing shared challenges. It is based on the fact that
societies and individuals can only achieve their potential when living and working together
which is strongest when everyone in the country has the opportunity, the resources and the
motivation to participate fully on an equal basis in what will bring about the country‘s prosperity.
Judging from this analogy, good university education is a prelude to national cohesion and global
competitiveness.
It is on the basis of the above competitiveness is seen by many scholars as a field of economic
knowledge which analyzes the facts and policies that shaped the ability of a nation to create and
maintain an environment that sustains more value creation for its enterprises and more prosperity
for its people usually determined by the Global Competitiveness Index. World Economic Forum
(2014) describes the Global Competitiveness Index measures as the set of institutions, policies,
and factors that set the sustainable current and medium-term levels of economic prosperity.
On the other hand, the World Economic Forum defines global competitiveness as the ability of a
country to achieve sustained high rates of growth in gross domestic product (GDP) per capita
(World Economic Forum, 2014). Many scholars noted that being globally competitive does not
mean "Going global" and not focusing on your local economies. Nor does it require much work
to be outsourced. Instead, to be globally competitive require that every institution involved in
production process are expected to innovate, operate, and grow in a manner that strengthens a
local workforce by creating viable job opportunities and bringing confidence to business owners
of both national and international investments.
Statement of the Problem
There is no gain stating the obvious that the development of the higher and vocational education
through university education in both quality and quantity to meet the needs of the private sector
will lead an increase in productivity and as a result, it will be possible for Nigeria as a country to
obtain more global competitiveness. It is worthy to mention that within the tertiary education
sector, there have been various efforts made by government to promote national cohesion and
global competitiveness through University education. Some of these landmarks were: The
establishment of Joint Admission and Matriculation Board, National University Commission, the
relative autonomy and academic freedom granted to Universities to mention but a few. The
experiences from these laudable initiatives show that much needed to be done in this direction as
our public universities has gradually been reduced to glorified secondary schools. Therefore,
there is need to explore new ways to foster the cause of national cohesion and global
competitiveness through the ambit of Nigerian public universities in a more concrete and
meaningful manners. This is not to say that the earlier efforts were not beneficial as they have
provided sound theoretical basis valuable and a pre-condition for the successful implementation
of any sustainable programmes in universities any time anywhere. It is on this premise that the
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present study is apt to explore ways of repositioning university education to foster the frontiers
of national cohesion and global competitiveness in Nigeria.
Research questions
The following research questions guided the study.
1. What are the ways of managing university education for national cohesion in Nigeria?
2. What are the ways of managing university education for global competitiveness in
Nigeria?
Hypotheses
HO1: There is no significant difference in the mean rating of lecturers in Federal and state
universities on the management of universities for national cohesion.
HO2: There is no significant difference in the mean rating of lecturers in Federal and state
universities on the management of universities for global competitiveness.
Research Method
Research Design
Descriptive survey research design was adopted for this study. Meredith, Joyce & Walter (2007)
describe survey research as a research that involves the collection of data from a sample that has
been selected to represent a population to which the findings of the data analysis can be
generalized. That is why survey design was considered appropriate for the study.
Area of the study
The study was carried out in Nigeria universities. There are 84 public universities in Nigeria.
Nigeria has thirty six states and the FCT Abuja with a population of about 180 million people.
Nigeria as a nation is divided into six geo-political zones for administrative conveniences. These
are the North West, North East, North Central, South West, South East and South - South.
Nigeria has three major religions are Christianity, Islam, traditional African religion. Nigeria is
still developing nation with low GDP 1.2 and relatively high unemployment rate and out of
school children (Federal Republic of Nigeria, 2016).
Population of the study
The population of the study comprised of all the lecturers in the 84 public universities in Nigeria
(National University Commission, 2017).
Sample and sampling techniques
The sample of the study comprised of 240 respondents. Purposeful sampling technique was used
to select 20 lecturers from each of the 12 public universities (Federal and state universities)
chosen for the study. The researcher purposely chose two universities from each of the six geopolitical zones in Nigeria for the study to ensure wider coverage and national outlook.
Instrument for the Data Collection
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The instrument used for data collection is a researcher structured questionnaire. The instrument
is composed of three sections each with five questionnaire items to address the research
questions. The response patterns was presented in a four point rating scale thus: Strongly Agree
(SA) = 4 points, Agree (A) = 3 points, Disagree (D) = 2 points and Strongly Disagree (SD) = 1
point.
Validation of the Instrument
The instrument was vetted for face and content validity by three experts, two from educational
administration and planning and one from educational measurement and evaluation all from
Faculty of Education, Ebonyi State University, Abakaliki.
Reliability of the Instrument
To determine the reliability of the instrument, 30 copies were administered to 40 lecturers (10
each) from four universities that were not used for the study. Split half test method was used and
scores were computed using Crombach alpha. The result gave a reliability co-efficient of 0.78
which was high enough to consider the instrument suitable for the study.
Method of Data Collection
The questionnaire was administered to the respondents by the researchers through the assistance
of their post graduate students who were properly educated on the instrument.
Method of Data Analysis
The data collected were analysed using the mean (x) scores of each questionnaire item. Decision
rule regarding disagreeing or agreeing an item was based on mean range of 0 – 2.49 as disagree
and mean range of 2.5 – 4.0 as agree.

S/N

Presentation of Result
Research Question One
What are the ways of managing university education for national cohesion in Nigeria?
Table 1: Mean rating of respondents on ways of managing university education for national
cohesion in Nigeria (Federal universities)
Item Statement
SA A
D
SD N
∑x X
Sd
Decision

1

Instituting all-inclusive credible 160
admission policy for students.

180

40

0

120

380

3.17

1.78

Agree

2

Instituting
quality-based
staff 200
recruitment policy for all cadres.

150

40

0

120

390

3.25

1.80

Agree

3

Supporting
inter
institutional 140
collaborative researches.

120

70

10

120

340

2.84

1.69

Agree
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4

Developing
practical-based 120
curriculum relevant to the needs of
the society.

120

80

20

120

340

2.84

1.69

Agree

5

Maintaining
efficient
security 240
apparatus in the universities.

150

10

0

120

400

3.34

1.82

Agree

6

Provision of scholarships for indigent 200
but intelligent students.

135

60

5

120

400

3.34

1.82

Agree

7

Inculcating community spirit in 100
students through projects/ action
researches.

120

90

10

120

320

2.67

1.63

Agree

3.06

1.75

Grand mean and standard deviation

S/N

The result of data analysed on table 1 show that agreed in items 1-7 as ways of managing
university education for national cohesion.
Research Question One
What are the ways of managing university education for national cohesion in Nigeria?
Table 2: Mean rating of respondents on ways of managing university education national
cohesion in Nigeria (State universities)
Item Statement
SA A
D
SD N
∑x X
Sd
Decision

1

Instituting all-inclusive credible 100
admission policy for students.

120

90

10

120

320

2.67

1.63

Agree

2

Instituting
quality-based
staff 120
recruitment policy for all cadres.

120

80

20

120

340

2.84

1.68

Agree

3

Supporting
inter
institutional 200
collaborative researches.

135

50

10

120

395

3.29

1.81

Agree

4

Developing
practical-based 120
curriculum relevant to the needs of
the society.

105

60

25

120

310

2.58

1.61

Agree

5

Maintaining
efficient
security 200
apparatus in the universities.

150

40

0

120

390

3.25

1.80

6

Provision of scholarships for indigent 160
but intelligent students.

180

40

0

120

380

3.17

1.78

7

Inculcating community spirit in 140
students through projects/ action
researches.

150

60

20

120

370

3.08

1.75

2.98

1.72

Grand mean and standard deviation
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Result on table 2 reveals that the respondents agreed with all the items 1 – 7 as ways of
managing university education for national cohesion.
Research Question Two
What are the ways of managing university education Community Services for global
competitiveness in Nigeria?

S/N

Table 3: Mean rating of respondents on ways of managing university education for global
competitiveness in Nigeria (Federal universities)
Item Statement
SA A
D
SD N
∑x X
Sd
Decision

8

Supporting team work in the conduct 240
of research/ dissemination of results.

150

10

0

120

400

3.34

1.83

Agree

9

Encouraging
professional
universities.

technologically-based 120
courses
in
the

120

90

15

120

345

2.88

1.70

Agree

10

Dedicating special fund for supporting 140
scientists/technologists.

120

70

10

120

340

2.84

1.69

Agree

11

Allowing universities to explore other 200
sources of funding outside public
financing.

150

30

5

120

385

3.21

1.78

Agree

12

Encouraging university exchange of 200
staff and students.

135

50

10

120

395

3.29

1.81

Agree

13

Diversifying university programmes 160
for the development of high level
manpower

135

50

20

120

365

3.04

1.74

Agree

14

Incorporating varieties of flexible 120
learning modes through distant
learning.

105

60

25

120

310

2.58

1.61

Agree

3.03

1.74

Grand mean and standard deviation

Result on table 3 indicates that the respondents agreed in all the items 8 – 14 as ways of
managing university education for global competitiveness.
Research Question Two
What are the ways of managing university education Community Services for global
competitiveness in Nigeria?
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S/N
8
9

10
11

12
13

14

Table 4: Mean rating of respondents on ways of managing university education for global
competitiveness in Nigeria (State universities)
Item Statement
SA
A
D SD N
∑x
X
Sd
Decision
Supporting team work in the conduct
of research/ dissemination of results.
Encouraging technologically-based
professional
courses
in
the
universities.
Dedicating
special
fund
for
supporting scientists/technologists.
Allowing universities to explore other
sources of funding outside public
financing.
Encouraging university exchange of
staff and students.
Diversifying university programmes
for the development of high level
manpower
Incorporating varieties of flexible
learning modes through distant
learning.
Grand mean and standard deviation

160

120

60

10

120

350

2.92

1.71

Agree

120

120

60

20

120

320

2.65

1.63

Agree

140

135

60

25

120

360

3.00

1.73

Agree

240

150

20

0

120

410

3.42

1.85

Agree

100

90

90

20

120

300

2.50

1.58

Agree

140

120

70

10

120

340

2.84

1.69

Agree

240

150

10

0

120

400

3.34

1.83

Agree

2.95

1.72

Result on table 4 indicates that the respondents agreed in all the items 8 – 14 as ways of
managing university education for global competitiveness.
HO1: There is no significant difference in the mean rating of lecturers in Federal and state
universities on the management of universities for national cohesion.
Table 5: Summary of T-test analysis of federal and state universities lecturers‘ responses on
ways of managing university education for national cohesion in Nigeria.
Item

Variation

N

Sd

Df

tcrit.

t-cal.

L
Sig.

238

1.96

0.36

0.05

Mean
Federal
university 120
State
120
university

3.06
2.98

of Decision

1.75
Accept

1.72

Table 1 and 2 show the grand mean scores of 3.06 and 2.98 for federal and state universities
respectively. The result on table 5 also indicates that the t-calculated (t-cal.) value of 0.36 is less
than the t-critical (t-crit.) value of 1.96. The interpretation therefore is that the null hypothesis
one (H01) as stated is upheld. Thus, there is no significant difference in the mean rating of federal
and state university lecturers on ways of managing university education for national cohesion.
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HO2: There is no significant difference in the mean rating of lecturers in Federal and state
universities on the management of universities for global competitiveness.
Table 6: Summary of T-test analysis of federal and state universities lecturers‘ responses on
ways of managing university education for global competitiveness in Nigeria.

Item

Variation

N

Federal
university 120
State
120
university

Mean

Sd

3.03

1.74

2.95

1.72

Df

238

t-crit.

t-cal.

L
Sig.

1.96

0.36

0.05

of Decision

Accept

Table 3 and 4 show the grand mean scores of 3.03 and 2.95 for federal and state universities
respectively. The result on table 5 also indicates that the t-calculated (t-cal.) value of 0.36 is less
than the t-critical (t-crit.) value of 1.96. The interpretation therefore is that the null hypothesis
one (H01) as stated is upheld. Thus, there is no significant difference in the mean rating of federal
and state university lecturers on ways of managing university education for global
competitiveness.
Discussion on the findings
It is evident from the result of data presented on table 1 that universities would contribute to
national cohesion in Nigeria. The respondents were in affirmative that universities instituting allinclusive credible admission policy, quality recruitment policy, supporting inter-institutional
collaborative researches, developing practical-based curriculum relevant to the needs of the
society,maintaining efficient security apparatus in the universities, providing scholarships for
indigent but intelligent students and inculcating community spirit in students through projects/
action researches would enhance national cohesion. This lend credence to Njeng‘ere (2014) who
noted that the wide gap between the intended, implemented and achieved curriculum in
universities undermine the affective domain which is the mainstay of providing learners with
opportunities to cohesion and integration. In another development, World Bank (2011) noted that
education is a key instrument in promoting national unity through the transmission of knowledge
and the shaping of attitudes of individuals towards diversity and change. By implication, it
means that much needed to be done to align university programmes and policies to the needs of
the society and nation at large irrespective whether it is state or federal university which this
study tried to uncover. Table 1and 2 show the grand mean scores of 3.06 and 2.98 for federal and
state universities respectively. The result on table 5 also indicates that the t-calculated (t-cal.)
value of 0.36 is less than the t-critical (t-crit.) value of 1.96. The interpretation therefore is that
the null hypothesis one (H01) as stated is upheld.
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The analysis of data on table 2 shows that universities supporting team work in the conduct
of research/ dissemination of results, encouraging technologically-based professional
courses in the universities, dedicating special fund for supporting scientists/technologists,
allowing universities to explore other sources of funding outside public financing,
encouraging university exchange of staff and students, diversifying university programmes
for the development of high level manpower and incorporating varieties of flexible
learning modes through distant learning would help to achieve global competitiveness in
Nigeria. Supporting these findings, Dike (2017) maintains that good quality education is
the primary means to spur an economy and improve the people‘s productivity and their
living standards, which would strengthen their global competitiveness. Similarly,
Goodnight in Odu-Onikosi (2016) posit that to fix Nigeria University education for global
competitiveness, policy framework should be put in place for making university education
available according to students ability, adopting new technologies to aid teaching and
learning, improving learning environment, increasing focus on sciences and technology
courses to develop highly skilled technical workforce and collaborating with international
agencies for support especially in funding these programmes. Table 3 and 4 show the grand
mean scores of 3.03 and 2.95 for federal and state universities respectively. The result on
table 6 also indicates that the t-calculated (t-cal.) value of 0.36 is less than the t-critical (tcrit.) value of 1.96. The interpretation therefore is that the null hypothesis one (H01) as
stated is upheld.
This goes to attest to the fact that no notation can rise above the level of her education
universities inclusive. That is why this study is apt in this circumstance.
Conclusion
There is no doubt that if our universities live up to their responsibilities by addressing the areas
highlighted in this study, they would inculcate in the students the attitude and behaviour that
would enhance national cohesion and global competitiveness irrespective of whether it is state or
federal university.
Recommendations
Based on the findings, it was recommended that universities management should utilize
university autonomy and academic freedom to admit/recruit qualified students/staff as well as
source for more funds through collaborations with other institutions both within and outside
Nigeria than depending on public financing only.
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