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Quality Assurance and Internal Efficiency of University Education: Implication for University Goal
Achievement in Kwara State, Nigeria
ABDULKAREEM, A. Y., OTTAN, J. O.&MASUD, J. S.
Abstract
Realisation of university education goals in Nigeria has been given much concern to stakeholders. This study
therefore examines quality assurance of the internal efficiency: implication for university goal achievement in
Kwara State, Nigeria. Quality assurance practices (supervision, mentorship, accreditation, capacity
development and funding) were considered to improve internal efficiency of the university education. One
research question and hypothesis were used to guide the study. Descriptive research design of correlation type
was used. Out of the 6 universities in Kwara State, 3 were purposively selected for the study. Proportional
sampling method was used to select 564 respondents out of 1453 lecturers available. A researcher selfdeveloped questionnaire tagged „Quality Assurance and Internal Efficiency for University Goal Achievement
Questionnaire (QAIEUGAQ)‟ was used to obtain data. The instrument was validated and coefficient of 0.82
reliability score was obtained through Cronbach‟s Alpha. Both mean scores and PPMCC statistics were used
to analyse data. Findings revealed that quality assurance practices was rated fair with mean score of 2.13 and
positive significant relationship existed between quality assurance practices and internal efficiency of university
education (r= 042, p-value (0.00) < 0.05). it was concluded that quality assurance practices could be
determinant factors for improving the efficiency of university education towards goal achievement. Based on
the findings; it was recommended among others that there should be in existence of quality assurance policies
and implementation of policies for each of the department and section in the Universities.
Keywords: Quality Assurance, Internal Efficiency and University Goal Achievement

Introduction
Education is the only means for achieving the desire development of an individual and society as a
whole. This implies that the values and contributions of education in the development of an individual and the
society cannot be under estimated. Countries all over the world including Nigeria take education as viable
instrument for the promotion of human and national development and as well as effecting desirable social
change. This perhaps, might be responsible for the growing concern on quality programme of education by all
stakeholders in the industry so as to achieve the purposes set for educational system. Ottan (2019) referring to
Abdulkareem (2001) maintains that a nation‘s growth and development is determined by its human resources.
Meanwhile, the provision of human resources to accelerate national development growth is one of the expected
goals of university education in Nigeria.
The system of education in Nigeria is organized into pre-basic, basic, upper-basic, senior secondary and
higher level of education. Akin (2015) explains that higher education in Nigeria are School of Nurses, Colleges
of Agriculture, Colleges of Education, Polytechnics and the Universities. Only the Universities among other
higher institutions of learning is charged with the responsibility to produce high level manpower others are to
produce middle level manpower. This is an indication that university education is a very sensitive instrument to
effect positive and desire development of a nation. Ottan (2019) posits that no matter the quantity of natural
resources a nation might have; without the potential efforts of university education, the abilities and potentials
that are needed to harness the skills and values that are responsible for national development would be lacking
2

and therefore, the structure of such a nation is bound to have defects. In order for the university education to be
successful, there is need for ensuring quality service practices in all spare of university education.
However, there have been serious concerns on the quality of university graduates in Nigeria among the
stakeholders. Ibrahim (2011) reports that many university graduates in Nigeria are not employable because
skills and abilities to perform and compete favourably in the world economy are not possessed. Over the years,
there has been an outcry of having an upsurge of university graduates annually in Nigeria (Okebukola, 2015).
The National Universities Commission (2017) reports that there were 40 Federal, 44 State and 68 Private owned
universities totalling 152 universities legally existing in the country. With this number of Universities in
Nigeria, it could be simply assumed that the political and socio-economic challenges in the country should have
been reduced through the existence of man-power produced by the Universities. But, there is always a
geometric increase in the number of university graduates with little or no impact on national development. This
is why the efficiency of service delivery in Nigerian universities is questioned for quality assurance. Okebukola
(2015) posits that Universities in Nigeria are characterized by having students‘ population without providing
commiserated numbers of classrooms and lecturers. In a situation where university environment is not
conducive to discharge to the expected duties; in a situation where funds needed to provided resources needed
in the universities is grossly insufficient and in a situation where lecturers‘ population cannot withstand that of
the students‘ population in the universities; it is expected to have graduates that would not be relevant to human
and national needs. Universities are expected, according to policy document (FGN, 2013) guiding their
operations, to produce man-power for socio-economic development of the country. Arikewuyo (2001) reports
that universities in Nigeria were not provided required resources and services that will make them compete with
universities in the developed countries. The quality of university education in Nigeria is gradually fading out
(Obe, 2009 and Okebukola, 2015). This shows that there is need to ensure quality in the efficiency of university
education programme. It is important at this juncture to ask that are there no standard in the Universities in
Nigeria? In an attempt to answer this question, the Academic Staff Union in Nigerian universities had severally
embarked on strike actions based on the fact that:
1. 77% Nigerian universities are considered as classified and glorious primary schools due to
substandard laboratories;
2. there were many abandoned projects;
3. 88% of Nigerian universities have under qualified academics;
4. 90% of Nigeria universities are bottom-heavy, i.e. junior lecturers forming large chunk of the
workforce;
5. lecturer-students ratio is very high;
6. Nigerian universities library resources are manually operated with few efforts of automated
operation; and
7. more than 50% do not use public address system in the overcrowded classrooms and many more
facts (ASUU, 2014).
It can be deduced that internal efficiency in most of the Universities in Nigeria might lack quality and
quality services. Furthermore, other factors that can be used to enhance quality of services in the Universities in
Nigeria were not given much priority. Akin (2015) reports that lecturers attend lessons without due monitoring
and supervision. Mentorship for junior cadre lecturers in the Universities is not encouraging and many lecturers
are not approachable for student‘s academic needs. The issue of effective and timely information is questionable
in many occasions. These among other factors millipede internal efficiency of university system in Nigeria and
only when quality is assured there would be development towards achieving the desire goals of university
education in Nigeria. This is why this paper is set to examine quality assurance of internal efficiency:
implication for university goal achievement in Kwara State, Nigeria.
Quality Assurance and Internal Efficiency in Scope
Quality and efficiency of education are concepts that need to be carefully defined because of the
misconceptions. This is to ensure elimination of ambiguity. Quality and quality assurance have over the years
been the focus for attention in any organization to achieve desire goal. No organization in the world including
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the schools would play with the quality of products. This is because of the fact that quality of product and
service delivery determines the survival of an organization. Meanwhile, an organization will chose to survive if
sincere priority is given to quality in the activities taking place in an organization. Hence, what is quality?
According to Viktoria (2005) referring to Watty (2003) defines quality as fitness for purpose and
transformational. This definition explains that all activities in an organization are for a purpose and desire
changes within organizational functions are for a purpose. Quality is all about standard i.e. it emphasises worth
and appropriateness of resources in an organization. Webster‘s New Dictionary of English Language (1986)
defines quality as degree of excellence, degree of conformity to standard and inherent or enduring good traits
that make one somewhat superior. Quality in terms of education is the worth and standard of educational
programme. An attempt to ensure the worth and standard of education programme would lead to quality
assurance of education. The term quality assurance means a systematic, structured and continuous attention to
quality in terms of quality maintenance and improvement (Watty, 2003). This implies that quality assurance is
actions put in place to make quality happen. A school as an organization would have standard and worth if there
are measures put in place to make it happen. There are three (3) approaches to quality assurance in higher
education (Woodhouse, 1999). These are:
i.
ii.
iii.

Accreditation,
Assessment, and
Audit.

Accreditation
Accreditation is an evaluation of whether an institution or programme meets a standard and qualifies for
a certain status. Obtaining accreditation may have implications for the Universities for instance (e.g. permission
to operate) and/or its students (e.g. eligibility for grants) (Woodhouse, 1999). The essence of accreditation is
comprehensive, examining the mission, resources, and procedures of programmes for the Universities (Dill,
2000). Accreditation is a widely used means of determining the quality of university programmes. In the United
States and Nigeria accreditation of both programmes and institutions is the main quality assurance method.
Accreditation is used on a regular basis by the National Universities Commission (NUC) as the regulatory body
to ensure that the programmes of the university education in Nigeria conform to the standard.
Assessment
Assessment is an evaluation that makes graded judgements about quality, in this respect it goes
beyond accreditation that makes a binary judgement (Dill, 2000). Assessment asks ―how good are your
outputs?‖ The output of an assessment is a quantitative evaluation, a grade (whether numeric, literal or
descriptive) (Woodhouse, 1999).
Audit
A quality audit checks the extent to which the institution is achieving its own explicit or implicit
objectives (Woodhouse, 1999). As cited in Woodhouse (1999) defines quality audit as a three-part process:
checking the suitability of the planned quality procedures in relation to the stated objectives; the conformity of
the actual quality activities with the plans; and the effectiveness of the activities in achieving the stated
objectives‖. The output is a description of the extent to which the claims of the Universities are correct
(Woodhouse, 1999). Meanwhile, Academic audits are carried out at the institution level.
Efficiency describes the quality of doing things right or well without wasting of resources. This is to
say that a way of managing the scarce resources of an organization and to avoid wastages at all cost. The
notion of efficiency has its origin in economics but it equally applies to education. Efficiency is defined as
the optimal relation between inputs and outputs. An activity is being performed efficiently if a given
quantity of outputs is obtained with a minimum of inputs or if a given quantity of inputs yields maximum
outputs. The internally efficient educational system is one which turns out graduates without wasting any
students-year. But the same cycle may be externally quite inefficient if the graduates turn out are of no
impact on social and economy development of a nation (Ayo, 1995).
Internal Efficiency as described by Padmanghan (2001) refers to the number of students who passed
from one grade to the other and complete that cycle within the stipulated period of time. It shows the
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relationship between input and output at a given educational level. Gupta (2001) noted that the question of
internal efficiency is ultimately linked to the issue of resources allocation and utilization. One would expect
that the more inputs are allocated and utilized, the more the returns. Education inputs comprise the
buildings, teachers, students, books, teaching materials etc. which may be aggregated financially in terms of
expenditures per year. However, the number of students enrolled and the number of students graduated
constitute indicators appropriate to measure the efficiency in education. One student who spends one year in
a school is said to have spent one student-year. In this way, efficiency can be related to the amount of
inputs expressed in monetary terms through the number of student-year used. Therefore, it is noteworthy to
assert that efficiency is the achievement of the ends with the least amount of resources.
Meanwhile, the nexus between quality assurance and internal efficiency is that the former watch out for
standard in operation and the later focus doing it right and avoid wastages at all cost. Although and in some
circumstances, efficiency may not give standard. This is why it is important that both quality assurance and
internal efficiency are to be carried out side by side in an organization. Watty (2003) describes internal
efficiency as the standard expected in a school while quality assurance is the mechanism put in place to make
standard happen in a school. For university education to be seen as an instrument for national development; for
university education to accomplish the set goals and for the hopes not to be lost in system performance of the
university education there call for bridging the gap between internal efficiency and quality assurance practices
in the system. It is worthy to note that efficiency deals with optimal utilization of available scarce resources to
minimize wastages (i.e using the inputs to for the out). Availability and utilization human and other resources
are indicators for determining the efficiency of university education. But, quality assurance scope is extended to
the standard in the mobilization of the needed resources, using the resources in the right direction at a specific
given time so as to achieve the desire set goals (i.e inputs, process and output). Supervision and capacity
development are examples of the indicators of quality assurance of university education
Objective of the Study
The focus of this study is to examine quality assurance and internal efficiency for goal achievement of
university education in Kwara State, Nigeria. Other objective was to identify quality assurance practices for
internal efficiency of university education in Kwara State, Nigeria.
Research Question
What is the level of quality assurance practices for internal efficiency of university education in Kwara
State, Nigeria?
Research Hypothesis
There is no significance relationship between quality assurance practices and internal efficiency for
university goal achievement in Kwara State, Nigeria.
Methodology
This study adopted descriptive research design of a correlation type. Data obtained were analysed to
describe the relationship between quality assurance practices and internal efficiency for university goal
achievement in Kwara State, Nigeria. The study was carried out among the universities available in Kwara
State, Nigeria. There are six (6) Universities existing in Kwara State. Namely: University of Ilorin, Ilorin,
Nigeria; Kwara State University, Malete; Al-Hikmah University Ilorin, Kwara State; Landmark University,
Omu-Ara, Kwara State; Summit University Offa, Kwara State; and Crown Hill University Ilorin, Kwara State.
These universities cut across Federal, State and Private ownership. Purposive sampling technique was employed
to choose one Federal, State and Private owned university in Kwara State, Nigeria.
In the chosen universities, four faculties were randomly selected to represent each of the chosen
university. This makes 12 Faculties available for the study. In all the 12 Faculties, there were 1453 lecturers and
proportional sampling method was used to select 564 lecturers as respondents to the research instrument. This
represents 39 percent of the population. Meanwhile, A researcher self-developed questionnaire tagged ‗Quality
Assurance and Internal Efficiency for University Goal Achievement Questionnaire (QAIEUGAQ)‘ was
developed and used to obtain data from the respondents. The method of response to the instrument was on a 4point scale of Strongly Agree (4), Agree (3), Disagree (2) and Strongly Disagree (1) on the items of the
instrument. The instrument was validated by giving the draft copies to experts in the area of educational
planning and administration and educational test, measurement and evaluation. The coefficient of 0.82
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reliability score was obtained through Cronbach‘s Alpha. This shows that the instrument is reliable for the
study.
Mean score descriptive statistics and Pearson Product-Moment Correlation Coefficient at 0.05 level of
significance are the statistics methods used to analyse the research question and hypothesis respectively. The
ratings of mean scores are as follows:
4.00 – 3.6 Very good
3.5 – 2.6 Good
2.5 – 1.6 Fair
1.5 – 1.00 Poor
Results
Research Question: What is the level of quality assurance practices for internal efficiency of university
education in Kwara State, Nigeria?
Mean score is the descriptive statistics used to analyse the data obtained for research question as shown
in Table 1
Table 1:
Quality Assurance Practices for Internal Efficiency of University Education in Kwara State, Nigeria
S/No
Quality Assurance Practices
Mean Score
Decision
1.

Supervision

2.03

Fair

2.

Capacity Development

2.96

Good

3.

Mentorship

1.31

Poor

4.

Accreditation

3.02

Good

5.

Funding

1.34

Fair

Composite Mean

2.13

Fair

Source: Field Report, 2019
The analysis in Table 1 shows the quality assurance practices for internal efficiency of university
education in Kwara State, Nigeria. The quality assurance practices were rated within the range of 1.32 and 3.02.
Supervision of lecturers and funding of the university were fair with mean score of 2.03 and 1.34 respectively.
Lecturers‘ attendance to capacity development and accreditation exercise were rated good with 2.96 and 3.02
mean scores respectively. Meanwhile, mentorship exercise was rated poor with 1.31 mean score.
The composite mean shows that quality assurance practices in the chosen Universities is rated fair with
2.13 mean score. This by implication means that there is much to be done to improve the efficiency of the
Universities through quality assurance practices.
Research Hypothesis Testing
There is no significance relationship between quality assurance practices and internal efficiency of
university education in Kwara State, Nigeria
Pearson Product-moment Correlation Coefficient statistics was used to test the formulated hypothesis at
0.05 level of significance as show in Table 2.
Table 2
Correlation Analysis of Quality Assurance Practices and Internal Efficiency of University Education in
Kwara State, Nigeria
Variables

N

Mean

Standard Calculated p-value
Deviation r-value
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Decision

Quality
Assurance
Practices

564

38.13

15.13

Ho
Rejected
0.42

Internal
Efficiency

564

22.23

0.00

11.09

Source: Field Report, 2019
 ٭p-value < 0.05 level of significance
The correlation analysis of quality assurance practices and internal efficiency for achieving university
goals in Kwara State, Nigeria is presented in Table 2. The calculated r-value is 0.42, while the p-value (0.00) is
less than the set 0.05 level of significance (r= 042, p-value (0.00) < 0.05). This shows that hypothesis stated that
there is no significant relationship between quality assurance practice and internal efficiency of university
education is rejected. By implication positive significant relationship exists between quality assurance practices
and internal efficiency of university education.
Discussion of Findings
The research question seeks to describe level of quality assurance practices for internal efficiency of
university education in Kwara State, Nigeria. Findings reveals that only capacity development and accreditation
exercise were rated well (good) with 2.96 and 3.02 mean scores respectively. This implies that Universities in
Kwara State, Nigeria have ensured that there is licence for the academic programmes. It shows that the
regulatory body (National Universities Commission) certified those Universities that fulfilled righteousness to
operate and run university programme. This remark is in conjunction with the opinion of Watty (2003) that
quality assurance practices are to make sure that standard for operation is done and maintained. It is when there
is assurance in the standard for operation, there would improvement in the efficiency of service delivery of the
system.
Supervision and funding were rated fair with mean scores of 2.03 and 1.34 respectively. This shows that
supervision of instructional delivery among lecturers and funding of university education are not good enough.
Supervision and funding are very important indices of quality assurance. The two concepts determine the nature
of efficiency of university education. Ottan (2019) maintains that adequate funding of university education in
terms of the provision of needed resources would serve as synergy to improve efficiency of the system.
Supervision as explained by Akin (2015) is a practical means to ensure that things are done in line with
stipulated standard of operation. It is therefore important to say that supervisory services of the university
among lecturers and that of the funds also needs to be improved.
However, mentorship was rated to be poor with 1.31 mean score. This shows that little or no importance
is attached to mentorship services in the Universities in the study area. Enhancing the internal efficiency of any
organization and particularly the university education as an organization, guidance services through mentoring
is germane to the realization of quality service delivery. Every organization has its ethics and mode of operation
for achieving the set goals. The realization of these goals depend on the level of efficiency such organization
can sustain and maintain. This describes the organization culture. But, human resource is one of the flow
resources in the organization. Mentoring service begins to sustain the organization culture. Many European
universities became interested in the '80's in creating placement services and programmes not limited to merely
providing information but also actively engaged in helping to integrate and to educate young people in view of
empowering individual and social perspectives (Isfol, 2005). He stressed further to say that mentoring is a
means of minimizing wastages in the university system. In another remark, Isfol (2005) describes mentoring as
one-on-one relationship between the mentor and the mentee for professional guidance and to aid quality service
delivery. It could be inferred to as the relationship between senior academic staff of the university and junior
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academic staff of the university towards providing professional guidance services in managing the possible
challenges on the job.
The testing of hypothesis therefore reveals that significant relationship existed between quality
assurance practices and internal efficiency of university education in the study area. The calculated r-value is
0.42, while the p-value (0.00) is less than the set 0.05 level of significance (r= 042, p-value (0.00) < 0.05). This
shows that efficiency of university education has to do with quality assurance practices of the system. Through
quality assurance, efficiency can be improved. Myanmar (2014) maintains that the standard of university
education must not be compromised because of the important roles the Universities play in the nation‘s
economy. This means that quality assurance practices must not be under rated for efficiency of university
education towards goal achievement
Conclusion
Universities in the developed countries have been acknowledged as leading universities in the world.
Those universities take full control of all the factors that bring about goal achievement of the university goals.
In those universities, programmes are made enjoys required quality services. According to Peter and Sue (2016)
quality assurance and internal efficiency are forces directed to achieve the set goals. But, it has been established
in the finding of this study that efficiency of the university education cannot be achieved except quality
assurance practices are provided to achieve the goals of university education.
Recommendations
Based on the findings in this study; the following recommendations were made:
 There is urgent need for the university to recognise the essence of quality assurance policies and
implementation of such policy;
 For the purpose of improving the internal efficiency of the university education towards achieving the
desire goals, there should be in existence of quality assurance policies and implementation of policies
for each of the department and section in the Universities;
 The university management should ensure that supervision of instruction among lecturers should be
treated as official matter of the University;
 University administrators should be more lucrative in the university business to improve internally
generated revenue;
 All junior cadre lecturers (lecturer I and II) should be placed under the mentorship of senior cadre
lecturers in service delivery of the University;
 The management of universities should clearly define the benefits of regular supervision and mentorship
to improve job commitment; and
 The scope of accreditation and reaccreditation exercise by the National Universities Commission should
extend to quality and reports of lecturers‘ instructional supervision, mentorship and capacity
development.
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Records Keeping and Quality Delivery: Implication for Effective Quality Assurance in the Management
of Secondary Education in Yobe State, Nigeria
Ibrahim Baba Fika, Musa Mallum&Abdulkadir Mohammed Saidu
Abstract
This study assessed the stakeholders‟ perception on records keeping and quality delivery and implications for
effective quality assurance management in secondary education in Yobe State, Nigeria. The study adopted
descriptive survey design. The population for the study comprised of 40 from senior secondary schools in Yobe
State with a total number of (40) principals and 2,468 teachers. The study sampled 20 principals (50%) and 250
teachers 10% using Censored and simple random sampling techniques. Checklist consisted of thirty eight (38)
items and Likert scale of four-point-questionnaire was Stakeholders‟ Quality Delivery (SQD), Stakeholders‟
Quality Assurance (SQA) and Challenges of Stakeholders‟ Quality Delivery (CSQD). The questionnaire was
validated by experts in Educational Administration and Planning, the logical validity index stood at 0.88. Pilot
study was conducted on the questionnaire adopting cronbach‟s Alpha with a co-efficient of 0.93. t- test was
used to test the null Hypothesis and descriptive statistics of Mean and standard deviation were used to answer
the research questions. The findings revealed that statutory and non-statutory records were not all available in
most of the schools; school stakeholders assessed quality assurance: stakeholders were faithful in quality
delivery and there is no significant difference between mean ranting of stakeholders on quality assurance and
quality delivery in Yobe State. It is recommended that school stakeholders should provides all the statutory and
non-statutory records for effective quality assurance management in senior secondary schools in Yobe State.
Stakeholders should intensify the assessments of quality delivery for effective quality assurance management in
senior secondary in Yobe State, School stakeholders should avert all the challenges affecting effective quality
delivery of statutory and non-statutory records in senior secondary school in Yobe State.
Keywords: Stakeholders, Quality Delivery, Quality Assurance, Management
Introduction
Education has been a tool for any national development, quality assurance has to be assessed by both
educational agencies and non- governmental agencies to meet up with the educational standard of the developed
world. Actors in educational sectors should adhere to the research findings which stated that nations can only
achieve their desired educational objectives when quality assurance is pursue with utmost good faith. The
Federal Government of Nigeria (FGN) in her revised edition (2014) National Policy on Education asserted that,
Nigeria philosophy of education is an instrument to national development which fosters the worth and
development of individuals in the society; provides right for equal educational opportunities irrespective of
diversification; promotion of progressive mind and united Nigeria, these philosophy can only be achieved when
quality assurance is well established in our education.
Quality assurance in the management of secondary education is all about getting things done correctly in
order to ensure and maintain high standard of education. Chiaha and Nane-ijeh (2015) asserted that quality
assurance is concerned with implementing the sound processes that will ultimately be used to produce quality in
the education system. It ultimately focuses on three major areas of concern, input, process and output.
Adegbesan (2011) argued that quality assurance in education sector is a total process concerned with ensuring
integrity; diligence; competency and hardworking towards pursuing goals in achieving the desired outcomes.
Thus, the responsibility for quality assurance rests on the schools‘ managers and external monitors and this is
expressed through its relationship with other partners in the school system (internal supervisors) who often
share resources and benefits. The Federal Ministry of Education (FME, 2010) asserted that quality assurance in
education is concerned with the process of evaluating the educational system. This implies that the school as a
whole system shall be monitored or assessed through supervision and inspection by collaborative actions of
both internal and external supervisors/inspectors.
In this study, the researchers appraised the assessment of internal school stakeholders in keeping
statutory and non-statutory records for greater quality delivery- implications for effective quality assurance in
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managing secondary education in Yobe State, Nigeria. Schools records are considered to be one of the factors
that could promote the assessment of quality assurance. Bassey and Isaac (2017) asserted that records constitute
the bedrock upon which any organization thrives especially schools at all levels. Alabi (2017) stressed that,
school records are statement of information that provides facts and events that took place within the school
system. Amanchukwu and Ololube (2017) argued that school records include books, documents, diskettes and
files that contain information on what goes on in school as well as other relevant information pertaining to the
growth and development of the school.
School records according researchers are broadly classified into statutory records and non-statutory
records. Statutory records are the records kept in accordance with the education law and they must be produced
on request by the agents of Ministry of Education on official inspection. Such records include admission
/withdrawal register, log book, attendance register, school time table, diary of work, visitors book, examination
record book, time/movement book, a copy of national policy on education, national curricula on different
subjects, assignment books for teachers, query book, school list, history of the school, transfer certificate books,
pupils individual files, sports and games record files, school clubs/societies, annual leave roster teachers‘ annual
evaluation reports, education inspectors reports, organizational charts, minute books, disciplinary committee
file, school land papers, staff notice circular, lesson plan/note for teachers and so on. Non-statutory records are
school records kept administrative conveniences. Such records include stock book, cash and account books,
school calendar, health book, inventory book, and staff minutes book (Amanchukwu & Ololube, 2017, Bassey
& Isaac, 2017).
Quality assurance management is the function of school principals who are saddled with the
responsibility of supervising/monitoring, controlling, storing and retrieving information pertaining inputs,
process and outputs circle of the school as a system. Kutirde and Yunus (2014) asserted that principal‘ roles a
Supervisors work towards improving educational programme which helps teachers to achieve both qualitative
and quantitative instructional delivery in the school system.
Kieleko (2015) opined that Principals shall ensure that all staff should adhered to appropriate rules,
routine, procedures and regulations to achieve set objectives of secondary school education. These assertions
implies that principals‘ role of supervision is an indispensable variable in the acts and the process of recording
and keeping of statutory and non- statutory documents in secondary school system. Amanchukwu and Ololube
(2017) examined excellent school records behaviour for effective management of educational system and found
that poor records management results in difficulties in administering, development and supervision of
educational system. They further found that poor school records management and the lack of staff development
with regards to the entire information cycle are responsible for a number of management and policy
implementation problems in schools. Omoha (2013) examined management of school records in secondary
schools in Otukpo Education zone. The study was carried out with four research questions and three hypotheses.
The researchers developed a questionnaire as the instrument to in collect data. The finding revealed that there
were so many problems associated with records keeping management in secondary school system. That through
various ideal administrative practices and strategies, there will be holistic improvement on records keeping in
school system. The study recommended that principals and teachers should employ ideal administrative
practices and strategies to improve on records keeping management in secondary school system towards
ensuring valid and reliable school information.
However, considering the implications of quality delivery in pursuing quality assurance in secondary
school education, Alabi (2017) opined that lack of uniformity of record keeping; Apathy/laziness on the part of
teachers to supply information or record information; lack of formal training/induction of teachers in record
keeping; Lack of continuity of records; Security problems – destruction of records; fictitious/false information
and inadequate record keeping materials were the common problems found in secondary schools in Nigeria. It
was against this background that the researchers assessed Stakeholders‘ perception on records keeping and
quality delivery and it implication for effective quality assurance in the management of secondary education in
Yobe State, Nigeria.
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Statement of the Problem
Evidences have shown that quality assurance in a school system is becoming a big issue among
educationist especially in the 21st century. It was observed from experience and researches that school records
has not been appropriated either because it was falsified or not rightly recorded. These were common problems
among the school principals, teachers and even the students which could possibly emanate due inadequate
skills; experience or lack of interest in keeping records related in school management.
These problems occur because some secondary school principals failed to compliment the responsibility
to keep and oversee statutory and non-statutory records in the school system. This makes many teachers lose
interest or neglect their responsibility in recording the relevant documents that could lead to quality and quantity
delivery for effective quality assurance in secondary schools in Yobe State.
Objectives of the Study
The objectives of this study were to assess the stakeholders‘ quality delivery - implications for effective
quality assurance management in senior secondary education in Yobe State, Nigeria. The study specifically
assessed the following:
1. Type of statutory and non- statutory records in the school in senior secondary school in Yobe State.
2. Level of stakeholders‘ quality assurance on statutory and non-statutory records in senior secondary school in
Yobe State.
3. Level of stakeholders‘ quality delivery on statutory and non-statutory records in senior secondary school in
Yobe State.
4. Challenge faced by stakeholders in their assessment of statutory and non-statutory records in senior
Secondary school in Yobe State.
5. Differences between the mean rating of stakeholders‘ quality delivery and quality assurance in senior
secondary school in Yobe State.
Research Questions
The following research questions were formulated to guide the study:
1. What are the types of statutory and non-statutory records in the school in senior secondary school in Yobe
State?
2. What is the level of stakeholders‘ quality assurance on statutory and non-statutory records?
3. What is level of stakeholders‘ quality delivery on statutory and non-statutory records?
4. What are the challenges faced by stakeholders‘ in their assessment of statutory and non-statutory records?
Hypotheses
The study tested the following hypotheses:
Ho1: There is no significant difference between the mean rating of stakeholders‘ quality assurance and their
quality delivery in senior secondary school in Yobe State.
Methodology
The research design adopted for this study was a descriptive survey. The population for the study
comprised of 40 senior secondary schools in Yobe State with a total number of 40 principals and 2,468 teachers.
A sample size of 20 principals representing (50%) and 250 teachers representing (10%) were sample using
censored and simple random sampling techniques. 10 schools which were selected based on cluster sampling.
Checklist and Questionnaire were used for data collection. The Checklist consisted of four (38) items which
sought information on the availability of statutory and non-statutory records where the researcher ticked the
options which were scored as follows: Adequately Available (AA); Available and Not Available (NA). The
questionnaires titled: Stakeholders‘ Quality Delivery (SQD), Stakeholders‘ Quality Assurance (SQA) and
Challenges of Stakeholders‘ Quality Delivery (CSQD) in Secondary Education in Yobe State. The
questionnaire was structured based on Likert scale of four-point-questionnaire was adopted. A cut off point
score of 2.50 was used to determine the mean. Mean score equal or greater than 2.50 was considered agreed and
any mean score less than 2.50 were considered disagreed.
The instrument was validated by expert in Educational Measurement and Evaluation, University of
Maiduguri, Borno State. A pilot study was conducted and reliability index was determined using cronbach alpha
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and the reliability coefficient obtained stood at 0.93. Mean and standard deviation were used to analyse the data.
t- test at 0.05 significant levels was used in testing the hypothesis.
Results:
Research Question 1: What are the types of statutory and non-statutory records in the school in senior
secondary school in Yobe State?
Table 1: Result of the Availability of Statutory and non-Statutory Records in Senior Secondary Schools
in Yobe State.
Sch. Sch. Sch. Sch. Sch. Sch. Sch. Sch. Sch. Sch
S/N Items
A
B
D
E
F
G
H
I
C
J.
1

Curriculum

AA

AA

AA

AA

AA

AA

AA

AA

AA

AA

2

Syllabus

AA

AA

AA

AA

AA

AA

AA

AA

AA

AA

3

Scheme of work

AA

AA

AA

AA

AA

AA

AA

AA

AA

AA

4

Lesson plan

AA

AA

AA

AA

AA

AA

AA

AA

AA

AA

5

Lesson note

AA

AA

AA

AA

AA

AA

AA

AA

AA

AA

6

Diary record book

AA

AA

AA

AA

AA

AA

AA

AA

AA

AA

7

Attendance register

AA

AA

AA

AA

AA

AA

AA

AA

AA

AA

8

Report card

AA

AA

NA

AA

AA

NA

NA

AA

AA

AA

9

School timetable

AA

AA

AA

AA

AA

AA

AA

AA

AA

AA

10

Class timetable

AA

AA

AA

AA

AA

AA

AA

AA

AA

AA

12

Admission and withdrawals AA
register

AA

AA

AA

AA

AA

AA

AA

AA

AA

13

School diary

AA

AA

AA

AA

AA

AA

AA

AA

AA

AA

14

Education edicts and laws

NA

NA

NA

AA

AA

NA

AA

AA

NA

AA

15

Staff and student movement AA
book

AA

AA

AA

AA

AA

AA

AA

AA

AA

16

Visitor‘s book

AA

AA

AA

AA

AA

AA

AA

AA

AA

AA

17

Transfer
certificates

leaving AA

AA

AA

AA

AA

AA

AA

AA

AA

AA

18

Health records

AA

AA

NA

AA

AA

NA

AA

AA

AA

AA

19

National Policy on Education

NA

NA

NA

NA

NA

AA

AA

AA

NA

NA

20

Disciplinary records

AA

AA

AA

AA

AA

AA

AA

AA

AA

AA

21

Individual cumulative record NA
card

NA

NA

NA

NA

NA

NA

NA

NA

NA

and
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22

School cash book

NA

NA

NA

NA

NA

AA

AA

AA

AA

AA

23

School stock/inventory book

AA

AA

AA

AA

AA

AA

AA

AA

AA

AA

24

Weekly record book

AA

AA

NA

NA

AA

AA

AA

AA

AA

AA

25

Duty rooster

AA

AA

AA

AA

AA

AA

AA

AA

AA

AA

26

Punishment book

AA

AA

AA

AA

AA

AA

AA

AA

AA

AA

27

Log book

AA

AA

AA

AA

AA

AA

AA

AA

AA

AA

28

School photo album

NA

NA

AA

AA

AA

NA

NA

NA

AA

AA

29

School calendar

AA

AA

AA

AA

AA

AA

AA

AA

AA

AA

30

PTA minute book

NA

NA

NA

AA

AA

NA

NA

NA

AA

AA

31

Correspondence book

AA

AA

AA

NA

NA

NA

NA

NA

NA

NA

32

Minute of staff book

AA

AA

AA

AA

AA

AA

AA

AA

NA

NA

33

Past question papers

AA

AA

NA

NA

AA

NA

NA

NA

AA

AA

34

Circular book

AA

AA

AA

AA

AA

AA

AA

AA

AA

AA

35

Staff attendance register book

AA

AA

AA

AA

AA

AA

AA

AA

AA

AA

36

Duty report book

AA

AA

AA

AA

AA

AA

AA

AA

AA

AA

37

Inspection record book

AA

AA

AA

AA

NA

AA

AA

AA

NA

AA

38

Query book

AA

AA

AA

AA

AA

AA

AA

AA

NA

AA

Source: Field Study, 2019

KEYS: Adequately Available - AA; Not Available - NA

Table 1 answers research question 1, it assessed the types of statutory and non-statutory records in
senior secondary schools in Yobe State. Among the 10 schools which were selected based on cluster sampling,
the results indicated that statutory and non-statutory record were available in most of the schools. The results
further indicated that most of statutory record such as admission /withdrawal register, log book, attendance
register, school time table, diary of work, visitors‘ book, examination record book, time/movement book,
national curricula on different subjects, and assignment books for teachers were found in the 10 secondary
schools selected. However, statutory and non- statutory records like National Policy on Education were not
available. It was also found that, school photo albums, PTA minute books, Health record books, school cash
books and Individual cumulative record cards were not found in some of the sampled secondary schools for
effective quality assurance.
Research Question 2:What is the level of stakeholders‘ quality assurance of statutory and non-statutory
records?
Table 2: Result of the Level of Perception of Stakeholders’ Quality Assurance of Statutory and nonStatutory Records in Senior Secondary Schools in Yobe State
S/N Items
Mean SD Decisions
1

Setting goals/objective on school records

3. 80

0.66 Agreed

2

Implementing strategies to achieve set plan

3. 33

1.03 Agreed

15

3

Giving instructional guidance to teachers on school records.

4

Organizing for support and implementating good records
habit.

3.66

0.71 Agreed

3. 10

1.15 Agreed

5

Observing teachers in the act of recording school information

3.86

0.43 Agreed

6

Checking teachers record of work

3.43

0.89 Agreed

7

Giving feedback to teachers after observation

3.70

0.70 Agreed

8

Review plan and strategies to check out failure

3.12

1.13 Agreed

Aggregate mean and standard deviation
3.88
0.88
Source: Field Study, 2019
Results presented on Table 2 show the mean and standard deviations on the level of school stakeholders‘
assessment on statutory and non-statutory records in senior secondary school in Yobe State.The Table revealed
results of an aggregate mean of 3.88 and standard deviations of 0.88 hence, the results were accepted aspositive.
This implied that the respondents were close to one another in their opinion which is not far from the mean.
Research Question 3: What is level of teachers‘ quality delivery on statutory and non-statutory records?
Table 3: Result of the Teachers Level of Quality Delivery of Statutory and non-Statutory Records in
Senior Secondary Schools in Yobe State
S/N Items
Mean SD Decisions
1

Teachers write/update lesson plan/note

2.96

1.03 Agreed

2

Teachers maintain uniformity of record keeping

2.93

1.20 Agreed

3

Teachers uses curriculum to break the syllabus into scheme

2.66

1.12 Agreed

4

Teachers provide full and complete records

2.53

1.25 Agreed

5

Teachers are truthful and honest on information recorded

2.60

1.01 Agreed

6

ICT are used by teacher to facilitate records

2.00

0.00 Rejected

Aggregate mean and standard deviation
2.61
0.94
Source: Field Study, 2019
Results presented on Table 3 show the mean and standard deviations on the level of teachers‘ quality
delivery on statutory and non-statutory recordsin senior secondary school in Yobe State.The Table revealed
results of an aggregate mean of 2.61 and standard deviations of 0.94 hence, the results were accepted as
positive. This implied that the respondents were close to one another in their opinions of level of quality
delivery of statutory and non-statutory records in senior secondary schools in Yobe State.
Research Question 4: What are the challenges of stakeholders‘ assessment on statutory and non-statutory
records?
Table 4: Result of the Challenges of Stakeholders’ Assessment on Statutory and non-Statutory Records
in Senior Secondary Schools in Yobe State
S/N
Items
Mean
SD
Decisions
1

Poor Attitude of school teachers
towards data collection

2.86
16

0.98

Agreed

Source:
Field
Study
3
2019
3.29
0.59
Agreed
Re
sults
Fictitious/false information
4
2.82
0.95
Agreed
presented
on
Table
5
Shortage of staff to handle information 2.82
0.93
Agreed
1
show
Inadequate knowledge of record
6
the mean
keepers for the use of information from
and
2.73
0.90
Agreed
records
standard
deviations
Lack of uniformity of record keeping
7
2.69
0.94
Agreed
on
the
level of
Lack of thorough supervision by the
8
3.42
1.02
Agreed
teachers‘
head teacher
quality
delivery
9
Inadequate record keeping materials
3.13
0.97
Agreed
on
Aggregate mean and standard deviation
2.66
0.94
statutory
and nonstatutory records in senior secondary school in Yobe State.The Table revealed results of an aggregate mean of
2.61 and standard deviations of 0.94 hence, the results were accepted. This implied that the respondents were
close to one another in their opinions which not far from the mean.
2

Lack of formal training/induction of
teachers in record keeping
laziness on the part of teachers to
collect/record information

2.60

1.01

Agreed

Ho1: There is no significant difference between mean rating of stakeholders‘ quality assurance and quality
delivery in senior secondary school in Yobe State.
Table 5: Result of the Differences between Mean Ranting of Stakeholders’ Quality Assurance and
Quality Delivery in Senior Secondary School in Yobe State.
Item

N

Quality Delivery

250 3.88

Quality Assurance

20

Mean

2.61

SD

DF

t-cal

Sig.(2tailed) Remarks

256

1.08

1.98

0.71
Accepted

0.78

Source: Field Study, 2019
Result on Table 5 assessed the difference between mean rating of stakeholders‘ quality delivery and
quality assurance in senior secondary school in Yobe State. The analysis shown that the probability associated
with the calculated value of 1.08 is 1.98. Since the probability value of 1.98 is greater than the 0.05 level of
significance, the null hypothesis is accepted. This implies that there is no significance differences the mean
rating scores of stakeholders‘ quality delivery and quality assurance in senior secondary school in Yobe State.
Discussion of Findings
The study assessed the record keeping and quality delivery - Implication for Quality Assurance
Management of Secondary Education in Yobe State, Nigeria. Research question one (1) assessed the types of
statutory and non-statutory records in senior secondary schools. The findings revealed that statutory and nonstatutory records were available in most of the schools. The results further indicated that most of statutory
records such as admission /withdrawal register, log book, attendance register, school time table, diary of work,
visitors‘ book, examination record book, time/movement book, national curricula on different subjects, and
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assignment books for teachers were found in all the selected secondary schools. Non- statutory records like
national policy on education, school photo album, PTA minute book, health record book, school cash book and
Individual cumulative record card were not commonly found in some of the selected secondary schools. The
findings were in consonance with Omoha (2013) assessment of the management of school records in senior
secondary which established that not all statutory and non-statutory records were found in senior secondary
schools. Similarly, Umar (2010) who assessed the type of records generated or received by senior secondary
schools and found out that none of the schools studied have all the school records.
Research question 2 assessed the level of assessment on statutory and non-statutory records in senior
secondary school in Yobe State. The study found out that teachers showed that school stakeholders map out
plan for school records, implement strategies for proper quality delivery of records, supports and monitoring
quality delivery of records, evaluating and giving feedback to teachers on quality delivery of school records.
This study finding was similar to Eqwu (2015) assessed principals‘ performance in supervision of classroom
instructionin Ebonyi State who found out that School stakeholders visit classroom, monitoring lesson plan and
notes of lesson, meeting with teachers to set goals and bench mark for instructional progress, observing
classroom instruction, encouraging teachers to utilize supervisors‘ suggestions, inspecting students‘ notes, using
classroom visitation to ensure improved teaching and learning, and meeting with students to discuss
instructional techniques.
Research question 3 assessed the level of quality delivery on statutory and non-statutory records in
senior secondary school in Yobe State. The findings revealed that school principals showed a positive opinion
that teachers were truthful and honest on information recorded; they kept an update of their lesson plan/note;
they used curriculum to make syllabus and scheme of work for every beginning of term. The study further
revealed that ICT is not commonly used by teacher to facilitate records. Omoha (2013) assessment of the
management of school records in senior secondary which established that not all statutory and non-statutory
records were found in senior secondary schools. Omoha (2013) on the management of school records in senior
secondary argued that, some teachers were not truthful and honest on some school records they provided. This
implied that some teachers falsified information of statutory records in senior secondary schools.
Research question 4assessed the challenges of stakeholders‘ assessment on statutory and non-statutory
records. The findings revealed that stakeholders showed that poor attitude of school teachers towards data
collection; lack of formal training/induction of teachers in record keeping; poor attitude of school teachers
towards data collection; fictitious/false information; shortage of staff to handle information; inadequate
knowledge of record keepers for the use of information from records; lack of uniformity of record keeping; lack
of thorough supervision by the head teachers and inadequate record keeping materials as the major challenges
facing senior secondary schools in ensuring quality delivery. Alabi (2017) opined that lack of uniformity of
record keeping; apathy/laziness on the part of teachers to supply information or record information; lack of
formal training/induction of teachers in record keeping; lack of continuity of records; security problems –
destruction of records; fictitious/false information and inadequate record keeping materials were the common
problems found in secondary schools in Nigeria.
Hypothesis was tested to assess the difference between the mean rating of stakeholders‘ quality
assurance and quality delivery in senior secondary school in Yobe State. The result of the finding revealed that
there is no significant difference between mean rating of stakeholders‘ quality assurance and quality delivery in
Yobe State.
Conclusion
The study assessed the stakeholders‘ perception on records keeping and quality delivery and it
implications for effective quality assurance management in secondary education in Yobe State, Nigeria. Based
on the findings the researchers concluded that not all statutory and non-statutory records were found in senior
secondary schools and stakeholders‘ perception on quality delivery was a function of quality assurance
management in senior secondary school in Yobe State.
Recommendations
Based on the findings, the researchers made the following recommendations:
1. School stakeholders should provide all the statutory and non-statutory records for effective quality assurance
management in senior secondary schools in Yobe State.
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2. Stakeholders in education should intensify effort towards the assessments of quality delivery for effective
quality assurance management in senior secondary in Yobe State.
3. School stakeholders should address all the challenges affecting effective quality delivery of statutory and
non-statutory records in senior secondary school in Yobe State.
Implication for Quality Assurance
The findings of the study revealed that most of the statutory records are available but not properly kept.
This can ultimately affect quality management and subsequently quality assurance. Thus for quality assurance
to be effective in secondary schools there is need to keep relevant and up-to-date records that can enhance
quality delivery and assurance.
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Quality Management Information System (MIS) And Secondary School Administration in Ondo State,
Nigeria
Akinrotimi Iyiomo, Oyetakin &Glad Unachukwu
Abstract
This research work which is on the Impact of Quality Management Information System (QMIS) on Secondary
School Administration in selected Secondary Schools in Akoko North Local Government Area of Ondo State.
The use of information technology in educational management has rapidly increased due to its efficiency and
effectiveness. In the initial stages of its development, management information systems (MIS) main purpose and
usage was to improve the efficiency of school office activities. It was used to store student and personnel data.
The most concern was being focused on data entry and collation, rather than upon data transfer or analysis.
Today, the value of management information was recognized during its integration stages, better accessibility,
higher utilization of school resources, quality reports and better time management. Two research questions
were raised and two hypotheses formulated to guide the study. A descriptive research design survey of a survey
type was adopted using questionnaire as the main instrument. Two hundred respondents were randomly
selected across the school in Ondo State. The instrument for this study was a questionnaire titled, Quality
Management Information System on Secondary School Administration (QMISSSA).
The results revealed that there is a significant relationship between the use of MIS and decision making process
of the school administration (r= 0.589; P< 0.05). and also, there is a significant relationship in the use of MIS
and effectiveness of school administration (r = .267; P< 0.05).
From the results it was concluded that quality MIS can provide administrators and teachers with the
information required for informed planning, policy-making, and evaluation. It is therefore recommended that a
seminar to educate and enlighten school administrators should be organized to enable them to be computer
literate for effective and efficient manipulation of quality MIS to create easy and self-retrieval, dissemination
and storage information.
Keywords: Planning, Quality, Management Information System, Efficiency, Workload, Policy
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Introduction
Education in Nigeria with references to the 1999 constitution is classified under the concurrent list which gives
each States of the Federation a right to administer education in their respective states and thus, making the
administration of secondary schools to have broad complex function (Federal Republic of Nigeria, 1999). This
complex function emanated from the fact that the school system activities generate a wide range of records and
reports. These has to be kept, well processed and appropriately utilized to facilitate the process of effective
school administration. Such records include accounting, auditing, budgeting, credit and collection, school
enrolment records, staff record and a whole lot of other records and statistics that grow out of the operational
activities of the school system. Poor performance of administrators in Nigerian school system is an age-long
issue. These problems could have emanated from inability of the administrator to inquire, inform, persuade or
entertain, problems resulting from poor administrative capacity for information management. Incompetence by
administrators can lead to accumulated delay, poor quality and productivity, resources mismanagement and
difficulties in decision making.
Computers are seen to have the potential to make a significant contribution to teaching, learning, and
administration in schools. An extensive amount of investment that has gone into introducing information and
communication technology (ICT) into schools and staff development will be considered worthwhile if there is
evidence that it has made a commensurate impact on school performance and effectiveness (Condie, Munro,
Seagraves, and Keneson, 2007). The use of information technology in educational management has rapidly
increased due to its efficiency and effectiveness. School managers who used to spend large amount of time in
solving complex problems and school monitoring the operations have now better options due to enhanced
technology. Information technologies facilitate the decentralization of work tasks and their coordination in an
interactive network of communication in real time (Castells, 1996). They allow for greater flexibility and
networking that emphasize interdependence, interaction, and constant adaptation to an ever-changing
environment (Castells, 2001).
Management information systems (MIS) are being used by schools to support a range of administrative activities
including attendance monitoring, assessment records, reporting, financial management, and resource and staff
allocation. MIS provide managers with the information required to manage organizations efficiently and
effectively. These systems are distinct from other information systems in that they are designed to be used to
analyse and facilitate strategic and operational activities in the organization(O‘Brien,1999).
MIS plays a vital role in the area of decision making as it can monitor by itself disturbances in a system,
determine a course of action and take action to get the system in control. It is also relevant in non-programmed
decisions as it provides support by supplying information for the search, the analysis, the evaluation and the
choice and implementation process of decision making (Obi, 2003). These systems have the ability to provide its
users the processed information, analytical models, real-time updates and hypothetical scenarios to assist their
decision- making process.
Management Information System is designed to assist managers in performing their work through an
organized and most effective mode of information collection, processing, storage and retrieval model. Modern
management information system is a network of computer-based processing procedures that are integrated with
manual and other processes to provide timely, effective and efficient information to support managerial
planning and control.
The administration of secondary school is increasingly becoming complex. The application of
modernized information management technique is to enhance effective and speedy decision-making can
therefore not be ignored. This paper will give an account of the studies that have examined the impact of MIS
on school administration and management. Some of these studies have also highlighted the factors that hinder
MIS usage in school administration.

22

Quality Management Information System (QMIS) and Decision Making in Secondary Schools
The QMIS is an idea which is associated with man, machine, marketing and methods for collecting
information‘s from the internal and external source and processing this information for the purpose of
facilitating decision-making process.
The Management information system (MIS) is a concept of the last two decades which goes beyond the
traditional information system. It has been understood and described in a number of ways. It is also known as
the Information System, the Information and Decision System, the computer based Decision System. MIS is not
new, only the computerization is new, before computers MIS techniques existed to supply managers with the
information that would permit them to plan and control business operations. The computer has added more
dimensions such as speed, accuracy and increased volume of data that permit the consideration of more
alternatives, in decision-making process. The scope and purpose of MIS is better understood if each part of it is
defined individually.
The decision-making is a fundamental prerequisite of each of the foregoing process, the job of MIS is to
facilitate decisions necessary for planning, organizing and controlling the work and functions of the business so
that specified goals of business are achieved. Management is to achieve organizational goals efficiently and
effectively through planning, organizing, directing and controlling organizational resources, its ability to
achieve the goals by others. According to business dictionary, Management is the organization and coordination
of the activities of a business in order to achieve defined objectives. Management is often included as a factor of
production along with machines, materials, and money.
Data are facts and figures that are not currently being used in a decision-making process and usually are taken
from the historical records that are recorded and filled without immediate intent to retrieve for decision-making.
Information consists of data that have been processed or otherwise used for information or interference purpose,
argument or as a basis forecasting or decision-making regarding any business unit. Information is knowledge
that one derives from facts for effective functioning of systems placed in the right context with the purpose of
reducing uncertainty regarding the alternative courses of action as they are based on description and
measurement of attributes of various entities associated with the enterprise. Data is raw unprocessed facts and
figures that have no context or purposeful meaning and information is processed data that has meaning and is
presented in a context. Information systems should best interact and communicates with the end user in order to
provide the accurate required information (Kirkman, 2000).
Information is the life blood of an organization, particularly in the case of system approach
management. The MIS or Information system can be define as the knowledge communicated by others or
obtained from investigation or study. It is a system providing needed information to each manager at the right
time in the right form and relevant one which aids understanding and stimulates the action. MIS is an organized
method of providing past, present and projection information relating to internal operations and externals
intelligence. It supports the planning, control and operational functions of an organization by furnishing uniform
information in proper time frame to help the process of decision-making.
According to Lucey (2005), most organizations are structured along functional lines or dimensions of
the organization. These functional structures are usually apparent from an organizational chart, which
fundamentally shows authorities and responsibilities of organizational members. Typical functional areas in
most organizations are: Accounting, Finance, Marketing, Personnel, Research and Development, Operations/
Production and so on. The MIS of an organization can be divided along these lines to produce effective
outcomes.
Since the passage of the federal No Child Left Behind law, schools are attempting to move from
opportunity-oriented organizations characterized by subjective decision-making to ones that are data driven and
results oriented (Gentry, 2005). One innovation school administrators and instructional staff are utilizing to
make this transformation is school management information systems (SMIS).
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Being at the beginning stage of the School Management Information Systems, computerization of the
school management is the basic subject of today‘s school management. Principals have started to make use of
information systems in the gradually-increasing daily management staffs. Generally speaking, the reasons to use
information systems can be stated as increasing effectiveness at work by processing information, increasing
managerial effectiveness by meeting the need for information and gaining superiority in competitions by
directing strategies (Yuen, Law and Wong, 2003).
In his study, Obi (2003) suggested that MIS is indispensable in the area of decision-making as it can
monitor by itself the instability in a system, verify a course of action and take action to keep the system in
control. Literatures also suggested that non-programmed decisions are relevant as they provide support by
supplying information to the search, the analysis, the evaluation and the choice and implementation process of
decision making. Zain, Atan and Idrus (2004) also maintains that MIS is useful in making decisions to solve
many of the problems facing educational institution. Such problems include poor programed scheduling, poor
estimate of staff requirement, lack of accurate information on students, personnel and facilities, piling-up of
administrative matters, wastage of spaces, lack of feasible budget estimate among others. Oyetakin (2012)
stressed the need for MIS in decision making as it provides information that is needed for better decision
making on the issues affecting the organization regarding human and material resources.
From the literatures presented, we can easily perceive that the importance of the role of both middle and
top management to maintain a consistent approach to develop, use, and evaluate MIS systems within the
institution. To financial institutions, MIS is used at various levels by top- management, middle and even by the
operational staff as a support for decision making that aims to meet strategic goals and strategic objectives.
The above literatures also explore the importance of MIS in providing decision makers with facts, which
consequently support and enhance the entire decision-making process. Furthermore, at the most senior level,
MIS and DSS supply the data and required information to assist the board of directors and management levels
to make an accurate and on time strategic decisions.
Statement of the Problem
Although there are various advantages on the quality of MIS on Secondary school administration, there
are also some setbacks that do not enable MIS to function properly such as, lack of skill of some school
managers in information management and also with the use of computers. Also, there is lack of sufficient funds
that are necessary to purchase equipment. It is pertinent to find out if school administrators are actually
performing below expectations in terms of their administrative assignment and how they are managing their
information well to enhance modern decision-making in administrative process and their capacity for computerbased management information system in the day-to-day administration of their schools.
The purpose of this study is to critically examine the quality of Management Information System on
secondary school administration performance with a view to:
i. determine if MIS policies or practices, processes, objectives and internal control are of quality in the
school.
ii. evaluate whether Quality MIS application provides users with timely, accurate, consistent, complete and
relevant information.
iii. ascertain whether school administrators have adequate capacity for quality and modernized management
information system.
Research Questions
This research work attempt to find the answers to these research questions
1) What is the relationship between the use of quality MIS and decision making process of the school
administration?
2) What is the relationship in the use of quality MIS and effectiveness of school administration.?
24

Research Hypotheses
1) There is no significant relationship between the use of quality MIS and decision making process of the
school administration.
2) There is no significant relationship in the use of quality MIS and effectiveness of school administration.
Method
The descriptive research of the survey type was used for this study. The descriptive survey type design was
suitable because it afforded the existing attributes.
The population of the study consists of all school principals and teachers in secondary schools in Ondo State.
The sample for this study consist of twenty (20) public secondary schools in Akoko North Local Government
Area of Ondo State. Simple random sampling technique was used to select the twenty (20) public secondary
schools, one principal and nine teachers formed the respondents who gave their views on each school, thereby a
total number of two hundred (200) respondents were used for this work.
The instrument for this study was a questionnaire titled: The Impact of Quality Management Information
System on Secondary School Administration (QMISSSA). The questionnaire was divided into two section A
and B. Section A seeks for personal information on respondents such as school qualification, sex designation,
and year of experience, while section B containing items that were used to elicit information from respondents
on the Quality of Management Information System on Secondary school administration. Response were
obtained from respondents on each of the item on the questionnaire, the respondents were given options in
terms of: strongly agree, agree, strongly disagree and disagree. In all a total of 200 questionnaires were
distributed for the study and all were gotten representing 100% of response.
The face and the content validity of the instrument was done by researcher through other colleagues and
experts, their corrections and observations were incorporated into the final draft of the instruments.
The reliability of the questionnaire for this study was determined via the test re-test procedure the test
re-test reliability coefficient ensures that a group of people is measured twice. The reliability of 0.71 coefficient
was recorded, this shows that the instrument was reliable enough before actual administration of the instrument
to the respondents.
Results
Research Question One
Do Quality MIS helps the school administrator in the decision making process?
Table 1
Quality MIS and the School Administrator in the Decision Making Process
S/ Items
N
1 Provides timely, effective and efficient
information to support managerial
planning and control

SD
85

A
79

25

D
30

SD

Mean

06

3.22

2 Enhances effective and quick decision
making

90

3 Provision of best alternative when
102
making decisions
4 Provides
support
supplying
information for the search, analysis,
the evaluation and choice of
implementation process of decision 112
making
5 Support and enhances decision making
108
process
6 MIS improves and enhances decision
making in the issues affecting human
50
and material resources

80

27

03

3.29

85

10

03

3.43

01

-

3.56

88

02

02

3.51

70

08

72

2.49

67

42

19

2.96

7 Makes projection into the future 72
decisions

87

3.21
Decision rule=2.5
Source: Fieldwork
Table 1 shows that, the means of all items exceed the criterion mean of 2.5 except item six. This implies that
majority of the respondents agreed that quality MIS helps the school administrator in the decision making
process. Furthermore, the grand mean of 3.21 is an indication that quality MIS helps the school administrator in
the decision making process.
Research Question two
Does availability of quality MIS increase the effectiveness of school administration?
Table 2
Availability of Quality MIS and the Effectiveness of School Administration
S/
N
8

9

Items
SA
Encourages decentralization of authority
which makes it possible for staffs to share
valuable information to the school 100
administration

Guides staff in more effective service
delivery
10 Support program promotions and public
awareness activities
11 Improves the school and department
techniques
12 Teachers should be trained in Information
Technology

A

68

D

SD

Mean

20

12

3.28

125

70

05

-

3,60

109

78

10

03

3.47

120

80

-

-

3.60

130

70

-

-

3.65

26

13 Smooth operations of administrative units 107
such as finance and human resources

83

06

04

3.47

14 The use of Information
reduces workload

technology 100

100

-

-

3.50

15 Enabling long distance approach to 180
learning

20

3.90
3.56

Decision rule=2.5
Source: Field work
The table 2 above shows that, the means of all items exceed the criterion mean of 2.5 (all means scores > 2.5).
This implies that majority of the respondents agreed that availability of quality MIS increase the effectiveness
of school administration. Furthermore, the grand mean of 3.56 is an indication that availability of quality MIS
increase the effectiveness of school administration.
Testing of Research Hypotheses
H01: There is no significant relationship between the use of quality MIS and decision making process of the
school administration.
Table 3
Relationship between the use of Quality MIS and decision making process of the school administration
Variables
P

N

Use of Quality MIS

Mean

200

SD

1.68

r. cal.

0.468
0.589

Decision Making
Process

200

22.48

<0.05

2.548

The result from table 3 shows that, there is significance (r= 0.589; P< 0.05). This implies that the
hypothesis is rejected. Therefore, there is a significant relationship between the use of MIS and decision making
process of the school administration.
H02: There is no significant relationship in the use of quality MIS and effectiveness of school administration.
Table 4
Relationship in the use of MIS and effectiveness of school administration
Variables
Use of MIS

Effectiveness

N
200

200

Mean
1.68

26.33

SD

r. cal.

P

0.267

<0.05

0.468

3.235
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Table 4 reveals that there is a significance relationship (r = .267; P< 0.05). This implies that the null hypothesis
(H02) is rejected. Therefore, there is a significant relationship in the use of MIS and effectiveness of school
administration.
Discussion
The study established that, MIS helps the school administrator in the decision making process. The rate
at which the world is advancing in the area of technological development would have in for this findings. This
report is supported by the report of Yuen, Law &Wong, (2003), according to them, the use information systems
can be stated as increasing effectiveness at work by processing information, increasing managerial effectiveness
by meeting the need for information and gaining superiority in competitions by directing strategies. The first
hypothesis reveals that, there is significant relationship between the use of MIS and decision making process of
the school administration. This reiterate the importance of use of MIS to every organisation. This finding
corroborates the findings of Flanagan and Jacobson (2003) these contended that, From the educational point of
view, it is believed that when the individuals' discernment is challenged and they receive any sort of intellectual
or practical support then their productive and creative talents are used which can also be enhanced
Another finding in this study reveals that, Availability of MIS increase the effectiveness of school
administration. Thus, the rate at which people are getting to learn about MIS very fast and the effectiveness of
MIS to educational development. This finding agrees with t the findings of Gentry (2005) the Primary purpose
of management information system is to help an organization achieve its goals by providing managers with
insight into the regular operations of the organization so that they can control, organize, and plan more
effectively. In addition, management information system provides the right information to the right person in
the right format at the right time. Hence, the rate at which every sector of the world is adopting technology has
also affected school administration to adopt computerized methods in most of their dealings. This finding agrees
with the findings of (Oyetakin, 2012; Demir, 2005)) management information system provides several benefits
to the business organization: to come out with appropriate responses to a business situation; the means of
effective and efficient coordination between different departments at all the levels of the organization; access to
relevant data and documents; use of less labour; improvement in organizational and departmental techniques;
management of day-to day activities.

Conclusion
In general, the quality management information system (QMIS) is of paramount importance to reach
effective decisions in secondary school administration. The overall review of literature indicates as a very
positive impact of ICT use in the area of educational management. Principals and teachers‘ skills in working
with ICT have developed significantly over the years and they are using ICT to support a range of
administrative activities at both class and school level. School management information systems have greatly
improved over the last two decades and most of them incorporate several important functions required by
school administration; however, every school has its own specific needs.
Recommendations
Based on the findings of this research work, the following were recommendations were made:
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1

2
3
4

5

A seminar to educate and enlighten school administrators should be organized to enable them to be
computer literate for effective and efficient manipulation of quality MIS to create easy and self-retrieval,
dissemination and storage information.
School management should consider how to integrate ICT as part of teaching and learning modalities in
their schools.
Senior management should support and motivate junior staffs.
The Secondary Education Management Board should urgently embark on the provision and equipment
of Secondary School with the most current MMIS for profitability to administrators, students, teachers
and society at large.
There should be regular power supply to ensure the use of quality management information system.
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Environmental Factors and Educational Policy Implementation in Basic Schools in Ilorin West Local
Government Area, Kwara State.
BASHIR, B. T.&ISSAH, J.
Abstract
This paper examined environmental factors and educational policy implementation in basic schools in
Ilorin west local government area, kwara state. A correlation survey research design was used. Random
sampling technique was used to select 200 teachers(43%) out of 465 in six of the eleven basic schools in
Ilorin west local government with the nomenclature of been upgraded from primary to junior secondary
schools in 2006. Three research questions were raised and answered while three hypotheses were
formulated and tested using percentages and Pearson Product moment correlation statistic at .05 level
of significant respectively. The findings revealed that there was significant relationship between
environmental factors and educational policy implementation in basic schools in Ilorin west local
government area, kwara State. It was recommended among others that; political commitment in
monitoring and evaluation processes on the part of personnel of the ministry of education, adoption of
constructive teaching between schools and relevant sectors of the economy, involvement of real
stakeholders such as artisans, potential employers, Non-Governmental organizations and corporate
bodies in the partnership initiatives for, transparency in financial commitment in aspect of skill
acquisitions and disposition at both implementation and evaluation procedures, grassroots utilization of
ideas that can promote the policy in practical terms within and outside school environment.
Keywords: Environmental Factors, Educational Policy, Implementation, Basic Schools
Introduction
The study on environmental factors is crucial given any circumstance or reasons as determinant
to meet the needs and aspirations of any nation. The need for a prospective society in modern studies
considered environment interms of socio-political and economic context as a phenomenon through
which a system of education is shaped, structured and birthed (Amuche, Asotibe and Christiana, 2013).
For instance, the growth in population, knowledge explosion and climatic changes had influenced the
socio-political and economic pattern of human life across the world using education as a tool for
survival (Felix, 2016; Bolaji, 2015 Asiyal, 2013 and Imam, 2012). The definition of environment as
captured in Eimuhi and Ogedengbe (2016) is everything such as attitudes, values, institution, economic,
science and technology and ideology that surrounds man. The study in recognition of incidence of
change therefore, considered an enabling environment for leadership style, issues on teachers‘
productivity, provisions of relevant and adequate basic schools facilities, and community involvement
on the implementation of the UBE scheme in Ilorin west Local Government Area, Kwara State.
Education is regarded as one of the tools to aid the quality of human life by sustaining the
progress of the society for socio-economic and cultural transformation necessary, to reduce whatsoever
the existing gap in a nation towards the needs and aspiration intended for national goals, aims and
objectives (Aja, Egwu, Aja-Okorie, Ani and Amuta, 2018; Ogunniran, 2018 and Asiyal, 2013). The
purpose of education lies in the philosophical thought, values and norms guiding the dynamic process of
expressing plans, actions and statements of the political class as educational policy officially in its
implication for socio-political and economic prosperity of the entire citizenry. Similarly, environmental
factors bear the main reason for which policies are initiated, formulated and implemented to address any
challenges envisage of which an educational policy serves as a potent instrument globally for
introducing and sustaining such changes in human societies (Idike, 2017; Felix, 2016 and Bolaji, 2015).
Educational Policies since the commencement of formal education in Nigeria have assumed a pivotal
role as a political order to bring to life the perspectives, realities and expectation on social demand in the
need and aspirations of Nigerians (Bolaji, 2015 and Imam, 2012). Introducing educational policy against
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social demand among others was one of the reasons for the failure of previous educational policies in
Nigeria (Bolaji, 2015).
In tandem with the World Human Right to Education of 1945 and other initiatives like the;
Jomtien Framework for Commitment 1990, New Delhi 1992 Declaration, Ammam Reaffirmation on
Commitment 1995, Durba 1998 Statement of Commitment, Dakar Commitment 2000 and Organization
of African Unity (OAU) Decade of Education in Africa 1997-2006, Nigeria became a signatory to the
Universal Basic Education (UBE) scheme (Olubodun, 2007). It is a Federal Republic of Nigeria
programme launched by President Olusegun Obasanjo on the 30th of September, 1999 to achieve the
following objectives; a universal free and compulsory basic education for every Nigerian of school age,
developing in the entire citizenry, a strong consciousness for education and a commitment to its
vigorous promotion, reduce drastically the incidence of dropouts from the formal school system,
catering for learners need of young person, who for one reason or another had to interrupt their
schoolings through appropriate forms of complimentary approaches to the provision and promotion of
basic education, ensure the acquisition of the appropriate levels of literacy, numeracy, manipulation,
communication and life skills, as well as the ethical, moral and the civil values needed for national
development (FRN, 2014).
The UBE comprises of Primary and Junior Secondary Schools Education which spans nine (9)
years of learning, an expectation for theoretical and practical knowledge. It is a system with an ample
provision of skilled acquisition on Non-formal and formal educational activities encompassing preprimary to primary, junior secondary, adult and nomadic education. It was designed upon reading,
writing and vocation skills to; simplify attainment of other levels of education, reduce irregularities in
social and economic classes or gender issue and improve citizens‘ dignity in the world of work through
theoretical and practical skills acquisition(Ogunniran, 2018; Bolaji, 2015, Amuche etal, 2013 and
Olubodun, 2007).
Inspite of the numerous commitments and initiatives on UBE in Nigeria, implementation of the
policy decisions remain a contentious issue dominating the Nigeria education sector (Ogunniran, 2018;
Bolaji, 2015 and Nwakpa, 2015). Scholars like Ogunniran (2018) and Felix (2016) see implementation
as a process of mutual adaptation in which inputs as finances, information, human and physical
materials, technical, demand and support are converted into output as goods and services for policies
and programme envisaged to adapt to the environment. In the word of Nwakpa (2015), implementation
is the process of translating policy mandates, intention, and prescription into result and goals into reality.
A large number of educational policies according to Aja etal (2018), Aliu, Alabi and Adeowu (2018),
Amuche etal (2013) and Imam (2012) had evolved in commitment of funds, establishment of supportive
structures and the hiring of personnel toward intended outcomes but were marred at implementation
stage in Nigeria. Bolaji (2015) opined that political leaders have been promoting policies not relevant to
the needs and aspiration of the people. The disregard for socio-political and economic factors related to
educational policy hinged on in the country hindered implementation processes and procedures on
creating an enabling environment for UBE (Aja etal, 2018; Bolaji, 2015; Idike, 2015 and Nwakpa,
2015). This is evident in the socio-economic indices of Nigeria as over 10.2 million youths who are
inputs for basic school are out of schooling and N67b earmarked by Federal government of Nigeria for
UBE since 2005-2017 remain inaccessible (The Punch, 2018). These precede the piercing interest at
which internal and external interest are stimulated for an enabling environment to attain the goals of
UBE. Perhaps, most ugly situations arising from unemployment to restlessness and other crimes could
have been in bondage among youths and adults as input of the UBE.
Today implementation of UBE in Ilorin west local government area of Kwara state has taken a
centre stage just like the rest of the world for a better tomorrow. Out of the 16 Local Government Areas
of the State, Ilorin West situated in the capital city is the largest. It has a great prosperity in local crafts
as weaving, dye and tye, farming and, marketing that can produce employment for inputs of UBE. The
researchers observed that inspite of various support on initiatives and commitments by the government
on UBE, implementing the basic school policy is consequential upon environmental needs and standard
in Ilorin west Local Government Area of Kwara State.
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Statement of the Problem
Environmental factors such as school climate, relevant school facilities and community
involvement require more attention for a successful implementation on UBE. In spite of the rising
profile on formal education, the importance of creative tendencies in contemporary settings advanced for
theoretical and practical approaches against paper qualification in this century. It is observed that
various forms of insecurity arouse due to the ineffectiveness of the UBE targeted at year 2020. It is
intriguing that the system which requires specified environment interms of curriculum, approaches and
facilities as stated in the Federal Republic of Nigeria (FRN, 2014) is yet to acquit recipients the enabling
environment to acquire and adapt knowledge locally in global outcomes in positive directions.
However, the researchers observed that fifteen years after the introduction of basic school policy
in Kwara State with reforms such as upgrading of primary to basic schools, book revolving scheme,
every child counts, enumeration of teachers, establishment of quality assurance bureau, essential
facilities in vocational areas such as woodwork, metal work, electronic, mechanic, local craft and
business studies are not provided. Therefore, the implementation is far from the proposition. To this end
the study tends to sought answers to the following questions;
1. How has school climate influenced basic school implementation policy in Ilorin West Local
Government Area of Kwara State?
2. In what way has school facilities influenced basic school policy implementation in Ilorin West
Local Government Area of Kwara State?
3. How does community involvement influenced basic school policy implementation in Ilorin West
Local Government area of Kwara State?
Literature review
Review of related literature revealed that environmental factors bear the main reason for which policies
are initiated, formulated and implemented to address the social, political and economic challenges
envisage (Bolaji, 2015; Idike, 2015 and Nwakpa. 2015). Educational policy implementation in Nigeria
has been phenomena overtime. Recent studies in Ogunniran (2018), Felix (2016) and Bolaji (2015)
viewed that educational policies in Nigeria had difficulties in implementation stages due to poor
planning, instability, short term discontinuity, absence of relevant facilities and supporting structures,
poor policy and weak economic conditions of the country, and non commitment of agencies involved
encouraged by lack of political willpower supporting corrupt practices in processes. UBE for similar
reasons such as poor planning, inadequate funding, lack of teachers, increased enrolment rate,
inadequacy in curriculum and decay of inadequate facilities was envisaged to fail (Ogunniran, 2018;
Bolaji, 2015; Idike, 2015 and Amuche etal, 2013).
Nwagwu (2017) defines School climate as a situations whereby the social and physical environment of
the school are facilitated to help in the achievement of educational goals. According to Lawal (2008),
certain attributes visible in terms of subtle spirit perceivable in practices, processes and in ways of
relation influencing attitudes, values and skills in school environment are termed school climate. The
positive responses of competent staff personnel in the adoption of democratic leadership style by
maintaining aesthetic environment guided by provisions and utilization of relevantly adequate
instructional and infrastructural facilities with periodic maintenance of facilities in studies stimulate
quality teaching-learning processes (Bolaji, 2015 and Ojerinde, 2011).
Akinnubi (2017) connotes school facilities as physical structures such as class rooms, furniture,
equipment, stationeries and the likes that help effective teaching and learning. These may be permanent
or temporary items, instructional or infrastructural denoting places for which either is assigned for
implementation. Failure of the UBE in various assessments was the absence of relevant tools and
professional teachers to meet the competency of learners at early age. Relevant school facilities
consciously or unconsciously enable teachers to teach operationally as professionals and learners to
attach importance to what was or is being taught. Adequate provisions of relevant facilities make
teaching and learning process easier and a success to policy objectives. Nwakpa (2015) defines facilities
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as the part of the major production variables for educational services as furnished classrooms, science
laboratories, workshops, sports equipment and even play ground. The quality of the education received
in a school could be traced to the provision, availability, utilization and maintenance of relevant
facilities. The absence and inadequacies of school facilities in the basic school framework affect the
performance and overall objectives of the school (Bolaji, 2015 and Idike, 2015).
Community involvement is not new to education system and educational administrators. To Asiya
(2013), the active involvement of parents, family members, and communities such as industrial firms,
religious organizations, bilateral and multilateral agencies, and community based organization (CBO) in
planning, designing, coordinating, supervising and monitoring and evaluation of programmes or project
for better education service delivery is community involvement. Obar, Adekoya and Nkwocha (2017)
are of the opinion that any activity or actions of undertaken by concerted effort of certain group of
people obliged in a locality or agency with an aim of bringing benefits to the locality is termed
community involvement. This is a model that focuses on schools and communities partnership for a
changing world on young learners. It is a strategy adopted for reasons of equity, efficiency, and social
cohesiveness in many sectors. The UBE programme in its framework indicates requirement for a joint
and well-articulated input of other socio-economic development sectors in terms of governmental, nongovernmental and civil society toward an enlarged view of education for the development of human
potentials (FRN, 2014). The importance of community involvement in school management in areas of
enlightments, provisions of facilities, scholarship, utilities of school facilities and maintenance have far
reaching influence on students‘ academic programme.
Methodology
The research design used for the study was descriptive type. The population includes all 2,700
basic schools teachers in Ilorin West Local Government Area, Kwara State as at 2006. However, six out
of eleven basic schools upgraded in 2006 in the local government with the total of 200 (43%) teachers
out of 415 in the sampled schools were randomly selected for the study. The researcher designed
questionnaire titled‖ Environmental Factors Questionnaire (EFQ)‖and ―Educational Policy
Implementation in Basic School Questionnaire (EPIBSQ)‖ were used to elicit responses from the
teachers in sampled schools using Agreed 2 and Disagreed 1 rating scale. The reliability coefficient were
0.82 and 0.64 while the data was statistically analyzed using percentages for the research questions and
Pearson Product Moment Correlation Statistic was used to test the hypotheses formulated at .05 level of
significance.
Results and Discussions
Research Question 1:
How has school climate influenced basic school implementation policy in Ilorin West Local
Government Area, Kwara State?
Table 1.
Responses on influence of school climate on educational
Ilorin West Local Government Area, Kwara State
S/N Statements
Variables
1
Principal‘s style of leadership is Agreed
suitable for the environment
Disagreed
Total
2

Increase in teacher‘s salary and Agreed
promotion
enhance
teacher‘ Disagreed
enthusiasm, commitment and Total
dedication to duty
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policy implementation in basic schools in
Frequency

Percentage

122
78
200

61%
39%
100%

184
16
200

92%
8%
100%

In table1, the two structure statements were analyzed according to the opinion of the
respondents. In the first statement, 61% respondents agreed that school principals maintain cordial
relationship with the community of the school locality. However, 39% respondents disagreed that there
exist no cordial relationship between the school and host community.
The second statement which stated that increase in motivational teaching will induce teachers‘
dedication to duty. 92% respondents agreed with the statement while 8% respondent disagreed.
However, there were 8% responses that believed that teachers‘ commitment to duty can only be implore
through interest and not centered on building in basic capacity for skill acquisition.
Research Question2:
In what way has school facilities influenced educational policy implementation in basic school
policy implementation in Ilorin West Local Government area of Kwara State?
Table 2. Response on influence of school facilities on educational policy
schools in Ilorin West Local Government Area, Kwara State
S/N Statements
Frequency
Variables
3
There are no enough apparatus and Agreed
172
equipment in the laboratories
Disagreed
28
Total
200
4

The building is well structured to Agreed
enable effective teaching and Disagreed
learning process
Total

177
23
200

implementation in basic
Percentage
86%
14%
100%
88.5%
11.5%
100%

In table2, the first statement stated that, there are no enough apparatus and equipment in the laboratories.
86% of the respondents agreed while 14% respondent disagreed. More so, second statement explained that, the
building is well structured to enable effective teaching and learning process. Meanwhile 88.5% respondents
agreed meaning that there exist classrooms, laboratories to accommodate the implementation of the basic
educational policy. However, 11.5% respondent disagreed with the statement. This means that many of the
basic schools were not equipped, and to a great extent does not support or encourage implementation process in
the basic schools level.
Research question 3:
How has community involvement influenced educational policy implementation in basic schools in Ilorin
West Local Government, Kwara State?
Table 3. Responses on how community involvement influenced educational policy implementation
in basic schools in Ilorin West Local Government Area, Kwara State
S/N Statements
Frequency
Percentage
Variables
5
The
school
benefit
from Agreed
99
49.5%
community involvement in terms Disagreed
101
50.5%
of extra - curricular activities that Total
200
100%
aid teaching –learning process
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6

The
school
provides
for Agreed
sustainable development in the Disagreed
locality
through
communal Total
relationship

181
19
200

90.5%
9.5%
100%

In table 3, statement one states that, ‗the school benefits from community involvement in terms of extracurricular activities that aid teaching and learning process 49.5% agreed while 55.5% respondents disagreed.
The second statement stated that School provides for sustainable development in the locality through communal
relationship‘. 90.5% agreed while 9.5% disagreed.
H01: there is no significant relationship between school climate and educational policy implementation in
Ilorin West Local Government Area, Kwara State.
Table 4
School Climate and educational policy implementation in Ilorin local government area, Kwara State

Variables

N

School Climate

200

Basic
200
Education
Policy
Implementation

SD
X
15.88

3.71

13.5

4.23

DF

Cal. R- P-value
value

Decision

198

.942

Rejected

.138

From table 4, the calr-value .942 was greater than the P value of .138 at 0.05 of significant level. This shows
that the null hypothesis which stated that ‗there is no significance relationship between school climate and basic
educational policy implementation‘ is rejected. This is the result signifies that there is significant relationship
between school climate and basic educational policy implementation.
H02: there is no significant relationship between school facilities and educational policy implementation
in Ilorin West Local Government Area, Kwara State
School facilities and educational policy in basic schools in Ilorin West Local Government Area, Kwara
State
Table 5
School Facilities and educational policy implementation in Ilorin Local Government Area, Kwara State
Variables
N
SD
DF
Cal. R- P-value
Decision
X
value
School
200
11.85
3.29
Facilities
198
.948
.138
Rejected
Basic
200
13.5
4.23
Education
Policy
Implementation
From table 5, the calculate r-value .948 was greater than the P value .138 at 0.05 of significant level. This shows
that the null hypothesis which stated that there is no significant relationship between school facilities and basic
educational policy implementation is rejected. The result therefore revealed that there is significant relationship
between school facilities and basic educational policy implementation. This means that school facilities are
operational inputs that facilitate any instructional program.
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H03: There is no significant relationship between community involvement and basic educational policy
implementation in Ilorin West Local Government Area, Kwara State
Table 6
Community involvement and educational policy implementation in Ilorin Local Government Area,
Kwara State
Variables
N
SD
DF
Cal. R- P-value
Decision
X
value
Community
200
14.62
4.15
Involvement
198
.919
.138
Rejected
Basic
200
13.5
4.23
Education
Policy
Implementation
In the table 6, the calculated r-value .919 was greater than the P value .138 at 0.05 at significant level. This
shows that the null hypothesis which stated that there is no significant relationship between community
involvement and basic educational policy implementation is rejected. The result in the relationship proved that
there is significant relationship between community involvement and educational policy implementation in
basic schools. This implies that when communities are rigorously involved, educational values in terms of the
input, process and output will be sustainable.
Discussion of Findings
The findings revealed that educational factors as school climate, school facilities and community involvement
are crucial on educational policy implementation in basic schools in Ilorin West Local Government Area,
Kwara State. Political commitments toward UBE are contingent upon issues of relevancy in areas of teachers‘
productivity, adequate and relevant facilities, improved funding and management strategies. Leadership
qualities of principal can be improved and assured when such environmental factors are enabled for an open
school climate. This correlate with Burnett (2011), who posits that major challenges faced in Nigeria education
sector revolve around poor planning and implementation in areas of teachers‘ welfares, adequacy of facilities,
periodic funding, capacity building programs and political discrepancy which affect the quality of education.
Findings in research question 3 revealed that schools benefit from community involvement in the educational
policy implementation in basic schools in Ilorin West Local Government Area, Kwara State. The schools play
enormous role as image maker to the communities, as well enjoy cordial relation as support when called upon
on issues that concern their wards. UBE requires special environment, professionally trained personnel on
practical acquisition and disposition in the use of special facilities as teaching and learning strategies to reach
the target audience. It is in line with Asiya (2013), which posit that Parents‘ Teacher Association (PTA)
attendance of ceremonies and meetings organized by UBE schools in Benue state has aided students‘
performance. Also, it correlates with Obar etal (2017) that the changing world requires greater involvement of
communities on matters that concern their children to meet the demand of the century on education.
The findings in hypothesis 3 showed that community involvement is needed to enhance implementation of
educational policy in basic schools in Ilorin West Local Government Area, Kwara State. UBE is a special
scheme that requires joint attention as specified in the guide line. This is because the challenges in each
community are best understood by people in such locality. This is in line with the opinion of Ngene, Quadri,
Bamigboye and Tenebe (2018) that each environment has different constraints imperative upon the philosophy
of such area. This is also in support of Ojerinde (2011) who opined that when communities are directly involved
in administration and management, negative influence of politics in disposition of resources for quality
education could be properly addressed. The rigorous involvement of the community in the implementation
process will facilitate critical planning, construction, utilizing and maintenance of existing structures in line
with policy mandate.
Conclusion
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The study focused on environmental factors and implementation of basic schools in Ilorin West Local
Government Area, Kwara State. UBE is important to meet the growing demand for creative tendencies.
Therefore it was concluded from the above findings that disposition of principals toward policy implementation
is crucial. The objectives of the programme cannot be achieved if issues on teachers‘ payment, training, posting,
practice and promotions continue to be problems in educational policy implementation. More so, the schools are
in need of relevant and adequate facilities for the UBE specification to avoid wastages and damages to the
society. Community members in different sectors of the economy are required to foster greater achievement in
provisions of schools, relevant facilities and classrooms with furniture needed to accommodate the growing
population.
Recommendations
Based on the findings of the study, the following recommendations were made:
 Political commitment in provisions, monitoring and evaluation processes of UBE by the
government and implementing agencies
 Political commitments towards adequate and timely remuneration of teachers‘ recruitment,
training and placement.
 Adoption of constructive teaching strategies by schools using relevant facilities.
 Involvement of real stakeholders across sector of the economy such as artisans, potential
employers to facilitate in skill acquisition and disposition in line with policy mandate.
 Involvement of the local community to promote transparency in financial commitment of
government and corporate bodies in the partnership initiatives for grassroots utilization of ideas
that can help the policy in practical terms within and outside school environment.
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Effective Management: An Essential Quality Assurance Tool for Secondary School Improvement
Atanda, A. I.&Popoola, B. R.
Abstract
Reactions of stakeholders on quality of secondary education in recent times indicate that its expected goals
have not been fully realised. This has implications on useful living of its recipients and their transition to
institutions of higher learning. Schools are formal organizations with some goals to fulfill. Failure to meet these
goals indicates failure of such secondary education system. Thus the role of management is critical in realizing
organisation‟s goals. Any organisation that is not properly managed will be lagging behind when compared
with the one with effective management. This paper focuses on the need for effective management of secondary
schools for improved quality. Emphasisis laid on the functions of a school manager which include planning,
organizing, directing, coordinating, supervising, controlling, staffing, reporting and motivating. Problems
facing secondary education discussed are inadequate fund, old and dilapidated structures, inadequate teaching
/learning facilities, inadequate personnel, low morale of staff, poor planning, poor monitoring and supervision,
lack of sustainability and continuity of government policy. The paper also discusses management mechanism to
ensure school improvement; such as establishing policies for guiding the school, encouraging teamwork,
motivation of workers, delegation of authority, instilling discipline in the staff and students, proper monitoring
and supervision and building confidence in the students. It concludes that effective management of education is
an essential quality assurance tool to realize educational objectives. Therefore, educational managers are
encouraged to be goal oriented by facilitating strategies, policies and methods that will encourage team spirit
in staff for realization of school goals and objectives.
Keywords: Management, Quality Improvement, Quality Assurance, Effectiveness
Introduction
Education plays a vital role in a nation because it determines the pace of a nation‘s development as it helps the
citizens to contribute positively to the environment leading to advancement of the nation. It builds the potentials
in individual and fosters the worth of individuals for the general development of the society. For the objectives
of education to be achieved in school both at primary and secondary levels, there is need for proper
management, therefore the roles of manager (Headteacher /Principal) in school cannot be overemphasized.
A secondary school manager is to coordinate both human and material resources of the school for goals
achievement. The human resources in secondary school are the teaching and non-teaching staff of the school
while the material resources could be classified as monetary and non-monetary. This includes all sorts of assets
or properties in the school such as land and equipment. A secondary school manager is to ensure that effective
teaching and learning takes place in the school through harnessing of both human and material resources
available in the school. If there will be improvement in secondary school with the achievement of the set
objectives, the manager must be able to work together with other personnel, this means the manger‘s attitude
and qualities will to a greater extent determine the achievement of the school goals and objectives.
What is educational management?
Management is the process of planning, organizing, appraising and controlling of enterprise in order to attain
certain goals and objectives. Education can be defined as social process in which one achieved societal
competence and individual growth carried on in a selected and controlled setting (environment) which can be
institutionalized as school, or college. G. Terrypage and J.B. Thomas defined management as an orderly way of
thinking.
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Educational Management refers tom control of men and materials devoted to education in order to attain
effective teaching and learning in educational institution. It is the application of management principles to
education for achievement of set goals.
Functions of a school manager
The role of a school manager is to coordinate all the available resources (human and material) for the
achievement of the desired goals and objectives of the school. Atanda and Lameed (2006) highlighted the
functions performed by the school manager (principal) as Planning, Organizing, Directing, Coordinating,
Supervising, Controlling, Staffing, Reporting and Motivating.
1. Planning: The school principal is to prepare a set of decisions for future actions directed towards some
goals. It entails defining and preparations of policies and procedures in advance. It is the laying out of
administrative process and often involves research because specific objectives are to be attained.
2. Organizing: This manager‘s function relates to the grouping of people and activities into specific units
and establishing relationship between them. It involves the establishment of a formal structure through
which work is sub-divided and coordinated to attain specific goals. It is the ability of the manager to
schedule work among members of the organization and providing requirement in terms of materials,
fund, information and other resources. It requires formulating a good organizational chart hat provides
authority and responsibilities.
3. Directing: This is the manager‘s role that ensures employees do the job given to them at the right time.
Clear and unambiguous communication is necessary to achieve this as well as adequate motivation to
encourage them to accomplish the tasks.
4. Coordinating: This is the duty of integrating various parts of the work in order to be sure that the
operating results match with the goals. It involves unification of the efforts of all the personnel in the
system for the achievement of the set goals.
5. Supervising: This is the process of ensuring that the policies and techniques established for achieving
the objectives of the organization are properly and successfully followed.
6. Controlling: It is the duty of a school manager to ensure that the obtained results correlate with the
intended results. It involves setting of standard that helps in comparing the actual output with the
intended output in order to take corrective measures. In the words of Tonwe and Imhabekhai (2009)
control is the act of checking the obtained result against the intended result, noting the lapses and
weaknesses and guiding against the reoccurrence of such. This provides feedback on which subsequent
planning or decision will be made.
7. Staffing: This is the role of a manager that deals with securing, training, maintaining, assigning and
supervising the manpower required in the system to achieve the set goals. It is the process of employing
and deploying the right type of personnel in quality and quantity to do the job. It is also known as human
resource management or personnel management.
8. Reporting: This involves giving clear instructions and information to all the people concerned. The
manager must report periodically on the effectiveness of groups, individuals, materials, methods and
their contribution towards achieving the organization‘s goals.
9. Motivating: This is concerned with taking into consideration individuals‘ psychological needs so as to
achieve organizational goals. It is the management act of rewarding people to perform in achieving
organizational objectives.

Challenges Confronting Secondary Education in Nigeria
There are some common problems that are general to educational management at all levels of education in the
country. These problems include:
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1. Inadequate finance: This is affecting the management of schools at all levels because the government
funding of education is not encouraging and this is affecting the teachers as well as the students which
are the output of the system. Okenwa (2008) reiterated that Nigerian education is seriously affected as
the financial crisis threatens the collapse of the education sector. This has really affected the quality of
Nigerian education; therefore, there is need for solution for improvement of secondary education in
Nigeria.
2. Old and dilapidated structures: The infrastructures in most of the schools are poor; some classrooms
are without windows, doors, while some of the buildings are old and dangerous for the security of the
teachers and students. Gbenu (2012) in his research revealed that the state of education in Nigeria
portrays high rate of underdevelopment because the schools or structures are dilapidated and
infrastructures are bad.
3. Inadequate teaching/learning facilities: This is also affecting the management of education in the
country because most of the schools lack facilities that can aid teaching and learning. Jaiyeoba and
Atanda (2003) claimed that availability of educational facilities enables a skillful teacher to achieve a
level of instructional effectiveness that is beyond what is possible when they are not provided. Most of
the schools lack library or laboratory facilities while those that have are not well equipped. Martin
(2013) showed some factors hindering quality education in secondary schools as lack of learning
facilities such as libraries, science and computer laboratories, text books, sanitation as well as clean
water supply. Okocha (2008) also highlighted some of the problems facing the educational sectors as
inadequate classrooms, offices, inadequate laboratory for teaching and research and poorly equipped
libraries. Bala (2009), in his research also stated that most public schools lack conducive environment
for teaching and learning as some of their buildings are dilapidated and serve as habitats for snakes, bats,
rats and other dangerous animals
4. Inadequate personnel: Most of the schools have no enough teachers to teach the students, some
schools lack teachers for certain subjects and this is affecting the overall output of the system which are
the students.
5. Low morale for workers: The educational workers are not well motivated, sometimes they are owed
for months and this is affecting the effectiveness and performances, thus making the work complex for
the manager.Akinsolu (2010) lamented that the teachers that are to work for total development of the
child, physically, morally, spiritually and intellectually are rated as second class citizens. This is based
on poor remuneration, poor working environment, lack of recognition and poor working conditions.
6. Poor planning: This can be from the end of the school board or school manager, the delay in the
disbursement of resources needed in schools can affect the effectiveness of teachers as well as the poor
panning of the school manager can affect the work process in school.
7. Poor monitoring and supervision: This is affecting educational management because some supervisors
from ministry of education present themselves as Lord and create unnecessary fear and threats for
teachers while some schools are not supervised at all. Glickman, Gordon and Ross-Gordon (2001)
affirmed that supervision in schools help the teachers to do their job better. Supervision is to improve the
quality of teachers‘ work and not to condemn them. Jaiyeoba (2006) asserted that both internal and
external supervision are to improve teaching and learning process in schools.

Towards Effective Management of Secondary School for Quality Education
To facilitate the improvement of secondary schools, the following measures are suggested for the school
principal as the manager:
1. Establish policies for guiding the school: For proper management for school improvement, there must
be policies guiding the school because this helps in establishing rules and procedures to ensure effective
functioning of the system and make everyone connected. Jaiyeoba and Atanda (2005) defined
educational policy as definite courses of action proposed by the government in power or an executive
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2.

3.

4.

5.

6.

7.

authority and adopted as expedient in the issues and problems of education. The policies state the school
expectations and guide day to day processes of the school. Therefore, to ensure smooth and effective
running of the school, there must be guiding policies for the staff and the student to know what is
expected from them and act accordingly. This helps in setting goals and establishing productivity to
ensure quality education is given to learners in school.
Encourage teamwork:This matter in improvement of education, if the school goals and objectives will
be achieved, all the members of staff must harmonise their contributions and work towards a common
goal. The principal must inculcate team spirit in all themembers of staff by making them all feel
important and recognized, this will build in them unity of purpose for the achievement of common goals.
Procter and Mueller (2000) reiterated that for teamwork to be effective there must be collective task
control, collective role clarity, clarity of duties and responsibilities and social identity of the members of
staff. This can be achieved through high levels of communication and interrelatedness in school.
Motivation of workers: This can help in improving management of secondary education in achieving
quality education for the learners because motivation increases the performance of employees in any
organization; it changes their behaviours and brings out the best in them for the achievement of set
goals. Mustafa and Othman (2010) reposited that teacher motivation is very essential because it
increases the skills and knowledge of teachers and has direct influence on students‘ achievement. There
are several ways by which teachers can be motivated, these include prompt payment of their salaries,
opportunity for career development, good working environment, recognition, praise, promotion and
bonuses. All these are necessary for improvement of secondary schools. Malik, Danish and Usman
(2010) are of the opinion that success can only be achieved in an organization by the satisfied and
motivated employees.
Delegation of authority: This involves assigning tasks and responsibilities to commensurate authority
to successfully carry out the function. This is necessary in school management because it facilitates
prompt achievement of goals and objectives. Akinfolarin (2017) noted that most of the school heads find
it difficult to delegate certain responsibilities to their assistants because they are afraid of being
overtaken by their subordinates and this slows down the pace of task completion. Therefore, if the
school will promptly achieve the stated goals and objectives, there is need for delegation of authority
and responsibility amidst the staff by the school manager.
Instilling discipline in staff and students: If the school management will facilitate the achievement of
educational goals and objectives, both the staff and the students‘ mind must be trained in conforming to
the existing rules and principles of the school for peaceful co-existence. Rundel (2007) stated that
discipline in school is the act of making people to comply with rules and regulations and punishing them
if they hesitate. Therefore, school discipline is making both staff and students to conform to the code of
conduct as well as rules and regulations of the school. For learning to take place, the school manager,
staff and the students must be disciplined. As the school head enforces discipline on the teachers, the
teachers also should be able to carry out disciplinary measures against defaulting students on daily basis.
Proper monitoring and supervision: To achieve management for school improvement, there must be
proper monitoring and supervision by both internal and external supervisors. Nwanko (1984) in Ajani
(2001) defined supervision as a set of activities that are undergone in school with the purpose of making
teaching and learning better for learner. The school principal should monitor the teachers to ensure they
teach the curriculum and work according to the scheme of work. The teachers‘ attendance should be
monitored to ensure they are punctual and regular in school as well as getting to class on time and
teaching as expected. Diverse records kept by the teachers should be properly supervised by the manager
to ensure efficiency and effectiveness in the school management. Also the supervisor from the ministry
should always visit the school to contribute to the quality of the teachers work. They should always
correct the teachers in love so as to improve their performance for the achievement of the school goals
and objectives.
Building confidence and independence in the students: This entails training the students‘ mind to be
independent in the process of evaluating them; this can go a long way in promoting the quality of
secondary education. Most of the students nowadays are not serious minded about their studies because
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they have the assurance of being taught most especially in their external examinations. Students must be
strictly monitored during examinations to inculcate in them the act of seriousness and commitment to
their studies. Okocha (2008) lamented that examination is an embarrassment to the nation and it has
made most of the certificated issued in almost all educational levels to be nonsense. For proper
educational management in secondary schools, students should be monitored to write both their internal
and external examinations without malpractice

Conclusion
Management involves forecasting and developing a set of action, planning and implementing programmes and
coordinating the activities of the group of people or entities for the achievement of the set goals. Proper
management of education is essential for school improvement, therefore a school manager must be goal
oriented by creating strategies, policies and methods that will encourage team spirit for the achievement of the
school goals and objectives. A school manager must be able to plan ahead, organize the activities of the
members of staff, direct and coordinate their work to enhance their efficiency and effectiveness. Also to have
the improvement of school and achieve educational objectives, the manager must put in action all the principles
of educational management by Henri Fayol.

Recommendations
Based on the literature reviewed, the following recommendations are made for the achievement of school
improvement.
1. The government should adequately finance education by providing all the resources and facilities
needed for teaching and learning in school.
2. All the school buildings that are old should be renovated, the windows and doors should be fixed to
create a conducive teaching and learning environment.
3. There should be recruitment of enough teachers into schools and the teachers must be given work based
on their specialization.
4. The government should take good care of the educational workers; there should be good remunerations
and welfare package for them to enhance their performances.
5. There should be proper monitoring and supervision by the school managers (Principal/Headteacher) as
well as the external supervisors from the ministry of education to aid the quality of education and school
improvement. The external supervisors should correct the teachers in love for improvement and not
threatening or condemning them.
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School Improvement: Teachers’ Assessment of Supervision on Quality Assurance in Kwara Public
Secondary Schools.
Alli –Oluwafuyi Lateefat Ayeni, A.A. Atolagbe&A.Y. Adbulkareem
Abstract
The objective of this study is to assess the roles of supervision in guaranteeing quality assurance as a means
of school improvement. The study is a descriptive survey. The population for the study comprised all
teachers in public secondary schools in Ilorin Metropolis comprising the urban areas of Ilorin West, East
and South Local Government Areas. The sample for the study consisted of 244 teachers selected using
simple random sampling technique. Two research questions and two hypotheses were formulated to guide
the study. Questionnaire was used to collect data from the sampled respondents. The questionnaire
consisted of 20 question items. The instrument was subjected to face and content validity by experts in the
Faculty of Education, University of Ilorin. Its reliability was determined using Cronbach Alpha reliability
test that yielded 0.89 coefficient of reliability. This was considered adequate enough for the study to
proceed. The data collected were analyzed with mean and t-test statistic. The findings showed that there was
no significant difference between the mean ratings of teachers on whether supervisory activities have
positive effects on quality assurance and school improvement in Ilorin Metropolis public secondary schools.
The study concluded that, for school improvement to be realized, quality assurance in the schools must be
guaranteed and that supervision is an important instrument for attaining quality assurance in the schools.
The study recommended constant school supervision both by internal and external supervisors and that
supervisors should be encouraged to discharge their duties appropriately without hindrances.
Key Words: Supervision, Quality assurance, School improvement, internal supervision
Introduction
School improvement is a process that involves planning, implementation and evaluation and renewal of school
improvement activities to meet local and national educational goals and priorities. It includes a periodic review
by visiting educators who provide consultation to the various schools in continued accomplishment of plans and
goals. Fiso Continua of Practice (2018) incorporated eight essential elements of school improvement framework
that is required to deliver improved student outcomes. These are:
1. Documented curriculum plan, assessment and shared pedagogical approaches
2. School – based professional learning program developed and implemented to support identified improvement
strategies
3. School improvement team formed to develop, oversee and evaluate the effectiveness and of the annual
implementation plan for improving student outcomes.
4. Student voice, leadership and agency in own learning so that students have positive school experiences and
can act as partners in school improvement.
5. Whole school approach to health, wellbeing, inclusion and engagement.
6. Moderation of common student assessment tasks
7. Data collection, analysis and evaluation of student learning growth overtime, and
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8. Explicit use of evidence –based school improvement strategies and teacher professional practice activities.
To attain the essentials of school improvement, supervision has always been employed as a tool for ensuring
improvement in school activities. Supervision is a compound term, where ‗Super‘ connotes ‗Above‘ or
‗Over‘ and ‗Vision‘ implies ‗To See‘. Thus, supervision implies overseeing and directing the works of
others. Thus, from general perspective, supervision of instruction may be defined as the efforts to stimulate,
coordinate
and
guide
the
continuous
development
of
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teachers as well as other educational workers in an educational institution, both individually and
collectively for improvement of all the functions of the institution. Driscoll(2019) observed that
if you are looking for your school to become outstanding, you should focus on the school
improvement agenda which is driven through self evaluation. Ironically, self evaluation and
assessment is one of the elements of school supervision.
Quality assurance in education is the efficient management, monitoring, evaluation and reviews
of the resource inputs and transformation process (teaching and learning) to produce quality
outputs (students) that meet set standards and expectations of the society. Kotirde and Yunos
(2014) define quality assurance as the set of activities that an organization undertakes to ensure
that a product or service will satisfy given requirements for quality. Its goals are the anticipation
and avoidance of faults or mistakes by setting attainable standards for a process, organizing work
so that they are achieved, documenting the procedures required, communicating them to all
concerned, and monitoring and reviewing the attainment of standards.
Ochuba (2009) sees quality assurance as a philosophy and a process in which all the functions
and activities of an institution are treated equally, planned, controlled and implemented in a
systematic and scientific manner. Oluremi and Oyewole (2013) define quality assurance as the
process of ensuring effective resource input, control, refining the process and raising the
standards of output in order to meet the set goals and satisfy public accountability. This
definition raises the issue of promoting ―good value‖ in the institutional management and
supervision of teaching – learning process to produce quality learners from the school system.
Adegbesan (2010) opines that major needs of quality assurance in Nigeria educational system are
to:
(i) serve as indispensable component of qualitycontrol strategy in education.
(ii) ensure and maintain high standard of education atall levels.
(iii) assist in monitoring and supervision of education,
(iv) determine the quality of the teacher input
(v) determine the number of classrooms neededbased on the average class size to ensure quality
controlof education.
(vi) determine the level of adequacy of the facilities available for quality control, and
(vii) ensure how the financial resources availablecould be prudently and judiciously utilized.
Ifedili and Ofa (2016) saw Quality Assurance as the process of ensuring that the educational
outputs (graduating students) areprocessed with all required personnel and quality programs,
facilities and materials to meet the global acceptance. Oyetola, Kayode and Okunuga (2012)
stated that Quality Assurance is a two-way system that involves the school and the Quality
Assurer working to achieve continuous improvement in the standard of teaching.
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A critical look at the definitions shows that quality assurance in education encompasses
systematic management, monitoring and evaluation procedures adopted to measure the
performance of school administrators (principals), teachers and students against educational
objectives to ensure best practices in resource inputs, utilization and curriculum management by
the principals to produce students that achieve the set educational goals in schools.
Concept of Supervision
The word ‗Supervision‘ has always been used wrongly to describe Inspection. The two are not
the same. The primary purpose of inspection was to improve teaching- learning process.
Inspection implies critical examination of one or more aspects of the school and its programmes
as per the rules and regulations prescribed by the Government from time to time. It was more
directive, prescriptive and judgmental in nature. The role of Inspector was mostly like that of an
administrator. But, gradually the concept of inspection has passed through its various phases of
evolution and has now been conceived in a more democratic outlook around the world as
supervision. Thus, it involves human elements, material elements as well as curriculum, methods
of teaching and, techniques of teaching etc. The human elements are the pupils, parents, teachers
and other non-teaching staff and the community as a whole. Again, the material elements include
money, building, equipment, playgrounds etc. (Ifedili&Ofa, 2015).
The need of Supervision in Schools
Supervision is an important requirement in educational management that concerns itself with the
tactics of efficient and effective management of human and material resources (Oluremi&
Oyewole, 2013). Supervision is a way to advise, guide, refresh, encourage, stimulate, improve
and oversee teachers in the hope of seeking their co-operation in order that they may be
successful in the task of teaching and classroom management (Ekundayo, Oyerinde& Kolawole,
2013). Similarly, Gregory (2010) defines supervision a s a process of guiding, directing and
stimulating growth with the overall view of improving teaching and learning process better for
the leaner. The foregoing definitions could be summarized by stating that supervision of
instruction materials is an educational process that focuses on the improvement of teaching and
learning in a good system, supervision of instruction involves ―motivating the teacher to explore
new instructional strategies to improved teaching and learning‖. The teacher must be made aware
of educational goals and standards to be implemented (Mukoro&Ogheneovo, 2013).
The observer must be objective during the observation process and maintain confidentiality. It is
also important for the observer to provide positive feedback and appropriate resources for the
teacher to utilize and understand his duty efficiently. Ogakwu (2010) posited that supervision of
instruction is a process of assisting the teacher to improve himself and his instructional abilities
so as to enhance effective teaching and learning. An effective teacher is that teacher who can
bring about improvement into the system and More so, Gregory (2010) suggests that supervision
of instruction is necessary because:
•
Not all teachers are dynamic and knowledgeable but the system is dynamic. This means
that supervision is necessary so as to enable these categories of teachers to get improved in terms
of teaching and learning activities.
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•
Teachers need to be skilled and up to date in the teaching profession and this can only be
achieved when teachers are supervised regularly and effectively in order to enhanced good
relationship between supervisors and teachers .Based on the above assertions we may say that
the needs for proper and effective rigorous supervisions in our modern secondary schools is to
create a good atmosphere for dynamism, proper and normal interactions among intellectuals
(Ekpoh&Eze, 2015).
Roles and Responsibility of Supervisor
Supervisor can be described as any certified individual assigned with the responsibility of
directing and guiding the work of teachers (Bada, 2010). This implies that supervisor has the role
of assisting the teachers to do their work better through collaborative efforts. Ekpoh and Eze
(2015) defined supervisor as a person who deal with managing both human and material
resources within the school system and how they can be best utilized. In other words, supervisor
is expected to assist in the learning environment to maximize the available resources to achieve
the set goals. A supervisor is anyone that is assigned with the function of helping teachers to
improve on their instructional competencies (Kotirde&Yunos, 2014).In general, the major
function of the supervisor is to assist others to become efficient and effective in the performance
of the assigned duties. Apart from this general function, supervisors usually wear specific
responsibilities tend to include some or all of the following:
1. Mentoring or providing of beginning teachers to facilitate a supportive induction into the
profession.
2. Bringing individual teachers up to minimum standards of effective teaching (quality assurance
and maintenance functions of supervision).
3. Improving individual teachers' competencies, no matter how proficient they are deemed to be.
4. Working with groups of teachers in a collaborative effort to improve student learning.
5. Working with groups of teachers to adapt the local curriculum to the needs and abilities of
diverse groups of students, while at the same time bringing the local curriculum in line with state
and national standards.
6. Relating teachers' efforts to improve their teaching to the larger goals of school wide
improvement in the service of quality learning for all children.
With the involvement of state departments of education in monitoring school improvement
efforts, supervisory responsibilities have increasingly encompassed the tasks at the higher end of
this list. In turn, these responsibilities involve supervisors in much more complex, collaborative,
and developmental efforts with teachers, rather than with the more strictly inspectorial
responsibilities of an earlier time.

51

52

Quality Assurance Issues and School Supervision
The present situation of instructional supervision in most of the schools does not promote the
much-expected teachers‘ development and students‘ learning because many principals pay more
attention to other routine administrative duties which keep them in their offices during school
hours. Many hardly venture into the classroom as it is expected of them to check the content and
method of classroom delivery of the teachers. Many principals do not have the much-needed
knowledge and skill to evaluate and assess the teachers‘ lesson plans to ensure adherence to
curricula objectives as teachers‘ lesson notes are expected to conform to schemes of work and
laid down standards of the government. The actions amount to blatant suppression of excellence
and diligence and promotion of mediocrity which sometimes assume frightening dimensions.
Nigerian primary and post primary school administrators have had poor development and
management of human resources in recent years because of poor organizational skill. The
teachers are becoming highly demoralized. There is lack of confidence and trust (Ifedili,2010)
Ifedili (2010) observed that out of 62% male and 38% female principals in Nigerian secondary
schools, only six states had 50-64% of graduate teachers with teaching qualification; five states
had less than 24% graduate teachers with teaching qualification and 31 states had less than 50%
graduate teachers with teaching qualification. These statistics are very worrisome. Teaching
became professionalized in Nigeria in 1993. Many non-professionals are still in the teaching
profession. Many teachers are not qualified to be there. The Nigerian government has set a
standard and it is the role of the school administrators to implement it in their various schools.
According to Alimi and Akinfolarin (2012), the ten-year average performance of students in the
West African School Certificate (WASC) examination from 2005-2014 was 26% and 13% for
National Examinations Council (NECO).
According to Ifedili and Ifedili (2013), the poor funding of the schools has led to many
difficulties in having an ideal instructional supervision by the school administrator. This
inadequate fund for the implementation of formulated policies has been the major hindrance to
the achievement of standard in education. It has led to the provision of inadequate facilities,
instructional materials, equipment etc. There is a nonchalant attitude among the teachers who are
supposed to implement the standard because their salaries and wages are sometimes even their
promotions delayed. The constant strike actions by unions have affected the achievements of the
goals of education. The rate at which inspectors visit schools nowadays is becoming very
irregular. Ifedili and Marchie (2011) in their studies found that the rate of visits by the inspectors
was below average. The inspection of schools is facing many problems. Some of these problems
are: -inadequate finance, transportation, inadequate inspectors, poor record keeping, inadequate
training, failure of some schools to provide needed information, recommendations made by
inspectors who visited schools were never implemented. Ifedili and Egenti (2010) reported that
many principals and vice principals were often posted to the inspectorate division as chief
inspectors of schools. Many of these were not professional supervisors and they carried their
negative attitude to the inspectorate and ended up not achieving the purpose of their deployment.
Alimi and Akinfolarin (2012) found that despite the nations widespread of inspectorate units,
reactions from the stakeholders in the nation‘s education tend to indicate that schools are not
regularly and properly inspected and that quality of instruction in the schools has progressively
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declined as evidenced by the poor performance of students in public examination. It could be
said that the system is faced with poor administrative leadership. The principals have been
implicated in teachers‘ poor disposition and attitude to work as they have failed to give adequate
supervision of instruction in schools.
Purpose of the Study
This study is guided by the following objectives:
1. To determine teachers‘ assessment of the roles of supervisors in quality assurance
improvement in Kwara state public secondary schools.
2. To determine effects of supervisory activities on the quality assurance in Kwara state
public secondary schools.
3. To determine effects of supervisory activities and quality assurance on school
improvement in Kwara state public secondary schools.
Methodology
The study employed the descriptive survey design. The target population comprised teachers in
secondary schools in Ilorin metropolis. However, data from Kwara Ministry of Education and
Human Capital Development Ilorin shows that there are total numbers of 1555 teachers in the 28
Public Secondary Schools in Ilorin West LGAs. Out of these numbers, simple random sampling
method was used to select 244 teachers in the local government (sample size was done through
Statistics and Sample Size Mobile App. Version 1, 2019). The instrument for data collection was
a 20 items questionnaire. The instrument was validated by two experts of the Department of
Educational Management, University of Ilorin. The reliability of the instrument was determined
using Cronbach Alpha method at the value of 0.89 and this was considered adequate. The data
collected were analyzed using mean and t-test. Any item with a mean score of 3.50 and above is
considered as being positive and accepted whereas any mean score less than 3.50 is negative and
not accepted.
The instrument for data collection is a researcher developed questionnaire titled: Role of
Supervision in Quality Assurance of Secondary Schools Questionnaire (RSQASSQ). The
response format was based on a four-point scale of Strongly Agree (SA), Agree (A), Disagree
(D) and Strongly Disagree (SD). The scale was weighed 4, 3, 2, and 1 respectively. The
respondents indicated their level of agreement by ticking on the rating scale. The null hypothesis
was tested using t-test at 0.05 level of significance using Statistical Product and Service Solution
(SPSS) version 20.
Research Questions
The study tends to provide answer to the following research questions:
(i)

What are the perceived roles of supervisors in quality assurance improvement in Kwara
State public secondary schools?
(ii) What are the effects of supervisory activities on quality assurance in Kwara State public
secondary schools?
Research Hypotheses
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Three research hypotheses were formulated to guide the study.
Ho1: There is no significant difference in the opinion of male and female teachers on the roles
of supervisors in quality assurance attainment in Kwara State public secondary schools.
Ho2: There is no significant difference in the opinion of male and female teachers on the effects
ofsupervisory activities on quality assurance in Kwara state public secondary schools
Ho3: There is no significant difference in the opinion of teachers on the effects ofsupervision
and quality assurance on school improvement in Kwara state public secondary schools.
Discussion of findings
(iii)

Research Question 1: What are the perceived roles of supervisors in quality assurance
improvement in Kwara State public secondary schools?

Table 1: Mean Responses of the male and female teachers on the role of supervision in
quality assurance in secondary school in Kwara State.
s/n
1
2

3
4
5

6

7
8

9

10

Items
Guiding teachers up to a minimum standard of
effective teaching
Improving individual teacher‘s competencies by
providing them with necessary resources for
effective teaching
Supervision helps in developing innovative
programs and changes in school management
Effective supervision and quality control
enhance professional growth among teachers
Monitoring to assess the level of performance
with a view to finding out how far set objectives
are being met
Evaluation, used to see how the system can be
assisted to improve on its present level of
performance based on available data
Providing professional information to the
teachers
Supervision helps the new teacher to understand
the purposes, responsibilities and relationships
of his position and the directions of his efforts
Determining whether a teacher should be
transferred, promoted, demoted, sent for further
training, suspended, retired or dismissed for
negligence and lack of productivity
Assisting teachers to develop curriculum
according to the age ability of children
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Male Female Ẋ
SD Remark
4.10 4.13
4.12 1.00 Positive
3.87

3.91

3.89 1.05 Positive

3.86

3.95

3.91 0.97 Positive

4.04

4.06

4.05 0.87 Positive

4.14

4.17

4.16 0.82 Positive

4.11

4.13

4.12 0.87 Positive

4.18

4.15

4.17 0.88 Positive

4.21

4.19

4.20 0.94 Positive

3.91

3.93

3.92 0.98 Positive

4.07

4.04

4.06 0.81 Positive
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Table 1 shows the responses of female and male teachers on whether role of supervision has
positive effect on quality assurance in secondary school. The data revealed that all roles listed in
the table had their mean values ranged from 3.89 to 4.20. This showed that the mean value of
each item was above the cut-off point of 3.50, indicating that all mentioned roles have positive
effect on quality assurance in secondary school. The table also showed that the standard
deviations (SD) of the items are within the range of 0.81 to 1.05; this indicated that the opinions
of the respondents were not far from one another in their responses.
Research Question 2: What are the effects of supervisory activities on quality assurance in
Kwara state public secondary schools?
Table 2: Mean Responses of the male and female teachers on effects of supervisory
activitieson quality assurance in Kwara State secondary school.
Items
Male Female Ẋ
SD Remark
Periodic inspection and classification of 3.72 3.75
3.74 0.88 Positive
damaged infrastructures
2
Staff development
3.42 3.46
3.50 0.71 Positive
3
Evaluation of Students Academic Programmes
3.50 3.56
3.53 0.87 Positive
4
Maintenance of Equipment and Facilities/school 3.86 3.81
3.84 0.86 Positive
plant
5
Classroom Visitation
4.14 4.09
4.12 0.83 Positive
6
Seminars and conferences for teachers
3.50 3.56
3.53 0.87 Positive
7
Mentoring and orientation for new staff 4.21 4.19
4.20 0.94 Positive
members
8
Provision of relevant educational information for 4.07 4.04
4.06 0.81 Positive
teachers
9
Inspection of teachers‘ lesson notes, class 4.10 4.13
4.12 1.00 Positive
registers and diaries
10 Diversification of curriculum
3.50 3.56
3.53 0.87 Positive
Table 2 shows the responses of female and male teachers on whether supervisory activities in the
school have positive effect on quality assurance in secondary school. The data revealed that all
roles listed in the table had their mean values ranged from 3.50 to 4.20. This showed that the
mean value of each item was above the cut-off point of 3.50, indicating that all mentioned
activities has positive effect to the attaining quality assurance in secondary school. The table also
showed that the standard deviations (SD) of the items are within the range of 0.71 to 1.00; this
indicated that the opinions of the respondents were not far from one another in their responses.
s/n
1

Hypotheses Testing
Ho1: There is no significant difference in the opinion of male and female teachers on the roles
of supervisors in quality assurance attainment in Kwara State public secondary schools.
Table 3: Opinion of female and male teachers on the roles of supervisors inquality
assurance attainment in Kwara State public secondary schools.
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Variables
Male
Teachers

N
143

Mean
3.74

SD
.540

DF

242
Female
Teachers

101

3.71

T-Cal

.198

T-Crit.

Remark

1.96

Ho
Accepted

.575

From table 3, the calculated t-test value (.198) was less than the critical t-value (1.96) at 0.05
level of significance. This indicated that there was no significant difference between female and
male teachers on the role of supervision in attaining quality assurance in Kwara State secondary
schools. Therefore, the null hypothesis was accepted.
Ho2: There is no significant difference in the opinion of male and female teachers on the effects
ofsupervisory activities on quality assurance in Kwara state public secondary schools.
Table 4: Opinion of female and male teacherson the effect supervisory activities on quality
assurance in Kwara State public secondary.
Variables
Male
Teachers

N
143

Mean
3.58

SD
.672

DF

T-Cal

T-Crit.

Remark
Ho
Accepted

242
.350
1.96
Female
Teachers
101
3.55
.735
From table 4, the calculated t-test value (.350) was less than the critical t-value (1.96) at 0.05
level of significance. This indicated that there was no significant difference between female and
male teachers on whether supervisory activities in the school have positive effect on quality
assurance in Kwara state public secondary schools. Therefore, the null hypothesis was accepted.
Ho3: There is no significant difference in the opinion of teachers on the effects ofsupervision
and quality assurance on school improvement in Kwara state public secondary schools.
Table 5: Opinion of female and male teacherson theeffects of supervision and quality
assurance on school improvement in Kwara state public secondary schools.
Variables

N

Mean

SD

Male Teachers

143

3.65

.532

Female Teachers

101

3.59

DF

T-Cal

T-Crit.

Remark

242

1.50

1.96

Ho Accepted

.615

From table 5, the calculated t-test value (1.50) was less than the critical t-value (1.96) at 0.05
level of significance. This indicated that there is no significant difference in the opinion of
teachers on the effects ofsupervision and quality assurance on school improvement in Kwara
state public secondary schools. Therefore, the null hypothesis was accepted and this implies that
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effects of supervision have influence on the quality assurance of the public secondary schools in
Kwara State.
Summary of Findings and Conclusion
The importance of supervisory roles of supervisors of secondary school teachers cannot be overemphasized. It will go a long way in shaping and re-shaping the school system in accordance
with its objectives. The findings showed that there was no significant difference between female
and male teachers on the positive effect of role of supervision on quality assurance in Kwara
state public secondary schools. Also, there was no significant difference between female and
male teachers on whether supervisory activities in the school have positive effect on quality
assurance in Kwara state public secondary schools. Evidently, an open or positive school climate
exists in schools. This is not unconnected with the fact that supervisionrevolves around
professional guidance of teachers, identifying problems in schools, proffering solutions and
helping professional colleagues to perform the job of teaching to maintain the required and
adequate standard. The findings here are in line with Bada (2010) that supervisors and inspectors
are advisers to teachers. They provide constructive advice to teachers so that the quality of
education in schools may improve. They possess experience, helpful need and genuinely
enthusiastic about their job. Further, revealed that There is no significant difference in the
opinion of teachers on the effects ofsupervision and quality assurance on school improvement in
Kwara state public secondary schools. And this implies that effects of supervision have positive
influence on the quality assurance of the public secondary schools in Kwara State. And this
corroborate with the view of Ifedili and Ifedili (2013) that the poor funding of the schools has led
to many difficulties in having an ideal instructional supervision by the school administrator. This
inadequate fund for the implementation of formulated policies has been the major hindrance to
the achievement of standard in education. It has led to the provision of inadequate facilities,
instructional materials, equipment etc. There is a nonchalant attitude among the teachers who are
supposed to implement the standard because their salaries and wages are sometimes even their
promotions delayed.
Recommendations
Based on the findings and conclusions of the study, the following recommendations were made
in order to attain quality assurance in secondary school.
i.

Supervision for quality assurance is justified as a mechanism to insure the growth of the
educational micro-system ingeneral and of the human input factors in particular.
ii. Supervision alsoserves as a mechanism to possibly keep the education workers abreast of
current developments and providingcreative suggestions informed by analyses.
iii. Supervisors from the ministry of education should be encouraged the more by being
given full support by the government in discharging their supervisory roles.
iv.
Supervision allowances should be introduced to serve as incentive to motivate them on
the job. Workshops, seminars and in-service training should also be made available to
them from time to time to update them on their supervisory roles.
Implementation of these recommendations based on the findings of the study is assumed should
equip supervisors the more in discharging their supervisory roles effectively.
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Quality Service Delivery and Students’ Academic Performance in Secondary Schools in
Ilorin South Local Governnment Area, Kwara State
Saheed Oyeniran, Kehinde Ramota Yusuf & Babatunde Akanmu ISIAKA

Abstract
This study examined Quality Service Delivery and Students' Academic Performance in
Secondary Schools in Ilorin South Local Government Area, Kwara State. Specifically, the
purposes of the study were to; examine the relationship between quality of teachers and students'
academic performance, determine the relationship between quality of library and students'
academic performance, investigate the relationship between quality of school supervision and
students' academic performance, evaluate the quality of curriculum and students' academic
performance and determine the relationship between quality of physical facilities and students'
academic performance of Secondary schools in the area of study. Researchers‟ designed
questionnaire titled"Quality Service Delivery” (QSD)was used to elicit data from the
respondents while Students' Academic Performance Proforma (SAPP) was used to collect West
African Examination Council (WAEC) results from 2014 -2017 academic sessions. The QSD was
validated by experts in the field of test and measurement while test-retest method was used to
determine its reliability with 0.75 reliability coefficient. One main hypothesis and five
operational hypotheses were formulated and tested using Pearson Product Moment Correlation
Statistics at 0.05 significant level.The findings of the study revealed that there was significant
relationship between quality assurance, quality of teachers, quality of library, school supervision
quality of curriculum, quality ofphysical facilities and students' academic performance in
secondary schools in Ilorin South Local Government Area, Kwara State. The study
recommended among others that, there should be provision of more modern facilities, school
authorities should at regular interval organise workshopfor effective implementation of
curriculum.

Keywords: quality service delivery, quality of teachers, quality of library, qualityof school
supervision, students‘ academic performance.

Introduction
Education is a vital instrument of change and nation building. The development of a
country natural resources is dependent on the quality of its human resources and the quality of
human resources in turns depends on education(Alumode, 2005). Education focuses on human
development socially, intellectually, potentially, emotionally so that he would be able to
contribute his quota to the development of his immediate environment and the country at large.
Abhimanuyu (2007) stressed that education contribute to the individual personal development,
increases productivity, income and facilitates participation in economic and social life. In fact,
the Federal Republic of Nigeria (2004) stressed that the main policy objectives of education in
Nigeria is to raise quality of education at all level in order to make the products of the system
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more useful to the society and to maintain education as one of the engines for national
development.For a nation to rise to a standard worthy enough for her to compete favorably in the
league of Nations, such a nation must ensure attainment and sustenance of high quality education
through quality service delivery at all levels of education especially the secondary level in the
country. However, quality assurance in the education sector brings about quality education
whichis highly indispensable instrument in the transformation of individual beliefs, values and
behaviors; it is also used to preserve societal values, cultural settings and acquisition of skills that
make members of the society become useful to themselves and their society at large. According
to Ehusani (2002), the process of educating is to develop the cognitive, affective psychomotor
facilities of individuals and groups in order to equip them with knowledge and skills necessary to
survive and make society progress.
Kadir (2012) observed that quality service delivery and standards need to be restored in the
Nigerian education system. In this direction, the scholar further stressed that quality assurance in
education has provided the ―magic wand‖ that transformed Russian in 1913 from an
unbelievably, fantastically backward country, poverty stricken into the world‘s most
technologically and economically developed country. Again, Mungle (2013) on the same issues,
opined that quality assurance and standard in education have transformed Japan into the third
most industrialized nation in the world. In line with this observation, quality assurance in
Nigerian education system should focus on optimal development of skills, knowledge, values,
attitudes, morals and capabilities of the recipients with emphasis on those relevant to the
individual and Nigerian society. However, this is questionable in Nigerian society generally and
Kwara State in particular as students academic performance is being low year in year out. This
has been a major concern for the educational stakeholders in the State.
According to Tijani (2013), students academic performance in final year external examinations
which is the major index for measuring school effectiveness in Nigeria and particularly Kwara
State today is principally poor. The poor performance of students in the final year results in
Kwara State has been linked to many factors. Hence, there is a need to investigate if any
relationship exists between quality service delivery and students' academic performance in
secondary schools in Kwara State., Nigeria.
Oyeniran (2018) viewed service quality delivery as an evaluation that shows the students‘
perception on specific dimension of service: empathy, responsiveness, reliability and assurance.
In other word, service quality delivery means overall students‘ appraisal of the quality of
teaching and learning processes and other facilities for delivery in an educational industry. In
this, study, quality service delivery will be measured using quality of teachers, library, school
supervision, curriculum and physical facilities.

Statement of the Problem
In Africa, quality service delivery has been a contemporary issue in all educational sectors,
particularly, in secondary schools. It is in line with this that many studies have been conducted in
relation to quality service delivery and students' academic performance. One of these study was
carried out by Bornman (2004) on programme review guidelines for quality assurance in higher
education in South Africa. The research included an investigation into national and international
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quality assurance models and the procedures, techniques and strategies relating to quality
assurance and quality enhancement. Also, Oyeniran (2018) carried out a study that centred on
service quality for student development in universities in Kwara State. The conclusion made was
that service quality is an important factor that enhances students‘ development. To the best of
researchers‘ knowledge, no research has been carried out on the relationship between quality
service delivery and students' academic performance in Ilorin South Local Government Area,
Kwara State, this study is to fill the gap created by other researchers.

Purpose of the Study
The main objective of this study is to investigate the relationship that exist between quality
service delivery and students' academic performance. Specifically, the study;
1. examined the relationship between quality of teachers and students‘ academic performance in
Ilorin South Local Government Area, Kwara State.
2. determined the relationship between quality of library and students' academic performance in
Ilorin South Local Government Area, Kwara State.
3. investigated the relationship between quality of school supervision and students' academic
performance in Ilorin South Local Government Area, Kwara State.
4. evaluated the relationship between quality of curriculum and Students' academic performance
in Ilorin South Local Government Area, Kwara State.
5. determined the relationship between quality of physical facilities and students' academic
performance in Ilorin South Local Government Area, Kwara State.

Research Hypotheses
One main hypothesis and five operational hypotheses were formulated and tested in the study.

Main Hypothesis
Ho: There is no significant relationship between quality service delivery and students' academic
performance in Ilorin South Local Government Area, Kwara State.
Operational Hypotheses
Ho1: There is no significant relationship between quality of teachers and students' academic
performance in Ilorin South Local Government Area, Kwara State.

62

63

Ho2: There is no significant relationship between quality of library and students' academic
performance in Ilorin South Local Government Area, Kwara State.
Ho3: There is no significant relationship between quality of school supervision and students'
academic performance in Ilorin South Local Government Area, Kwara State.
Ho4: There is no significant relationship between quality of curriculum and Students' academic
performance in Ilorin South Local Government Area, Kwara State.
Ho5: There is no significant relationship between quality of physical facilities and Students'
academic performance in Ilorin South Local Government Area, Kwara State.

Methodology

Research Design
This study was a descriptive study of correlation type. The research design helped the
researcher to examine the correlation between the independent variable which is quality service
delivery and the dependent variable which is students' academic performance in Ilorin South
Local Government Area, Kwara State.
Population, Sample and Sampling Techniques
The population for the study comprised 726 teachers in 27 public secondary schools in
Ilorin South local Government Area, Kwara State.Random sampling technique was used to select
17 public secondary schools out of 27 Secondary schools and it was also used to select 30
teachers from each of the schools making the total number of teachers to be 510.

Instrumentation
The instrument used to collect data for this study was a self-designedquestionnaireby the
researcher. The questionnaire titled ‗Quality service delivery‘(QSD) was used to elicit
information from the respondents of the selected secondary schools. The instrument was divided
into two sections " A and B". Section "A" comprised personal information of the respondents,
while section "B" contained items on quality assurance. The participants were required to tick
appropriately what was applicable to them.
Furthermore,a checklist titled "Students' Academic Performance Pro-FORMA‘ (SAPP)was used
to elicit information on students' academic performance. The West African Senior Secondary
Examination Certificate (WASSCE) resultsfor the period of 2014 - 2017 were used. The
principals or the vice principals (Academics) in the various schools were required to fill the proforma.
The questionnaire and the checklist designed by the researcher were validated by three experts in
the field of educational management in order to ensure that both the face and content of the
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questionnaire and checklist measure what they are supposed to measure. In addition, the
reliability was carried out and .79 was gotten as the reliability coefficient.

Procedure for Data Collection
The instruments were personally administered by the researcher to all the principals or vice
principals (academics) as well as teachers in all the 17 randomly selected schools in Ilorin South
Local Government Area, Kwara State having gotten their consent to distribute. Both instruments
(checklist and the questionnaire) were collected back from the respondents immediately after
supplying the necessary information and this made it easy for the researcher to completely
retrieve everything.

Data Analysis Techniques
Pearson product-moment correlation statistics was used to test all the hypotheses formulated at
0.05 level of significance .

Hypotheses Testing
One main hypothesis and five operational hypotheses were postulated in the course of
this study. It was tested using Pearson product-moment correlation statistics at 0.05 level of
significance
Ho:

There is no significant relationship between quality service delivery and students'
academic performance in Ilorin South Local Government Area, Kwara State.

Table 1
Quality service delivery and Students’ Academic Performance
Variable

N

X

SD

Quality assurance

510

3.24

.78

Students‘
510
Academic
Performance
*Significant P< .05

5.87

1.23

df

Cal r- P-value
value

Decision

508

.517

HoRejected

.000

Table 1 shows the calculated r-value of .508 while p-value (0.000) is less than the
significance level (0.05) for 508 degrees of freedom. Therefore, the hypothesis which states that
there is no significant relationship between quality assurance and students' academic
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performance in Ilorin South Local Government Area, Kwara State is rejected. The finding
reveals that there is significant relationship between quality assurance and students' academic
performance in Ilorin South Local Government Area, Kwara State.
Ho1:

There is no significant relationship between Quality of Teachers and students' academic
performance in Ilorin South Local Government Area, Kwara State.

Table 2
Quality of Teachers and Students’ Academic Performance
Variable
Quality
Teachers

N
of 510

Students‘
510
Academic
Performance
*Significant P< .05

X

SD

3.23

.98

5.87

df

Cal r- P-value
value

Decision

508

.512

Ho1
Rejected

.001

1.23

Table 2 shows the calculated r-value of .512 while p-value (0.001) is less than the
significance level (0.05) for 508 degrees of freedom. Therefore, the hypothesis which states that
there is no significant relationship between Quality of Teachers and students' academic
performance in Ilorin South Local Government Area, Kwara State is rejected. The finding
reveals that there is significant relationship between Quality of Teachers and students' academic
performance in Ilorin South Local Government Area, Kwara State.

Ho2:

There is no significant relationship between Quality of Library and students' academic
performance in Ilorin South Local Government Area, Kwara State.

Table 3
Quality of Library and Students’ Academic Performance
Variable

N

Quality of Library 510
Students‘

510

X

SD

2.13

.76

5.87

df

Cal r- P-value
value

Decision

508

.465

Ho2
Rejected

1.23
65

.000

66

Academic
Performance
*Significant P< .05
Table 3 shows the calculated r-value of .465 while p-value (0.000) is less than the
significance level (0.05) for 508 degrees of freedom. Therefore, the hypothesis which states that
there is no significant relationship between Quality of Library and students' academic
performance in Ilorin South Local Government Area, Kwara State is rejected. The finding
reveals that there is significant relationship between Quality of Library and students' academic
performance in Ilorin South Local Government Area, Kwara State.

Ho3:

There is no significant relationship between Quality of school supervision and students'
academic performance in Ilorin South Local Government Area, Kwara State.

Table 4
Quality of school supervision and Students’ Academic Performance
Variable

N

Quality of school 510
supervision
Students‘
510
Academic
Performance
*Significant P< .05

X

SD

2.22

.65

5.87

df

Cal r- P-value
value

Decision

508

.432

Ho3
Rejected

.000

1.23

Table 4 shows the calculated r-value of .432 while p-value (0.000) is less than the
significance level (0.05) for 508 degrees of freedom. Therefore, the hypothesis which states that
there is no significant relationship between Quality of school supervision and students' academic
performance in Ilorin South Local Government Area, Kwara State is rejected. The finding
reveals that there is significant relationship between Quality of school supervision and students'
academic performance in Ilorin South Local Government Area, Kwara State.

Ho4:

There is no significant relationship between quality of curriculum and students' academic
performance in Ilorin South Local Government Area, Kwara State.

Table 5
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Quality of Curriculum and Students’ Academic Performance
Variable
Quality
Curriculum

N
of 510

Students‘
510
Academic
Performance
*Significant P< .05

X

SD

3.12

.67

5.87

df

Cal r- P-value
value

Decision

508

.538

Ho4
Rejected

.000

1.23

Table 5 shows the calculated r-value of .538 while p-value (0.000) is less than the
significance level (0.05) for 508 degrees of freedom. Therefore, the hypothesis which states that
there is no significant relationship between quality of curriculum and students' academic
performance in Ilorin South Local Government Area, Kwara State is rejected. The finding
reveals that there is significant relationship between quality of curriculum and students' academic
performance in Ilorin South Local Government Area, Kwara State.

Ho5:

There is no significant relationship between quality of physical facilities and students'
academic performance in Ilorin South Local Government Area, Kwara State.

Table 6
Quality of Physical Facilities and Students’ Academic Performance
Variable

N

Quality
of 510
Physical Facilities
Students‘
510
Academic
Performance
*Significant P< .05

X

SDs

4.23

.79

5.87

df

Cal r- P-value
value

Decision

508

.519

Ho5
Rejected

.000

1.23

Table 6 shows the calculated r-value of .519 while p-value (0.000) is less than the
significance level (0.05) for 508 degrees of freedom. Therefore, the hypothesis which states that
there is no significant relationship between quality of physical facilities and students' academic
performance in Ilorin South Local Government Area, Kwara State is rejected. The finding
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reveals that there is significant relationship between quality of physical facilities and students'
academic performance in Ilorin South Local Government Area, Kwara State.
Discussion of Results
This section gives detailed explanations on the various findings discovered from the
research hypotheses tested. The finding in Table 1 on the hypothesis which stated that there is no
significant relationship between quality assurance and students' academic performance in Ilorin
South Local Government Area, Kwara State revealed that there is significant relationship
between quality assurance and students' academic performance in Ilorin South Local
Government Area, Kwara State. This finding is similar to the studies of Mathew (2006) who
opined that a strong relationship exists between quality assurance and students‘ academic
performance. The implication of this is that once quality assurance procedures are strictly
followed in the school, the academic performance of students will be improved.
Result in Table 2 focused on hypothesis which stated that there is no significant
relationship between quality of teachers and students' academic performance in Ilorin South
Local Government Area, Kwara State shows that there is significant relationship between quality
of teachers and students' academic performance in Ilorin South Local Government Area, Kwara
State. This finding collaborates with the findings of Nelson (2012) who opined that the teachers
are the sole implementers of the curriculum in the classroom in that the main focus of the
implementers of the curriculum is the learner, the most important person in curriculum
implementation are the teachers. This means if competent, punctual, disciplined and dedicated
teachers are employed and available, quality service delivery will be easy and will then have a
positive impact on students‘ academic performance.
Result in Table 3 centred on hypothesis which stated that there is no significant
relationship between quality of library and students' academic performance in Ilorin South Local
Government Area, Kwara State shows that there is significant relationship between quality of
library and students' academic performance in Ilorin South Local Government Area, Kwara
State. This finding goes in line with that of Jato (2014) who opined that school library has a
positive impact on students achievement. Thus, school library provides a quiet well-lit study
place that is conducive to mental concentration. This simply implies that if the quality of library
is high with well-stocked materials, students will be motivated to go there for studies and this
will have positive effects on their performance.
Table 4 on the hypothesis which stated that there is no significant relationship between
quality of school supervision and students' academic performance in Ilorin South Local
Government Area, Kwara State shows that there is significant relationship between quality of
school supervision and students' academic performance in Ilorin South Local Government Area,
Kwara State. This finding confirmed the finding of Ogunsaju, (2005) who expressed that
supervision improves the effectiveness of teachers so that they can contribute maximally to the
attainment of system goals. The implication of this is that, if internal as well as external
supervision is always carried out on both academic and administrative aspects of a school, there
is every possibility that the performance of students would be enhanced.
In addition, the finding on Table 5 tested hypothesis which stated that there is no significant
relationship between quality of curriculum and students' academic performance in Ilorin South
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Local Government Area, Kwara State. However, the result shows that there is significant
relationship between the variables. This finding goes in line with the study of McDonald (1994)
that ―curriculum might more appropriately be seen as a continuing conversation among faculty; a
basis of inquiry; a set of relations with a wider, social, moral, and economic universe; an
entitlement of supports for student learning; or a set of active aims for teaching.
Furthermore the finding on Table 6 tested the hypothesis which stated that there is no significant
relationship between quality of physical facilities and Students' academic performance in Ilorin
South Local Government Area, Kwara State shows that there is significant relationship between
quality of physical facilities and students' academic performance in Ilorin South Local
Government Area, Kwara State. This finding substantiated the study of Ishola (2005) who
opined that quality of physical facilities cannot be overemphasised for effective goal
achievement of school because it enhances school effectiveness. This means if physical facilities
needed are provided in the system, the students will be able to study under comfort and this will
improve their performance.

Conclusion
The quality of input determines what the educational output (performance) will be.
Hence, the quality of;teachers, library, school supervision, curriculum and physical facilities will
significantly enhance students‘ academic performance in Ilorin South Local Government Area,
Kwara State.

Recommendations
From the findings and conclusions in this study, the following recommendations were made:
1.

there is need for provision of modern laboratories, functional libraries and comfortable
classrooms for better academic performance of students;

2.

school authorities should at regular intervals organize workshops and seminars for
teachers for effective implementation of curriculum;

3.

government should provide a well-furnished library that would enable students and
teachers to have access to relevant materials towards their studies; and

4.

supervision as a positive measure aimed at developing the educational system should be
subjected to more routine practices to enable the supervised teachers more conversant
with recent developments in the teaching industry.
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School Facilities Procurement, Distribution and Utilization for Quality Service Delivery in
Obio/Akpor Local Government Area of Rivers State
UWAEZUOKE, Martha-Rose Ifeoma &MORAH Bibian Ukamaka

Abstract
The study investigated the management of secondary school facilities to achieve quality service
delivery in secondary schsools in Obio/Akpor Local Government Area of Rivers state. The study
was guided by three research questions, three hypotheses and adopted the descriptive survey
design. The population of the study consisted of 14 secondary schools in the LGA while the
sample and sampling technique used was purposive. The instrument for data collection was
validated by three experts in Educational Management and Policy. Test re-test method was used
by the researchers to ensure consistency of the instrument. The instrument has 15 items. The
response to the questionnaire items were coded and analyzed using mean and standard deviation
to answer the research question and t-test statistics to test the hypotheses at 0.05 level of
significant. The result revealed that there are adequate procurement and distribution practices
by the experienced principals than less experienced ones in secondary schools in Obio/Akpor
Rivers state. There is no significant difference between the mean ratings scores of the
experienced and less experienced principals in school facilities management practices. The
researchers therefore recommended that appropriate agencies should as a matter of urgency
engage in rigorous planning before procurement, in addition to fair and equitable distribution of
facilities to ensure optimal utilization that induces effective classroom behaviour needed in the
school system for the good of the students and the country at large.
Keywords: Education, School facilities, Procurement, Distribution, Utilization and Quality
service delivery.

Introduction
In Nigeria, the education industry has witnessed series of reforms that were intended to
match various aspects of the economy so as to foster national development. This is very
important because education all over the world has been identified as an instrument ―par
excellence‖ in developing a nation. Functional and quality education can only be achieved in the
presence of provision of adequate educational facilities in a functional state.
Obviously, school facilities are key determinant factor in the successful implementation of
any educational programme. This is because teaching and learning cannot take place in a
vacuum. It takes place in an environment with structures and fixtures made for the purpose of
propelling teaching and learning efficacy. They are aid to desirable classroom behaviour. They
not only encourage school enrolments but also enhance active classroom participation. This
explains why the Federal Government of Nigeria (FGN) in her 2014 edition of the National
Policy on Education emphasized the provision of some essential school facilities. In support of
72

73

the importance of educational facilities in achieving quality education, Agabi (2005) affirmed
that school facilities are like hardware through which the school curriculum which he referred to
as software is transferred to the recipients. Here, educational facilities are inevitable and must be
sufficient as well as in functional state for proper usage.
Following the same trend, Asodike and Ebong (2012) citing Coombs (1968) specified that for
any educational drilling course to be fruitful and yield positive result, a reasonable amount of
school facilities must have been fed into it. It stands to reason that if sufficient and standard
facilities are employed in education, there is bound to be functional education but if on the other
hand, there is insufficient and sub-standard educational materials, quality output is not
guaranteed. It is indubitable that in most Nigerian schools, this all essential powerhouse in
education is either in a decrepit condition or utterly deficient. This could be as a result of poor
planning in terms of matching the school enrolment with the school facilities and/or other
managerial blunder (s).
School facilities are often referred to as physical resources like the classroom blocks,
administrative block, libraries, laboratories, fields (grass lawns) and a host of other structures
that make a school. It also encompasses the fixtures that make learning environment conducive.
They help to bring to life abstract terms thereby arousing the learners‘ interest and reducing
stress on the part of the teacher. School facilities comprise of all the materials that are used to
make learning worthwhile with the exception of human element and should therefore be
adequately procured according to areas of needs (Ebong, 2006: Agabi 2005). The educational
objectives are derived from the needs of the community where the institution is located, it is
based on the heels of this development that Abraham (2013) succinctly put that, the
teaching/learning requirements and the needs of the host community should take pre-eminence
when setting out to purchase school facilities. This is to forestall obtaining facilities that are not
necessary.
Procurement of school facilities entails acquiring school facilities that are needed by the
school according to the population so as to curb over utilization as well as under-utilization.
After procurement, fair and equitable distribution comes into play. This is why Kaegon (2011)
outlined the essence of even distribution of educational resources as:
a) Ascertaining needed facilities.
b) Eradicate unavailability or excess facilities.
c) For optimum consumption
The scholar further advocated for prudent and well-organized distribution of materials to reach
the interior areas for equal and functional educational delivery process.
After procurement, comes utilization of provided resources. Active and competent usage of
school facilities commands quality service delivery in schools. In line with the above view point,
Ebong (2006) while listing various forms of usage upheld that thoughtful use of facilities
expedite excellent service delivery as well as sustainability of the facilities while over used and
badly maintained educational resources prohibit the progress of the school schedules by
plummeting the value of teaching and escalating the price of schooling. Precisely, the life span of
school facilities depends to a great extent on the usage and maintenance culture which in turn
transforms to quality output. Correspondingly, Maduagwu and Nwogu (2006) citing UNESCO
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(1984) declared that durability of school facilities align with adequate and high skilled
maintenance strategies.
General observation of research findings and opinions from stakeholders present the fact that
school administrators do not follow these procedures. As a result, resources not planned for are
procured, indiscriminately allocated and not properly utilized. Sequel to this, some are not put to
use at all, or under-utilized or over-utilized. Ultimately, the quality of education delivery suffers.
This is a serious problem which should be addressed if the school should deliver quality services
to its client. The comments and observations by these stakeholders do not have empirical
support. The researcher is therefore bothered on whether the level of school facilities
procurement, distribution and utilization in schools is sufficient and satisfactory to ensure quality
service delivery of educational provision. This is the problem of this study.
Objective of the Study
The study is set out to investigate the school facilities procurement, distribution and
utilization for quality service delivery in Obio/Akpor Local Government of Rivers state.
Specifically, the study is meant to;
1. Find out the level of facilities procurement practices for quality service delivery.
2. Determine the level of facilities distribution practices for quality service delivery.
3. Investigate the level of facilities utilization for quality service delivery.
Research Questions
1. What is the level of facilities procurement practices for quality service delivery in
secondary schools in Obio/Akpor LGA of Rivers state?
2. What is the level of facilities distribution practices for quality service delivery in
secondary schools in Obio/Akpor LGA of Rivers state?
3. What is the level of facilities utilization for quality service in secondary schools in
Obio/Akpor LGA of Rivers state?
Research Hypotheses
1. There is no significant difference between the mean rating scores of experienced and less
experienced secondary school principals on facilities procurement practices for quality
service delivery in secondary schools in Obio/Akpor LGA of Rivers state.
2. There is no significant difference between the mean rating score of experienced and less
experienced secondary school principals on facilities distribution practices for quality
service delivery in secondary schools in Obio/Akpor LGA of Rivers state.
3. There is no significant difference between the mean rating score of experienced and less
experienced secondary school principals on facilities utilization practices for quality
service delivery in secondary schools in Obio/Akpor LGA of Rivers state.

Methodology
The study adopted descriptive survey design and the population of the study consists of all
the 18 public secondary schools in Obio/Akpor Local Government Area of Rivers state. The
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respondents are the Principals of these secondary schools numbering eighteen. The researchers
covered all the secondary schools in Obio/Akpor Local Government Area of the Rivers State.
The sampling technique used was hundred per cent of the entire population which is purposive.
The instrument for data collection is the School Facility Survey Inventory which was constructed
by the researchers and entitled School Facility Measurement Assessment Questionnaire
(SFMAQ) which has fifteen items. The instrument was validated by three experts in the
Educational Management. Comments and suggestions were taken into consideration in
reviewing the instrument to make it valid. The researchers also through face validity ensured that
items of the instrument covered all the research questions and hypotheses. The reliability of the
instrument was based on a test re-test administration, the collected data were coded and analysed
and it yielded 0.72 using Pearson Product Moment Correlation statistics. A total of 18
questionnaire copies were administered on the respondents at their various schools by the
researchers, most of which were filled and collected at the spot. This was carried out within two
weeks as repeated visits were made to schools to ensure that all the questionnaire copies
distributed were retrieved. The responses to the questionnaire items were coded and analysed
using mean and standard deviation to answer the research questions while t-test statistics was
used to test the hypotheses at 0.05 significant levels.
Results
The data are presented and analysed to answer the research questions and address the
hypotheses.
Research Question 1: What is the level of school facilities procurement practices for quality
service delivery in Obio/Akpor Local Government Area of Rivers state?
The first research question dealt with the quality of facilities procurement practices in
secondary school in Rivers state. The results of the data analysis using mean and standard
deviation for experienced and less experienced principals are presented on table 1.
Table 1: Mean and SD of experienced and less experienced principals on the quality of
procurement practices.
S/N

Quality of procurement

Experienced

Less experienced

practices.

Principals (N=7)

Principals (N=11)

Mean

SD

Mean

SD

1. The school compiles lists
of facilities to be procured
with a clear description of
model, size as to guide
purchases.

2.40

.82

2.26

.70

2. The school usually provides
guide to the agents that
intends to procure facilities
for the school.

2.86

.69
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2.00

1.07
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3. School facility needs are
given priority ranking to
guide purchases.

2.30

.98

1.89

1.11

4. Procurement is done using
Students‘ population data.

2.00

1.11

2.10

1.07

5. School takes stock of available 2.30
facilities to ensure available
ones are not again purchased.

1.06

1.85

.90

1.07

2.02

1.10

Aggregate

2.37

The result on table 1 above shows qualities of procurement practices ranging from 2.86 to 2.00
for experienced principals with aggregate mean of 2.37 and SD of 1.07. The less experienced
principals‘ mean stood between 1.86 and 2.26 and the aggregate mean is 2.02.
Research Question 2: What is the level of school facilities distribution practices for quality
service delivery in Obio/Akpor Local Government Area of Rivers state?
The second research question anchored on the level of facilities distribution practices. The
responses of the responses from the experienced and less experienced principals are presented on
table 2.
Table 2: Mean and SD of experienced and less experienced principals on facilities distribution
practices.
S/N Level of facilities
distribution practices

Experienced

Less experienced

principals (N=7)

principals (11)

Mean SD
1. Facilities are distributed
based on the express needs
of the staff and students.
2. Expressed needs of the staff
and students are verified
before distributing facilities.

2.43

.98

2.00

1.15

2.71

.76

2.29

1.25

3. To ensure optimal utilization, 2.86
facilities are easily accessible.
4. Facilities are shared based on
staff and students strength.

Mean SD

3.14

.69

.90
76

2.29

3.14

.49

.90
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5. Facilities are preferentially
distributed.
Aggregate

0.50

2.80

0.22

2.84

2.32

1.23

1.99

1.33

The result clearly depicts that the school facilities distribution practices ranges from 0.50 to
3.14 for experienced principals with the aggregate mean of 2.32 and SD of 1.23 which is an
indication that experienced principals of secondary schools do not exhibit fair facilities
distribution practices just like their less experienced principals counter parts whose mean ranges
from 2.00 to 3.14 with the average mean depicting 1.99 and SD of 1.33. It is only item nine and
eight that showed experienced principals‘ good use of quality distribution practices. For less
experienced principals, item nine stipulated that facilities are shared based on school population.
Research Question 3: What is the level of school facilities utilization for quality service
delivery in Obio/Akpor Local Government of Rivers state?
The third research question hooked on the level of School facilities utilization practices. The
responses of the experienced and less experienced principals are displayed on table
Table 3: Mean and SD of experienced and Less experienced principals on the level of school
facilities utilization.
S/N Level of facilities utilization

Experienced

Less Experienced

Principals =7)

Principals (N=11)

Mean

SD

Mean

11. Classroom space

3.86

.38

3.43

.79

12.

Classroom desks and chair

3.43

.79

3.43

1.13

13.

Teachers office space

3.71

.49

3.57

.53

14.

School library space

3.57

.53

3.14

1.21

15.

School computer laboratory

3.29

.76

3.43

.79

3.48

0.59

3.4

0.89

Aggregate

SD

The result of the data analysis presented on table 3 shows that the level of facilities utilization
varies among experienced and less experienced principals of secondary schools with the mean
ranging from 3.00 to 3.38 and standard deviation lying between .38 to 1.15 along with aggregate
mean of 3.48 for experienced principals. On the contrary, the less experienced principals rating
mean stood at 3.29 to 3.57, SD is .53 to 1.25 while the aggregate mean is 3.4.
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Research Hypotheses
In this study, the following hypotheses were also tested:
Hypothesis 1: There is no significant difference between the mean ratings of experienced and
less experienced secondary schools principals on facilities procurement practices.
The researchers compared the mean rating of experienced and less experienced secondary school
principals on the facilities procurement practices, using t-test statistics at 0.05 level of
significance. The result of the data analysis is shown on table 4.
Table 4: Mean, SD and t-test of difference between the rating scores of experienced and less
experienced secondary school principals on the level of procurement of school facilities.
S/N Category of

1

principals

N Mean SD

Experienced

7

2.37

t-value 2tailed sig. Remark

1.07

-.992

2

Less experienced 11 2.02

.343

Not sig.

1.10

The result of the data analysis in table 5 shows that the comparison of the mean rating scores
of 2.37 for experienced and 2.02 for less experienced secondary school principals has a t-value
of -.992 each which is significant at a 2-tailed value of .343 as against 0.05 significant level used
for testing the hypothesis. Hence, the null hypothesis is not rejected but concludes that there is no
significant difference between the mean ratings of the two categories of principals on the school
infrastructural procurement.
Hypothesis 2:
There isno significant difference between the mean rating scores of the experienced and less
experienced secondary school principals on facilities distribution practices.
The second hypothesis also compared the mean ratings of experience and less experience
secondary school principals on facilities distribution practices. The result of the data analysis is
shown on table 5.
Table 5: Mean, SD and t-test of differences between the mean rating scores of the experienced
and less experienced secondary school principals on the level of facilities distribution practices.

78

79

S/N Category of

1.

principals

N Mean

Experienced

7 2.32

SD

t-value 2tailedsig. Remark

.592
-.178

2.

Less experienced 11 1.99

.101

Not sig.

.528

The summary of the result of the hypothesis in table 5 indicates that the comparison of the
mean rating of 2.32 for experienced and 1.99 for less experienced secondary school principal and
a t-value of -.178 which is significant at a 2-tailed significant level of.101. This value is greater
than 0.05 significant levels upon which the hypothesis is tested. By this, there is no significant
difference between the mean rating of the experienced and less experienced secondary schools
on the facility distribution practices and as such the null hypothesis is thus not rejected.
Hypothesis 3:
There isno significant difference between the mean ratings of the experienced and less
experienced secondary school principals on facilities utilization practices.
The third hypothesis dealt on the comparison between the mean rating of experienced and less
experienced secondary schools principals on the level of facilities utilization. The result of the
analysis is shown in table 6 using mean, SD and t-test statistics.

Table 6: Mean, SD and t-test of differences between the mean rating scores of the experienced
and less experienced secondary school principals on the level of facilities distribution practices.
S/N Categories of

N Mean

SD

t-value

2tailed

Remark

principals

1.

Experienced

7 3.48

.59
_.415

2. Less experienced

11 3.4

.687

Not sig.

.69

From the above table, it is evident that the comparison of the mean ratings of the experienced
and less experienced secondary school principals on the level of facilities utilization which
yielded the scores of 3.48 and 3.4, SD of .59 and .69 respectively. This gave rise to 2-tailed
significant value of .687 which is greater than 0.05 significant level upon which the hypothesis is
tested. Consequently, the null hypothesis is not rejected. The researchers therefore, conclude that
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there is no significant difference between the mean ratings of the experienced and less
experienced secondary school principals on the level of facilities utilization.
Discussion
The first finding of this study shows that steps in facilities procurement in secondary schools in
Obio/Akpor LGA of Rivers State is not adhered to mostly by the less experienced principals than
their experienced counterparts. Even though the hypothesis testing indicated that there is no
significant difference between the two categories of principals. Educational needs of the students
and the host communities are the core of any educational objectives and should be cross-matched
when procuring school facilities. This finding reaffirmed what earlier scholars had discovered
that educational needs of both the schools and the indigenes should be a focus when planning
and buying school facilities (Kaegon 2011). Furthermore, Abraham (2013) reiterated that
educational goals should be given pre-eminence when going to make purchases this is to avert
shortage, under and/or over-utilization which act as a barrier to teaching learning effectiveness.
The overall implication is that truancy, inattentiveness and boredom will be the order of the day
within the school as the teacher battles with little or no learning materials leading to ramshackled
output.
Another finding of this study is that facility distribution is not fairly accomplished. Even though
that among the experience and less experience secondary school Principals, facilities are shared
to departments based on staff or students‘ strength, it is not sufficient as to meet up with the
areas of need. When facilities are evenly distributed in proportion to population density, it
creates an enabling environment and equal access for effective teaching learning behaviours.
This discovery is only confirming earlier results by Kaegon (2011) who avowed that evidence
contends that impartiality in distribution of resources promotes academic excellence and impedes
unexpected shortage of these materials, inadequacy in the areas of need, and invariably results to
optimal usage. The reverse is the case when the distribution is uneven.
The last finding of this study is that secondary schools in Obio/Akpor Local Government of
Rivers State adhere to facility utilization practices to an acceptable level. This utilization affects
the classroom space, classroom desks and seats, teachers‘ office space and furniture as well as
computer laboratory space etc. On the contrary, when the study rooms are not adequate, it
amounts to over-crowdedness which could lead to inattentiveness, noise making and scramble
for the available resources. This finding also endorsed what Ebong (2006) discovered that usage
of school facilities should be effective when it is directed to where it is required and in sufficient
quantity, this is to achieve desired objective. In the absence of proficient and effective use of the
school resources, teaching/learning is paralysed.
Conclusion
Effective and efficient management of school facilities deals with procuring, allocating and
utilizing school facilities for the attainment of the schools‘ set goals. When these facilities are
sufficiently provided, evenly and equitably allocated, as well as judiciously utilized, it leads to
durability and accessibility of the facilities thereby reducing considerably teaching/learning
glitches.
Recommendation
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There is urgent need for the appropriate authorities in charge of schools‘ facilities acquisition to
make stringent plan by ensuring that enrolment profile, existing facilities and educational needs
and the needs of the host community be given priority when school facilities are being procured.
This is to achieve pre-determined objectives.
Another recommendation is that facilities distribution should be strictly on the areas of needs as
well as on the students/staff strength. This is to ensure that there is no room for scarcity of
resources when the need arises or clash of interest on the demand for the available facilities.
Distribution should be extended to the rural areas so as to ensure that no child is denied access to
quality education.
The researchers further suggested that staff be trained on the usage of important and expensive
school facilities to avoid untimely spoilage which in turn helps to sustain the life span of the
facilities. This will ensure that zero utilization, under-utilization and over utilization is curbed,
thereby maintaining optimal utilization.
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Abstract
The paper examined quality assurance mechanism for admission of students into Alex Ekwueme
Federal University, Ndufu Alike Ikwo and Ebonyi State University using the Post Unified
Tertiary Matriculation Examination (PUTME). A descriptive survey research design was
adopted for the study. The population of the study were all the lecturers in the two universities in
Ebonyi State. Simple random sampling of 100 lecturers (50 lecturers each) from the two
universities served as a sample. A structural questionnaire entitled “Post Unified Tertiary
Matriculation Examination: A mechanism for quality assurance questionnaire having 20 items
was used for data collection. The instrument was validated by three experts in the Faculty of
Education, Ebonyi State University. Two of these experts were from the Department of
Educational Foundations and the other was from Science Education, Measurement and
Evaluation all from Ebonyi State University. The reliability of the instrument was determined
using University of Calabar, Cross River State. The reliability result was 0.97 using the
Cronbach Alpha value. Data generated from the research instrument was analyzed using mean
and standard deviation to answer the research questions while the t-test statistics was used in
testing the hypothesis at 0.05 level of significance. The findings revealed that the students
admitted using the PUTME perform better in the areas of obtaining the best grades, performing
well in essay questions and focused, being well articulated and more organized, having high
CGPA upon graduation and not usually have spillover courses. Based on the findings, some
recommendations were made: Post-UTME should be sustained as a quality assurance
mechanism in the admission of students into Nigerian universities, Nigerian universities should
standardize the PUTME like the UTME by ensuring that the PUTME items are improved,
Universities should establish quality assurance unit to monitor and document the positive impact
of PUTME admission policy.
Keywords: Education, Quality Education, Quality Assurance, Post Unified Tertiary
Matriculation Examination (PUTME)
Introduction
Education is seen as the entire process of developing the cognitive effective and
psychomotor faculties of individuals in order to equip them with the knowledge and skills
necessary to survive and make progress in the human society. According to Agwu and Chukwu
(2018:261), education is a tool for production and reproduction of knowledge of people‘s were
life with intent of maintaining social structure, social order and modification in the society. It is
also seen as a dynamic instrument for change, that is why developed and developing countries
have adopted it as a parameter for ensuring the development of their society. It is generally
known that education is the highest investment which any nation can make to ensure rapid
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development of needed human resources and other social variables. Education also is an
instrument per-excellence and the means of developing human intellect, technical skills,
character and effective citizenship for self-reliance and effective national development. (Federal
Republic of Nigeria, 2014).
The university is an institution of higher learning where the products from secondary
schools go to acquire knowledge and skills to become effective and efficient members of their
society. Accordingly, this level of education, has among its aims contribution to national
development through high level relevant manpower training, development and inculcation of
proper values for the survival of the individual and society and the development of the
intellectual capability of individuals to understand and appreciate their local and external
environment. It is only the right type of education that can inculcate the above into the students.
However it seems that the above listed objectives of the national policy on Educational for
higher education have not been achieved because the education given to our students in Nigeria
is of low quality. Most of the graduates of our higher institutions are half baked and cannot
contribute very meaningfully to development and growth of the nation nor compete with their
counterparts in the global society. From the above, it is noted that the quality of education given
to our students does not measure with what is required in the global world, hence the need for
emphasis for quality assurance in the higher institution in particular and the education sector in
general.
Materu (2007) defines equality as a diversified concept which encompasses how learning
is organized and managed, the content of learning and the level of achievement in terms of
outcomes and what goes on in the learning environment. Harvey and Knight (1996) suggest that
quality can be broken down into five different but related dimensions: quality as exceptional
(high standard), quality as consistency (zero defects) quality as fitness for purpose (fitting
customer specification), quality as value for money and quality as transformative, incorporates
the other dimensions to some extent. Quality in higher education is complex and dependent upon
different stakeholders perspective. Onuselogu, Nwankwo and Alia (2009) describe quality as a
social construct that symbolizes the ability of something to fulfill stated criteria and meet implied
needs. Quality education is then a sure way to prepare students in tertiary institutions to render
quality service to the nation since they must have acquired the skills, knowledge and attitudes
that will make them effective and efficient members of their society
According to Ijaiya (2010), quality assurance is the systematic review of educational
programmes to ensure that acceptable standards of educational scholarship and constant
maintenance of infrastructure. Quality assurance in education therefore implies suitability of the
educational programme to meet the needs of the institution and achieve the set objectives
(Fadipe, 2009). Nwite and Alumode (2017) notes that the practice of quality assurance is at the
heart of quality management strategies and activities to practice quality assurance which has
become a valuable instrument for dealing with the challenging task of assuring and improving
the states of quality.
Quality therefore is an expression of standard or it is the means by which a certain set standard in
education can be achieved. It is considered as baseline standard in education which can be
measured on a scale of preference. Standards imply accepted principles, rules, guidelines or
levels established by group of people, organizations or societies with particular reference to
educational organization, such as United Nations for International Children Emergency Fund
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(UNICEF), United Nations for Educational Scientific and Cultural Organization (UNESCO) and
National Universities Commission (NUC).
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Akabuogu and Ndu (1992) explain that quality assurance in a school setting is made
possible through proper planning by the management which involve all the staff in the functions
of planning, execution, monitoring and evaluation using set standards and objectives Walkin
(1992) define quality assurance as the avoidance of non-performance by pre-empting failure
through proper planning, execution, monitoring and evaluation. It is a way of managing an
organization so that every job every process, is implemented right first time and always. Quality
assurance is a process of ensuring effective resources input, control refining the processes raising
the standard of output in order to meet the set goals. Ayeni (2012) notes that quality assurance in
education is the efficient management, monitoring, evaluation and reviews of the resource inputs
and transformation process (teaching and learning) to produce quality output students that meet
set standards and expectations of the society. From the above view appears quality assurance has
significantly become the strongest parameter for determining relevance and a functionality of
education especially in developing countries. He still notes that quality assurance is concerned
with modalities for evolving, monitoring and re-appraising indices, benchmarks and good
practices within an educational system. Oduma and Ile (2013) see quality assurance in education
as a multi-dimensional concept involving the various functions and activities of teaching,
research, staffing, students, facilities and equipment services to the community and academic
environment ensuring that the provision of minimum academic standard are attained and
maintained. Quality assurance in education is aimed at preventing quality problems and ensuring
that the products of the system conforms to the expected standard.
From the higher institution perspective, quality assurance is the degree of control over
what is allowed as educational experience, constructive feedback, evaluation, problem solving
and other skills. This means then that the universities must comply with the basic requirement
and is accountable to stakeholders. Ezeaku, Ohamobi and Onuselogu (2014) view quality
assurance as all those planned and systematic actions necessary to produce adequate confidence
that a product or service will satisfy given requirement for quality. The goal of quality assurance
in Nigeria higher institutions is to ensure standard and quality so as to enhance the production of
men and women who will be beneficial to themselves in particular and the society in general.
The Federal Ministry of Education (FME) together with the national Universities
Commission (NUC) introduced the post Unified Tertiary Matriculation Examination (PUTME)
as an admission policy for students seeking admission into universities in Nigeria (Ado, 2015).
This is done in order to enhance quality of the educational system. Universities, now, conduct
screening tests for admission seekers all geared towards ensuring that the right and qualified
candidates are offered admission in their various fields of study.
This idea has been applauded by many scholars as they see the introduction of PUTME
test as a panacea for the correction of falling standard of education in Nigeria. This is because
admission processes had been corrupted thereby resulting in so many bright students loosing
admission while the not too bright ones found spaces in the universities because most of them
were able to forge WAEC/NECO and UTME results. Incompetent students that cannot cope up
with the academic demands in the institutions were given admissions thereby producing ill-baked
graduates or dropouts that cannot move the nation forward.
Universities now conduct PUTME after UTME to determine the degree of the
candidate‘s suitability for admission. This exercise in the form of aptitude tests, is to expose
those who are most likely to do well in a future course and reject those that are likely to fail. This
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is why Ogbonnaya (2005) admits that the Post Unified Tertiary Matriculation Examination is a
rescue mechanism in the admission of competent and qualified students into higher institutions
in Nigeria.
The Federal Government of Nigeria under the leadership of president Obasanjo
introduced this policy and made it compulsory that all higher institutions have to screen
candidates after the UTME results before giving them admission. Most students who performed
very well in UTME could not sail through in PUTME because there was no room to cheat or
impersonate. There are some research findings that some candidates who scored very high in
UTME, record very low scores in PUTME screening (Hundu, 2009, Busayo 2010). Busayo
(2010) notes that there was no significant correlation between the UTME scores obtained by
students and their performance in class after they had been admitted. The findings indicates that
200 candidates who scored 200 and above in UTME were sampled and only 87 scored 40% and
above in PUTME essay screening test. This shows that 113 of the sampled candidates who failed
the PUTME would have been admitted automatically, if quality assurance control measure
(PUTME) was not used. According to Busayo PUTME is a necessity for determining the
suitability for admission into tertiary institutions in Nigeria. Bamiro in Emaikwu, (2015) notes
that out of 30 students admitted into the Faculty of Technology at the University of Ibandan, 23
were asked to withdraw at the end of their first year. These were students who scored more than
250 in the UTME. He then argued that the use of PUTME as basis for admission serves as a yard
stick for quality education in Nigeria.
In another study conducted by Ifedili and Ifedili (2010) on an assessment of PUTME, it
revealed that in the 2005/2006 academic session, only 11.66% of those who passed UTME at the
acceptable points were able to pass the PUTME screening test at 56% above. This is to say that
88.34% failed the PUTME screening test in University of Benin. Equally, a study conducted at
the university of Lagos and some other Federal universities on the quality of first semester
results showed that students who had first class grade in their first year in various departments
had UTME scores average between 235 and 265, but students with higher scores in the range of
289 and above ended up with Third class and at best Second class lower. The PUTME is
expected to serve as a check and balance to ensure that only brilliant students with credible
results gain admission into the Universities as a way of sanitizing public examinations in
particular and the University system in general (Hindu, 2009).
In a similar study, Nwanze (2009) also observed that the best five (5) UTME scores did
not score up to 40% in PUTME; only two (2) candidates from the JAMB merit list out of 26
passed the PUTME screening test. In the department of Law, he observed that the best sixteen
(16) candidates failed the PUTME test in pharmacy; the best fifteen (15) scores in PUTME were
not in the merit list. He therefore emphasized that universities should be allowed to conduct their
own entrance test since JAMB can no longer conduct credible examinations.
Statement of the Problem
The Federal Government of Nigeria, in the national policy of education stated among the
objectives of tertiary institutions, the development of intellectual capacity of individuals to
enable then become self-reliant and useful members of their society. It is also aimed contributing
to national development through high level relevant manpower training and development and
inculcation of proper values for the survival of the individual and society (FRN, 2014). These
laudable objectives, seem not to have been attained in Ebonyi State. It is argued that graduates of
Nigerian universities in time past performed excellently well with many of them renowned
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scholars in their various fields and discipline in the global world but now the reverse is the case.
Graduates in the recent past from our universities are mostly half baked who cannot compete
with their counterparts in the global community (Ado, 2015). This points to the fact that the
universities are mostly filled with incompetent and less qualified students who cannot make
meaningful impact in the country in particular and in the global society upon graduation. Thus,
the introduction of PUTME serve as a quality assurance control measure. Hence, Nigeria cannot
afford to run a universities system that compromises quality if she is to compete in the global
economy.
It is against this backdrop, that the study wants to know the extent to which the POSTUTME had enhanced quality assurance in the admission of students into universities in Ebonyi
State and also know the extent to which those admitted through PUTME.
Purpose of the Study
The study examined the application of quality assurance mechanism in the admission of
students in universities in Ebonyi State using the Post Unified Tertiary Matriculation
examination. Specifically, the study tried to find out the extent to which PUTME enhances
quality assurance in the admission of students into universities in Ebonyi State and performance
of those admitted using the PUTME.
Research Questions
1. To what extent does PUTME serve as a quality assurance mechanism in the admission of
students in higher institutions in Ebonyi State.
2. To what extent do students who were admitted using PUTME perform better than those
admitted through UTME
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Hypothesis
One null hypothesis guided the study.
H01: There is no significant difference in the mean ratings of Federal and State University
Lecturers on the extent to which PUTME serves as a mechanism for quality assurance in
the admission of students into Universities in Ebonyi State.
Materials and Methods
The study was a descriptive survey design aimed at ascertaining the application of quality
assurance as a mechanism in the admission of students into higher institutions in Ebonyi State
through the PUTME. A survey design is used when a researcher wants to collect data on a given
population so as to describe or present the facts of that population as it is without an attempt of
manipulation or control (Asika,2002). The population of the study comprised all the (100)
lecturers in the two universities in Ebonyi State. Simple random sampling technique was used to
draw 50 lecturers each from the 2 universities giving a 100 lecturers.
The instrument for data collection was a structured questionnaire titled ―Post University
Tertiary Matriculation Examination a Mechanism for Quality Assurance Questionnaire‖
(PUTME-AMQAQ) by Onuselogu and Ohamobi (2016). The instrument was validated by three
experts from the Faculty of Education of Ebonyi State University. Two experts were from the
Department of Educational Foundations and one expert was from the Science Education in
particular. The reliability of the instrument was carried out using 30 lecturers from University of
Calabar. A reliability co-efficient index of 0.97 was obtained using the Cronbach Alpha statistics
formula. The questionnaire was divided into two sections. Section ‗A‖ sought information on the
Bio-data of the respondents while section ‗B‘ consisted 20-items of questionnaire on PUTME as
a mechanism for quality assurance and performance of those students admitted using the
PUTME. The researchers administered the instruments with the help of 3 research assistants. The
filled copies of questionnaires were collected after 4 days of its administration. This was to give
the respondents time to fill the questionnaire. Mean and standard deviation were used in
answering the research questions while the t-test statistics was used to test the hypothesis at 0.05
significance level. The decision rule was set at 2.50. This means that any point above 2.50 was
regarded as accepted while mean value less than 2.50 were regarded as not accepted.
Result
Research Question 1:
To what extent does the PUTME serve as a quality assurance mechanism in the
admission of students into Universities in Ebonyi State.
Table 1:Mean responses of university lecturers on the extent to which PUTME serves as
quality assurance mechanism in the admission of students into Universities in Ebonyi State.
S/N
ITEMS
N
x
D
Decision
1

Promotes merit in the admission process of students 100
into higher institutions in Ebonyi State

3.00

0.00

HE

2

Serves as a screening gauge admission of competent 100
candidates.

3.42

0.49

HE

3

Helps to improve and maintain standard in higher 100

3.50

0.50

HE
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institutions in Ebonyi State.
4

Enables the attraction of right candidates into the 100
universities.

2.00

0.00

LE

5

Helps in weeding off academic loofers.

100

2.58

0.49

HE

6

Strong quality assurance mechanism in higher.

100

3.37

0.48

HE

7

Helps to sanitize
universities.

in 100

3.13

0.33

HE

8

Checkmate forging of UTME, WAEC and NECO 100
results.

3.32

0.46

HE

9

Helps in the final determination of quality candidates 100
before admission is offered.

3.00

0.00

HE

10

Selection of qualified candidates for admission 100
through the aptitude tests.

3.00

0.00

HE

Grand Mean (x)

3.03

0.27

HE

admission

procedures

The data on Table 1 showed that all the items had their mean values ranging from 2.58 to
3.32. and were above the cut-off point of 2.50. Only item 4 indicates low extent. This reveals that
the University lecturers agreed that the PUTME serves as a quality assurance mechanism in the
admission of students into universities in Ebonyi State in the area of: Promoting merit in the
admission process of students into higher institutions in Ebonyi State, Serving as a screening
gauge on admission of competent candidates, selecting of qualified candidates for admission
through the aptitude tests and checkmating forging of UTME, WAEC and NECO results etc.
Research Question 2
To what extent do students who were admitted through PUTME perform better than
those admitted through UME in universities in Ebonyi State?
Table 2: Mean responses of universities lecturers on the extent to which the students who
were admitted through PUTME perform better than those admitted through UTME in
universities in Ebonyi State.
S/N
ITEMS
N
x
D
Decision
11

Obtain the best grades

100

2.58

0.49

HE

12

Shun examination malpractice

100

1.85

0.35

VLE

13

Perform well in essay questions in examinations

100

2.92

0.27

HE

14

More confident and focused

100

2.92

0.96

HE

15

Well articulated and more organized

100

3.17

0.80

HE
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16

Very hardworking academically

100

3.04

0.89

HE

17

Non engagement in academic fraud

100

2.42

0.49

LE

18

Engage in tutorial classes for their course mates

100

2.80

0.40

HE

19

High CGPA upon graduation

100

2.75

0.43

HE

20

Do not usually have spillover courses.

100

2.72

1.13

HE

2.95

0.62

HE

Grand Mean(x)

The data on Table 2 showed that all the items had their mean values ranging from 2.58 to
3.17 and were above the cut-off point of 2.50. This shows that the University lecturers agreed
that the students who were admitted through PUTME perform better than those admitted through
UTME in Universities in Ebonyi State in the areas of obtaining the best grades, performing well
in essay questions in examinations, hardworking academically and high CGPA upon graduation
etc.

Hypothesis
There is no significant difference in the mean ratings of state and federal university
lecturers on the extent to which PUTME serves as a mechanism for quality assurance in the
admission of students into the universities in Ebonyi State.
Table 3: Summary of t-test
University lecturers rating on the extent to which PUTME serves as a mechanism
for quality assurance in the admission of students into the Universities in Ebonyi State.
Status
N
X
SD
Df
t-cal
t-crit
A
Decision
State

50

3.03

0.33

Federal

50

3.02

0.28

98

0.07

1.96

0.05

Uphold Ho

Summary of the null hypothesis revealed that there is no significant difference in the
mean ratings of state and federal university lecturers on the extent to which PUTME serves as a
mechanism for quality assurance in the admission of students into the universities in Ebonyi
State. The decision was based on the rule of hypothesis which asserted that ―reject the null
hypothesis when the t-cal is greater than t-critical value. So, since the t-cal of 0.02 is less than the
t-critical of 1.96 we than uphold the null hypothesis of no significant.
Discussion
The result of the data presented in table 1 revealed that there is no significant difference
in the mean perception scores of University Lecturers on the extent to which the PUTME serves
as a quality assurance mechanism in the admission of students into the universities in Ebonyi
state. The lecturers agreed in the following areas of Promoting merit in the admission process of
students into higher institutions in Ebonyi State, serving as a screening gauge on admission of
competent candidates, selecting of qualified candidates for admission through the aptitude tests
and checkmating forging of UTME, WAEC and NECO results. The finding is in agreement with
that of Taiwo (2005) he noted that the PUTME serves as a quality assurance mechanism in the
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admission of students into Nigerian universities. He emphasized that the PUTME had ensured
that credible and competent candidates are admitted into tertiary educational institutions in
South-South zone of Nigeria.
Equally, the findings is in line with that of Babalola (2011) who noted that PUTME is a
sure rescue mechanism to guarantee quality assurance in the admission of students into higher
educational institutions in Nigeria. Iyaiya (2010), findings equally corresponds with this
findings. He noted that the PUTME has served as a quality assurance mechanism in the areas of
weeding off academic, loafers, sanitizing admission procedures and serving as a screening gauge
for admission of competent candidates into Universities.
The results of data analysis presented in table 2 revealed that the respondents accepted
that the students admitted using PUTME obtain the best grades, perform well in essay questions
in examinations, are more confident and focused, well-articulated and more organized, have high
CGPA upon graduation and do not usually have spillover courses. The overall score revealed
that, to a high extent, students who were admitted through PUTME performed better than those
admitted through UTME in universities in Ebonyi State.
The findings of this study, is in line with that of Ande (2006) who noted that some
candidates score highly in UTME not as a result of their competence but because the
examination gets compromised along the line thus, making room for all kinds of malpractices.
The findings showed that candidates who scored significantly higher marks in UTME than in
PUTME may have cheated in the UTME. The findings is also in line with that of Abubakar
(2005) Abdukarim (2005) and Ogbonnaya (2005) who noted that students who were admitted
using PUTME, have interest to study and are also well articulated and more organized to cope
with the academic right of universities in Nigeria.
Conclusion
The result of the study showed that the PUTME is a better assessment tool for validating
the students ability and serve as a quality assurance mechanism in the admission of students into
the universities in Ebonyi State. Hence, it is important that the PUTME exercise should be
sustained so as to ensure that only qualified, competent, well articulated, focused and well
organized candidates are admitted into the University
Recommendations
Based on the findings of this study, the following recommendations are made:
1. Post-UTME should be sustained as a quality assurance mechanism in the admission of
students into Nigerian Universities.
2. Nigerian Universities should standardize the PUTME like the UTME by ensuring that the
PUTME items are improved.
3. Universities should establish quality assurance unit to monitor and document the positive
impact of PUTME admission policy.
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Financial Resource Mobilization for Management of Public Universities for Quality
Assurance in Rivers State
OTOGBO, A.N., WOBO-AMADI, A &URUAKA E.T.

Abstract
This study investigated Financial Resource Mobilization for Management of Public Universities
n Rivers State for Quality Assurance. The design for the study was the descriptive survey two (2)
research questions and two (2) hypotheses were raised to guide the study. Mean and standard
deviation statistics were used to answer the research questions while the hypotheses were tested
at 0.05 level of significance using z-test statistics. The population of this study was the three
public universities in Rivers State. A sample size of 147 university management staff from all the
3 public universities in Rivers State was drawn using the purposive sampling technique. The
sample comprised 102 male university management staff and 45 female university staff. A
researcher-designed instrument titled Financial Resource Mobilization for Management of
Public Universities for Quality Assurance Questionnaire in Rivers State (FRMMPUQARS)‟ was
used for data collection. The data from the field was collected, scored and analyzed using mean,
standard deviation and rank order to answer the research questions. The reliability index
determined for the instrument using test retest reliability technique was 0.83. The findings of the
study revealed that there is no significant difference between ways funds are mobilized for
managing public universities in Rivers State. The researcher therefore concluded that financial
resources can be mobilized to manage public universities in Rivers State for Quality Assurance.
Based on the findings of this study, the researcher recommended among others that University
administrators and staff should endeavor to foster more ways to internally generate funds for
effective management of public universities.

Keywords:

Financial resource, Mobilization, Management and Quality Assurance.

Background to the Study
Financial resource Mobilization for quality control and quality assurance in university
education refers to bringing financial resources into use for particular or different purposes as the
case maybe. It is the process which involves alternative means by which funds for managing
university education in supplement to government allocations are raised. In the assertions of
Nwoye (2016), mobilizing financial resources in universities can be seen as the act of
supplementing government subvention with other sources of revenue for managing university
education.
In support, reports from media serve as evidence to show that the present situation of
financing education in public universities in Nigeria is such that 90% of the university funding
comes from the government. This implies that the government is the sole financier of public
universities in Nigeria. However, with constant diversification and expansion in university
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education as well as uncertainties in the economy of the country, it is seemingly becoming a
heavy burden on the government to fund the complexity of universities in Nigeria.
The implication of this is that the costs burden of university education are shifted from
the government as sole financiers to parents, students, philanthropists as well as beneficiaries of
the outputs or by-products of university education. Furthermore, this implies that in order to fill
the gap of government‘s inability to solely fund universities, there is need for university
management to seek alternative strategies in mobilizing funds for the management of
universities.
One alternative strategy or means of mobilizing funds for managing universities is
through internally generated revenue (I.G.R). Agabi (2013) asserted that internally generated
revenue are the funds generated by the university from non-governmental sources also known as
non-statutory sources. I.G.R deals with what universities‘ management can do to generate funds.
By implications, internally generated funds mean that universities should make efforts to
generate funds through the investment of cash into some revenue-generating ventures such as
bookshops, university hotels/guest house, operation of bakeries, poultry, vehicle repair
workshops, conference management and events, introduction of full tuition fees or substantial
increases in tuition, proceeds from entrepreneurial activities; among others. Another alternative
strategy of mobilizing funds for managing universities is through endowment. Endowment funds
represent money or property donated by individuals or philanthropists to the university in order
to help solve pressing financial problems within the university. These individuals among others
include alumni and professional chairs.
The participation of the private sector in mobilizing fund for managing universities
entails including private individuals, business/industries in the activities of the university such
that taxes are paid to the universities, business owners contribute some percentage of their profits
in form of education tax to the universities. Managing universities refer to the process of making
use of available resources in the form of financial and non-financial resources for the
achievement of university education goals (Madumere-Obike, Ukala & Nwabueze, 2016). It is
the systematic process of coordinating educational resources (human, material, time and finance)
for the achievement of educational set goals and objectives. Generally, the proof of effective
management of universities is a reflection of university‘s ability to mobilize financial resources
adequately in running the affairs or activities of the university.
Nonetheless, from all observed indications and evidences, inadequate fund is the major
challenge of the government as sole financier of university education in Nigeria particularly in
Rivers State. Based on this inadequacy of financing university education by the government,
there is need to explore other alternative strategies that could serve as a means of mobilizing
fund for managing public universities in Rivers state.
Statement of the Problem
The increase in students‘ enrolments, proliferation of university institutions and
seemingly persisting swindling in the economy of Nigeria in general and Rivers state in
particular is such that government funding of universities can no longer carter for the complexity
of the institutions. Majority of these universities do not have resourcing capacity to mobilize
additional funds to complement government scarce financial resources thus, the managers of
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university education in Nigeria are in consensus and lamentation that the education sector and
the institutions are grossly underfunded.
The result of this inadequate funding of universities may have led to infrastructural
decay, lack of research materials, inadequacy in the quantity and quality of teaching staff and
teacher‘s apathy. Further indicators of inadequate funding and inability to mobilize external
funds from non-government sources as can be clearly observed in the public universities in
Rivers State, include the problem of non-maintenance of existing structures within the
universities, brain drain, dilapidated lecture rooms, lack of adequate instructional materials, poor
hygienic eating environment for university staff and students, insufficient lecturers‘ offices, lack
of laboratories and equipment, poor transportation system within the universities and lack of
modern health care facilities.
What bothers the researcher is that with the presence of these problems associated with
inadequate funding of universities, there seems to be the need to mobilize more funds for
managing public universities. Therefore, this work intends to fill the gap of how nongovernmental sources of fund can be mobilized for managing public universities n Rivers state.
Aim and Objectives of the Study
The aim of this study was to investigate the ways universities can mobilize financial
resources for managing public universities in Rivers State for quality control and quality
assurance. Specifically, the study sought to:
1. examine the ways universities can mobilize funds through internally generated
revenue for managing public universities in Rivers State.
2. ascertain the ways universities can mobilize funds through endowments for
managing public universities in Rivers State.
Research Questions
The following research questions were raised to guide the study:
1.
What are the ways universities can mobilize funds through internally generated
revenue for managing public universities in Rivers State?
2.
What are the ways universities can mobilize funds through endowments for managing
public universities in Rivers State?
Hypotheses
The following null hypotheses were tested at 0.05 alpha level of significance:
1.
There is no significant difference between the mean rating scores of male and female
university management staff on the ways universities can mobilize funds through
internally generated revenue for managing public universities in Rivers State.
2.
There is no significant difference between the mean rating/scores of male and female
university management staff on the ways universities can mobilize funds through
endowments for managing public universities in Rivers State.
Significance of the Study
This study would be of benefit to university principal administrators in the sense that they
will be able to identify those internal channels or means of generating funds for managing the
university and also be enlightened on how to mobilize these funds to create more funds for
managing the university. The findings of this study will be able to help universities know how to
supplement funds received as allocation from the government.
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This study will provide relevant research materials and documents on mobilizing
financial resources for managing public universities in Rivers State for future researchers which
they can easily make reference to.
Theoretical Framework
The theoretical framework of this study was the partial support theory propounded by
Cubberly in 1947. This theory was propounded when the call for collaborative funding of
education surfaced in the 20th century. The theory advocates for a shared burden of the costs of
education by government and other stakeholders. Specifically, the theory advocates for
alternative sources of funding universities. Furthermore, the theory emphasizes that funding
education should be a joint responsibility between the state or government and stakeholders in
the education sector. Generally, the partial support theory was developed to seek and address the
problem of educational funding with particular emphasis on the effect of collaborative funding of
education.
Conceptual Framework
Resource Mobilization through Internally Generated Revenue (IGR)
The importance Federal Government attaches to internally generated revenue (IGR), can
never be overemphasized. According to Ojule (2016), government view IGR as a veritable
revenue source towards ameliorating funding challenges in public universities. In agreement,
Agabi (2013) asserted that internally generated revenue refers to the fund that is generated by the
school from non-governmental sources also known as non-statutory sources. Pundits in
education financing agree that inadequate funding had become a recurring decimal and that it has
more often than not, pitched university lecturers against the government, Bassey, Akuegwu and
Udida (2007) suggested that: ―The fact that this problem has not been tackled drastically
emphasizes the need for universities to evolve alternative means of generating additional fund‖.
Resource Mobilization through Endowments
There are several types of endowment funds managed by university management of
institutions. Chimekwele (2016) opined that term endowment funds, restricted endowment funds,
unrestricted endowment funds and quasi-endowment funds are the types of endowment funds
mobilized and managed by university management.
Term endowment funds: This type of endowment funding strategy has a built-in stipulation
that either part or the entire principal may be used only after a pre-established period of time has
passed or until a specified event has occurred; the term however depends on the donor (Kpolovie
& Obilo 2013).
Restricted endowments: Endowment funds raised under ‗restricted‘ have limitations which are
put by the donor to serve a specific purpose. A typical example according to Ikiptibo (2013) is a
university scholarship that is strictly restricted to students pursuing a career in a certain field or
could be restricted more specifically to university students pursuing one very specific career.
Quasi-endowment funds: These funds are earmarked by the governing board of an organization
instead of being restricted by donors or some other outside agency. Nwoye (2016) opined that
these funds are to be invested to generate income for a lengthy, unspecified time period.
The implications of managing these various types of endowment funds are dependent on
the source of the endowment funds generated. Generally, in the opinion of Chimekwele (2016),
most attention has been paid to the issue of private-fund raising especially the endowments by
the alumni of various institutions. The crucial point for higher institutions in fund raising
practices through endowments therefore is the ability to keep intimate connections with alumni
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groups. In support of this assertion, Mgbekem (2004) emphasized that it is important to keep the
prominent alumni members within the institutions‘ protocol list because they are stakeholders
and their contributions often come with commitment and passion.
Methodology
Research Design
The study adopted the descriptive survey design. This design was appropriate because the
study focused on providing, through data collection and analysis from a sample, a vivid
description of the ways financial resources can be mobilized for managing public universities in
Rivers State.
Population of the Study
The population of the study was the three (3) public universities in Rivers State. The
respondents for the study constituted male and female management staff in the three (3) public
universities with a total number of one hundred and forty-seven (147). The male management
staff comprised one hundred and two (102) while the female management staff comprised fortyfive (45) respectively. (Sources: Personal Affairs Unit, (University of Port Harcourt, 2017);
Establishment Division Department (Rivers State University) and Staff Payroll, 2017 (Ignatius
Ajuru University of Education)).
Sample and Sampling Technique
The sample size for this study was one hundred and forty-seven (147) university
management staff comprising one hundred and two (102) males and forty-five (45) females. The
purposive sampling technique was used to derive the sample size. The purposive sampling
technique was used because relevant information needed for the study was obtained from the
limited number of respondents (management staff) of the public universities in Rivers state.
Instrument for Data Collection
The instrument for data collection was a 12-item researcher-designed questionnaire titled
Financial Resource Mobilization for Management for Quality Control and Quality Assurance of
Public Universities in Rivers State Questionnaire (FRMMQACPURSQ).
Results and Discussion
Presentation of Data to Answer Research Questions
Research Question 1: What are the ways universities can mobilize funds through internally
generated revenue for managing public universities in Rivers State?
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Table 2: Mean, standard deviation and rank order analysis on the ways universities can
mobilize funds through internally generated revenue for managing public universities in
Rivers State.
S/No Items

Male
Female
Mean Rank Remark
Management Management set
Order
Staff
Staff
N=77
N=69
SD1
SD2
X1
X2

Substantial increases in 2.76
1.66 2.93
1.71 2.85
4th
Accepted
tuition fees
Special levies
3.18
1.78 2.66
1.63 2.92
3rd
Accepted
2
th
Consultancy services
2.64
1.62 3.05
1.75 2.85
4
Accepted
3
Encouragement
of
4
entrepreneurial activities 3.33
1.82 3.22
1.70 3.28
1st
Accepted
within the university
Income from investments
3.12
1.77 2.91
1.71 3.02
2nd
Accepted
5
Renting/hiring of
2.58
1.61 2.63
1.62 2.61
6th
Accepted
6
university facilities
Aggregate mean
2.94
1.71 2.90
1.69 2.92
Result of analysis on the table revealed that items 1, 2, 3, 4, 5 and 6 with mean scores of
2.85, 2.92, 2.85, 3.28, 3.02 and 2.61 respectively were above the criterion mean of 2.50 and were
therefore accepted as the ways universities can mobilize funds through internally generated
revenue for managing public universities in Rivers State. On ranking, items 4, 5, 2, 1, 3 and 6
ranked first, second, third, fourth, fifth and sixth respectively. The result of the analysis implied
substantial increases in tuition fees, special levies, consultancy services, encouragement of
entrepreneurial activities within the university, income from investments and renting/hiring of
university facilities are the ways universities can mobilize funds through internally generated
revenue for managing public universities in Rivers State.
1
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Research Question 2: What are the ways universities can mobilize funds through endowments
for managing public universities in Rivers State?
Table 3: Mean, standard deviation and rank order analysis on the ways universities can
mobilize funds through endowments for managing public universities in Rivers State.
S/No

Items

Male
Female
Mean Rank Remark
Management Management set
Order
Staff
Staff
N=77
X

1

N=69

SD1

X

2

SD2

3.06

1.75

3.04

1.74

3.05

1st

Accepted

8

Taking grants from
agencies, foundations and
corporations
Term endowments

2.87

1.69

2.73

1.65

2.80

5th

Accepted

9

Restricted endowments

2.86

1.69

2.88

1.76

2.87

2nd

Accepted

10

Quasi-endowments

2.81

1.64

2.89

1.70

2.85

4th

Accepted

11

Award of scholarships

2.36

1.54

2.42

1.56

2.39

6th

Rejected

12

Philanthropy in form of
endowment

2.94

1.71

2.78

1.67

2.86

3rd

Accepted

2.82

1.67

2.79

1.68

2.82

7

Aggregate mean

On table 4.2 above, items 7, 8, 9, 10 and 12 had mean scores of 3.05, 2.80, 2.87, 2.85,
2.39 and 2.86 respectively above the criterion mean, which indicates that items 7, 8, 9, 10 and 12
were accepted. Item 11 had a mean score of 2.39 below the criterion mean and was rejected as a
way universities can mobilize funds through endowments for managing public universities in
Rivers State. In ranking, item 7 ranked first, items 9, 12, 10 and 8 follow respectively as second,
third, fourth and fifth. Item 11 is last on the table coming sixth in ranking. This showed that the
ways universities can mobilize funds through endowments for managing public universities
include taking grants from agencies, foundations and corporations, term endowments, restricted
endowments, quasi-endowments and philanthropy in form of endowments. On the other hand,
award of scholarships is not a way universities can mobilize funds through endowments for
managing public universities in Rivers state.
Test of Hypotheses
Hypothesis 1: There is no significant difference between the mean ratings of male and female
university management staff on the ways universities can mobilize funds through internally
generated revenue for managing public universities in Rivers State.
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Table 4: z-test analysis of the difference between the mean ratings of male and female
university management staff on the ways universities can mobilize funds through internally
generated revenue for managing public universities in Rivers state.
Category

N

X

SD

Male
Management
Staff

77

2.94

1.71

Female
Management
Staff

69

Df

Level
of z-cal.
significance

144
2.90

0.05

0.14

z-crit.

Remarks

1.96

Nonsignificant

1.69

Analysis on the table above showed that the z-calculated value of 0.14 is less than the zcritical value of 1.96 at 144 degree of freedom at 0.05 level of significance. Since the zcalculated value is less than the z-critical value, the null hypothesis is therefore accepted. This
implies that there is no significant difference between the mean ratings of male and female
management staff on the ways universities can mobilize funds through internally generated
revenue for managing public universities in Rivers state.
Hypothesis 2:T here is no significant difference between the mean ratings of male and female
university management staff on the ways universities can mobilize funds through endowments
for managing public universities in Rivers State.
Table 5: z-test analysis of the difference between the mean ratings of male and female
university management staff on the ways universities can mobilize funds through
endowments for managing public universities in Rivers state.
Category

N

X

SD

Male
Management
Staff

77

2.82

1.67

Female
Management
Staff

69

Df

Level
of z-cal.
significance

144
2.79

0.05

0.11

z-crit.

Remarks

1.96

Nonsignificant

1.68

From the table above, the value of z-calculated is 0.11 which is less that the z-critical vale
of 1.96 at 144 degree of freedom at 0.05 level of significance. Since the value of z-calculated is
less than the critical value, the null hypothesis is therefore accepted. This implies that there is no
significant difference between the mean ratings of male and female university management staff
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on the ways universities can mobilize funds through endowments for managing public
universities in Rivers state.
Summary of Findings
The following are the summaries of the findings based on data presented and analyzed in
this chapter:
1.

It was generally accepted with an aggregate mean of 2.92 that substantial increases in
tuition fees, special levies, consultancy services, encouragement of entrepreneurial
activities within the university, income from investments and renting/hiring of university
facilities are the ways universities can mobilize funds through internally generated
revenue for managing public universities in Rivers State.

2.

Ways universities can mobilize funds through endowments for managing public
universities in Rivers state include through taking grants from agencies, foundations and
corporations, term endowments, restricted endowments, quasi-endowments and
philanthropy in form of endowments.

Conclusion
Inadequate fund has been one of the major challenges facing public universities in Nigeria and
Rivers State in particular. Every university needs funds to carryout its major activities but lack
the resourcing capacity to mobilize fund. The reality is that, from the study, universities can
mobilize funds through internally generated revenue for managing public universities such as:
substantial increases in tuition fees, special levies, consultancy services, encouragement of
entrepreneurial activities within the university, income from investments, and renting/hiring of
university facilities and also funds can be mobilized through endowments such as grants from
agencies, foundations and corporation, term endowments, restricted endowments, quasi
endowment and philanthropy in form of endowment.
Recommendations
The following recommendations were made based on the findings of the study:
1.

University administrators and staff should endeavour to foster more ways such as
increment in tuition fees to internally generate funds for effective management of public
universities.

2.

Resource mobilization through endowments and the exchange of gifts between industries
and universities facilitates the exchange of facilities, equipment and donations to
universities. University administrators should ensure that gifts and donations given to the
institution are adequately used for the purpose they are given. This will minimize wastage
and reduce problems of inadequate funding of university projects.

3.

Government should be committed to facilitating collaboration between industries and
universities by granting universities the autonomy to conduct research in areas that are of
interest to them. The results of this research can be useful for innovations and economic
development. University staff should also seize the opportunity of collaboration with
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private sector to improve their practical knowledge and develop their proficiency in
conducting research for development.
4.

In order to tackle the problems militating against mobilizing funds for managing public
universities, effective strategies should be adopted and applied by university
management.
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