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Revitalizing Adult and Youth Literacy Programme in Abuja Municipal Area Council 

for National Cohesion and Global Competitiveness 

Ogunshola, Folashade Roseline, Yusuf, Ernest Adze and Omerigwe, Christiana 

 

Abstract 

The importance and enormous benefits of literacy both for individual empowerment and 

national development cannot be over emphasized. Adult and youth literacy is crucial for 

national cohesion and global competitiveness of any society. It is the foundation upon which 

a nationôs development is built. It is on this premise that this study examined revitalizing 

adult and youth literacy programme in Abuja Municipal Area Council (AMAC) for national 

cohesion and global competitiveness. The study adopted the descriptive survey research 

design. Simple random sampling technique was used to select 59 facilitators in the basic 

literacy programme in 24 centres in AMAC. To ascertain the validity of the instrument, 

content validity was adopted. The data for the study were gathered through a questionnaire, 

which was tagged ñRevitalizing Adult and Youth Literacy Questionnaireò (RAYLQ). The 

questionnaire was pilot-tested and reliability coefficient of 0.88 was obtained. The mean 

score and standard deviation were used to answer the research questions. This study 

revealed that the level of adult and youth literacy in AMAC was moderate, which led the 

researchers to conclude that there is need for revitalization of the existing adult and youth 

literacy programmes in AMAC. It was therefore recommended that, adult and youth literacy 

centres need to be equipped properly with the necessary facilities and equipment. 

 

Keywords: Revitalizing, Adult and Youth Literacy, National cohesion and Global 

Competitiveness. 

Introduction  

The issue of revitalization of adult and youth literacy has engaged the attention of Nigerian 

leaders and scholars since independence in 1960. According to Omolewa (2006), if we want 

to conquer poverty, ignorance and disease, and enhance national cohesion and global 

competitiveness, we must first conquer illiteracy. He added that illiteracy is the most serious 

handicap for economic, political, social and individual development that we know. Literacy 

as defined by United Nations Educational, Scientific and Cultural Organization, [UNESCO] 

(2010) is the ability of a person to function in all the activities in which literacy is required 

for effective functioning of his/her group and the community, and also for enabling him/her 

to continue to use reading, writing and calculation for his/her own and the communityôs 

development. For any nation to achieve socio-economic development according to Harry 

and Godfrey (2012), eradication of poverty, illiteracy, and promotion of national unity and 

global competitiveness, education should not be confined only to the formal school setting 

but should be extended to less privileged persons in order to equalize educational 

opportunity. It is necessary for any nation wishing to keep pace with changes in modern 

society to appreciate the need for adults to learn and continue to learn to be able to adjust to 

a rapid change in the world. 
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The importance and enormous benefits of literacy both for individual empowerment and 

national development are well known and documented in detail globally and in the context 

of specific countries (UNESCO, 2006). It is generally recognized that a literacy rate of 70 

percent is essential for a developing country to make a sustainable economic take-off. The 

2006 Education for All (EFA) Global Monitoring Report Literacy for Life report proven the 

benefits of literacy, particularly the correlation between literacy empowerment and national 

development (UNESCO, 2006). The reasons for greater emphasis on adult and youth 

literacy at present are glaring, especially with the global attention and policy statements 

encapsulated in Millennium Development Goals (MDGs) and the EFA goals. It is evident 

the adult citizens are actively involved in national development, national cohesion, 

transformation agenda and the MDGs. Hence, this category of citizens deserves serious 

attention so that they will not only contribute to the socio-economic and political growth of 

the country, but also to improve their welfare and life expectancy. In addition, most adults 

are parents, therefore, their level of education undoubtedly will influence positively or 

negatively on the quality and level of education of their children would attain. Thus, this 

study examined revitalizing adult and youth literacy programme in Abuja Municipal Area 

Council (AMAC) for national cohesion and global competitiveness. 

Statement of the Problem 

The report of National Bureau of Statistics in Nigeria estimated the adult literacy rate as 

56.9 percent (National Literacy Survey, 2010). More importantly, statistics from the Federal 

Ministry of Education indicated that only 500,000 of the 40 million adult illiterates are 

enrolled in adult learning classes. Nigeria is further saddled with the largest number of out-

of-school-children in any single country estimated at over 7 million (10 percent of the global 

total), and widespread poverty affecting over 75 percent of the population (UNESCO, 2010). 

However, according to World Bank Report (2010), Nigeriaôs male adult literacy rate is 

71.9%, i.e., those who are aged15 and above, and who can read and write simple statement 

in their daily life activities. The level of literacy is associated with the level of development 

of the country. Illiteracy is associated with under-development, instability, low productivity, 

low income, poor health, high poverty, and mortality rates (Nzeneri, 2010). 

 

According to National Literacy Survey (2010), it could be argued that if 71.9% of male 

Nigerian adults are literate, then the female adult literacy rate could be about 28.1% or more. 

By implication, the scourge of poverty will be felt more by majority of the women on 

account of illiteracy. However, Nigeriaôs literacy for both male and female may not be more 

than 50%. (National Literacy Survey, 2010). The commitment of the Abuja Municipal Area 

Council in the funding of adult and youth literacy does not meet the current needs and 

demand of the programme. This ugly scenario calls for urgent attention and quick 

intervention measures to drastically reduce the illiteracy rate in Nigeria, and the appropriate 

step to take would be to revitalized adult literacy with renewed vigour and practical actions. 

Therefore, this study examined revitalizing adult and youth literacy in Abuja Municipal 

Area Council for national cohesion and global competitiveness. 

Concept of Adult and Youth Literacy  

Adult literacy or adult basic education refers to the teaching of adults according to any 

organized formal or non-formal plans of education with the ultimate goal of helping them 

better their occupational opportunities and quality of life (Nji, 2000). Here, ñbasicò means 

the very early stages of a process, which ought to continue and grow. Adult literacy/basic 
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education is therefore, the foundation of lifelong learning and skills acquisition which 

people ought to continue for the rest of their lifetime. As stated by Haladu (2008), for adults 

to improve the quality of their lives, they need not only essential learning tools of literacy, 

oral expression, numeracy and problem solving, but also basic learning content such as 

knowledge, skills, values and attitudes, all of which are required by human beings to be able 

to survive, develop their full capacities, live and work with dignity, participate fully in 

development, make informed decisions, and continue learning. In simple parlance therefore, 

adult literacy education is the education designed for mature persons who missed the 

opportunity of acquiring formal education at an earlier age and who are not discouraged by 

that circumstance but still desire to remedy it beginning with basic literacy skills.  

 

The literacy rates are calculated independently for youths (aged 15-24 years) and for all 

adults (15 years and over).  The literacy rates were computed for English language 

specifically, and for any language in general. According to National Literacy Survey (2010), 

the literacy rate of youth in AMAC is 69% literacy in English Language and 70.2% literacy 

in any language.  

 

Concept of National Cohesion 

National cohesion and integration according to (Jenson, 1998), entails not an event, but a 

process of constructing an integrated citizenry with a sense of belonging amongst members 

of different groups and across different regions. This is achieved through the regulation and 

reconciliation of differences and competing interests and demands.It embraces unity of 

purpose in the citizens participation in economic, social and political processes. It calls for 

equity in the generation and sharing of the countryôs resources, places priority on existence 

of peace and security, and supports inclusive development that takes into account social, 

cultural, political and economic realities. Amos (2016) defined cohesion as a conscious 

desire for diverse groups of people to belong together and affirm the conditions of mutual 

dependence. National cohesion, therefore, refers to a peopleôs conscious capacity to work 

together towards harmonious co-existence (Amos, 2016).  It involves the people defining 

methods of interaction at all facets of life, striving to work together and accommodating 

people from different cultures and ethnic groups.  National cohesion also includes providing 

a level and fair ground with equal opportunities for people from diverse backgrounds and 

groups. 

 

Nigeria is as multi-cultural as it is multi-ethnic. One of the features of Nigeriaôs multi-

ethnicity is multilingualism, and majority of the languages are not mutually intelligible.  

Cohesion in the Nigerian context is a welcome development.  There is need for the diverse 

ethnic groups to devise means of achieving a cohesive society which would ensure peaceful 

co-existence among the citizens, ethnic, political and religious groups and reduced gender 

disparity.  One of the reasons for establishing cohesive programmes in a country according 

to Amos (2016), is to prevent or reduce inter-ethnic violence or conflict, discrimination on 

the basis of race, ethnicity, sex or religion. Also, Baba and Aeysinghe, (2017) stated that, the 

agenda for a cohesive society would include sustainable development maintenance of peace 

and order, enhancing security of life and property. 

 

 

Concept of Global Competitiveness 

Competitiveness of a country shows the level of the life standards reached. Since life 

standards, which are the indicators of welfare level, depend mostly on their productivity, the 
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point at which the competitiveness based is productivity (Turpanci & Duman, 2014). The 

effect of productivity on welfare increase is accepted by everybody. A healthy growth is 

only possible both in the base of the national economy and businesses with an increase in 

the productivity. One of the most important factors which provide productivity is the 

qualified work force. What constitutes qualification is the quality of education and 

particularly adult and youth literacy (Hokka,2011). Esterhuizen (2006) defined 

competitiveness as the ability to compete successfully in order to achieve sustainable growth 

within the global environment, while earning at least the opportunity cost of returns on 

resources employed. The Organization for Economic Co-operation and Development 

[OECD] (2002) defined competitiveness as the degree to which a nation can, under free 

trade and fair market conditions, produce goods and services that meet the test of 

international markets, while simultaneously maintaining and expanding the real incomes of 

its people over the long term. Competitiveness is thus is a comparative concept of the ability 

and performance of a firm, sub-sector, industry or country to sell and supply goods and/or 

services in a given market. 

 

Ortmann (2000) and Fafchamps, De Janvry and Sadoulet (1995) defined competitiveness as 

the ability of a firm or a country to produce a commodity at an average variable cost below 

its price. In addition, Porter (1998) stated that, even though a country can have good 

production factors, it does not guarantee its competitiveness, and this is mainly because of 

technology and management. Technology lets industries operate in a more sophisticated way 

and creates new alternatives. Spies (1999) opined that competitiveness implies superior 

performance in productivity growth, especially in multi-factor productivity, which is best 

reflected in the effective rate of technological innovation in an economy. 

 

Objectives of Youth and Adult literacy 

The goals of mass literacy, adult and non- formal education a c c o r d i n g  t o  Federal 

Republic of Nigeria (FRN) (2013) shall be to: 
a. a. Provide functional basic education for adults and youths who have never had the 

advantage of formal education or who left school too early. The target groups 

include migrant folks, almajiri pupils, illiterate and semi-literate  adults, youths and 

adolescents;   persons who left the formal school system early and are now willing to 

come back and continue schooling; and other categories of disadvantaged groups; 

who are unable to have access to the conventional  educational  system and therefore  

require other forms of educational programmes  to cater for their particular/peculiar   

needs and circumstances; 

b . provide remedial and life-long education for youths and adults who did not complete 

secondary education; and 

c . Provide in-service, vocational and professional training for different categories of 

workers and professionals in order to improve their skills (pp. 20). 

 

In order to promptly eradicate illiteracy, National Literacy Survey (2010) stated that: 

a ) There shall be a nation-wide mass literacy campaign based on various strategies 

including that of "each-one-teach-one" or" fund-the-teaching-of-oneò, Literacy by 

Radio and other innovative approaches. 

b )  States and FCT Agencies for Mass Education shall be responsible for the regulation 

of all adult and non-formal education classes/ programmes. 
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c )  Mass literacy, adult and non-formal education shall continue to be under the 

supervision of ministries of education and FCT education secretariat. 

d) Mass literacy programmes shall be provided free by government to the 

beneficiaries. 

e) IT and other infrastructural facilities, such as libraries, viewing centres and reading 

rooms shall be provided in every community 

f) Community radios and radio literacy programmes shall be encouraged. 

g) Public Private Partnership should be encouraged in the organization and funding of 

mass literacy programme. 

Challenges Facing Adult and Youth Literacy Programmes in Abuja Municipal Area 

Council (AMAC)  

There are many challenges facing adult and youth literacy programme in AMAC. Some of 

challenges according to Harry and Godrey (2012) are as follows:  

(1) Lack of funds and low priority: Low priority accorded to adult and mass literacy 

programmes by the authority of Abuja Municipal Area Council has contributed to 

the challenges facing the proper implementation of the programme.  

(2) Problem of access and drop outs of school: A study concluded by Action Aid 

published in 2003 according to Harry and Godrey (2012), showed the reasons why 

people refused to go to school, as cost of schooling, opportunity cost, illness and 

hunger, limited economic cost of education and low quality of school. 

(3) Problems of irrelevant curriculum being used. These are curriculums that are not 

relevant to the mass literacy programme hence not meeting the objectives of 

establishing the adult literacy programme (Fasokun & Pwol, 2008).  

(4) Unstable political system: Unstable political system in most African countries had 

hindered the effective implementation of the programme, hence this has frustrated 

the laudable ideas of establishing the mass literacy programme in AMAC 

(5) Problems of poor infrastructure: Nzeneri and Adekola (2006) noted that adult and 

youth literacy programme cannot operate effectively without adequate provision of 

amenities.   

 

 

 

Importance of Adult and Youth Literacy on National Cohesion and Global 

Competitiveness 

National cohesion involves the process of building shared values and communities of 

interpretation, reducing disparities in wealth and income, and generally enabling people to 

have a sense that they are engaged in a common enterprise, facing shared challenges, and 

that they are members of the same community (Maxwell, 1996). All of these can only be 

achieved through quality adult and youth literacy. The most important factor of the 

globalization process is expressed as knowledge. Knowledge becomes a propulsive force in 

the process of creating technology and providing sustainable development and affects the 

competitiveness of countries directly. For this reason, knowledge strengthens change by 

being transferred to technology and provides competitive advantage to companies which can 

manage this process.  

In every respect of the knowledge age, pursue of the innovation and realization of economic 

development depends on the work force having received a qualified education (Ekinci, 

2006). Adult and youth literacy is of crucial importance for development of production 
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systems, implementation of new technologies and management systems at the point where 

strategic decisions are taken in a country. In todayôs globalizing world, particularly, training 

specialized workforce, which is able to be adapted to the changing needs of the production 

system by receiving adult and youth literacy, and vocational education, is important for 

increasing competitiveness (Sala-I-Martin et al., 2014). 

 

 

 

Need for Revitalizing Adult and Youth Literacy Programme for National Cohesion 

and Global Competitiveness 

The need to revitalize adult and youth literacy programme for national cohesion and global 

competitiveness cannot be ignored. Revitalize, according to Hornby (2016) means to make 

someone or something active, healthy or energetic again. Abdulrahman (2016) posited that 

there is a general consensus all over the world that education should make the recipient more 

knowledgeable, skillful and become better citizen. The Adults and youths in spite of their 

population and the appreciable number that have been enrolling in literacy centres, yet there 

are some who could not enroll because of their location (geography) and terrain 

(accessibility). They are therefore at disadvantaged and underserved in the present 

circumstance. Administration of adult and youth literacy programme are sometimes 

neglected by the government and non-governmental organizations.  Nzeneri and Adekola 

(2006) noted that adult and youth literacy programme cannot operate effectively without 

adequate provision of amenities. There are inadequate quality and quantity of personnel 

available for adult education programmes.  The educational system has a problem of 

insufficient number and quality personnel especially in the adult education system.   

 

Revitalizing is giving vitality or vigor to something or somebody. Oladele (2011) described 

revitalizing as giving new life or energy to something or somebody that is weak or inactive 

to become strong and successful again. There is need to revitalize the implementation of 

adult and youth literacy education to enable individuals acquire skills that will foster 

economic prosperity, national cohesion and global competitiveness. According to Dodurgali 

(2006), the need for adults to participate in educational programmes can vary according to 

societies, regions, groups, individuals, time and circumstances. This is because the world is 

in a process of rapid change and structured education alone is not enough to adapt to these 

changes and developments, thus, adult education is needed so that individuals can renew, 

develop, collect and adapt to the changes in world. 

 

Purpose of the Study 

This study sought to achieve the following objectives: 

i. Identify the existing adult and youth literacy programmes in AMAC for national 

cohesion and global competitiveness. 

ii.  Examine the literacy level of adult and youth in AMAC for national cohesion and 

global competitiveness in. 

iii.  Find out the problems militating against adult and youth literacy in AMAC for 

national cohesion and global competitiveness. 

 

Research Questions 

The study was guided by the following research questions: 
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1. What are the existing adult and youth literacy programmes in AMAC for national 

cohesion and global competitiveness?  

2. What is the literacy level of adult and youths in AMAC for national cohesion and 

global competitiveness in? 

3. What are the factors militating against adult and youth literacy programmes in 

AMAC for national cohesion and global competitiveness? 

Methodology 

The study adopted the descriptive survey research design. The study used a sample of 59 

respondents (84%) out of 70 facilitators in the basic literacy programme centres in AMAC. 

Simple random sampling technique was used to select the 59 respondents who could read 

and write. To ascertain the validity of the instruments, content validity was adopted because 

the question items adequately represent the content area that was measured. The data for the 

study were gathered through a questionnaire which was tagged ñRevitalizing Adult and 

Youth Literacy Questionnaireò (RAYLQ). The questionnaire was pilot-tested and reliability 

coefficient of 0.88 was obtained. The RAYLQ was used to obtain information on the 

existing adult and youth literacy programme in AMAC, the level of adult and youth literacy 

programme in AMAC and the factors militating against adult and youth literacy 

programmes in AMAC. The respondents were required to answer the items on a 4 point 

Likert rating scale, ranging from 4 to 1 as follows: high level (HL) is 4 points, moderate 

level (ML) is 3 points, low level (LL) is 2 points and very low level (VLL) is 1 point while 

strongly agree (SA) is 4 points, agree (A) is 3 points, disagree (D) is 2 points and strongly 

disagree (SD) is 1 point. Thus, 100% of the copies of the questionnaire were returned and 

used for data analysis. In this study, the frequency, mean score and standard deviation (SD) 

were used to answer the research questions. The decision rule for the interpretation of the 

results of the data analysis was that a mean score of 2.50 and above was considered as a 

positive response (moderate/agree), and less than 2.50 was considered as a negative 

response (low level/disagree).  

 

 

 

 

Results 

Research Question One 

What are the existing adult and youth literacy programmes in AMAC for national cohesion 

and global competitiveness? 

 

Table 1: Analysis of the Existing Adult and Youth Programme in AMAC for National 

Cohesion and Global Competitiveness. N=59 

S/No Items SA A D SD Mean Sd Decision 

1 Basic literacy e.g. reading, writing and 

numeracy and so on 

42 14 2 1 3.64 0.64 SA 

2 Liberal education e.g. civic education, 

health education and so on.  

8 5 16 30 1.85 1.06 D 
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3 Remedial education 1 6 21 31 1.61 0.74 D 

4 Extra mural lessons  25 12 8 14 2.81 1.22 A 

5 Small business management 3 6 9 41 1.51 0.88 D 

6 Functional literacy  32 17 7 3 3.32 0.88 A 

7 Vocational training   27 15 8 9 3.02 1.11 A 

8 Women education 25 23 5 6 3.14 0.96 A 

9 Workplace basic skill e.g. computer 

training 

3 8 21 27 1.78 0.87 D 

 Overall Assessment     2.52 0.93 A 

 

The result in table 1 shows that the overall mean score for the existing adult and youth 

literacy programme in AMAC was 2.52, which is greater than the 2.50 cut-off point. This 

study showed that most of the respondents agreed to the existing adult and youth literacy 

programme in AMAC for national cohesion and global competitiveness. 

Research Question Two 

What is the literacy level of adult and youths in AMAC for national cohesion and global 

competitiveness? 

 

Table 2: Analysis of the Literacy Level of Adult and Youth in AMAC for National 

Cohesion and Global Competitiveness.   N=59 

S/No Items HL  ML  LL  VLL  Mean Sd Decision 

10 Learners ability to read in English language 20 15 15 9 2.78 1.08 ML 

11 Learners ability to write in English 

language 

17 26 12 4 2.95 0.88 ML 

12 Learners ability to do simple arithmetic  13 23 10 13 2.61 1.07 ML 

13 Learners ability to provide their personal 

information 

16 26 11 6 2.88 0.93 ML 

14 Learners ability to communicate in English 

language 

15 28 12 4 2.91 0.86 ML 

15 Learners ability to identify parts of their 

body 

27 24 6 2 3.29 0.79 ML 

16 Learners ability to participate in voting 18 34 4 3 3.14 0.75 ML 

17 Learners ability to draw simple objects 14 31 9 5 2.91 0.86 ML 
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18 Learners ability to take good care of their 

body  

28 23 5 3 3.29 0.83 ML 

19 Learners ability to identify primary colours 15 26 8 10 2.78 1.02 ML 

20 Learners ability to describe functions of 

parts of the body 

26 10 11 12 2.85 1.20 ML 

21 Learners ability to recite the Nigerian 

national anthem 

15 24 15 5 2.83 0.91 ML 

 Overall Assessment     2.93 0.93 ML  

 

The result in table 2 shows that the overall mean score for the literacy level of adult and 

youth in AMAC for national cohesion and global competitiveness was 2.93, which is greater 

than the 2.50 cut-off point. This study showed that the level of adult and youth literacy in 

AMAC for national cohesion and global competitiveness was moderate. 

   

Research Question three 

What are the factors militating against adult and youth literacy programmes in AMAC for 

national cohesion and global competitiveness? 

 

 

 

 

 

Table 3: Analysis of the Factors Militating Against Adult and Youth Literacy 

Programme in AMAC for National Cohesion and Global Competitiveness.  

N=59 

S/No Items SA A D SD Mean Sd Decision 

22 Inadequate funding for adult and youth 

literacy 

 

26 

 

24 

 

6 

 

3 

 

3.24 

 

0.84 

 

A 

23 Lack of community support 28 21 8 2 3.27 0.83 A 

24 Poor adult and youth literacy policy 31 7 18 3 3.12 1.02 A 

25 Lack of commitment by government 25 22 5 7 3.10 0.99 A 

26 Inadequate facilities for teaching and 

learning 

 

26 

 

24 

 

4 

 

5 

 

3.20 

 

0.91 

 

A 

27 Inadequate publicity of the importance of 

adult and youth literacy 

 

22 

 

23 

 

5 

 

9 

 

2.98 

 

1.04 

 

A 
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28 Poor record keeping by centre managers  

12 

 

17 

 

16 

 

14 

 

1.85 

 

0.85 

 

D 

29 Poor attitude of learners towards learning  

2 

 

7 

 

16 

 

34 

 

1.61 

 

0.83 

 

D 

30 Poor stipend of facilitators 36 15 5 3 3.42 0.86 A 

31 Problem of accessibility of learning 

centres 

 

11 

 

28 

 

16 

 

4 

 

2.78 

 

0.83 

 

A 

32 Poor attitude of facilitators towards 

teaching 

 

29 

 

15 

 

7 

 

8 

 

3.10 

 

1.08 

 

A 

33 Insufficient personnel to manage the 

learning centres 

 

9 

 

5 

 

15 

 

30 

 

1.88 

 

1.09 

 

D 

34 Unqualified facilitators 11 8 14 26 2.07 1.16 D 

35 Insufficient facilitators 27 19 7 6 3.14 0.99 A 

36 Problem of poor infrastructure 29 17 2 11 3.08 1.13 A 

37 Teaching and learning activities are not 

well supervised and evaluated 

 

23 

 

13 

 

9 

 

14 

 

2.76 

 

1.21 

 

A 

38 The environment provided is not 

conducive for teaching and learning   

 

17 

 

11 

 

3 

 

28 

 

2.29 

 

1.33 

 

A 

 Overall Assessment     2.76 0.99 A 

 

 

The result in table 3 shows that the overall mean score for the factors militating against adult 

and youth literacy programmes in AMAC for national cohesion and global competitiveness 

was 2.76, which is greater than the 2.50 cut-off point. This study showed that most of the 

respondents agreed to the factors militating against adult and youth literacy programme in 

AMAC for national cohesion and global competitiveness. 

 

Discussion of Findings 

The result of the study showed that most of the respondents agreed to the existing adult and 

youth literacy programme in AMAC for national cohesion and global competitiveness. This 

findings is in agreement with the findings of Haladu (2008) who postulated that, for adults 

and youth to improve the quality of their lives, they need not only essential learning tools of 

literacy, oral expression, numeracy and problem solving, but also basic learning content 

such as knowledge, skills, values and attitudes, all of which are required by human beings to 
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be able to survive, develop their full capacities, live and work with dignity, participate fully 

in development, make informed decisions, and continue learning.  

 

Also, this study showed that the level of adult and youth literacy in AMAC for national 

cohesion and global competitiveness was moderate. Thus, the finding of this study is in 

agreement with the finding of Abdulrahman (2016) that posited that, there is a general 

consensus all over the world that education should make the recipient more knowledgeable, 

skillful and become better citizen. National Literacy Survey (2010) stated that, the literacy 

rate of youth in AMAC is 69% literacy in English Language, 70.2% literacy in any 

language.  

 

This study showed that most of the respondents agreed to the factors militating against adult 

and youth literacy programme in AMAC for national cohesion and global 

competitiveness.This finding is in agreement with the finding of Harry and Godrey (2012) 

who stated, that the major problems militating against adult and youth literacy include; lack 

of funds, low priority and poor infrastructure. 

 

Conclusion 

Adult and youth literacy is crucial for national cohesion and global competitiveness in any 

nation. It is very important for AMAC to revitalize adult and youth literacy programme to 

enable individuals acquire skills required for national cohesion and global competitiveness. 

The findings of this study led the researchers to conclude that there is need for revitalization 

of adult and youth literacy programmes for national cohesion and global competitiveness. 

 

Recommendations 

Based on the findings of the study, the following recommendations were made: 

1. Adult and youth literacy centres need to be equipped properly with the necessary 

facilities and equipment. 

2. The remuneration of facilitators involved in adult and youth literacy programmes 

needs to be improved. This will motivate them to teach properly and enhance the 

achievement of national cohesion and global competitiveness of adult and youth in 

AMAC. 

3. There is need for Agency for Adults and Non Formal Education to ensure that 

qualified facilitators are employed in all the centres in AMAC. 
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Diversity Management and Tertiary Institution effectiveness: Implications for National 

Cohesion 

Okpa, O.E and 
 
Nwokwu, N. C. 

Abstract  

This study investigated diversity management and institutional effectiveness in universities. 

Descriptive survey was adopted for the study.  Two research questions guided the study. 

Purposive sampling technique was used to select a sample of 140 heads of departments in 

University of Calabar.  Data collection was done using questionnaire titled: Management of 

Diversity and Institutional Effectiveness Questionnaire (MDIEQ). The questionnaire was 

validated by some experts. Using Cronbach Alpha, a reliability coefficient of 0.81 was 

determined. Data were analyzed using mean scores and standard deviation. The result of the 

study revealed that management of diversity influences institutional effectiveness, and that 

quota system of admission enhances national cohesion. It was recommended that managers 

of institutions should ensure staff selection process and student admission are structured 

such that there is a deliberate reflection of diversity in all departments and units. Also, 

government should ensure that the policy on federal character and quota system are 

uniformly implemented in tertiary institutions in order to enhance national cohesion. 

Keywords: Diversity management, implication, effectiveness, national cohesion, tertiary 

                  institutions 

 

Introduction  

Tertiary education system is of central importance in promoting national unity and solidarity 

among different social groups in a country. Education is a key instrument in the promotion 

of social cohesion through the transmission of knowledge and the shaping of attitudes of 

individuals towards diversity and change. As school age populations continues to expand 

nation-wide, colleges and universities will continue to offer admission opportunities to those 

individuals who are qualified. Tertiary institutions continue to show increasing diversity 

within the student body, yet the level of diversity among its academic and administrative 

staff has not increased at the same rate.  
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Rodrigo (2017) explained that diversity entails understanding, acknowledging, accepting, 

celebrating, and valuing differences among people based on their class, ethnicity, age, 

physical and mental ability, gender, race, language, religion, and sexual orientation. 

Diversity management involves removing barriers and allowing job applicants to have equal 

access to employment opportunities hiring a workforce that reflects the communities within 

which the organization operates; empowering all workers to reach their full potential, and 

encouraging personal growth, as well as professional development among all employees 

(Paludi 2012). Enhancing diversity means to go beyond knowing about or dealing with 

diversity; it implies the creation of conditions that value diversity and the development of an 

inclusive participative atmosphere, towards equal opportunities for all (i.e. affirmative 

action, empowerment, active citizenship, etc.).  

Diversity in tertiary institution has two facets one of which is the individual needs and 

qualifications and the other one is institutional needs and obligations (Merica, Erb & Gorun, 

2015). Millem (n.d) stated that there are two primary types of diversity in the context of this 

individual benefits. The first is structural diversity which relates to numerical and 

proportional representation of students from different racial/ethnic groups in the student 

body. A second type of diversity is characterized by the interactions that students have with 

diverse people, ideas and information. These types of diversity are not mutually exclusive. 

In fact, students are most frequently exposed to diverse information and ideas through the 

interactions that they have with diverse people.  

Diversity among faculty, staff, and students is seen as important not only for the support 

such individuals provide for specific groups but also for the importance of diverse 

perspectives to institutional success and quality (Smith & Wolf Wendel, 2005).  Students 

benefit significantly from education that takes place within a diverse setting. In the course of 

their university education, our students encounter and learn from others who have 

backgrounds and characteristics very different from their own. Diversity enhances the 

effectiveness of an organization or institution. Cox (1993) reported that a significant 

relationship exist between effective management of diversity and organizational 

effectiveness. Cox asserted that properly managing diversity leads to lower turnover rates, 

greater use of flextime work scheduling, and greater work team productivity. Organizations 

that properly capitalize on their diversity should enjoy a competitive cost advantage. Five 

factors emerge as indicators that diversity enhances organizational performance. These 
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include: (1) attracting and retaining the best available human talent, (2) enhanced marketing 

efforts, (3) higher creativity and innovation, (4) better problem solving, and (5) more 

organizational flexibility (Cox, 1993). Fine and Hadlesman (2010) held that diversity of a 

universityôs faculty, staff and students influences its strength, productivity and intellectual 

personality. Diversity of experience, age, race, religion, physical ability, gender and many 

other attributes contributes to the richness of the environment for teaching and research. 

Moreover, effective diversity management will ultimately benefit the tertiary institutions.  

According to Knouse and Smith (2008) and Griffin (2012) benefits of diversity management 

to organizations include: it creates a competitive advantage for the organization; it provides 

greater opportunity to cater to a broader client base; it improves productivity on complex 

tasks through effective utilization of various skills, knowledge and perspectives; it increases 

problem solving through knowledge resources; and it supports and nurtures innovation.  

Griffin (2012) concluded that, a company  that ensures effective diversity management is in 

place, it is possible to leverage the diverse strengths among employees, and compliment the 

weakness of each employee to make the productivity of the workforce more than the sum of 

its parts (Griffin 2012, p.241) 

 

Admission into universities in Nigeria is done using the guidelines set by the National 

Universities Commission (NUC) and the Joint Admission and Matriculation Board (JAMB).  

The guideline provided by these regulatory bodies, set admission based on merit, carrying 

capacity, catchment areas, and quota for educationally disadvantaged states as criteria for 

admission into all universities. Obielumani (2008) defined quota system as any selection 

method (for employment, school admission, among others) whereby a certain set of 

percentage of those selected must be of a given ethnic or racial background and/or of a 

particular sex, whereas catchment area according to Federal Government of Nigeria (FGN; 

2011) refers to the geographical and/or socio-cultural areas contiguous to the institution 

candidates apply to.  

 

With respect to universities, the quota system employs three criteria for admission, 

recruitment, promotion and appointment. These include merit, catchment area and degree of 

educational disadvantage at state level. Merit is weighted at 45%, catchment area at 35%, 

while 20% goes to educationally less developed states which are mostly situated in the 

http://journals.sagepub.com/doi/full/10.1177/2158244016654951
http://journals.sagepub.com/doi/full/10.1177/2158244016654951
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northern part of the country. They include Jigawa, Zamfara, Adamawa, Bauchi, Benue, 

Borno, Gombe, Jigawa, Kano, Kaduna, Katsina, Kebbi, Kogi, Kwara, Nasarawa, Niger, 

Plateau, Sokoto, Taraba and Yobe states and a few in the south, including Bayelsa, Ebonyi, 

Cross River and Rivers states.  The introduction of the term óeducationally disadvantage 

statesô in 1983 by the federal government was for the purpose of redressing educational 

imbalance. The states that were excluded by such a definition redefined educational 

disadvantage in terms of shortage of university places in relation to qualified candidates. 

This was the justification for establishing state universities in order to meet their local 

demand and political expediency. 

The enforcement of quota system in student admission is a means of checking educational 

imbalance and rationalizing the admission process. It is an attempt to check the widening 

regional imbalance in admission. This led to the establishment of JAMB in 1977.  The 

policies on quota system and catchment area are designed by the Federal Government of 

Nigeria to diffuse ethnic tension and promote national integration. The policies are 

particularly important in pluralistic society such as Nigeria. Here, all citizens feel a sense of 

equal voice, equal representation, and equal participation (Omeje, Egwa & Adikwu, 2016). 

The policies are meant to ensure equity and fairness in the admission processes.  The 

increase in the demand for university education has also led to a corresponding increase in 

federal universities to maintain a balance geographical spread of federal universities and 

ensure even educational development of the country and to cultivate national unity as a 

political objective. As at 2018 there are 40 federal universities in the country. 

 

Kanyip, (2013) stated that the federal character policy as enshrined in Nigeria's Constitution 

since 1979, was meant to ensure that appointments to public service institutions and 

admission to tertiary institutions fairly reflect the linguistic, ethnic, religious, and geographic 

diversity of the country. It was established to solve the problems of inequality and 

marginalization of certain parts of Nigeria. From this point in the nationôs history, the 

questions of merit or competitiveness among Nigerians were set aside in place of the quota 

system (Akuta, 2009) to create equal representation. 

 

However, it has been argued (Nwagwu, 1998; Opera, 2017) that rather than these policies 

enhancing access to university education, the criteria restrict access into tertiary institutions 

as many applicants sit for qualifying examinations and less than twenty percent (20%) on 
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the average gain admission into the universities. The result of this policy is that it has led to 

the rejection of many brilliant candidates and the admission of weak ones because of their 

place of origin and the connections they have with influential persons.  Also, Kataka (2014) 

reported that quota system, it in a way violates the ideals of unity, justice and fairness, 

although these are essential components of the national educational goals. Ministry of 

Education Science and Technology (2017) maintained that if students do not have a chance 

of interacting with others from different tribes/ethnic groups then they might grow up 

believing in the biased information about other tribes which is passed from generation to 

generation. Students from different parts of the country are admitted to any public 

universities in the country not necessarily the one in their state. This promotes national 

cohesion and integration at the university level because students are able to interact with 

students from all parts of the country. These interactions at the university level sometimes 

even lead to ethnic intermarriages which is a good thing for the country, which is highly 

divided into tribal lines. Fine and Hadlesman (2010) stated that institutions that encourage 

diversity in studentôs enrollment foster positive effect on students cognitive and 

development, growth in intellectual engagement, growth in academic skills and interaction 

with diverse peers, satisfaction with college experience and leadership abilities. 

 

The identified missing link in the management of diversity in our tertiary institutions tends 

to run counter to the federal government policies on federal character and quota system. The 

goal National Policy on Education as part of national philosophy of education and the goal 

of higher education respectively lays a lot of emphasis on using education as a means of  

achieving  national cohesion and integration -  ñA united, strong and self-reliant nationò; and 

the desire to óforge and cement national unity, understanding and integration. It is against 

this background that this study investigated how diversity management enhances 

institutional effectiveness and national cohesion. 

 

Problem of the study 

It is observed that most of our tertiary institutions are community-centered and ethnic 

conscious and these are disintegrative forces that are capable of disrupting national unity. 

There is regional and ethnic imbalance in representations in the universities in the number of 

students admitted to public universities, and constituent colleges located in specific regions 
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in terms of ethnic groups. Statistics continue to point out that there is a monumental shift in 

the racial and ethnic makeup of the studentsô population in most of our tertiary institutions. 

Some researchers contend that students of other ethnic groups are not being provided the 

same levels of opportunity and access to higher education as students from states where such 

federal institutions are cited and that the level of inequity is connected to entrance testing 

and assessment and, paucity of admission spaces, and restrictive admission policy practices. 

The system has also over the years restricted people from different cultures, diverse 

backgrounds and social economic status from mixing and interacting in a cohesive manner 

and in turn slowly led to social disintegration, tribalism, rising tribal tensions and animosity 

and lack of the spirit of nationalism and as a result derailing development. 

The impact of racial and ethnic diversity on classroom and institutional systems cannot be 

overemphasized.  Despite the various bleak statistics, there is solid evidence that student 

diversity in tertiary institutions is desirable because it helps advance ñthe missions of 

colleges and universitiesò (Wilds, 2000); it also contributes to student academic and 

personal growth (Hurtado, 2001).  This study is therefore aimed at finding out how 

management of diversity enhances institutional effectiveness and national cohesion. 

 

Research questions 

1. How does management of diversity influence institutional effectiveness? 

2. To what extent does the management of diversity in terms of studentsô admission 

quota system enhance of national cohesion? 

Methodology 

The study adopted a descriptive survey design. The population of the study consisted of 140 

academic heads of department and programme managers from University of Calabar.  They 

also form the sample of the study. Data was collected using a structured questionnaire titled: 

Diversity Management and Institutional Effectiveness Questionnaire (DMIEQ). The 

instrument had two sections. Section A sought personal data such as gender, age, 

qualification, school, designation. Section B consisted of 28 items which were responded to 

on a 4-point Likert scale of Strongly Agreed, Agreed, Disagreed, and Strongly Disagreed. A 

split half reliability coefficient of 0.81 was obtained. The instrument was administered at the 
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various heads of departments and proggramme managers with the help of two research 

assistants. All copies of research instruments administered were retrieved and found valid 

for analysis. A return rate of 100 percent was therefore achieved. Descriptive statistics 

(means and standard deviation) was used for data analysis for a 4-point scale, an item with a 

mean score of 2.50 and above was accepted while an item with a mean score of less than 

2.50 was not accepted  

Results 

Research question 1  

1. To what extent does management of diversity influence institutional effectiveness? 

 

 

 

 

 

Table 1: Respondents mean ratings of the influence of management of diversity on 

institutional effectiveness.  

S/N ITEMS  N  SA A D SD X SD DECISION 

1. Schools that properly capitalize on 

their diversity enhance 

organizational performance. 

140 75 59 6 3 3..49 0.58 Agree  

2. Diversity if properly manage will 

help universities enjoy competitive 

advantage 

140 73 46 14 7 3.33 0.85 Agree  

3. Schools that encourage diversity 

among its staff and students attracts 

the best talents 

140 65 43 22 10 2.78 1.07 Agree  

4. Recruitment of diverse staff and 

students lead to higher creativity 

and innovation 

140 56 60 20 4 3.16 0.73 Agree 

5 Organization with diversity usually 

lack innovation and creativity 

140 18 20 37 65 1.93 1.06 Disagree  

6. Diversity in school staff and 

students encourages better problem 

solving 

140 85 40 12 3 2.59 1.07 Agree 

7. Diversity of staff and students 

make school weak and ineffective 

140 12 19 44 65 1.84 0.96 Disagree  
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in its operations 

8.  Schools with diverse staff and 

students have higher market value 

140 46 78 10 6 3.17 0.74 Agree  

9. effective management of diversity 

in the workforce encourages more 

organizational flexibility 

140 56 35 28 21 2.89 1.09 Agree  

10. when employees are working in 

groups, diversity enables them to 

generate more and better ideas 

140 100 22 10 8 3.66 0.60 Agree  

11. Diversity discourages teamwork 

and collaboration to organizational 

goal 

140 9 20 42 69 1.76 0.90 Disagree  

12. Effective management of diversity 

ensures teamwork and 

collaboration among employees,  

140 71 39 18 12 2.85 1.10 Agree  

13. The success of any school is highly 

dependent on how well the diverse 

employees integrate and 

collaborative with each other at the 

workplace. 

140 25 74 20 21 2.74 0.93 Agree  

14 Schools that bridge together staff 

and students from various 

backgrounds, can market their 

products effectively to clients from 

different ethnic and racial 

backgrounds. 

140 73 60 4 3 3.49 0.56 Agree  

15 Effective schools are those with 

diverse workforce that is  sensitive 

to human differences and able to 

relate to people from different 

cultural backgrounds 

140 61 48 21 10 3.01 0.89 Agree  

 Total  

Grand mean 

     42.19÷15 

8.44 

  

Agree  

 

 Table 1 reveal that items 1, 2, 3,4,6,8,9,10, 12, 13, 14, 15 have a mean rating above the 

criterion mean of 2.50. While items 5, 7 and 11 have means rating lower than the 

criterion mean. It also shows that the grand mean of 8.44 is above the criterion mean, 

which implies that there significant influence of diversity management on institutional 

effectiveness. 
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Research question 2 

To what extent does the management of diversity in terms of studentsô admission quota 

system enhance of national cohesion? 

Table 2 

Respondents mean ratings on how management of diversity in terms of studentsô admission 

quota on national cohesion 

S/N ITEM  N SA A D SD X SD DECISION 

1 The quota system produces students 

who lack proper exposure resulting in 

a poorly socialized person 

140 18 23 37 62 1.96 1.07 Disagree  

2 Students who school in universities 

within their state  are less tolerant to 

other cultures and less willing to work 

outside home area 

140 58 73 1 8 3.49 0.58 Agree  

3 Students who school outside their 

states are more exposed and feel freer 

to work anywhere 

140 35 80 20 5 3.56 0.60 Agreed  

4 Students who school outside home 

state are more resilient and tolerant to 

societal and economic pressures 

140 82 28 15 15 2.84 1.10 Agreed  

5 People who school outside home state 

are more adaptive, friendlier and 

welcoming. 

140 39 70 20 11 2.78 1.08 Agree  

6 The quota system of education does 

produce a well rounded person (a 

person properly educated formally, 

and non-formally open minded, 

principled and thinks globally). 

140 42 40 35 23 3.29 1.07 Agree   

7 Students educated in a different 

cultural setting other than their own 

think globally 

140 62 74 2 2 3.49 0.56 Agree 

8 The quota system does not fully foster 

the development of an integrated 

citizenry thus limiting the degree of 

140 18 19 38 65 1.93 1.06 Disagree  
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national cohesion. 

9 Students who are more qualified may 

continuously end up missing out on 

chances to advance to the next level 

of schooling due to quota system. 

140 74 45 14 7 2..49 0.85 Disagree     

 Quota system  make people feel 

discouraged leading to a 

disharmonized society 

140 12 32 65 31 2.41 0.92 Disagree  

10 The quota system gives rise to a class 

or caste society of the educated and 

the uneducated. This eventually leads 

to 

undercurrents (leading to animosity) 

between the two levels in society 

140 10 21 29 80 2.09 1.16 Disagree  

11 The quota system creates a static 

system of education that is a bit rigid 

on both vertical and horizontal 

mobility of learners in terms of 

advancing education 

140 19 18 48 55 1.84 0.95 Disagree  

12 All schools should have at least two 

thirds (2/3) of students from other 

states and a third (1/3) from a 

different cultural background. 

140 68 35 26 11 3.56 0.60 Agree  

13 Quota system is absolutely 

discriminatory, rewarding people with 

no competency with admission. 

140 6 29 41 64 2.29 1.07 Disagree  

 Total  

Grand mean 

     37.85÷13 

= 2.91 

 Agree  

 

Data on Table 2 above based on average mean benchmark of 2.50 showed the mean scores 

of that the responses of the subject on the items in the instrument.  From the data presented 

above, it can be observed that items 1-7 and 12 were highly rated by the respondents and 

had a mean score above the criterion mean of 2.50 except items 8-11 and 13 with mean 

scores lower than the criterion mean. With the aggregate mean of 2.91, it indicates that 

respondents are of the opinion that effective management of diversity in terms of student 
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admission quota enhances national cohesion in universities and colleges of education in 

Cross River State. 

Discussion of Findings 

To establish the influence of management of diversity on institutional effectiveness items 1-

15 were analyzed. Data in Table 1 indicated that items 1-4, 6, 8-10, 12-15 had a mean score 

above the criterion mean of 2.50, while items 5, 7 and 11 had mean scores below the 

criterion mean. The grand mean 8.44 is higher than the criterion mean which revealed that 

management of diversity influences institutional effectiveness. The result revealed that 

respondents agree that  management of diversity enhances organizational performance 

(3.49), encourages competitive advantage(3.33), diversity among its staff and students 

attracts the best talents(2.78), diverse staff and students leads to higher creativity and 

innovation (3.16), Diversity encourages better problem solving (2.59), diverse staff and 

students have higher market value(3.17),  diversity in the workforce  encourages more 

organizational flexibility(2.89), diversity enables them to generate more and better 

ideas(3.66), Effective management of diversity ensures teamwork and collaboration among 

employees,(2.85), The success of any school is highly dependent on  diverse employees 

collaboration at the workplace(2.74), bridges together staff from different ethnic and racial 

backgrounds.(3.49), and that effective schools are those with diverse workforce that is  

sensitive to human differences and able to relate to people from cultural backgrounds (3.01). 

They however disagree that organization with diversity usually lack innovation and 

creativity (1.93), Diversity of staff and students make school weak and ineffective in its 

operations (1.84), and that diversity discourages teamwork and collaboration to 

organizational goal (1.76). The result of this finding is in line with Smith & WolfπWendel, 

(2005) who maintained diversity management leads to institutional success and quality.  It 

also corroborates with Cox (1993) finding that there is there a significant relationship exist 

between effective management of diversity and organizational effectiveness; and that proper 

management of diversity leads to greater work team productivity. 

For research question two, the mean values of items 1-13 on management of diversity in 

terms of studentsô admission quota were analyzed. The result shows that effective 

management of diversity in terms of student admission quota enhances national cohesion. 

The data revealed that the respondents agree to the fact that  students who school in 
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universities within their state  are less tolerant to other cultures and less willing to work 

outside home area(3.49),Students who school outside their states  are more exposed and feel 

freer to work anywhere (3.56), more resilient and tolerant to societal and economic 

pressures(2.84),People more adaptive, friendlier and welcoming(2.78),  and  think 

globally(3.49), The quota system of education does produce a well-rounded person (a person 

properly educated formally, and non-formally open minded, principled and thinks 

globally)(3.29). They also agree that to enhance national cohesion all schools should have at 

least two thirds (2/3) of students from other states and a third (1/3) from a different cultural 

background. (3.56). 

Conversely, the table revealed that respondents disagreed with the view that The quota 

system produces students who lack proper exposure resulting in a poorly socialized person 

(1.96); The quota system does not fully foster the development of an integrated citizenry 

thus limiting the degree of national cohesion.(1.93); denies Students who are more qualified  

chances  of admission(2.49), Quota system  make people feel discouraged leading to a 

disharmonized society(2.41), The quota system gives rise to a class or caste society of the 

educated and the uneducated. (2.09), the quota system creates a static system of education 

that is a bit rigid on both vertical and horizontal mobility of learners in terms of advancing 

education (1.84), and that Quota system is absolutely discriminatory, rewarding people with 

no competency with admission. (2.29). The result on Table 2 shows that management of 

diversity in student admission enhances national cohesion. This finding agrees with MoEST 

(2017) that management of quota system promotes national cohesion and integration at the 

university level because students are able to interact with students from all parts of the 

country. It also agrees with Fine and Hadlesman (2010) that encouraging diversity in 

studentsô enrollment foster positive effect on studentsô intellectual engagement, growth in 

academic skills and interaction with diverse peers, thus leading to cohesion and integration. 

Conclusion 

From the analysis of data and the interpretation of result given, it can be concluded that 

management of diversity influence institutional effectiveness and enhance national cohesion. 

Diversity management is a means of achieving institutional goals and national cohesion. 

More concerted effort and substantial attention are essential for realizing the benefits of 
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diversity within the academic community. The managers of our tertiary institutions should 

ensure policies that encourage diversity are carefully implemented. 

 

Implications for theory and practice 

Diversity is one of the areas where inequality in educational opportunities continues to be 

manifested. It is clear from the result of this study that diversity management is so essential 

to the institution's lifeblood and national cohesion. More diversity is assumed to better serve 

the needs of the labour market, to offer more and better access to a larger student body and 

to allow institutional specialization by which the effectiveness of the overall higher 

education system increases. Encouraging effective diversity management in our educational 

institutions implies the building up of trust, respect and recognition. It is valuing, accepting, 

acknowledging and celebrating differences among people with respect to age, class, 

ethnicity, gender, ability etc. Where this thrives, there is flexibility and creativity which are 

keys to competitiveness for institutional effectiveness. 

 

The need to harness the totality of skills, talents, the richness, uniqueness and beauty of our 

diversity to achieve educational objectives and national cohesion remains a challenge for 

tertiary institution managers and policy makers. They must understand that cohesion is a 

process. Understanding cohesion as a process reminds us to intentionally build a 

collaborative spirit, because this glue can weaken when we are not careful. Schools are seen 

as the ideal public places in which to disseminate democratic ideas and base them in our 

respective cultures in ways that can enhance or diminish socially created differences. It is 

therefore imperative that managers of tertiary institutions must make genuine efforts capable 

of eliminating the continuous imbalances in student admission and all disintegrative forces 

that are disruptive to national unity. They must be train to understand discrimination and its 

consequences; recognize cultural biases and prejudices and understand difference in 

individuals. National cohesion in the context of Nigeria is an attempt to forge unity in 

diversity. It is to recognize that unity does not mean uniformity and that by understanding, 

respecting and tolerating differences occasioned by socio-cultural diversity; we can forge a 

national unity based on mutual respect and mutual interchange of cultural values. 
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Recommendations 

Based on the findings the following recommendations are made: 

1. The managers of institutions should ensure student admission is structured such that 

there is a deliberate reflection of diversity in all departments and units to foster 

inclusiveness and cohesion. This is because diversity among students directly 

impacts their performance, promotes creativity and collaboration. 

2. Government should ensure there is uniform implementation of the policy on quota 

system in tertiary institutions in order to enhance national cohesion. Our tertiary 

institutions should not be community-centered and ethnic conscious as these are 

disintegrative forces that are disruptive to national unity. 
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Trends of Universities Candidatesô Choice of Course Between 2014 And 2016 

Lawal, Abdulmumin Abubakar  

 

Abstract 

Admission into Nigerian universities has become a serious competition in recent times and 

likewise the choice of course of study. This paper examined the trend of universities 

candidateôs choice of course between 2014 and 2016. The paper specifically looked into the 

most preferred and the least preferred course of choice between the stipulated period. All 

these were presented in tables. It was discovered that faculty of social sciences has the 

highest number of applicants while the faculty of pharmaceutical science has the least 

applicants within the periods reviewed. It was therefore concluded that between the period 

of 2014 and 2016, faculty of pharmaceutical and social science had the least and highest 

number of applicants into Nigerian universities respectively. It was recommended that 

proper career guidance should be given to the admission seekers during their secondary 

education period into universities to avoid further lopsidedness in the choice of courses into 

universities. 

Key words: Trend, Universities, Candidates and Choice of Course 

Introduction    

Education can generally be viewed as formal, semi-formal and informal. Informal education 

system saw to it that guardians or parents inculcated into their wards or children values and 

norms, and also teach them handcraft occupations which in turn become their career. 

University education is an important level in the learning process; it is a critical component 

of human development and provides high-level skills necessary for every labour market. 

Knowledge accumulation and application have become major factors in economic 

development. Hence, studentsô choice and decision making in higher education has gained 

greater attention because higher education has become competitive and market-oriented. 

Higher education enables individual to expand their knowledge and skills, express their 

thoughts clearly, grasp abstract concepts and theories, and increase their understanding of 

the world and their community. University education helps economic development of the 

country, which has the potential of enhancing the productivity of the nation. 
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 Universities are of crucial importance for developing the intellectual capacity of individuals 

so that they can contribute to the national development after undergoing high level relevant 

manpower training (Tian, 2009). The importance of higher education can be judged from the 

manner it benefits a person financially, emotionally, socially, and intellectually. The 

decision to enrol for a particular course in higher institution is extremely important in the 

individual's life because during these university years oneôs future career is being built. 

Accordingly, education empowers man to perform in a justly, skillfully and satisfactory 

manner in whatever capacity he finds himself. Amoor and Aliyu (2014) further assert that it 

is a process of leading and initiating people to acquire necessary skills, facts, knowledge, 

habits and attitudes that will make them co-exist with others as useful and productive 

members of the society. 

 

Career choice for most people is a lifelong process that individual uses for employment 

opportunities and to make a living through work professionally. According to Caparara 

(2001), each person undertaking the process of career choice is influenced by many factors, 

which includes; personal aptitudes, educational attainment of the parents and the context in 

which they live. In early days of human civilization there was no problem in making a 

choice of a career  but nowadays industrialization and globalization with its consequences 

(positive and negative) shifted the paradigm and the need for course choices and selection 

for specific benefits hold sway in determining oneôs class state and role 

ascription/performance in the society (Ayuk, 2012). It became possible to monopolized a 

field if one had skills and knowledge since the polity and economy is becoming more 

knowledge based (Zoldsoki, 1996). This according to Ayuk (2012) more pressure on 

adolescent to make choices in respect to course of study which Erickson in Obidigbo (2004) 
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asserts, marks a major turning point in the childôs choice he or she makes in school, which 

he calls ña stage of identity and role confusionò. This period defines the success or failure in 

oneôs life; because it is at this stage an adolescent discovers what his or her roles and skills 

are best suited. Edward (2006) argued that proper selection leads to identifying and charting 

a noble course but failure leads to truancy, nonconforming attitudes, delinquency etc. 

 

Choices that people make related to their course can be categorized to be influenced by two 

factors that are psychological and social. Social factors are part of an individualôs social 

bonds, their parents, family, history and other characteristics of their environment. 

Psychological factors can be an individualôs perception, cognitive and effective intentions, 

beliefs, ideas, personality and assessments related to forthcoming business environment 

(Ozen, 2011). Different inquiries on the life of the students have come up with different 

findings. The results of a quantitative study conducted in central Pennsylvania by taking 

rural young adults and adolescents as respondents indicated that influence exerted by an 

individualôs family, society, state of economy, their interpretation of better job and financial 

constraints were major reasons that can impact their course selection (Ferry, 2006). A 

systematic review of 600 articles published in 2003- 2013 of low-income countries 

conducted by Puertoôs EB (2013) determined intrinsic factors amongst medical students 

(age, sex, rural background) and extrinsic factors (salaries, governmental institutions, 

medical institutes reputation, training techniques) influence a medical studentôs decision to 

choose a career in primary care; and to establish that some factors were different among 

students in high-, middle- and low-income countries. The factors influencing this process 

differ from one individual to another, but there are also several factors common for many 

individuals. According to Domino, Libraire, Lutwiller, Superczynski, &Tian, (2006) and 

Yamamoto (2006) parents have a great influence on their sonsô enrolment at university. The 
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author Ming (2010) has referred to the factors of institutional nature that influence the 

studentôs decision making process and has identified various independent variables such as: 

the location of the university, the study programs, the reputation of the higher education 

institution, the existence of different educational facilities, the level of the tuition fees, the 

employment opportunities, the employed promotion, the promotion by university 

representatives, the possibility to visit the campus, the possibility to obtain scholarships. 

 

Generally, it has been observed that many children of early age choose what their career 

choices are, but at the later years their motives changes. Some of these students make these 

choices at tender ages, others while in school and the last group, after college. Often times 

community and family view choice of course as a start to workplace readiness, however, this 

plays a defining point in establishing adolescent in career path that opens and close 

opportunities. Also young adults through interaction with the context of family, school and 

community learn and explore university courses that ultimately lead to career choice. Hence, 

every candidateôs choice of course made is aimed at improving the individualôs resolve in 

the quest to contribute to societal enhancement and to better him or her while professionally 

finding comfort, motivations and happiness. This paper therefore aimed examining the 

trends of university candidatesô choice of course between 2014 and 2016. 

 

 

 

Statement of the Problem  

The decision to enrol for the courses in higher institution is extremely important in the 

individual's life. The quality and variety of academic programmes are part of the issues 

raised as having a moderating effect on student decision to choose a course to study because 
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during these university years oneôs career is being built. Therefore, individuals evaluate 

several alternatives offered by the university. Many youths make wrong choices in respect to 

career all over the world and indeed Nigeria due to ignorance, peer pressure, role models as 

well as prestige attached to certain careers without adequate vocational guidance and career 

counselling (Salami, 2004). And when this happen they become irrelevant in their 

departments, as such choice for them unwittingly expresses dissatisfaction and their value 

needs unattained; consequently, seriousness, truancy and frustration take the shine of them. 

 

Ayuk (2012) observed that, an individual who ultimately do not contribute meaningfully to 

the society is ñsomewhatò a product of wrong career/course choice and unearned investment 

to himself, his family and a liability to the nation. Equally, Palmer (2005) maintained that 

adolescent indeed, should be guided to make course choices but not coerce by parents or any 

inducing factor that the individual is indisposed. When students make wrong choices 

without considering such requirements as self-discipline, dedication and longer length of 

time, the result would be that, the students find it difficult to meet up with the demands of 

these courses which may lead to academic frauds, like cheating in the examination and 

impersonating in all academic endeavour. 

 

 Several studies on candidatesô choice of carrier have been carried out in Nigeria and across 

the globe. For example, Ahmed, Shariff and Ahmad (2017) carried out a study on factors 

influencing studentsô career choices. Zotorvie (2016) also investigated determinants of 

career choice among students of institute of chartered accountants, Ghana. None of these 

studies looked at trends of university candidatesô choice of career in Nigeria.  This paper 

aimed at finding out the trends of university candidateôs choice of course between 2014 and 

2016. 
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Purpose of the Study  

The main purpose of this study was to investigate the trends of university candidateôs choice 

of course between 2014 and 2016. Other specific purposes include; 

a. examining the trend of university candidateôs choice of course based on gender 

between 2014 and 2016. 

b. ascertaining the most preferred choice of course among candidates to Nigerian 

Universities between 2014 and 2016. 

c. ascertaining the least preferred choice of course among candidates to Nigerian 

Universities between 2014 and 2016. 

Research Questions  

The following questions were raised to pilot this study:  

a. What is the trend of university candidatesô choice of course in Nigeria based on 

gender between 2014 and 2016? 

b. What is the most preferred course of choice among candidates seeking admission in 

Nigerian Universities between 2014 and 2016? 

c. What is the least preferred course of choice among candidates seeking admission in 

Nigerian Universities between 2014 and 2016? 

 

 

Methodology 

This study was a descriptive survey of expo facto which sought to examine the trends of 

University admission seekers between 2014 and 2016. The trend was limited to all 

candidates that sought for admission in all Nigerian Universities between 2014 and 2016. 

The data used for the study was a secondary data that were gotten from the Joint Admission 
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and Matriculation Board (JAMB) office. The data collected was considered to be valid and 

reliable as the source was from the body that regulate admission into Universities in Nigeria.   

Results 

Research Question 1:  What is the trend of university candidatesô choice of course 

    based on gender in Nigeria between 2014 and 2016? 

Table 1 

Trend of University Candidatesô Choice of Course Based on Gender between 2014 and 

2016 

Case Summaries 

 

Year 

Female 

 

Male 

Freq % Freq % 

 2014 Faculty Administration 85792 12.51% 76389 8.58% 

Agriculture 17740 2.59% 17650 1.98% 

Art 58938 8.60% 60232 6.76% 

Education 47163 6.88% 35124 3.94% 

Eng/Tech 21151 3.09% 186529 20.94% 

Law 45296 6.61% 42857 4.81% 

Medicine 160823 23.46% 109284 12.27% 

Sciences 88378 12.89% 146742 16.48% 

Social Sciences 160299 23.38% 215870 24.24% 

2015 Faculty Administration 26974 18.52% 26666 12.81% 

Agriculture 2635 1.81% 3875 1.86% 

Art 13378 9.19% 10058 4.83% 

Education 8973 6.16% 7291 3.50% 

Eng/Tech 4911 3.37% 35288 16.96% 

Environment 2134 1.47% 16702 8.03% 

Law 11064 7.60% 11481 5.52% 
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Medicine 25271 17.36% 22161 10.65% 

Pharmacy 1152 0.79% 1198 0.58% 

Sciences 20801 14.29% 34560 16.61% 

Social Sciences 28319 19.45% 38805 18.65% 

2016 Faculty Administration 68375 10.88% 67422 8.47% 

Agriculture 15118 2.41% 14873 1.87% 

Art 36456 5.80% 33303 4.18% 

Education 39204 6.24% 28064 3.52% 

Eng/Tech 35718 5.68% 183704 23.07% 

Law 45293 7.21% 40760 5.12% 

Medicine 159081 25.31% 107188 13.46% 

Sciences 86305 13.73% 133754 16.80% 

Social Sciences 142900 22.74% 187110 23.50% 

Source: Fieldwork, 2018 

 

Table 1 shows the trend of university candidatesô choice of course based on gender in 

Nigeria between 2014 and 2016. Responses in table 1 indicated that out of 685,580 femalesô 

applicants in the 2014, 12.51% (85,792) selected administration, 2.59% (17,740) of the 

applicant selected Agriculture, 8.60% (58,938) choose Art, 6.58% (47,163) education, 

3.09% (21,151) - Engineering,  6.61% (45,296) - Law, 23.46% (160,823) - Medicine, 

12.89% (88,378) - Sciences, 23.38% (160,299 - Social science.   Hence, it was observed that 

majority of the female applicants selected Medicine followed by Social Science and so on. 

 

Also, the result shows that out of 890,697 Male applicants in the 2014, 8.58% (76,389) 

selected administration, 1.98% (17,650) of them selected Agriculture, 6.76% (60,232) of 

them chose Art, 3.94% (35,124) - education, 20.94% (186,529) - Engineering, 4.81% 
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(42,857) - Law, 12.27% (109,284) - Medicine, 16.48% (146,742) - Sciences, 24.24% 

(215,870) - Social science.   Hence, it was observed that majority of the Male applicants 

selected Social sciences followed by Engineering and so on.  Meanwhile, responses in the 

table, result shows that out of 628,450 femalesô applicants in the 2016, 10.88% (68,375) 

selected administration, 2.41% (15,118) of the applicant choose Agriculture, 5.80% (36,456) 

of the respondent chose Art, 6.24% (39,205)- education, 5.68% (35,718)- Engineering, 

7.21% (45,293)- Law, 25.31% 159,081)- Medicine, 13.73% (86,305)- Sciences, 22.74% 

(142,900) - Social science.   In the year under review indicated that majority of the female 

applicants selected Social sciences followed by medicine and so on. 

Furthermore, result shows that out of 796,178 Male applicants in the 2016, 8.47% (67,422) 

selected administration, 1.87% (14,873) of them selected Agriculture, 4.18% (33,303) of 

them chose Art, 3.52% (28,064)- education, 23.07% (183,704)- Engineering, 5.12% 

(40,760)- Law, 13.45% (107,188)- Medicine, 16.80% (133,754)- Sciences, 23.50% 

(187,110) - Social science. The above table show a detailed account of the trend of choice of 

course based on gender from 2014 and 2016. 

 

Research Question 2:  What is the most preferred course among university admission 

    seekers in Nigeria between 2014 and 2016? 

 

Research question 2 was answered using the data presented in table 1. From the data in table 

1, the most preferred course among university admission seekers in Nigeria between 2014 

and 2016 was social science because it has the highest number of applicants on average. 

Research Question 3:  What is the least preferred course among university admission 

    seekers in Nigeria between 2014 and 2016? 

 

Table 2 

¢ǊŜƴŘ ƻŦ ¦ƴƛǾŜǊǎƛǘȅ /ŀƴŘƛŘŀǘŜǎΩ /ƘƻƛŎŜ ƻŦ /ƻǳǊǎŜ ƛƴ bƛƎŜǊƛŀ ōŜǘǿŜŜƴ нлмм ŀƴŘ нлмс 
Faculty Years Average Number of Applicants 
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Administration 2014 162,181.00 

2015 53,640.00 

2016 135,797.00 

Total 117,206.00 

Agriculture   

2014 35,390.00 

2015 6,510.00 

2016 29,991.00 

Total 23,963.66 

Art   

2014 119,170.00 

2015 23,436.00 

2016 69,759.00 

Total 70,788.33 

 

Education 

  

2014 82,287.00 

2015 16,264.00 

2016 67,268.00 

Total 55,273.00 

Eng/Tech   

2014 207,680.00 

2015 40,199.00 

2016 219,422.00 

Total 155,767.00 

Environment   

2015 18,836.00 

Total 18,836.00 
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Source: Fieldwork, 2018 

 

Table 2 shows least preferred course among university admission  seekers in Nigeria 

between 2014 and 2016. The table indicated that the least preferred course among university 

Law   

2014 88,153.00 

2015 22,545.00 

2016 86,053.00 

Total 65,583.66 

Medicine   

2014 270,107.00 

2015 47,432.00 

2016 266,269.00 

Total 194,602.66 

Pharmacy   

2015 2,350.00 

Total 2,350.00 

Sciences   

2014 235,120.00 

2015 55,361.00 

2016 220,059.00 

Total 170,180.00 

Social Sciences   

2014 376,169.00 

2015 67,124.00 

2016 330,010.00 

Total 257,767.66 
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admission seekers in Nigeria between 2014 and 2016 was Pharmacy because it has the least 

number of applicants on average. 

Conclusions  

Based on the findings made in this study, the following conclusions are therefore made that; 

1.  Faculty of social sciences has the largest number of applicants into Nigerian 

 universities between the year 2014 and 2016. 

2.  Faculty of pharmaceutical science has the least number of applicants into Nigerian 

 universities between the year 2014 and 2016. 

3.  There is lopsidedeness in the candidateôs choice of course into Nigerian universities 

 between the year 2014 and 2016. 

Recommendations 

               In the light of findings and conclusions made in this study, the following are 

recommended that: 

1. There should be proper career guidance for candidates seeking admission into 

university to enable them have a better understanding of the prospects in each of the 

courses in the university in relation to their potential in studying these courses. 

2. Candidates should be encouraged to seek for studying other courses that available in 

the university aside social sciences courses provided they have what it take to study 

them. 
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Contribution of School Feeding Program in Attracting Alamajiri  Pupils into Formal 

Education System in the Federal Capital Territory Abuja, Nigeria  

Halima Sule Alhassan, Terhemba Godwin Atsua and Williams Samuel 

 

 

Abstract  

Nutrition plays a fundamental role in human growth and development. It influences a childôs 

learning and how well the child performs in school. In realisation of this, the Federal 

Government of Nigeria introduced the school feeding program to reduce hunger and 

malnutrition among school children. Aside reducing hunger and malnutrition among school 

children, the programme in the northern part of the country was to ensure that food is 

provided for the feeding of Almajiris in schools to reduce if not eradicate short term hunger, 

provide food as a means of an incentive for attracting Almajiris to attend formal education 

regularly and, to ensure that the problem of malnutrition is addressed. Although the 

programme appear to be laudable, large proportion of Almajiris seem not to be attracted. It 

is not clear whether the programme has not been able to attract Almajiris to formal 

education. The study therefore, examined the contribution of school feeding program in 

attracting Alamajiri pupils into formal education system in the Federal Capital Territory 

Abuja using a survey research design. The population of the study was the Alamajiri in the 

FCT Abuja. Sample of 393 Alamajiris was selected in six schools in the across the local 

council areas through simple random method. Data collection was done using School 

Feeding Programme Questionnaire (SFPQ) with the reliability coefficient of .955. Data was 

analysed using frequency counts and percentages and t-test. Findings revealed that school 

feeding programme has increased enrolment of Almajiris into formal education system. 

There was no significant difference between enrolments of Almajiris on the basis of location. 

It was recommended that more efforts should be made to enroll Almajiris into formal 

education.   

 

Key words: School feeding, nutrition, Almajiris, formal education  

 

Introduction  

Nutrition and health are powerful influences on a childôs learning, and how well the child 

performs in school. The impact of malnutrition on young children can be devastating and 

enduring. In the area of cognitive development, when there is not enough food, learning and 

performance in school are affected negatively. If there is no adequate food intake, the body 

has to make decision on how to invest the limited food available. Food provides a good 

amount of glucose needed by children to learn. Learners who go to school without food will 

find it very difficult to concentrate and perform optimally during lesson. This can potentially 
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lead to an increase in the drop-out rates of school-going children and also undermine their 

performance. 

      

Poverty is one of the worldôs worst enemy threatening the peace and security of nations. The 

alarming problem of poverty, hunger and malnutrition has a rippling effect on the 

development of school-age children like the Almajiris who are the future generation of this 

country. Nutritional inadequacies have impacted negatively on a number of school going 

children (Almajiris) and the quality of education provided in the Nigeria especially in north 

central states of Nigeria. Learners from an economically disadvantaged background are 

impoverished and experience set back in learning. Where learner malnutrition is very high, 

there is possibility of the country experiencing high dropout rates. 

 

The central role of nutrition to education has been identified by the Federal Government of 

Nigeria and other development partners like the New Partnership for African Development 

(NEPAD), World Food Program (WFP), United Nations International Childrenôs Fund 

(UNICEF), and other International Development Partners (IDPs). This ushered in the 

introduction of the Primary School Nutrition Programme in 1999 by the democratic 

government of Nigeria. Subsequent to the introduction of the Primary School Nutrition 

Programme was the appointment of the Nutrition Committee by the Minister of Health to 

develop a nutrition strategy for Nigeria. The committee, after an extensive review, 

recommended an Integrated Nutrition Programme (INP) which was geared towards a 

holistic approach to school feeding, food provision, distribution and acquisition (Child 

Health Unit, 1997). 
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Seoketsa (2007) mentions that the aims of the Primary School Nutrition Programme were to 

develop the learning ability of school-going children, alleviate poverty and also create 

women empowerment. Branca and Ferrari (2002) while in affirmation of the objectives of 

the School Feeding Programme said that it aims to promote quality education by ensuring 

that children become active when learning, reduce if not eradicate short term hunger, 

provide food as a means of an incentive for children to attend school regularly and, finally, 

ensure that the problem of malnutrition is addressed.  In Nigeria, provision for school 

feeding programme is contained in the Memorandum of Understanding (MoU) signed 

between the Federal Government and States which States ensured sustainable provision for 

the feeding of the Almajirai in the schools. The School Feeding Programme has been 

implemented across the length and breadth of North Central States in Nigeria. The 

programme ensures that a large coverage of needy the Almajiris are the beneficiaries. The 

dawn of democracy in Nigeria altered the focus of the welfare sector within less than a 

decade. The country shifted from being nationally divided and exclusive to being united and 

inclusive while focusing predominantly on the needs, welfare and the right to education of 

the less privileged among the population (Department of Social Development, 2005).  

Nutritional and health status are powerful influences on a childôs learning and how a child 

performs in school. 

 

Children who lack certain nutrients in their diet do not have the same potential for learning 

as healthy and well-nourished children. Children with cognitive and sensory impairments 

naturally perform less and are more likely to repeat grades. The irregular school attendance 

of malnourished and unhealthy children is one of the key factors for poor performance 

(Uduku, 2011). School feeding can bring children into school and out of hunger. School 

Feeding leads to outcomes that are mutually reinforcing, helping to lift households out of 
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poverty to end the inter-generational cycle of hunger. It also facilitates education and 

particularly for girls, leads to improved food security, health and nutrition, the effects of 

which all contribute to ending hunger. 

 

Providing food for consumption at school can relieve immediate short-term hunger which is 

very beneficial for learning. Alleviating short-term hunger among children at school 

especially the almajiris can help to improve performance on school tests and promote 

normal progression from grade to grade in completing a basic education. School feeding 

helps to close the gender gap in schools and helps to empower women by increasing their 

probability of employment. The program is also aimed at boosting food production and 

farmersô income since all food must be purchased from locality where schools are based. In 

Nigeria, according to the Federal Ministry of Education (2007), over 90% of morbidity and 

80% of mortality in under-5 children arise from four causes: malaria, vaccine preventable 

diseases, diarrhea and acute respiratory infections while malnutrition account for over 50% 

of such mortality. 

According to Muhammed (2010) the concept of Almajiri education in Nigeria started in the 

olden days when the quest to acquire knowledge was prevalent, especially the Koranic 

knowledge by the Muslims. There were no laid down procedures or channels to adopt in 

obtaining such, except the unconventional way of handing over wards to a supposedly 

teacher, known as Mallam. It was this Mallam that now enlist the child and the teaching of 

religious scriptures and way of life are indoctrinated into the young pupils. It was so perfect 

and rewarding that highly educated Sheikhs and Mullas who became successful in life by 

holding positions of judges and teachers that were moulding the minds of the young on how 

to become righteous and exemplary in their future lives. However, when the civilized life 

styles of the west started encroaching into the big cities of the north, some of these Mallams 



49 

 

became allured to the greed for money and started migrating to the cities and towns with 

their pupils and subjected them to the vagaries of the streets. 

 

The word óAlmajiriô is derived from the Arabic word óAlmuhajirunô migrants. It refers to a 

traditional method of acquiring and memorizing the Glorious Qurôan in Hausa/Fulani land 

where boys at their tender ages are sent out by their parents or guardians to other villages, 

towns or cities for Qurôan education under a knowledgeable Islamic scholar called Mallam. 

The Almajiri are children entrusted into the care of ñlearnedò person, a Mallam with whom 

or to whom they migrate to different settlements where itôs assumed that a conducive 

learning environment for the study of the Holy Quaran exists. Some of these Almajiri pupils 

were at liberty to acquire vocations and occupational skills in between their Islamic lesson 

and so were involved in farming, fishing, well constructive masonry, production, trade, 

tailoring, small business (Okonkwo & Alhaji, 2014). 

 

Integration of Almajirai education becomes necessary due to the predicaments of traditional 

Almajirai educational system. Integration is the merging of the two systems of education 

together that is the combination of the western system of education with Qurôanic system of 

education. The establishment of Almajiri Integrated Schools (AIS) across the country is one 

of the governmentsô intervention strategies to curtail the menace of street begging by 

children and youth in the name of pursuing Qurôanic Education. The school is to 

accommodate the Almajiri that are coming to the city from far and near villages for Quraônic 

knowledge. They mostly arrive without provisions and other essential needs; consequently, 

they move from house to house, street, motor packs, restaurants, and other public places. 

Gradually they become exposed to child abuse, neglect, health hazard, hawking and other 

forms of social vices.  
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The purpose of the integration of the two systems of education is to provide educational 

opportunities for these categories of children to acquire Traditional Qurôanic Education and 

Basic Western Education so as to improve their living condition and empower the Almajirai 

and their Mallams. This will also enable each State of the federation to achieve Education 

for All (EFA) and Millennium Development Goals (MDGs). School Feeding Programmes 

are a convenient means by which important nutrients can be provided for needy Almajiris in 

schools. Ensuring that Almajiris have food to eat helps them to concentrate more in class 

than when they are hungry. Del Rosso (1999) indicated that nutritional status and health 

maintain a strong positive impact on Almajirisô educational outcome in school. Therefore, 

the school feeding programme is well placed to address these challenges. 

 

School feeding programmes are powerful tools for alleviating day-to-day hunger pains. It is 

suggested that giving children like Almajiris a daily breakfast at school may improve their 

scholastic achievement. It was indicated that breakfast usually provides children (Almajiris) 

with approximately one-third of their daily energy and other nutritional requirements. So, 

the alleviation of short-term hunger may affect cognitive functions, such as memory and 

with increasing efficiency of information processing (Grantham-McGregor, Chang, & 

Walker, 2010). Bundy, Burbano, Grosh, Gelli, Jukes, & Drake, (2009) suggest that 

appropriately designed School Feeding Programmes increase access to educate and improve 

Almajirisô health and nutrition, especially when integrated to comprehensive school health 

and nutrition programmes. Similarly, Jomaa, McDonnell, & Probart, (2011) reveal relatively 

consistent positive effective effects of School Feeding on energy intake, micronutrient 

status, school enrolment, and attendance of children participating in School Feeding 

Programmes compared to non -participants. 
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The availability of subsidized school feeding programme will increase school enrollment, if 

the programme continues Almajiris will highly be enrolled into formal educational system. 

And for these households to enroll their children like the Almajiris, they need to be 

convinced that the net benefits of participating in the program exceed the gap between direct 

and opportunity cost of schooling and the expected benefit of schooling (Adelman, Gilligan 

& Lehrer, 2008). In other words, households usually compare the size of the transfer relative 

to the size of the cost-benefit gap and these comparisons ultimately determine the magnitude 

of the increase in enrollment rates. Another important point is about the roles that school 

feeding programme play in encouraging early enrollment. 

School feeding programme can be effective at increasing class attendance because children 

like Almajiris receive the meal only when they attend school. According to Ahmed (2004), 

the impact of school feeding on attendance in Nigeria was evaluated and found that the SFP 

has a statistically significant positive impact and the programme showed an increment of 

class attendance of participating pupils. However, class attendance from school registers 

showed attendance increased in both programme and control schools during school period, 

and that the increase was higher in programme schools (Adelman, Gilligan & Lehrer, 2008). 

The term retention in regards to school means repeating an academic year of school. 

Retention in school is also called grade retention, being held back or repeating grade. In 

most cases, teachers recommend retention for one or three reasons, developmental 

immaturity that has resulted in learning difficulties, emotional Immaturity that has resulted 

in severally disruptive behavior, or failure to pass standardized proficiency or achievement 

tests at the end of specific years. Another less common reason for retention is poor 

attendance due either to truancy or medical absences. 
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Notwithstanding the objectives of the school feeding programme, it seems the 

implementation of the programme is facing a number of challenges. It is not clear whether 

the school feeding programme has attracted almajiries into formal education system in the 

Federal Capital Territory Abuja. It has not been established whether school feeding 

programme has improved school attendance and retention of almajiries into former 

education system in the Federal Capital Territory Abuja. It is to be noted that the 

government most time find it hard to bring them into the formal school educational system. 

Absence of government assistance forces most of them to abandon the formal school and 

opts for the informal education. They therefore constitute social problem to the society, and 

willing tools for crime and criminality. The school feeding programme will if properly 

implemented, bring them to the formal educational system. 

 

Research Questions 

Basically, this study attempted to answer to the following questions. 

1. What is the contribution of school feeding programme in attracting Almajiries into 

formal education system in the Federal Capital Territory Abuja?  

2. What contribution has school feeding programme on attendance of almajiries into 

former education system in the Federal Capital Territory Abuja? 

3. What contribution has school feeding programme on retention of almajiries into 

former education system in the Federal Capital Territory Abuja? 

Methodology 

The study adopted a descriptive survey research design. The population of the study 

comprised of 20,123 almajiris in 253 Qurôanic Schools in the FCT Abuja. A sample of six 

schools across the local council areas participating in the school feeding programme in the 
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FCT Abuja were randomly selected from where 393 almajiris were used for the study. The 

instrument used for the study was a questionnaire titled: School Feeding Programme 

Questionnaire (SFPQ). The questionnaire was designed based on the principle of content 

relevance (Anastasi & Urbina, 2008). The questionnaire was divided into two sections A and 

B. Section A contained demographic information while Section B consisted of items on 

school feeding programme. The questionnaire consisted of twenty items divided into three 

sub-categories with a four point response key of Strongly Agree (SA), Agree (AG), Disagree 

(DA), and Strongly Disagree (SD). Items for the questionnaire were derived from the 

sources in the literature and the internet while others were from the interaction with 

stakeholders in the Qurôanic Schools and others in the schools participating in the school 

feeding programme.  

 

The School Feeding Programme Questionnaire (SFPQ) was given to experts in the field of 

Educational Administration and Planning in the Department of Educational Administration 

and Planning as well as experts in the field of Measurement and Evaluation in the 

Department of Educational Foundations, Faculty of Education, Nasarawa State University, 

Keffi in order to establish its face and content validity. For the purpose of determining the 

reliability of the instrument, a test-retest method was adopted, the items were weighted 

Strongly Agree (SA) = 4, Agree (AG) = 3, Disagree (DA) = 2, and Strongly Disagree (SD) = 

1. The reliability coefficient of the instrument was computed using Pearson Product Moment 

Correlation Coefficient 0.68 was found which is acceptable for the research. Data collection 

was collected personally by the researcher. This enabled the researcher to get them fully 

informed about the purpose of the study and how to go about the work. Data collected were 
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analysed using descriptive statistics of frequency counts and percentages to answer all the 

research questions.  

 

Results and Discussion 

Research question one: What is the contribution of school feeding programme in attracting 

Almajiries into formal education system in the Federal Capital Territory Abuja?  

Table 1: Percentage Analysis of Contribution of School Feeding Programme in 

Almajris Enrolment into Formal Educational System 
S/N Statement SA AG DA SD Total 

1 School feeding programme has increased 

enrollment of almajiris into formal education. 

265 

(67.5%) 

82 

(20.8%) 

30 

(7.7%) 

16 

(4%) 

393 

(100%) 

2 School feeding encourages punctuality of 

almajiris to school 

282 

(71.7%) 

79 

(20.1%) 

24 

(6.0%) 

8 

(2.2%) 

393 

(100%) 

3 It has contributed to regular attendance of 

almajiris to school 

304 

(77.3%) 

55 

(14.1%) 

27 

(6.8%) 

7 

(1.7%) 

393 

(100%) 

4 There is an increase enrolment of almajiris in 

school because of provision of meals 

260 

(66.2%) 

96 

(24.5%) 

26 

(6.6%) 

11 

(2.7%) 

393 

(100%) 

5 School feeding programme has reduced the 

dropout rate of the almajiris 

262 

(66.7%) 

78 

(19.9%) 

37 

(9.3%) 

16 

(4.2%) 

393 

(100%) 

6 Teaching in English language has increased 

enrollment of almajiris into formal education  

273 

(69.5%) 

79 

(20.1%) 

27 

(6.8%) 

14 

(3.5%) 

393 

(100%) 

Result in Table 1 indicated that school feeding programme has contributed in 

attracting Almajiries into formal education system in the Federal Capital Territory Abuja. 

The strongly agree responses to all the items ranged from 66.2% to 77.3% respectively. This 

indicated that school feeding programme is an effective means of attracting almajiris into 

formal education. It shows that school feeding is a powerful tool for alleviating day-to-day 

hunger pains. It is suggested that giving children like almajiris a daily breakfast at school 

may improve their enrolment. The finding agrees with Grantham-McGregor, Chang and 
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Walker (2010) that breakfast usually provides children (almajiris) with approximately one-

third of their daily energy and other nutritional requirements. Similar findings were reported 

by Bundy, Burbano, Grosh, Gelli, Jukes, & Drake (2009) that appropriately designed School 

Feeding Programmes increase access to educate and improve health and nutrition, especially 

when integrated to comprehension school health and nutrition programmes. Similarly, the 

result aligned with Jomaa, McDonnell, & Probart, (2011) that consistent positive effective 

effect of School Feeding on energy intake, micronutrient status, school enrolment, and 

attendance of children participating in School Feeding Programmes compared to non-

participants. The implication is that availability of subsidized school feeding programme 

will increase school enrollment, if the programme continues almajiris will highly be 

attracted and enrolled into formal educational system. And for these households to enroll 

their children like the Almajiris, they need to be convinced that the net benefits of 

participating in the program exceed the gap between direct and opportunity cost of schooling 

and the expected benefit of schooling.  

 

 

Research question two: What contribution has school feeding programme on attendance of 

almajiries into former education system in the Federal Capital Territory Abuja? 

Table 2: Percentage Analysis of Contribution of School Feeding Program on School 

Attendance of Almajiris 
S/N Statement SA AG DA SD Total 

1 As a result of school attendance of 

almajiris total number of almajiris can be 

identified 
203 

(51.7%) 

107 

(27.2%) 

49 

(12.6%) 

34 

(8.6%) 

 

393 

(100%) 

2 With the attendance of almajiris into 

formal education their problem can be 

204 

(51.9%) 

109 

(27.8%) 

49 

(12.4%) 

31 

(7.9%) 

 

  393 
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identified and attended to (100%) 

3 Attendance of almajiris into formal 

education made most of them self-reliant 

by acquiring vocational education. 

 

 

214 

(54.5%) 

 

 

118 

(30%) 

 

 

40 

(10.2%) 

 

 

21 

(5.3%) 

 

 

393 

(100%) 

4 Attendance of almajiris to formal 

education has reduced their begging  273 

(69.5%) 

79 

(20.1%) 

27 

(6.8%) 

14 

(3.5%) 

393 

(100%) 

5 Almajiris can now dress well as a result of 

the attending formal education 259 

(65.8%) 82 (21%) 

39 

(9.9%) 

13 

(3.3%) 

393 

(100%) 

6 Attendance of almajiris to formal 

education has kept them out of troubled 

areas 
247 

(62.9%) 

94 

(23.8%) 

35 

(8.8%) 

17 

(4.4%) 

 

    393 

(100%) 

 

Result in Table 2 revealed that large proportion of respondents strongly agreed that 

school feeding programme has contributed to attendance of almajiries into former education 

system in the Federal Capital Territory Abuja. The responses ranged from 51.9% to 69.6% 

respectively. This shows that school feeding programme is an effective means of 

encouraging attendance of almajiris into formal education. School feeding programme can 

be effective at increasing class attendance because children like Almajiris receive the meal 

only when they attend school. The finding is in consonance with Ahmed (2004) findings that 

the impact of school feeding on attendance in the areas where these studies were conducted 

there was significant positive impact and the programme showed an increment of class 

attendance of participating pupils. Another similar finding was made by Adelman, Gilligan 

and Lehrer (2008) that class attendance from school registers showed attendance increased 

in both programme and control schools during school period, and that the increase was 

higher in programme schools. According to Del Rosso (1999), the provision of food acted as 
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a strong incentive for children to attend school on a regular basis. The implication is that 

availability of school feeding programme will likely increase school attendance. Almajiris 

are likely to attend formal educational system when they are feed in schools.  

Research question three: What contribution has school feeding programme on retention of 

almajiries into former education system in the Federal Capital Territory Abuja? 

Table 3: Percentage Analysis of Retention of Almajiris into Formal Education System 

S/N Statement SA AG DA SD Total 

1 The retention of almajiris into formal 

education has reduced the issue of 

religious crises 

 

 

116 

(29.6%) 

 

 

147 

(37.5%) 

 

 

50 

(12.6%) 

 

 

80 

(20.3%) 

 

 

393 

(100%) 

2 It has reduced minimally the movement of 

almajiris from one place to another  

198 

(50.3%) 

130 

(33.1%) 

37 

(9.5%) 

28 

(7.1%) 

 

393 

(100%) 

3 It has reduced minimally unnecessary 

nuisance caused by the almajiris  211 

(53.6%) 

121 

(30.9%) 

42 

(10.6%) 

19 

(4.8%) 

393 

(100%) 

4 The retention of almajiris into formal 

education has made almajiris to have 

good eating habit. 
200 

(50.8%) 

120 

(30.5%) 

33 

(8.4%) 

40 

(10.3%) 

 

393 

(100%) 

5 With school feeding programme almajiris 

spend more time in school instead of 

going about looking for food 

60 

(15.2%) 

62 

(15.9%) 

68 

(17.2%) 

203 

(51.6%) 

 

 

393 

(100%) 

6 With school feeding programme almajiris 

are now more engaged in school  

170 

(43.3%) 

79 

(20.1%) 

35 

(8.8%) 

109 

(27.8%) 

 

393 

(100%) 

7 With school feeding programme almajiris 

spent more time in school than with their 245 55 37 56 
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mallams  (62.3%) (13.9%) (9.5%) (14.3%) 393 

(100%) 

8 With school feeding programme almajiris 

can work in group in school for longer 

hours 
108 

(27.4%) 

88 

(22.3%) 

97 

(24.7%) 

100 

(25.5%) 

 

393 

(100%) 

 

Result in Table 3 revealed that school feeding programme has not completely been 

able to retain almajiris into formal education. Although 62.3% of the respondent strongly 

agreed that with school feeding programme almajiris spent more time in school than with 

their mallam, that school feeding has reduced minimally the movement of almajiris from 

one place to another 50.3% while 53.6% strongly agreed that school feeding has reduced 

minimally unnecessary nuisance caused by the almajiris. These findings aligned with 

Bennett (2003) that giving three meals per every school day reduces school transfers since 

every parent was comfortable with their childrenôs participation in school. Williams (1987) 

also found that an effective School Feeding Programme is known to influence pupilsô 

participation in compulsory schooling and completion. Ainley, Batten, and Miller (1984) 

concluded that pupils like the Almajiris feelings of success and general satisfaction with 

school resources such as a good feeding program influenced their intention to remain at 

school. The implication is that a school with a supportive SFP would be expected to have 

higher retention rates.  

Conclusion  

Based on the findings, the study concluded that school feeding is a powerful tool for 

alleviating day-to-day hunger pains and may improve enrolment. Appropriately designed 

School Feeding Programmes is capable of increasing access to education and improve health 

and nutrition, especially when integrated to comprehension school health and nutrition 
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programmes. Provision of food may act as a strong incentive for almajiri children to attend 

school on a regular basis. An effective School Feeding Programme is capable to influence 

almajiri pupilsô participation in compulsory schooling and completion. Pupils like the 

Almajiris feelings of success and general satisfaction with school resources such as a good 

feeding program can influence their intention to remain at school. 

Recommendation  

Based on the findings of the study, the following recommendations were made: 

1. The school feeding programme should be made attractive to encourage more 

almajiris to attend formal school system. 

2. More incentives should be given to almajiries to sustain their attendance and 

retention into formal education system such as school bags, sandals, exercise books, 

etc, 
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Improving School-Community Relations: A Panacea for Addressing the Educational 

Needs of Vulnerable Groups in Enugu State 

Agbo, G.N., Ezeu. C. and Nwoye A. 

                               

   

Abstract  

This study centred on improving school-community relations: A panacea for addressing the 

educational needs of vulnerable groups in Enugu State. The study was guided by two 

research questions and two null hypotheses. Descriptive survey research design was 

adopted for the study. The population for the study was 262 which comprised 109 

educational administrators and 153 SBMC members in Enugu Education Zone of Enugu 

State. The population of 262 is manageable therefore, there was no sampling. The 

instrument titled ñImproving School-Community Relations Questionnaire (ISCRQ)ò 

consisted of 12 items whose reliability was gotten by a trial testing in Agbani Education 

Zone on 10 educational administrators and 15 SBMC members. The reliability of the 

instrument was determined using Cronbach Alpha which gave 0.81 for cluster A and 0.79 

for cluster B with an overall reliability index of 0.80 which made the instrument highly 

reliable. Data analysis was carried out by using mean and standard deviation while t-test 

was used to test the hypotheses. The findings of the study showed that the respondents were 

generally of the view that, improving school-community relations as a panacea for 

addressing the educational needs of vulnerable groups is to a great extent. It was 

recommended among others that the government should be involved in ameliorating the 

challenges being faced by the schools and communities in the course of providing school 

facilities for the vulnerable groups. 

 

Keywords: Education, School-Community Relations, Educational Needs, Vulnerable 

Groups 

 

 

 

Introduction  

 Education in general has remained an important means to sustainable development. 

Education is one of the tools used to achieve a societyôs goal towards development. 

According to Onuselogu (2007), education is referred to as a means of enlightenment and a 

process of training and preparation of the recipient for useful life in the community. United 

Nations Educational, Scientific and Cultural Organization UNESCO (2003) emphasized that 
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education for all (EFA) is a compelling goal for all nations and it is a basic human right for 

all children as recognized in the Convection on the Rights of the Child (CRC). Aguba, 

(2007), stated that education is a virtue and the purpose of education is morality and 

usefulness to oneôs society. Education is critically important to childrenôs social integration 

and psychosocial well-being. Education is the process of receiving systematic instruction 

which typically occurs at a school.  

 

A school is an institution designed to provide learning spaces and learning environments for 

the teaching of students (or "pupils") under the direction of teachers. School itself is a social 

milieu which exists in a wider social milieu. Todayôs schools must equip students with the 

knowledge and skills they will need to succeed in an uncertain, constantly changing 

tomorrow. But many schools look much the same today as they did a generation ago, and 

too many teachers are not developing the pedagogies and practices required to meet the 

diverse needs of 21
st
-Century learners. A school as a learning organisation has a shared 

vision that gives it a sense of direction and serves as a motivating force for sustained action 

to achieve individual and school goals. Having a shared vision is more an outcome of a 

process than it is a starting point. In the same vein, Nwangwu (2007) observed that a school 

does not exist in isolation. It exists in social setting, in other words, it is an integral part of 

the community in which it is situated. 

 

   Ngoka, (2003), in Okenwa (2013) observed that a community is a body of people living in 

the same locality and having a common cultural and historical heritage and willingness to 

work together. Ugwu (2010) described a community as a people obliged to one another not 

because of the place of birth, race, sex, religion, but people bound to one another and 

https://en.wikipedia.org/wiki/Learning_space
https://en.wikipedia.org/wiki/Learning_environment
https://en.wikipedia.org/wiki/Student
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governed by shared taste, specific needs or common interest. Elechi (2003) defined 

community as the area where people live geographically together. 

 

  In the same vein, the community as well as the general public in one way or the other owns 

and supports the school. Nwangwu (2007) posited that as a result of this support, these 

people deserve to be informed on regular basis on the progress and activities of the school. 

Both the school and the community have tremendous influence on the character and 

behaviour of the youths. The school as well as the community should understand and 

appreciate the need for mutual co-existence. There is absolute need to create opportunities 

and forum where views on school policies, programmes, activities are discussed. Okwor, 

(2008) emphasized the need for cooperation between the school and the community in the 

education of children because the school and the community are symbiotically related. The 

community establishes new schools and also assists in equipping the schools with necessary 

infrastructure. While the school in turn, provides the learning facilities for the education of 

the members of the community. The management of schools can function effectively with a 

good school-community relationship, which will in turn provide the educational needs of 

different groups especially those under the vulnerable groups. 

  

Being vulnerable is to be capable of being physically or emotionally wounded. For instance, 

a child born with a physical or mental handicap, could be devastated by the unceasing jeers 

and taunts of brutal schoolmates. Vulnerable groups are not just people who are in hospital; 

they also include young children, expectant mothers, the elderly, disabled, mentally ill and 

homeless. Vulnerability has been defined as the degree to which a system, or part of it, may 

react adversely during the occurrence of a hazardous event. This concept of vulnerability 
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implies a measure of risk associated with the physical, social and economic aspects and 

implications resulting from the system's ability to cope with the resulting event. 

 

 Furthermore, a venerable child is a child whose safety, well being and development are for 

various reasons, threatened, emotionally deprived or traumatized. A vulnerable child 

includes: - a child with either single or both parents alive, have any form of disability or 

orphans who are living in deplorable conditions due to poverty. According to International 

Labour Organization (ILO) (2012) vulnerability of children has remained a persistent 

problem in many parts of the world forcing many of them to engage in economic activities 

leading to child labour instead of participating in education. Rubaha (2008) pointed out that 

neglect, abuse, lack of parental love, lack of food, high labour demand at home, 

stigmatization at school because of lack of school uniforms and learning materials to 

mention but a few are some of the challenges facing vulnerable children in the school 

settings. Kafwa (2005) argued that compared to non-vulnerable groups, vulnerable students 

are more likely to be malnourished, more likely to drop out of school and have limited 

access to health social services as well as being prone to exploitation. These challenges 

create emotional stress making the pupils difficult to concentrate and learn in the classroom 

due to trauma. Therefore, the school-community relations have to be strengthened in order 

to address the educational needs of the vulnerable groups.  

  

 Educational needs in this context have to do with difficulty or disability which makes 

learning harder for the vulnerable children than for non-vulnerable children of their age. 

Around one in five children has special educational needs at some point during their school 

years. Maslow (2009) argued that for the vulnerable children to be motivated in the school, 
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basic educational needs like school facilities and the involvement of resource persons 

amongst others should be put in place.. 

  

 School facilities can be defined as those things that enable the teacher to do his/her work 

very well and helping the learners to learn effectively. The chalkboard for example, 

facilitates the imparting of information on the learner. School facilities also include school 

building e.g. classrooms, assembly halls, laboratories, workshops, libraries etc. They also 

include teaching aids, chairs, tables, devices such as modern educational hardware and 

software in the form of magnetic tapes, films, and transparent stripes. School facilities are all 

the things that are needed for effective teaching ï learning process to take place. They are 

designed to enhance the process of teaching. The absence of school facilities implies the 

non-existence of any set up that may be referred to as school. Adesina and Ogunsaju (2003) 

in their recognition of the educational need like school plant posited that for effective 

performance of educational programmes to be carried out, school plant and educational 

goals should be viewed as being closely interwoven and interdependent. Apart from 

protecting the vulnerable students from the sun, rain, heat and cold, the school buildings 

represent a learning environment which has a tremendous impact on the comfort, safety and 

performance of the students with the help of a resource person. 

 

 Resource persons are experts who contribute information and opinions to participants in a 

learning situation. They frequently are used to conduct educational activities, but may also 

be helpful to a committee at the program planning stage. Generally, resource person is a 

skilled worker. Resource persons in the school organization include the teachers, non-

teaching staff, corps members and the students that work and render their services to the 

school (Haslinda, 2009). Furthermore, for the school-community relations to successfully 
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address the educational needs of the vulnerable groups in relation to the provision of school 

facilities and the involvement of resource persons, the educational administrators and the 

School Based Management Committee (SBMC) membersô views should be acknowledged. 

 

 Educational administrators are those who practice and manage the resources, tasks and 

communications involved in running a school. The goal of the educational administrator is 

to keep the school's overall process flowing smoothly, making decisions that facilitate 

successful student learning. SBMC is a system where there is a significant and consistent 

decentralization of school management to make decisions related to the allocation of 

resources (Dennis, 2004). Consequently, school-community relations should be encouraged 

by various educational stakeholders, hence; the researchers examined improving school-

community relations as a panacea for addressing the educational needs for vulnerable groups 

in Enugu State.   

Statement of the Problem 

   The attainment of Education For All by UNESCO has been a long term objective for the 

Nigerian government since independence of 1
st
 October, 1960. Education in general has 

been recognized as a pillar upon which social, economic and democratic developments are 

anchored. Education is a means in which the entire populace can have their share in the 

distribution of national cake. The government has demonstrated great effort to attain this 

noble course by abolishing fees in all lower and upper basic schools to enable all the 

children including vulnerable children to acquire basic education. Consequently, the 

government cannot do everything alone without the involvement of the schools and their 

host communities. However, the school-community relations have to be improved and 

encouraged in other to meet the educational needs of the children especially the children in 

the vulnerable category. Based on the above review, the researchers deemed it fit and 
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investigated the improvement of school-community relations as a panacea for addressing the 

educational needs of vulnerable groups in Enugu State with particular reference to providing 

school facilities and the involvement of resource persons. 

Purpose of the Study 

The main purpose of the study was to investigate improving school-community relations: A 

panacea for addressing the educational needs of vulnerable groups in Enugu State. 

Specifically, the study sought to: 

1. investigate the extent of school-community relations as a panacea for addressing the 

educational needs of vulnerable groups in Enugu State in the area of providing 

school facilities;  

2. examine the extent of school-community relations as a panacea for addressing the 

educational needs of vulnerable groups in Enugu State in the area of involving 

resource persons. 

Research Questions 

The study was guided by the following research questions: 

1. what is the extent of school-community relations as a panacea for addressing the 

educational needs of vulnerable groups in Enugu State in the area of providing 

school facilities?  

2. what is the extent of school-community relations as a panacea for addressing the 

educational needs of vulnerable groups in Enugu State in the area of involving 

resource persons? 

 

Hypotheses  

The study was guided by the following hypotheses:  
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HO1: There is no significant difference in the mean ratings of the Educational Administrators 

and the School Based Management Committee members in the extent of school-community 

relations as a panacea for addressing the educational needs of vulnerable groups in Enugu 

State in the area of providing school facilities.  

HO2: There is no significant difference in the mean ratings of the Educational Administrators 

and the School Based Management Committee members in the extent of school-community 

relations as a panacea for addressing the educational needs of vulnerable groups in Enugu 

State in the area of involving resource persons.  

Research Method 

  The type of design the study adopted is a descriptive survey design. This is because a 

representative sample of the total population was used to collect data from the respondents. 

Only a part of the population is going to be studied and findings from this are expected to be 

generalized to the entire population (Nworgu, 2015). Enugu State was the area of the study. 

Enugu State has six educational zones which include Enugu, Awgu, Nsukka, Agbani, Udi 

and Obollor-Afor. The researchers however, focused on Enugu Education Zone for the 

purpose of efficiency and effectiveness of the study. The population for the study was 262 

respondents which comprised 109 educational administrators and 153 SBMC members. The 

researchers did not sample the population because it is manageable. According to Uzoagulu 

(2011), any population that is small can be used by the researcher without sampling. 

Researchersô constructed questionnaire titled ñImproving School-Community Relations 

Questionnaire (ISCRQ)ò was used to gather information from the respondents. The 

instrument was faced validated by three experts in the Faculty of Education, Enugu State 

University of Science and Technology (ESUT). The instrument consisted of 12 items whose 

reliability was gotten by a trial testing in Agbani Education Zone on 10 educational 
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administrators and 15 SBMC members. The reliability of the instrument was determined 

using Cronbach Alpha which gave 0.81 for cluster A and 0.79 for cluster B with an overall 

reliability index of 0.80 which made the instrument highly reliable. Data analysis was done 

by using mean and standard deviation and the hypotheses were tested using t-test. A 4 point 

rating scale of Very Great Extent (VGE), Great Extent (GE), Low Extent (LE) and Very 

Low Extent (VLE) was used. Hypothesis was not rejected when the t-calculated value was 

less than the table value, but rejected when the t-calculated value was greater than the 

critical table value. 

Results      

Research Question One: What is the extent of school-community relations as a panacea for 

addressing the educational needs of vulnerable groups in Enugu State in the area of 

providing school facilities?  

Table 1: Mean ratings of the extent of school-community relations as a panacea for 

addressing the educational needs of vulnerable groups in Enugu State in the area of 

providing school facilities 

                   ITEMS  Educational 

Administrators  

          109 

SBMC Members 

        153 

 

     Total 

S/N School-community relations can be 

involved in the provision of school 

facilities in the following ways: 

     x  SD Dec x SD Dec   

1 Laboratories. 2.50 0.82 GE 2.62 0.87 GE 2.56 GE 

2 Library. 2.62 0.71 GE 2.64 0.93 GE 2.63 GE 

3 Classrooms. 2.56 0.92 GE 2.77 0.55 GE 2.67 GE 

4 Audio-visual learning materials. 2.53 0.79 GE 2.51 0.70 GE 2.52 GE 

5 Equipment e.g. computers. 2.64 0.54 GE 2.73 0.97 GE 2.69 GE 

6 Electric generator. 2.71 0.83 GE 2.55 0.88 GE 2.63 GE 

7. Art room. 2.66 0.88 GE 2.50 0.89 GE 2.58 GE 

8 Sports facilities. 2.59 0.81 GE 2.51 0.98 GE 2.55 GE 

                   Cluster Mean 2.60 0.79 GE 2.60 0.85 GE 2.60 GE 
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Table 1 above shows that the means for educational administrators range from 2.50 to 2.71 

with a grand mean of 2.60 and standard deviation of 0.79. The means of the SBMC 

members range from 2.50 to 2.77 with a grand mean of 2.60 and standard deviation of 0.85. 

It simply denotes that the educational administrators and SBMC members responded to a 

great extent to the items on table 1. Generally, the educational administrators and SBMC 

members responded to a great extent based on their total grand mean of 2.60 on the extent of 

school-community relations as a panacea for addressing the educational needs of vulnerable 

groups in Enugu State in the area of providing school facilities.  

Research Question 2: what is the extent of school-community relations as a panacea for 

addressing the educational needs of vulnerable groups in Enugu State in the area of 

involving resource persons? 

Table 2: Mean ratings of the extent of school-community relations as a panacea for 

addressing the educational needs of vulnerable groups in Enugu State in the area of 

involving resource persons 

                      ITEMS  Educational 

Administrators  

          109 

SBMC Members 

        153 

 

     Total 

S/N School-community relations 

involvement of resource persons 

are in the following ways: 

     x  SD Dec x SD Dec   

9 Engaging corps members. 2.62 0.99 GE 2.53 0.80 GE 2.58 GE 

10 Involving the non academic staff. 2.57 0.87 GE 2.81 0.91 GE 2.69 GE 

11 Seeking the help of adjunct teachers. 2.53 0.90 GE 2.55 0.87 GE 2.54 GE 

12 Engaging full time teachers. 2.59 0.88 GE 2.59 0.91 GE 2.59 GE 

                   Cluster Mean 2.58 0.91 GE 2.62 0.87 GE 2.60 GE 

 

Table 2 above shows that the means for educational administrators range from 2.53 to 2.62 

with a grand mean of 2.58 and standard deviation of 0.91. The means of the SBMC 



72 

 

members range from 2.53 to 2.81 with a grand mean of 2.62 and standard deviation of 0.87. 

It simply denotes that the educational administrators and SBMC members responded to a 

great extent to the items on table 2. Generally, the educational administrators and SBMC 

members responded to a great extent based on their total grand mean of 2.60 on the extent of 

school-community relations as a panacea for addressing the educational needs of vulnerable 

groups in Enugu State in the area of involving resource persons.  

HO1: There is no significant difference in the mean ratings of the Educational Administrators 

and the School Based Management Committee members on the extent of school-community 

relations as a panacea for addressing the educational needs of vulnerable groups in Enugu 

State in the area of providing school facilities.  

Table 3: t-test on the mean ratings of Educational Administrators and SBMC members 

on the extent of school-community relations as a panacea for addressing the 

educational needs of vulnerable groups in Enugu State in the area of providing school 

facilities  

Group n Mean SD df t-cal t-crit  Decision 

Educational 

Administrators  

109 2.60 0.79  

 

260 

 

 

0.00 

 

 

1.96 

 

Not 

Rejected 

 

SBMC 

members 

 

 

153 

 

 

2.60 

 

 

0.85 

    

 

From the result of hypothesis 1 above, table 3 shows that the calculated value of 0.00 is less 

than the table value of 1.96 which means that the null hypothesis is not rejected. This 

signifies that there is no significant difference between the mean ratings of educational 

administrators and SBMC members on the extent of school-community relations as a 
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panacea for addressing the educational needs of vulnerable groups in Enugu State in the area 

of providing school facilities.  

HO2: There is no significant difference in the mean ratings of the Educational Administrators 

and the School Based Management Committee members in the extent of school-community 

relations as a panacea for addressing the educational needs of vulnerable groups in Enugu 

State in the area of involving resource persons. 

Table 4: t-test on the mean ratings of Educational Administrators and SBMC members 

on the extent of school-community relations as a panacea for addressing the 

educational needs of vulnerable groups in Enugu State in the area of involving 

resource persons  

Group N Mean      SD df t-cal t-crit  Decision 

Educational 

Administrators  

109 2.58 0.91  

 

260 

 

 

0.36 

 

 

1.96 

 

Not 

Rejected 

 

SBMC 

members 

 

 

153 

 

 

2.62 

 

 

0.87 

    

 

From the result of hypothesis 2 above, table 4 shows that the calculated value of 0.36 is less 

than the table value of 1.96 which means that the null hypothesis is not rejected. This 

signifies that there is no significant difference between the mean ratings of educational 

administrators and SBMC members on the extent of school-community relations as a 

panacea for addressing the educational needs of vulnerable groups in Enugu State in the area 

of involving resource persons.  

Summary of Data Analyses      

From the results of data analyses, the following were found: 
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1. The respondents were generally of the view that, the school-community relations as a 

panacea for addressing the educational needs of vulnerable groups in Enugu State in 

the area of providing school facilities is to a great extent. 

2. The respondents were generally of the view that, the school-community relations as a 

panacea for addressing the educational needs of vulnerable groups in Enugu State in 

the area of involving resource persons is to a great extent. 

3. There is no significant difference between the mean ratings of educational 

administrators and SBMC members on the extent of school-community relations as a 

panacea for addressing the educational needs of vulnerable groups in Enugu State in 

the area of providing school facilities.  

4. There is no significant difference between the mean ratings of educational 

administrators and SBMC members on the extent of school-community relations as a 

panacea for addressing the educational needs of vulnerable groups in Enugu State in 

the area of involving resource persons.  

Discussion of Findings 

  It was found out in research question 1, table 1 that the respondents were generally of the 

view that, the extent of school-community relations as a panacea for addressing the 

educational needs of vulnerable groups in Enugu State in the area of providing school 

facilities is to a great extent. It is in line with Kennedy (2003) who posited that school 

facilities enhance effective teaching and learning. Consequently, school facilities should be 

the main things to be put in place for the benefits of the students notwithstanding their social 

or emotional status. The evidence of hypothesis 1, table 3 showed that there is no significant 

difference between the mean ratings of educational administrators and SBMC members on 
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the extent of school-community relations as a panacea for addressing the educational needs 

of vulnerable groups in Enugu State in the area of providing school facilities.  

 

  It was found out in research question 2, table 2 that the respondents responded to a great 

extent on the extent of school-community relations as a panacea for addressing the 

educational needs of vulnerable groups in Enugu State in the area of involving resource 

persons. It is in line with Haslinda (2009) who posited that the functions of resource persons 

in the educational sector cannot be overlooked. The fact remains that, the schools and their 

host communities should work together in other to involve young men and women who can 

meet up with the needs of the vulnerable groups. The evidence of hypothesis 2, table 4 

showed that there is no significant difference between the mean ratings of educational 

administrators and SBMC members on the extent of school-community relations as a 

panacea for addressing the educational needs of vulnerable groups in Enugu State in the area 

of involving resource persons.  

Conclusions  

     From the study, the conclusions based on the findings were drawn. Based on the findings 

from the study, it can be concluded that the schools and communities relationship should be 

maintained and improved upon in other to address the educational needs of vulnerable 

groups in Enugu State. School-community relations have been found to have an impact in 

addressing the educational needs of vulnerable groups in Enugu State. This is due to the fact 

that their relationship has led to the effective provision of school facilities as well as the 

involvement of resource persons for the betterment of the vulnerable groups who aspire for 

quality education.  
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Recommendations of the Study 

The following are the recommendations made for this study: 

1. The government should be involved in ameliorating the challenges being faced by 

the schools and communities in the course of providing school facilities for the 

vulnerable groups. 

2. Other well-meaning organizations like the Non-Governmental Organizations 

(NGOs) should partner with the schools and communities in rendering selfless 

services like the involvement of resource persons. 

  

References 

Aguba, C. R. (2007). Educational Administration. Issues and perspective. Enugu; Tons and 

Tons PDS. 

 

Adesina, S. & Ogunsaju, (2003). Secondary Education in Nigeria. Ile-Ife: Ife University 

Press. 

 

Dennis, R. (2004). School Based Management Committee. It functions to the society. MELL 

Publisher.   

Elechi, J. N. (2003). Community Participation in the administration of secondary schools in 

Ebonyi L.G.A of Ebonyi state. Unpublished M.ed Thesis UNN. 

  

Haslinda, A. (2009). The journal of International Social research. vol 2/9 fall 2009. 

International Labour Organization, (2012). Tackling child labour: From commitment to 

action International Programme on the Elimination of Child Labour (IPEC) ï

Geneva: vol. 1. 

Kafwa, V. N. (2005). Effectiveness of AIDS Education Programs in Secondary Schools in 

Busia District Unpublished M Phil Thesis: Moi University 

 

Kennedy, M. (2003). Building on community. American School and University, 73(10), 14-

18.  

 

Maslow, J. (2009). Maslow Pyramid gets a much needed renovation: ASU 

  

Nwangwu, I. O. (2007). Basic Issues in school management. Enugu: Computer Edge. 

 

Nworgu, B. G. (2015). Educational research: Basic issues and methodology (Third Edition). 

Nsukka, Enugu: University Trust Publishers. 



77 

 

 

Okenwa, G. N. (2013). Extent of community participation in the provision of school plants 

in the administration of public secondary school in Enugu State. Journal social 

Research Vol. 3(4) 

 

Okwor, R. E. (2008). Parent Teachers Association Financial and Material support roles in 

Enugu State secondary school Administration. Unpublished P.H.O Thesis. 

University of Nigeria, Nsukka. 

 

Onuselogu, A. P. (2007). Extent of resource adequacy for the implementation of universal 

basic education (UBE) in public schools in Anambra State. Nigerian Journal of 

Education Management. 2007 3(6) p. 38. 

 

Rubaha, R. F. (2008). Factors influencing good performance in Tanzania school: University 

of Dar es Salaam.  

 

Ugwu, R. N. (2010). Community involvement practices for facilitating secondary school 

administration in Enugu State. (Unpublished doctoral thesis). University of Nigeria, 

Nsukka. 

UNESCO-Santiago. (2003). Follow-up Model of the Regional Project for Latin America and 

the Caribbean (PRELAC) ïSupport, Monitoring and Assessment ï Havana 

Declaration. Santiago, OREALC/UNESCO. 

 

Uzoagulu, A. E. (2011). Practical guide to writing research project reports in Tertiary 

Institutions. Enugu: Cheston Publishers Ltd. 

Author Details 

 

AGBO, G.N. 

genevieveagbo25@grnaiI.com 

07033528838 

Enugu State University of Science and Technology 

Agbani, Enugu State   

 

 

 

EZEU.C. 

07068044939 

Enugu State University of Science and Technology 

Agbani, Enugu State   

 

 

 

NWOYE A. 

08130135912 

Enugu State University of Science and Technology 

Agbani, Enugu State   

 

 



78 

 

 

                               

                          

 

  



79 

 

 

Comparative Analysis of Teachersô Salary Structure in Nigeria: The Need for 

Harmonization to Enhance Standards and Global Competitiveness 

Amaechi, Appolus Azunwanne 

 

Abstract 

 

The study explores the perception of teachers at all levels of education in Nigeria on the 

disparity in salary structure and the need for harmonization to enhance standards and 

global competitiveness.  The study adopted the ex-post-facto research design which enabled 

a comparative analysis of salary structure of different levels of education in Nigeria.  

Interview was used as instrument for data collection, 25 teachers were interviewed and the 

Interpretative Phenomenological Analysis (IPA) was used to gain understanding of 

teachersô perceptions. The result was in four super-ordinate themes which indicate salary 

structure/prompt payment, provision of facilities/equipment, social status and cost of living.  

The findings show that several teachers at the primary and secondary education levels are 

willing to move to tertiary level due to disparity in salary structure, conditions of service 

and cost of living.  Based on the findings, conclusion was drawn and it was recommended 

that government at all levels should harmonize the salary structure of teachers at all levels 

of education, so as to retain sound, quality and experience teachers at lower levels to 

enhance standards and global competitiveness.   

 

Keywords:  Education, salary structure, standards, global competitiveness.  

 

Introduction  

Education is the means through which the citizenry of a nation could be transformed from 

mere human population to human resource. It is a continuous process of developing the 

personality of an individual and getting him or her prepared to be a useful member of his or 

her society (Oguche cited in Amaechi, 2014).  According to Tahir cited in Odaudu (2016)  

people and government place tremendous faith in the transformational power of education. 

The belief that education is the basis for improvement of the status of people has been 

recognized as a fundamental tenet of development strategy.  Teachers are implementer of 

education curriculum at all levels of education.  In other words, teachers are persons who 

help others to acquire knowledge, skills and competences or values.  Formal teaching of 

students is usually carried out by paid professional teachers in most countries of the world.  

 

The concepts of quality and standards are closely related and often used interchangeably. In 

higher education, there is considerable overlap between the two concepts. However, quality 
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and standards are not the same.  Standards are specified and usually have measurable 

outcome indicators, which are used for comparative purposes.  According to Harvey (1995), 

standards in higher education have been categorized into three areas:  academic standard, 

standards of competence and service standards. Academic standards are concerned with 

measurement of ability to meet specified levels of academic attainment. They measure the 

ability of students to fulfil requirements of the programme of study through whatever mode 

of assessment is required.  Standards of competence measure specified levels of ability on a 

range of competence related to the transferable skills of students.  Service standards attempt 

to specify the level of service provided to students, such as turn-around times for assessing 

student work, maximum class sizes, frequency of personal tutorials, availability of 

information on complaints procedures, the lag on introducing recommended reading into the 

library, and so on.   

 

Salaries and allowances are the legitimate compensation in monetary terms, of duties 

performed by the staff (personnel). Ipaye cited in Amaechi (2012) noted that the prime 

motive of men and women engaging in some activities or going into a career is to obtain the 

resources to meet their psychological needs and support family among others.  In a related 

development, salary structure is the details of the salary being offered in terms of the 

breaking of the various components that constitute the compensation. In most countries of 

the world, salary range is established by employers, and it is determined by market pay rates 

which is established through pay studies or comparison conducted by employers on people 

doing similar work in similar organizations in the same country or region (Google, 2018). 

 

In Nigeria, teachers in primary and secondary schools are paid using the Consolidated 

Public Service Salary Structure (CONPSS), this means that they are rated at par with their 

colleagues in various State ministries.  In Polytechnics and Colleges, teachers are paid using 

the Consolidated Polytechnics and Colleges Academic Salary Structure (CONPCASS). In 

the Universities, teachers are compensated using the Consolidated University Academic 

Salary Structure (CONUASS).  It is important to note that in Polytechnics, Colleges and 

Universities, the non-teaching staff have their own salary structure, this means that it is only 

in primary and secondary schools in Nigeria that teachers and non-teaching staff earn same 

salary. 
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Over the years, there has been public outcry over the poor standard of education in primary 

and secondary schools in Nigeria and parents including the general public blame teachers for 

the decline in studentsô academic performance and or achievements, this trend has extended 

to the tertiary education sector, where graduates are said to be unemployable due to poor 

academic achievement.  This is because it is a vicious circle, or what computer analyst call 

gabage in, gabage out.  The truth of the matter is that most experienced and professional 

teachers in primary and secondary schools who are able to get first and second degrees, left 

due to poor salary structure and condition of service, some of them moved over to tertiary 

institutions, while others moved to juicy ministries, departments and agencies.  It is at this 

backdrop that the federal government through National Youth Service Corps (NYSC) came 

with the policy that corps members should be posted to primary and secondary schools to 

teach, in order to fill gaps created by this brain drain. 

 

It may interest one to note that survey shows that no university graduate with first class or 

second class upper is teaching in any public primary or secondary school, due to poor salary 

structure.  If the federal government will review the structure of teachersô salary in primary 

and secondary schools to be equal with that of their counterparts in polytechnics and 

colleges, and further review the national minimum wage, and implement same, then one can 

be rest assured that quality and professional teachers with requisite experiences will be 

retained in primary and secondary schools. Thus standards will be enhanced and our 

students can compete with their peers anywhere in the world ï hence global 

competitiveness.   

 

The International Institute for Management Development defines competitiveness as a field 

of economic knowledge which analyzes the facts and policies that shaped the ability of a 

nation to create and maintain an environment that sustains more value creation for its 

enterprises and more prosperity for its people.  The world Economic Forum defines global 

competitiveness as ñthe ability of a country to achieve sustained high rates of growth in 

gross domestic product (GDP) per capitaò.  One of the factors affecting global 

competitiveness include co-ordination among public sector agencies, which best method 

include providing support and incentives for Research and Development activities, Human 

Resource Development and education encouraging innovativeness and creativity (Google, 

2018).  
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Statement of the Problem 

It is an established fact that education is a vital tool for social, political and economic 

development of any nation. This is why most nations of the world strive to devote a sizeable 

proportion of their Gross National Income to develop the education sector, but in Nigeria, 

reverse is the case. There has been public outcry concerning studentsô poor academic 

performance and or achievement, moral laxity or decadence, indiscipline, examination 

malpractice, cultism, and host of others in primary and secondary schools. Suffice it to say 

that there is an unsatisfactory studentsô academic performance, which makes it impossible 

for them to compete globally, and parents even the general public tend to blame teachers for 

this.  However, no one has taken time to look at how much are these teachers paid in relation 

to their counterparts who teach in polytechnics and colleges; can one be motivated by their 

present conditions of service and salary structure, where government pays them in 

percentage and it is irregular?  On the other hand, how can the government address the issue 

of brain drain in the primary and secondary education sector in Nigeria; and erase the notion 

by teachers that they are only managing their present job as teachers, while searching for 

greener pasture elsewhere.  This study is carried out to compare and analyze the structure of 

teachersô salary at all levels of education in Nigeria, and examine the needs to harmonize 

same in order to improve standards, retain quality and experience teachers especially in 

primary and secondary schools, increase productivity and global competitiveness.  

 

Methodology 

The research design adopted for this study is ex-post-facto and the Interpretative 

Phenomenological Analysis (IPA) approach (Smith cited in Odaudu, 2016). The purpose is 

to allow rigorous exploration of idiographic subjective experiences and, more specifically, 

social cognition (Biggerstaff and Thompson cited in Odaudu, 2016).  Interpretative 

Phenomenological Analysis is a qualitative research approach used to understand 

participantsô subjective realities through personal interpretation of their lived experiences 

and meaning they attach to these experiences (Smith cited in Callary, Rathwell, and Young, 

2015).  IPA supports the investigation of the meaning that particular experiences hold for 

certain individuals within a specific context.  This is central to this research as the main aim 

is to obtain teachersô perception on their salary structure at all levels and the need for 

harmonization. 
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The population for this study comprised all the teachers in primary, secondary and tertiary 

institutions in Lafia, Nasarawa State. A sample size of 25 teachers were interviewed from 

five different levels of institutions. Semi structured interviews were conducted with the 

participants, as method for data collection for the study.  The participants were recruited 

based on their level of educational institution where they teach; from five (5) different 

schools in Lafia, Nigeria.  In total twenty-five (25) semi-structured interviews were 

conducted.  Five teachers were recruited as participants from the following schools: Dunama 

Primary School, Government College, College of Agriculture, Nasarawa State Polytechnic 

and Federal University Lafia, all in Lafia, Nasarawa State.  They were made up of 15 males 

and 10 females.  Participants from the primary and secondary were numbered 1 ï 10, those 

from polytechnic and colleges, 11 ï 20, while those from university were labelled 21 ï 25 

respectively. 

 

Data were collected during the interview that lasted between 20 to 30 minutes. To ensure 

confidentiality, participants were assured by the researcher that all identifying information 

provided would be coded in order to de-identify the data.  Semi structured interview allows 

for the design of main themes for discussion with the participants.  The interview comprised 

two sections. Section A contain the biography of participants, section B contains open-ended 

questions, allowing participants to discuss the reasons they think that there is need for 

harmonization of teachersô salary structure at all levels of education in Nigeria. The 

interview was tape recorded and later transcribed and coded by researcher. 

 

Thematic analysis was adopted for the analysis of data collected.  It provided a detailed and 

rich account of the data in line with Brawn and Clarke cited in Odaudu (2016). The 

information provided by the respondents in the interview were attached to their transcribed 

responses.  This allowed the researcher to make an informed interpretation of the data.  This 

led to the development of themes which were connected and clustered into super-ordinate 

themes with related themes.  Participantsô responses offered meaning and shed light on the 

data collected from different education bodies and the topic of the research. A summary was 

outlined in form of a table and an interpretative reflexive account written. 
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Results 

 

Table 1:  Comparative table of Teachers Salary Structure in Nigeria 

 
Qualification Primary Secondary Poly/College University 

First Degree/HND (GL 08 step 1 ï 15) 

55,515.35 ï 81,555.25  

(GL 08 step 1 ï 15) 

55,515.35 ï 81,555.25  

 

(GL 07 step 1 ï 15) 

92,817.53 ï 160,448.10 

(CONUASS II step 1 ï 6) 

106,181.16 ï 121,547.25 

Master Degree (GL 09 step 1-15)  

65,054.67 ï 96,058.17 

 

(GL 09 step 1-15) 

65,054.67 ï 96,058.17 

(GL 08 step 1-15) 

107,906.18 ï 182,403.31 

(CONUASS II step 1 ï 8) 

121,822.58 ï 147,141.82 

PHD (GL 10 step 1 ï 15) 

76,209.25 ï 110,302.92 

 

(GL 10 step 1 ï 15) 

76,209.25 ï 110,302.92 

(GL 9 step 1 ï 15) 

125,318.49 ï 202,854.84 

(CONUASS III step 1 ï 8) 

138,359.08 ï 165,870.06 

 

Sources: Nasarawa State Universal Basic Education Board, Nasarawa State Ministry of Education, 

Nasarawa State Polytechnic and Federal University Wukari. 

 

 

Table 1 show that a fresh graduate employed to teach in primary school in Nigeria will be 

placed on grade level 08 and will progress from steps 1 through 15, let us assume he or she 

starts from step 1, such person will earn N55,515.35 per month, same is applicable with 

secondary school.  If this same person is employed in Polytechnic or College, he or she will 

be placed on grade level 07 and he or she will progress from steps 1 through 15 as Graduate 

Assistant (GA), the salary will be N92,817.53 per month, under the CONPCASS 

(Consolidated Polytechnics and Colleges Academic Salary Structure).  The difference is 

N37,302.18, representing 37.3% difference from primary and secondary teachersô salary.  

The table further show that if this same person is employed in the university as a teacher, he 

or she will earn a monthly salary of N106,181.16 as a Graduate Assistant (GA) on 

CONUASS I (Consolidated University Academic Salary Structure).  When compared with 

that of a primary or secondary school teacher, it yields a difference of N50,665.81, 

representing 51%.  However, if compared with the salary of the Polytechnic or College 

level, the difference is N13,363.63, representing 13.4%. 

 

It should be noted that for each of the above appointments, the employee is expected to 

move from one level to another after every three years, while increment in step is annually 

through the Annual Performance Evaluation Report (APER). Whereas the promotion system 

in tertiary institutions may be said to be regular, that of primary and secondary schools are 
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very irregular, as some of the teachers alleged that they have been on one level for more 

than five years without increment in step. 

 

The table also show that if a person is recruited with Master degree into primary or 

secondary school in Nigeria, he or she will be placed on grade level 09, on step 1, the 

monthly salary will be N65,054.67.  If the same person is to work in Polytechnic or College, 

he or she will be place on grade level 08 under CONPCASS, the salary is N107,906.18, as 

Assistant Lecturer.  The difference here is N42,851.51, representing 42.9%.  Whereas if the 

same person is to work in the university, his or her salary per month as an Assistant Lecturer 

will be N121,822.58, which will yield a difference of N13,916.40 when compared with a 

Polytechnic or College staff, representing 13.9%.  If compared with that of primary and 

secondary teachersô salary, the difference is N56,767.91, representing 56.8%. 

 

Table 1 further show that if a person is employed in primary or secondary school with Ph.D 

degree, he or she will be placed on grade level 10, and sill earn a salary of N76,209.25 per 

month; while in the Polytechnic or College, same person will be placed on grade level 09 

under CONPCASS as Lecturer III, his or her salary will be N125,318.49; the difference 

from that of primary and secondary is N49,109.24 representing 49.1%.  In the university, 

this same person will earn a salary of N138,359.08 as Lecturer II under CONUASS; when 

compared with primary and secondary salary, the difference is N62,149.83, representing 

62.1%, whereas when compared with that of Polytechnic or College, it will yield a 

difference of N13,040.59, representing 13%. 

 

Interview Results 

The findings of the study were discussed and present four super-ordinate themes that 

emerged from the analysis. These represent the area of greatest concern to the teachers 

interviewed.  These themes covered how teachers view salary structure/prompt payment, 

provision of facilities/equipment, cost of living and social status.  These should be taken as 

one of the stake holders perception of the effect of salary structure at all levels of education 

with recommendations being made to policy makers to harmonize same to enhance 

standards and global competitiveness.   

 

Salary Structure/Prompt Payment 
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Participants agree that there is a huge gap between the salary of a primary or secondary 

school teachers compared to that of a polytechnic, college or university teacher, though both 

may have same qualification and experience. They agree that this may be partly responsible 

for the poor quality in primary and secondary school studentsô preparation.  They also agree 

that irregular payment of salaries, especially at the State level, is a major factor in the poor 

quality studentsô output in primary and secondary schools, which makes it difficult for them 

to compete favourably with their counterparts globally.  They further agree that these things 

are responsible for the mass movement of teachers from primary and secondary schools to 

tertiary institutions; while there is a mad rush to acquire higher degree by teachers in order 

to achieve this purpose.  They also agree that there is need for government at all levels to 

harmonize the salary structure of teachers, so as to retain quality and experienced teachers in 

primary and secondary schools in Nigeria.  All these are reflected in the comments by 

participants below: 

 The salary is too small, especially those of us in primary section that are paid in 

percentage. So what we do is to find extra thing to do to augment the salary to be able to 

take care of our families (participant 4). 

 Majority of us started our career as teachers with NCE, but as it is now, most of us 

have acquired our first degree, some have already concluded their Master degree 

programmes, we will seek employment in any of the tertiary institutions as soon as we get 

our results (participant 5). 

 Government should please harmonize teachersô salary so that those in primary and 

secondary schools can earn equal salary with their counterparts in Polytechnics and 

Colleges (participant 8). 

 Teachers in primary and secondary schools cannot be serious with their jobs, not to 

talk of giving their best because of poor salary and lack of motivation (participant 7). 

 We are supposed to be paid equal, if not higher with our counterparts in the 

Polytechnics, Colleges and Universities, afterall, the teaching work is more tedious in 

primary and secondary schools than in tertiary institutions (participant 9). 

 

Provision of Facilities/Equipment 

Participants agree that tertiary institutions have better supply of facilities and equipment 

than primary and secondary schools.  They also agree that teachers in tertiary institutions 

have a more conducive environment for teaching and learning. They further agree that 
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government spends more money for tertiary education than primary and secondary schools. 

These are reflected in comments gathered in this study as enumerated below: 

 Most primary and secondary schools donôt have staff room, teachers use tree shed as 

staff room; those that have staff rooms, have no tables and chairs to do their work 

(participant 10). 

 I donôt think any normal person will leave the polytechnic or college to go and teach 

in primary or secondary school, this is because there are no facilities like furniture, 

furnished staff offices and the pay is lower (participant 13) 

 We are all aware that with the support of Tertiary Education Trust Fund 

(TETFUND), tertiary institutions are ahead of primary and secondary schools in all aspects 

of teaching and learning (participant 18). 

 

Cost of Living 

Participants agree that cost of living is high in Nigeria, and that all teachers live in same 

community, environment or society, buy from same market.  They also agree that they pay 

same amount for rent, utilities and others, and that their children attend same school with 

their counterparts in tertiary institutions.  These are some of the justifications given by 

respondents for government to consider harmonization of teachersô salary structure at all 

levels.  This is contained in their responses as detailed below: 

 Those of us who teach in primary and secondary schools live in the same type of 

houses with our counterparts in the tertiary institutions and we pay same rent (participant 

1). 

 The reason why I think that government should harmonize teachersô salary at all 

levels is because we buy commodities from same market at same price, some of us attended 

same universities to obtain our degree (participant 20). 

 The truth is that government needs to look into the salary structure of teachers in 

primary and secondary schools, it is very poor and things are very expensive now.  They 

also need to review the minimum wage upward (participant 22). 

 

Social Status 

Participants agree that there is a level of stigma by society on teachers in primary, 

secondary, college and polytechnics. They revealed that in social functions, once you 

introduce yourself as Professor or university lecturer, the respect that society gives to you 
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cannot be equaled with that of teachers from polytechnics, colleges, not to mention that of 

primary and secondary schools.  They agree that there is nothing wrong in having a 

Professor in the primary, secondary, polytechnics and colleges, to them, it will make their 

programmes more meaningful and globally accepted.  They also agree that why most of 

these academic dons cannot teach in a lower school is as a result of the salary attached and 

other benefits.  They further agree that the reason why polytechnic and college lecturers are 

striving to move to the university is not because of the pay, but social status and entitlements 

such as being called a Professor instead of Chief Lecturer, Associate Professor, instead of 

Principal Lecturer; the opportunity to go on sabbatical, etc. These were captured in their 

responses as stated below: 

 As a person, depending on your area of specialization, one can teach or be made to 

head a primary or secondary school if the conditions of service is same with that of the 

university (participant 22). 

 Teachers in Polytechnics and Colleges cannot be made Professors because they are 

not degree awarding institutions (participant 24). 

 How would you expect a Ph.D holder to come and teach in a primary or secondary 

school with this peanut the government is paying as salary, without guarantee (participant 

23). 

 As for me, if I have the opportunity, I would like to move over to the university 

because I want to be a Professor in my discipline, so as to command more respect in society 

(participant 11). 

 If you check very well, those of us at the rank of Principal Lecturer earn same salary 

with Associate Professor in universities, while Chief Lecturers earn same salary with 

Professors, but we cannot be made Professors, even with our Ph.D (participant 19). 

 Some of these dichotomy is created by government because there is over 

concentration of government budget and spending on tertiary education than other levels of 

education, which is partiality (participant 2). 

 One of the reasons why we have poor performance of students in universities may 

not be unconnected with their poor preparation from primary or secondary levels, so 

government needs to do something about their salary structure, because if the foundation is 

not solid, there is nothing the university can do for the students (participant 25). 

 

Discussion 
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The result of the study presents teachersô perception of the need to harmonize salary 

structure at all levels of education in Nigeria to enhance standard and quality of students 

graduate output.  They were unanimous in their opinion that the salary paid to teachers at the 

primary and secondary schools are very poor, which they consider as the reason for poor 

preparation of pupils and students at that level, hence teachers are poorly motivated and can 

hardly have comfortable offices and facilities to discharge their duties effectively, thereby 

making it impossible for their products to compete favourably with their peers globally.  

This finding is in agreement with Achoda cited in Amaechi (2012), who conducted an 

empirical study and found out that delay in payment of salaries and allowances, and poor 

salary structure of primary and secondary school teachers demoralizes them and adversely 

affect their performances.  The finding also conforms with Ukeje, Akabogu and Ndu (1992), 

who stated that teachers as the main determinants of the quality of any educational system, 

need to be adequately remunerated, if global competitiveness and high standards are 

envisaged. 

The findings also revealed that teachers are all in agreement that we live in a market 

economy where the cost of living is often on the increase. Due to this market forces and its 

effect, teachers have become very weary of the fact that they can no longer meet up with 

their financial obligations to their families. This confirm the reason for the call by the 

Nigerian Labour Congress (NLC) on government to review upward, the national minimum 

wage so as to alleviate the sufferings of teachers and other civil servants alike.  This is a step 

in the right direction, but most importantly, government needs to harmonize teachersô salary 

structure in primary and secondary schools to conform with that of polytechnics and 

colleges, as a motivation strategy to spur them to higher productivity.  This finding is in 

consonance with Ofoegbu cited in Onyeachu (2010), who opined that teachersô welfare 

could be seen as motivation, which is any force that would reduce tension, stress, worries 

and frustration arising from problematic situation in a personôs life. 

 

The study further revealed that teachers in tertiary institutions are not willing to go back to 

teach in primary or secondary schools even if the salary structure and conditions of service 

is harmonized. This is due to the fact that there is poor or inadequate provision of facilities 

such as furnished offices, classrooms, laboratories, etc.  This finding is in line with 

Nwachukwu cited in Amaechi (2012), who posited that the public primary and secondary 

education sector has witnessed stagnation and decay, he further complained with dismay that 
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most schools are a caricature of what schools should be in a modern state, our schools are 

characterized by collapsing building, leaking roof, unkept surroundings, no public toilet, etc. 

 

The findings also show that teachers in polytechnic and colleges are eager to move over to 

the university, not because of the difference in salary structure, but due to social status, they 

want to be addressed and called óAssociate Professorô, óProfessorô, and also have the 

opportunity to go on sabbatical.  This confirms why the federal government recently 

announced that there is no difference between HND and first degree, just to abridge this 

dichotomy.  Moreso, the federal government has gone further in her recent education 

reforms to state that all federal polytechnics and colleges would henceforth be made an 

Institute of the federal university closer to them, and that the Vice Chancellor of such 

university will be vested with the power to appoint the Rector or Provost of such polytechnic 

or college. With this development, the issue of not having Associate Professor or Professor 

in polytechnics or colleges will be a thing of the past, when fully implemented.  It is for this 

reason that most students in Nigeria do not want to study in polytechnics or colleges, 

thereby putting unnecessary pressure on university education. 

 

Conclusion 

The need to increase teachersô salary in Nigeria is long overdue and cannot be 

overemphasized.  More to it is that there is a clarion call on government to harmonize 

teachersô salary structure at all levels. This has become necessary as a motivation strategy to 

retain quality and experienced teachers at the primary and secondary schools in Nigeria.  

Thus, productivity will increase, standards will improve, quality of graduate output will also 

increase to an extent that pupils and students at all levels can favourably compete with their 

counterparts globally.  However, if we neglect the brain drain in the primary and secondary 

education sector due to poor salary structure, in the next twenty years, Nigeria may have to 

recruit teachers from other African countries or China to teach in these levels of education. 

 

Recommendations 

 Based on the findings, the following recommendations are made: 

(1) Government should endeavour to harmonize teachersô salary structure and conditions 

of service at all levels. This will help retain quality teachers at lower level of 

education.  
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(2) Government at all levels should as a matter of fact, increase teachersô salary, and 

they should be paid in full and promptly too. 

(3) Government should intensify efforts to provide furnished offices and classrooms for 

primary and secondary schools in Nigeria as a means of motivating teachers for 

higher productivity. 

(4) The federal government should hasten her steps to ensure the implementation of the 

new education reforms of polytechnics and colleges being an Institute of the 

universities, and States should domesticate same. This will help to remove the 

dichotomy between Chief Lecturer and Professor. 

(5) Government should create a separate salary structure for primary and secondary 

schools, titled ñConsolidated Primary and Secondary Academic Salary Structure 

(CONPSASS)ò to be implemented all over the federation, and their promotion 

should be regularized and implemented.  

(6) Government should revitalize the Education Trust Fund (ETF) for infrastructural 

development and provision of adequate facilities in primary and secondary schools in 

Nigeria. 
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The Conduct of Technical/Vocational Education in Oyo State Nigeria for National 

Cohesion and Global Competitiveness 

Abiona, Olufemi Adebayo                                              

 

Abstract  

The adequate conduct of technical/vocational education has been a veritable tool utilised by 

developed countries for the cohesion and globalisation of their nations. Nigeria, a 

developing country, is experiencing series of socio-political and economic challenges, which 

are militating against her national unity and regional focus for global competitiveness. 

Citizens of any country who are technically and vocationally competent, are always busy 

and engaged in the production of goods and services in their various areas of specialisation. 

Majority of youths, which constitute over sixty per cent of the population of Nigeria, find it 

difficult to secure employment opportunities or establish their own small business outfits. 

Hence they result to social and economic vices such as banditry, thuggery, hooliganism, 

prostitution, armed robbery, kidnapping and insurgence. These appear to have become a 

national challenge, which do not encourage national cohesion and global competitiveness. 

This study, therefore, examined the influence of technical/vocational education factors on 

the cohesion and global competitiveness of Nigeria. The research methodology adopted is 

the descriptive survey design. Data were collected through the use of structured interviews, 

questionnaires, magazines, journals and the internet. Data were analysed using descriptive 

statistics, Pearson product moment correlation and multiple regression at 0.05 level of 

significance. The results indicate that neglect of appropriate attention to the operational 

factors of technical/vocational education in Nigeria might have been majorly responsible for 

the state of the nationôs cohesion and weak global competitiveness. Based on the findings of 

this study, recommendations were made for the restructuring and improvement of 

technical/vocational education in the country.  

 

 Keywords: Technical/Vocational Education, National Cohesion, Global Competitiveness 

 

Introduction  

Recently, the conduct of technical/vocational education in Nigeria, as a function of national 

cohesion and global competitiveness is a subject of concern, which is widely pondered upon. 

Nigeria is seemingly experiencing lack of collective direction for the purpose of national 

cohesion. Nigerians appear to have lost hope in the educational system due to the inability of 

school graduates to live a sustainable life. The productivity of trained youths in the country 

might not be marketable. Hence Nigerian youths might not be able to compete globally. 
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Provision of effective technical/vocational education is embedded in the National Policy on 

Education of the Federal Republic of Nigeria (FRN). The objectives of Post Basic Education 

and Career Development (PBECD) according to the FRN (2004), among others, is to 

provide entrepreneurial, technical and vocational job-specific skills for self-reliance, and for 

agricultural, industrial, commercial and economic development. It appears that this objective 

might not have been achieved because of the increase in unemployment in Nigeria. The 

policy cited above indicates that vocational/technical training targets self-reliance and self-

employment, which ought to promote national cohesion and global competitiveness. 

Akintola (2014) commented that tertiary institutions in Nigeria are expected to drive 

economic and social development in the country by contributing to business competitiveness 

and innovation through knowledge transfer, research-based business start-ups, demand-led 

education and training, the development of learning society and deepening skills in 

knowledge economy. In other words, technical and vocational education appears to be 

crucial for the cohesion and global competitiveness of a nation. 

According to Ayeni (2014) the problem of unemployment has become a noticeable pressing 

issue in Nigeria because to be a graduate of a recognized tertiary institution, implies that 

such individual is well read or certificated in his or her area of specialization. He opined that 

annually, Nigerian tertiary institutions turn out thousands of graduates in various fields of 

endeavour. Among these products, those whose age are not up to 30 years are expected to be 

called for one year mandatory national youth service which qualifies them for employment 

by available employing industries and companies. 

Ayeni (2003) equally commented that the neglect of scientific and technical aspects of 

education have greatly affected the production of both the middle and high level manpower 

vis-à-vis the industrial development of Nigeria. He opined that there exist a wide range of 

economic and industrial activities that require also a wide range of training requirements. 

Though resources are limited and access to training restricted, vocational training is still 

very important for the development of human resources and invariably, the working place, 

whether private, public or self-employment sector. 

Vocational education has continued to thrive in many countries, although Nigeria has 

neglected this aspect of education. Consequently, the Nigerian society lacks skilled 

technicians such as welders, fabricators, fashion designers, bricklayers, carpenters, painters, 

auto-mechanics repairers, laboratory and pharmacy technicians, electrical/electronic 

technicians and skilled vocational nurses. Individuals who want to execute important 

projects now seek for competent technicians from neighbouring countries. This is not to 

mention the havoc that the poorly trained technicians have caused in the power sector. 

Nigeriaôs electricity supply is the greatest bottleneck to national development. Labouring all 

day in the field with knives, hoes, and shovels would not feed the nationôs over one hundred 

and eighty million people. Mechanized farming requires technical skills that could be 

obtained in technical and vocational schools. Every facet of the economy has been affected 

by lack of skilled technicians. 

 

Technical and Vocational Education and Training (TVET) in Developed Countries 
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Vocational/technical education has been instrumental in the national cohesion of developed 

countries. Tech-prep programmes in the United States of America are examples of how the 

ǋblendingǋ approach was used to help students make the connections between school and 

work. In year nine, programmes in broad occupational fields such as the health professions, 

automotive technology and computer systems networking are offered within general 

technology studies. The programmes continue for at least two years after the end of 

secondary school, through a tertiary education or an apprenticeship programme, with 

students achieving an associate degree or certificate by the end of the programme.   

In the Russian Nation, a new approach to vocationalization of secondary schooling has been 

introduced within the framework of general educational reform. This has been guided by the 

Ministry of Educationôs strategy of modernization. Vocationalization in the Russian 

Federation refers to the introduction of profile education at the upper-secondary level (the 

last two years of schooling, grades 10 and 11) and the process of preparation for profile 

selection. Profile education provided students with the opportunity to study a chosen area in 

depth, usually one that would be related to their further studies (TVET or academic) 

 

TVET enhanced the global competitiveness of India because work education has been 

included in the primary standards (grades 1ï8) to make the students aware of skills required 

for jobs. At the lower secondary level (grades 9ï10) pre-vocational education has been 

included with the aim to increase studentsô familiarity with the world of work. Around 40% 

of secondary students are currently enrolled in TVET education in the Republic of Korea. 

The TVET students undergo about 75% of the curriculum, which is basically education in 

technical and vocational areas. 

 

Statement of the Problem 

The management of technical/vocational education in Nigeria appears not to have produced 

a workforce that could guarantee national cohesion and global competitiveness. The job 

skills learnt in technical/vocational institutions might not have prepared the students for 

sustainable employment or profitable job creation. The resultant failure to maintain a decent 

living, leads to frustration, which does not give room for acting or behaving in manners that 

could lead to national cohesion. 

In view of the importance of technical/vocational education towards equipping members of 

the society with marketable skills that could qualify their goods and services for global 

competitiveness, there appears to be a dearth of sufficient technical colleges in Nigeria, 

where needed capacity could be disseminated. The Nigeria Bureau of Statistics (NBS, 2018) 

estimated youth population of Nigeria to be 50.35 million, and that there are less than 160 

approved technical colleges, as well as less than 100 approved vocational schools in the 

country. This is inadequate for the production of the required skilled manpower technicians 

and vocational competent youths, who are expected to drive the goal of national cohesion 

and global competitiveness. 

Job creation strategies and skills acquisition seem to have been undermined in the 

developmental plans of Nigeria. Educational projections might be focusing majorly on 

learning of theories and their practice. Little focus seems to have been placed on 

https://en.wikipedia.org/wiki/United_States
https://en.wikipedia.org/wiki/Automotive_tecnology
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technical/vocational education. These lead to the production of graduates from tertiary 

institutions without job skills. Hence the problem of unemployment continues to increase.  

 

According to the National Bureau of Statistics (2018), the unemployment rate in Nigeria 

increased to 18.80 per cent in the third quarter of 2017 from 16.20 per cent in the second quarter 

of 2017. The inability of youths to secure employment opportunities makes them vulnerable, 

as they also constitute social miscreants, which negates the processes of national cohesion. 

Hence this study investigated the management technical/vocational education for national 

cohesion and globalisation competitiveness. 

 

Purpose of the Study 

The objective of this study is to investigate the conduct of technical/vocational education for 

national cohesion and global competitiveness in Nigeria. The study is also expected to make 

suggestions and recommendations, which will enhance positive management of technical 

institutions. The recommendations could positively enhance the united development of 

Nigeria and the global acceptability of goods and services from the country. 

Consequently, the study: 

a. assessed the operations of technical/vocational education in Nigeria and its impact on 

national cohesion/global competitiveness. 

b. determined the relevance of the quantity/quality of infrastructural facilities available 

in technical/vocational institutions in Nigeria to national cohesion/global  

competitiveness. 

 

Hypotheses 

Two null hypotheses were formulated to guide the study. They are listed below.   

 H01:   There is no significant relationship between the conduct of technical/vocational     

           education and national cohesion/global competitiveness in Nigeria. 

 H02:   There is no significant relationship between the quantity/quality of infrastructural   

           facilities available in technical/vocational institutions and national cohesion/global  

          competitiveness.   

 

Scope of the Study 

The major stake holders focused in the study are the youths who were trained in the non-

formal vocational training centres and government technical colleges in Oyo State, Nigeria, 

between 2009 and 2013, the instructors who trained the youths and the employers who 

engaged the youths after graduating from the training centres.  
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Source: https://www.google.com/search?q=map+of+oyo+state+nigeria 

 

Fig. 2. Map of Oyo State. Insert is map of Nigeria showing Oyo State. 

             

 

Methodology 

 

The descriptive survey research design was adopted to study the conduct of 

technical/vocational education for national cohesion and global competitiveness in Nigeria. 

Descriptive survey are those studies which aim at collecting data on and describing in a 

systematic manner, the characteristics, features or facts about a given population. These 

studies are only interested in describing certain variables in relation to the population. 

Nworgu (1991), Frankel and Wallen (2003) also defined a descriptive survey as the method 

that involves asking a large group questions about a particular issue. The purpose of a 

descriptive research is to describe systematically the facts, qualities or characteristics of a 

given population, event, or area of interest as factually and accurately as possible, to answer 

the questions asked by the problem under investigation.  

 

https://www.google.com/search?q=map
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In this study, the researcher considered the conduct of technical/vocational education and its 

contribution to national cohesion and global competitiveness in Nigeria. The researcher also 

found out the adequacy of the quantity/quality of infrastructural facilities available in the 

technical/vocational institutions. 

 

Population, Sample and Sampling Procedure. 

 

The population of this study consisted of all the 742 instructors engaged in the vocational 

training centres and the Government Technical Colleges in Oyo State of Nigeria. Two 

Technical Colleges, that existed before others, out of five were purposively selected, while 

40 non-formal vocational training centres affiliated to NDE were randomly selected. Fifty 

instructors were interviewed from the Technical Colleges while 200 NDE instructors were 

also selected and interviewed from the vocational training centres. 

 

Nwankwo and Emunemu (2014) commented that the quota sampling method shares similar 

logic and principles with the cluster sampling where the population have differentiable 

characteristics. The stratified sampling is also applied where the population is clearly 

heterogeneous and there is need to reflect the identities of the research elements. The quota 

and stratified random sampling techniques are used in situations where the research problem 

concerns a population differentiated or characterised by the environment or conditions of 

their geographical location. The quota and stratified random sampling technique is 

appropriate for this study because the study population is comprised of clusters of vocational 

trainees who enrolled in different vocational trade areas. 

 

Population of the Study  

Table 1: Population of Youths enrolled between 2009 and 2013 and the percentage 

sampled.  

Year Population Sample Percentage 

2009 

2010 

2011 

2012 

2013 

1675 

750 

500 

300 

300 

655 

338 

285 

188 

162 

39 

45 

57 

62 

54 

Total 3,525 1628 46 

 Source: National Directorate of Employment Office, Ibadan, Oyo State. 
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The researcher sampled 1628 youths out of a total number of 3525 youths that enrolled for 

vocational training between 2009 and 2013. The number of youths sampled was 46% of the 

total population. The youths were identified according to their vocational trade areas after 

which the sampling was conducted. Table 1 shows the Population of Youths enrolled 

between 2009 and 2013 and the percentage sampled.  
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 Test of Hypotheses. 

 

Hypothesis 1: There is no significant relationship between the conduct of technical/vocational 

education and national cohesion/global competitiveness in Oyo State, Nigeria. 

 

TABLE 2 : Summary of regression analysis showing the relationship between the conduct 

of technical/vocational education and national cohesion/global competitiveness in Oyo 

State, Nigeria. 

 

R R Square Adjusted R Square Standard Error of the Estimate 

.515 .265 .261 .723 

 

TABLE 3: ANOVA table for R egression. 

Source of 

variance 

Sum of 

Squares 

Df Mean Square F P Remarks 

Regression 210.717 5 42.143 80.720 .000* Significant 

Residual 585.267 1121 .522    

Total 795.984 1126     

*Significant at p < 0.05 

From table 2 above, the conduct of technical/vocational education has a positive multiple 

correlation with national cohesion/global competitiveness. (R = .515). This shows that vocational 

training enhances national cohesion/global competitiveness. Also the R Square value of .265 

indicates that 26.5% of the variance that enhance self-employment is accounted for by the 

adequate implementation of the vocational training. The remaining 73.5% is accounted for by 

other factors like the environment of the vocational technical training, infrastructural facilities, 

and acquired vocational skills. Table 3 indicates that Adjusted R Square of .261 is significant. 

 (F (5, 1121) = 80.720; p< 0.05). Therefore, hypothesis one was rejected. 

 

Hypothesis 2: There is no significant relationship between the quantity/quality of infrastructural 

facilities available in technical/vocational institutions and national cohesion/global 

competitiveness.   
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TABLE 4 : Summary of the regression analysis showing the relationship between the 

quantity/quality of infrastructural facilities available in technical/vocational institutions 

and national cohesion/global competitiveness. 

R R Square Adjusted R Square Standard Error of the Estimate 

.473 .223 .216 .719 

 

TABLE 5 : ANOVA  of the regression 

Source of 

variance 

Sum of 

Squares 

Df Mean 

Square 

F P Remarks 

Regression 96.709 6 16.118 31.192 .000* Significant 

Residual 336.397 651 .517    

Total 433.106 657     

*Significant at p < 0.05 

Tables 4 and 5 indicate that p< 0.05). Therefore, hypothesis two was rejected Also the R Square 

value of .223 implies that 22.3% of the total variance in the acquisition of technical/vocational 

skills is accounted for by the quantity/quality of infrastructural materials and equipment available 

in vocational/ technical training institutions. The remaining 77.7% is due to other factors. Table 

5 shows that the quantity/quality of infrastructural facilities available in technical/vocational 

institutions has significant relationship with national cohesion/global competitiveness. (p< 0.05). 

Therefore hypothesis two was rejected. 

 

 

Summary of Findings 

This study examined the conduct of technical/vocational education for national cohesion and 

globalisation competitiveness. The researcher found out that the management 

technical/vocational education in Nigeria has not been placed in the right perspectives it deserves 

for national cohesion and global competitiveness. 

The literature reviewed established that in the developed countries where national cohesion 

exists, top priority is given to technical/vocational education. In the developed countries, well 
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trained members of the society, who have competent job skills, are always engaged in production 

of goods and services. This does not give chance for engaging in societal vices. Hence whatever 

the citizens produce have requisite qualities for global competitiveness. Adebisi (2011) also 

concluded that acquisition of vocational skills enables recipients of technical training to function 

effectively in the productive and manufacturing sectors of the economy. This is because they will 

be able to function on their own in as much as they will understand fully the technicalities 

involved in the modern production and manufacturing techniques. 

Dike (2008), corroborated this finding, as he opined that the neglect of vocational education is 

robbing the nation of the contribution which their graduates would have made on the economy. 

The investigation also revealed that the prevalent and increasing rate of unemployment in 

Nigeria does not encourage the youth, who constitute the largest population in the country, to 

think or act in manners that could allow national cohesion and global competitiveness. However, 

the results indicate that the quantity/quality of infrastructural facilities available in vocational 

technical institutions and government technical colleges are adequate for job skills acquisition. 

Through the findings and recommendations of this study, the researcher drew the attention of 

stake holders to the paramount need to focus Nigerian educational system towards the 

establishment and development of vocational /technical training institutions. 

 Recommendations. 

a. Adequate attention should be given to the conduct of vocational/technical training 

institutions in Nigeria, in order to facilitate the nationôs cohesiveness and globalisation of 

her products and services. 

b. The government agencies and other stakeholders responsible for formulating education 

policies should focus human and material resources available towards the    establishment 

and development of vocational /technical training institutions in Nigeria. 

c. Acquisition of job creation and self-employment skills by the youths in vocational      

      /technical training institutions should be encouraged. This will lead to the production    

     of skilled youths who are capable of securing employment or creating their own jobs,    

      which ultimately reduces the prevalence of engaging in social vices. 

d. Having at least one vocational training institution in each of the 774 Local Government 

Areas of Nigeria should be a government target towards creation of massive employment 

opportunities for the youths. This will develop the spirit of national patriotism and 

selfless service to the country.  

e. Less emphasis should be placed on production of graduates who have paper 

qualifications without technical skills for employment or job creation. 

Limitations of the Study. 

a. This study was unable to draw respondents from all the vocational/technical training  
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institutions and government technical colleges in Oyo State, Nigeria. 

b. The researcher did not study all the independent variables which could contribute to    

national cohesion and global competitiveness. Independent variables such as societal 

culture, judicious usage of available of funds, influence of social media or foreign 

technology, which could have impact on national cohesion and global competitiveness, 

were not considered in this study. 

c. The scope of the study did not include the contributions of tertiary institutions such as 

universities, polytechnics and colleges of education, to national cohesion and global 

competitiveness. 

Contributions t o Knowledge. 

a. The results and findings of this study confirmed that vocational/technical training, if   

Well-managed, is a veritable factor for national cohesion and global competitiveness. 

b. This study enabled the researcher to ascertain that the establishment and development of 

vocational/technical training institutions have positive significant relationship to national 

cohesion and global competitiveness. 

c. In order to facilitate and ensure national cohesion and global competitiveness, education 

of the youths in various disciplines and fields of learning should entrench acquisition of 

vocational and technical skills, such that goods and services produced in Nigeria would 

be able to compete globally. 

Suggestions for Further Research 

a. This study investigated the management technical/vocational education (one 

independent variable) for national cohesion and globalisation competitiveness (one 

dependent variable). Further studies could consider the effect of other variables like 

management of tertiary institutions, such as universities, polytechnics and colleges of 

education, for national cohesion and globalisation competitiveness. 

b. Further research could also be conducted on the impact of societal norms, cultural 

believe, government budget allocation and fund appropriation for vocational/technical 

education, or impact of foreign technology on national cohesion and globalisation 

competitiveness. 

 c. The circumstances which make the Nigerian youths, especially the female gender, shy 

away from vocational training skills acquisition could also be studied. 
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Principalsô Professional Development and The Management of Secondary Schools in Benue 

State for National Cohesion and Global Competitiveness in Nigeria 

 

Felix Terhile Bua and Benjamin Toryila Shaayongo 

 

Abstract 

This study surveyed the influence of principalsô professional development on management of 

secondary schools in Benue state for national cohesion and global competitiveness in Nigeria. 

Two research questions and hypotheses were raised for the study. A descriptive survey research 

design was used for this study. The population of this study consisted of all the teachers 10310 

from all the 958 public secondary schools in Benue State. Purposive random sampling technique 

was used to sample 15 secondary schools from the three senatorial districts of Benue State out of 

which 5 teachers were randomly selected giving a total of 75 teachers.  The instrument for data 

collection was questionnaire which consisted of 10 items was validated by experts in the field of 

study.  A reliability of 0.87 was obtained using Cronbach Alpha statistic. Data collected were 

analyzed using simple descriptive statistics of mean scores and standard deviation to answer 

research questions with a mean score cut-off point of 2.50. Chi-square was used to test 

hypotheses at 0.05 level of significance. The study concluded that principalsô professional 

development has significant influence on the management of secondary schools and principalsô 

participation in professional development programmes has significant influence on their 

professional competence in the management of secondary schools. The study then recommended 

that professional development programmes like in-service training, conferences, workshops and 

seminars should be regularly organized by government, professional organizations as well as 

higher institutions of learning and principals should be given opportunities to attend and 

participate in order to enhance their professional competence. 

 

Keywords: National Cohesion, Professional Development, Management of Secondary Schools  
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Introduction  

Education is regarded as a tool for individual and societal emancipation both socially, politically 

and economically. Effective management of education is important for education to achieve its 

set goals in the society. Management of education is the theory and practice of the organization 

and administration of existing educational establishments and systems like secondary education. 

According to National Policy on Education (FRN, 2014), secondary education is the education 

students receive after primary education and before tertiary education. In the management of 

secondary education Akpakwu (2012) states that, principals are the chief executives saddled with 

instructional and administrative responsibilities. Idoko (2005) opines that the principal is the 

person who is the head or school administrator in the secondary school who is given the power to 

direct and guide the staff, students and other resources towards the actualization of the 

educational objectives. The principal oversees the day-to-day management of the school. As 

school heads they are expected to be adequately trained and equipped to assume leadership 

positions that will enable them deal with various issues facing the promotion of effective 

teaching and learning. To achieve this, professional development is therefore a means through 

which principals acquire adequate training and expertise to cope with numerous issues they face 

in the course of school management.  

 

Ada (2017) says principals experience great difficulties in coping with numerous issues in the 

management of secondary schools partly because they are not properly or adequately equipped 

for leadership roles to effectively manage schools for functional and qualitative education. The 

reason is not far from lack of professional development. Principalsô lack of professional 

development results to inefficiency in the management of their institutions whereas adequate 
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professional development enhances principalsô expertise to effectively manage their institutions 

especially in an era where there is a drive for national cohesion and global competitiveness.  

The issue of national cohesion and global competitiveness has become a matter of concern in this 

present dispensation where nations yearn for unity of common interest, high productivity, self-

reliance and improved standard of living in a competing economic world. According to the 

Vanguard (2017) national cohesion is describe as a sense of unity and oneness by citizens of a 

country to the extent that, despite their diversity, they see themselves as forming a nation. That 

sense of solidarity encourages them to invest economically, socially, politically and emotionally 

for the wellbeing of the nation in the competitive world.  

 

Competitiveness is the set of institutions, policies, and factors that determine the level of 

productivity of a country, taking into account its level of development. Ayala (2018) notes that, 

we are in the midst of an increasingly open and integrated world economy where countries 

compete for investment and human capital that is critical to their economic growth and 

wellbeing. Global competitiveness has become a central theme in the developed and developing 

nations.  It refers to the ability of a country to raise standard of living through the production of 

suitable goods and services and to maintain the least unemployment rate (Ayala, 2018). 

Education as a tool for fostering unity and equipping people with relevant skills, knowledge and 

attitude to fit into the society in which they live, if properly managed, could facilitate national 

cohesion and global competitiveness, hence the need for principalsô professional development 

for effective management of secondary education. 
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Akpakwu (2008) asserts that, the principal should not only be academically proficient but must 

be versed with skills of management. He must be conversant with current trends in education, 

should understand students and staff personnel management procedures. He should have positive 

attitudes towards the teaching profession. Lack of professional development makes the principal 

not to keep abreast with the content and trends in education and the society which makes its 

resource management ineffective. It therefore requires a great need for principals to be endowed 

with good management qualities to be able to manage their schools effectively. Okafor and Bua 

(2017) states that, the task of principals with the appropriate managerial skills is therefore to 

establish the environment in the schools in such a way that individuals in the schools will 

contribute to achieving the set objectives with the least amount of such inputs as money, time, 

efforts and materials. There is no denying the fact that, a principal who is not professionally 

developed can cope with these responsibilities.  

 

Professional development is the process engaged into enhancing the knowledge, skills and 

attitudes of the teachers (Eric, 2013). Maduabum (2006) defines it as a continuing education 

process of change and renewal designed to sustain the desired spark of intellectual vitality in the 

teacher. Reimers (2003) further opines that professional development is commonly termed as 

continuing education, in-service education, in-service training, on-going assistance, human 

resource development, recurrent education, and continuous career development. All these 

viewpoints are aimed at change in knowledge, skills and attitudes of a teacher for self-

development and improvement in education. Principalsô professional development could 

therefore be seen as professional growth a principal achieves as a result of gaining increased 
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experience and examining his or her managerial expertise systematically in order to bring about 

positive change in education.  

 

Young, Levin and Wallin (2007) observes that, school systems recognize the need for 

administrators to learn about their work. Research finding reports that principals agree that they 

need to be more effectively prepared for their jobs (Hess & Kelly, 2007) and there is a need for 

professional development programmes in education. Professional development programs are 

diverse and different from each other, depending on clients from various sectors of businesses, 

education and public agencies. According to Reitzug (2002), professional development may take 

different forms such as training, on-site processes, networks, in-services training, conferences, 

workshops, seminars and many others. Principals therefore participate in a variety of 

professional development activities to enhance their skills.  

 

Eric (2013) states that, the basic aim of professional development is to improve quality of the 

teaching and learning as well as to improve the performance of those with teaching and 

management responsibilities. Salazar (2002) stresses that, the professional development of the 

principal has a great impact on the smooth management of the school; the absence of it brings 

frustration and mismanagement. Reimers and Reimers (2000) notes that improving school 

principalsô knowledge and skills through continual professional development is a critical step in 

improving school effectiveness, educational effectiveness, and students' learning performance. 

Ng (2003) reiterates that training opportunities should be provided to principals everywhere to 

enable them to perform their job according to the required level and quality. In line with this 

assertion, professional development programmes such as in-service training, conferences, 
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workshops and seminar are supposed to be designed to equipped principals with relevant skills of 

management. 

Management according to Graffin (2003) is a set of functions directed at the efficient and 

effective utilization of resources in the pursuit of organizational goals. It involves a sequence of 

coordinated events such as planning, organizing, directing and controlling in order to achieve 

desired outcome in the fastest and most effective way in an organization. Going by the 

management functions, it clearly shows that for any principal to performance these functions 

effectively, such a principal must be professionally developed to be competent in the task of 

school management.  

Many studies have attested that, the role of professional development is very crucial in 

enhancing employeesô performance with principals inclusive. For instance, Hankan (2013) stress 

that in-service training provides employees with ample opportunities to learn new concepts, 

methods and approaches through professional development. Hankan (2013) further pointed out 

that participation in training programmes assists principals to acquire effective techniques, skills 

and knowledge to carry out their responsibilities efficaciously. Musa (2016) opines that attending 

conferences allow principals to network with each other professionally in the industry, to build 

their team, providing a forum for the team members to discuss tools, technologies, and processes 

and how they can apply them in their schools to improve the information products, work flows 

and processes.  Workshop training enable workers to acquire the skills to do what they have not 

been able to do before on the job, become better at carrying out the responsibilities they have 

been performing before. Principals who participate in workshop training could be more effective 

in their school administration in diverse settings including improving communication skills, 
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gaining expert knowledge, networking with others and renewing motivation and confidence to be 

effective in the management of their institutions.  

 

To keep track on capacity building through professional development, professional organizations 

and associations as well as institutions of higher learning not only in Nigeria, but across the 

world have been organizing professional development programmes whose themes are targeted 

towards enlightenment and providing opportunities for acquisition of skills by participants with 

principals in no exception to gain expert knowledge to become effective in managerial 

responsibilities. Against this background, this study is set to survey the influence of principalsô 

professional development on the management of secondary schools for national cohesion and 

global competitiveness in Nigeria. 

 

Statement of the Problem 

Education is an inevitable tool for human emancipation. In todayôs dynamic society, change is a 

constant phenomenon. Values changes, choices change, aims and objectives also change. In line 

with changing times, the content of education and curriculum changes according to the identified 

philosophy and educational goals. Administrative work in school continues in the same degree. 

The corresponding increased volume of administrative work has placed school principals under 

tremendous pressure. Pre-service training in education may not be enough to provide all the 

knowledge and skills needed for the capacity building of the principals and increased principalsô 

morale in these changing times when a nation is matching toward national cohesion and global 

competitiveness. In Benue state, efforts have been made by the state government to organize 

professional development programmes and to sponsor principals to attend and participate, 
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professional organization and association as well as institutions of higher learning have 

continued in their efforts to provide professional development opportunities for participants to 

attend and acquire new skills of effective management, yet the secondary schools in Benue state 

have continued to experience poor quality results. Given the crucial role of principals in 

determining the success or failure of the secondary school system, this study therefore sought to 

survey the influence of principalsô professional development on the management of secondary 

schools in achieving national cohesion and global competitiveness in Nigeria. 

 

Purpose of the Study 

The purpose of this study is to survey the influence of principalsô professional development on 

the management of secondary schools for national cohesion and global competiveness in Benue 

state. The study specifically sought to: 

1. Examine the influence of principalsô professional development on the management of 

secondary schools. 

2. Examine the ways in which principalsô participation in professional development 

programmes influence their professional competence in the management of secondary 

schools. 

Research Questions 

The following research questions were formulated to guide this study: 

1. What is the influence of principalsô professional development on the management of 

secondary schools. 

2. In what ways does principalsô participation in professional development programmes 

influence their professional competence in the management of secondary schools. 
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Hypotheses 

This study was guided by two hypotheses to be tested at 0.05 level of significant thus: 

1. Principalsô professional development has no significant influence on the management of 

secondary schools. 

2. Ways in which principals participate in professional development programmes does not 

significantly influence their professional competence in the management of secondary 

schools. 

Methodology 

This study adopted a descriptive survey research design. This is because opinions of respondents 

constitute the data. The population of this study consisted of all the 10310 teachers from all the 

958 public secondary schools in Benue State. 15 secondary schools from the three senatorial 

districts of Benue state (5 schools from each district) were sampled for the study out of which 5 

teachers were randomly sampled giving a total of 75 teachers (50 males and 25 females). The 

selection was done using purposive random sampling technique because the researcher 

considered the entire population homogenous. The instrument used for data collection was the 

questionnaire. It consisted of ten items distributed to reflect each of the research questions. Items 

1-5 seek responses to research question one, while items 6-10 seek responses to research 

question two.  The questionnaire was validated by two research experts in the Department of 

Educational Foundations, Benue State University, Makurdi. The instrument was trial tested using 

30 teachers in different schools who were not part of the sampled population. This was done 

using Cronbach Alpha statistic to establish its reliability which yielded 0.87. The questionnaire 

items were based on the four-point scale of Strongly Agree (SA=4), Agree (A=3), Disagree 

(D=2) and Strongly Disagree (SD=1). Data collected were analyzed using simple descriptive 
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statistics of mean scores and standard deviation to answer research questions. Any mean score of 

2.50 and above was regarded as having desired influence, while any mean score below 2.50 was 

regarded as not having desired influence. Chi-square was used to test hypotheses at 0.05 level of 

significance. 

Research Question 1: What is the influence of principalsô professional development on the 

management of secondary schools. 

Table 1: Mean responses of principalsô professional development influence on the management 

of secondary schools. 

Item 

No. 

Item Description  N ╧ St.D Remark  

1 Schools achieve all round improvement when principals are 

professionally competent. 
75 2.89 1.11 

Agree  

2 Principalsô professional development enhances educational 

effectiveness at secondary schools level. 
75 3.16 1.01 

Agree  

3 Studentsô learning performance improves when principals are 

professionally developed to treat instructional matters. 
75 3.08 1.08 

Agree  

4 Demonstration of principalsô professional development 

expertise motivates other staff to work harder. 
75 3.24 .96 

Agree  

5 Lack of principalsô professional development brings frustration 

to school management. 
75 3.15 1.09 

Agree  

 Cluster Mean Score and Standard Deviation  3.10 1.05 Agree 

 

 

Table 1 shows that items 1-5 have mean scores (and standard deviations) of 2.89(1.11), 

3.16(1.01), 3.08(1.08), 3.24(.96) and 3.15(1.09) respectively. This shows the influence of 

principalsô professional development on the management of secondary schools. The cluster mean 

score of 3.10 which is high above the cut-off point of 2.50 implies that, principalsô professional 

development have influence on the management of secondary schools. 
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Research Question 2: In what ways does principalsô participation in professional development 

programmes influence their professional competence in the management of secondary schools. 

Table 2: Mean responses of ways principalsô participation in professional development 

programmes influence their professional competence in the management of secondary schools. 

Item 

No. 

Item Description N ╧ St.D Remark 

 

6 

Through participation in professional development 

programmes, principals acquire modern techniques and skills 

of school management. 

75 3.20 .99 Agree 

7 Principals network with other professionals to share ideas 

which sharpen their skills of school management. 
75 3.01 1.06 

 

Agree 

8 Provides principals with skills of effective communication for 

school management. 
75 2.95 1.23 

 

Agree 

9 Improves principalsô human relationship in the school 

management. 
75 2.69 1.10 

 

Agree 

10 Increases principalsô feelings of job security to manage 

schools effectively. 
75 3.01 .89 

 

Agree 

 Cluster Mean Score and Standard Deviation  2.97 1.05 Agree 

 

 

Table 2 shows that items 6-10 have mean scores (and standard deviations) of 3.20(.99), 

3.01(1.06), 2.69(1.10) and 3.01(.89) respectively. This shows the ways principalsô participation 

in professional development programmes influence their professional competence in the 

management of secondary schools.  The cluster mean score of 2.97 which is above the cut-off 

point of 2.50 implies that, principalsô participation in professional development programmes 

influence their professional competence in the management of secondary schools. 

Hypothesis 1 

Principalsô professional development has no significant influence on the management of 

secondary schools. 

Table 3: Chi-Square analysis on influence of principalsô professional development on the 

management of secondary schools. 

Items Fo Fe x
2
 Cal. x

2
 Crit.  Df Level of 

Sign. 

P Decision  

SD 13 18.8       
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D 11 18.8 11.133
a 

7.82 3 0.05 0.00 Sign. 

A 22 18.8       

SA 29 18.8       

Total 75        

 

 

This showed that [x² cal. (3) = 11.133
a
 > 7.82; P<.05]. With this result, the null 

hypothesis was not accepted. This result revealed that, principalsô professional development 

has significant influence on the management of secondary schools. 

 

Hypothesis 2 

Ways in which principals participate in professional development programmes does not 

significantly influence their professional competence in the management of secondary schools. 

 

Table 3: Chi-Square analysis on ways in which principals participate in professional 

development programmes influence their professional competence in the management of 

secondary schools. 

Items Fo Fe x
2
 Cal. x

2
 Crit.  Df Level of 

Sign. 

P Decision  

SD 7 18.8       

D 9 18.8 32.467
a 

7.82 3 0.05 0.00 Sign. 

A 21 18.8       

SA 38 18.8       

Total 75        

 

 

This showed that [x² cal. (3) = 32.467
a
 > 7.82; P<.05]. With this result, the null 

hypothesis was not accepted. This result revealed that, ways in which principals participate 

in professional development programmes significantly influence their professional competence 

in the management of secondary schools.  

 



118 

 

Discussion of Findings 

The first finding reveals that, principalsô professional development has significant influence on 

the management of secondary schools. This finding is in line with Salazar (2002) who stress that, 

the professional development of the principal has a great impact on the smooth management of 

the school; the absence of it brings frustration and mismanagement. The finding is supported by 

the view of Reimers and Reimers (2000) that improving school principalsô knowledge and skills 

through continual professional development is a critical step in improving school effectiveness, 

educational effectiveness, and students' learning performance. Ng (2003) in affirmation with this 

finding reiterates that training opportunities should be provided to principals everywhere to 

enable them to perform their job according to the required level and quality. 

 

The second finding reveals that, principalsô participation in professional development 

programmes significantly influence their professional competence in the management secondary 

schools. This finding is in agreement with Hankan (2013) who pointed out that, participation in 

training programmes assists principals to acquire effective techniques, skills and knowledge to 

carry out their responsibilities efficaciously. The finding further agrees with Musa (2016) who 

opined that attending conferences allow principals to network with each other professionally in 

the industry, to build their team, providing a forum for the team members to discuss tools, 

technologies, and processes and how they can apply them in their schools to improve the 

information products, work flows and processes. 

Conclusion 

Professional development is requisite for every principal for effective performance of managerial 

functions in the management of secondary schools. This study surveyed influence of principalsô 
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professional development on the management of secondary schools for national cohesion and 

global competitiveness and established that, principalsô professional development has significant 

influence on the management of secondary schools and principalsô participation in professional 

development programmes significantly influence their professional competence in the 

management of secondary schools. 
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Recommendations 

The following recommendations are offered to enhance principalsô professional development for 

effective and efficient management of secondary schools: 

1. Professional development programmes like in-training, conferences, seminars and 

workshops should be regularly organized for principals by government, professional 

organizations and higher institutions of learning. 

2.  Principals should be given opportunities to attend and participate in professional 

development programmes in order to enhance their professional competence. 
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Managing Basic Education for National Cohesion and Global Competitiveness: A Call For 

Proper Implementation In Nigeria   
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Abstract 

When President Obasanjo Launched the Universal Basic Education in 1999 in Sokoto State, 

there were high expectations that there will be a massive boost in that sector, and that Nigeria 

will stand to gain from the outcomes of this programme.  Nineteen years after the story has 

remained the same.  Despite huge sums sunk into this programme, the situation has deteriorated 

more.  The paper called from a total shift in the area of provision of adequate funding, 

infrastructural provisions, adequate political will, training and retraining of the teaching 

personnels and attitudinal change of the society to Western education. 

Keywords: Managing, Basil Education, Universal, National, Cohesion, Global, competitiveness. 

Introduction  

Education remained one of the basic factors in the development of individuals, groups, societies 

and could be seen as a tool of enriching and transforming people and the word around them.  

Education is as old as the existence of man, and has taken different forms since the inception of 

man.  It has the capacity to change and develop the best social beings and leads to understanding 

of the environment and the individuals. 

According to Uwadia (2010) education in abroad sense is a process by which an individual 

acquires the many physical and social capabilities demanded by the society in which he was born 

into to function.  Thus, Burth (2006) referred to it as major force in economic, intellectual, social 

and cultural empowerment.  Its value in bringing about character and attitudinal changes ranks as 

important as its ability to reshape human potential for desired development. 

 

In view of the role education plays in the national development, there is need for a qualitative, 

all-inclusive and more functional educational system that can improve the standards of individual 

knowledge, skills and ability to function as adults in the changing world.  There were various 

policy changes made especially from 1955 when the then Western Regional Government 

introduced Universal Primary Education Scheme; as a means of educating the populace and raise 

adequate workforce for the post-colonial administration.  This wind of change was extended to 
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the Eastern region, but due to various factors ranging from inadequate data on enrolment of 

pupils, inadequate teaching personnel, inadequate fund and politics, these programmes collapsed.  

However, there were post-independence curriculum conferences held between 1969 and 1973, 

which recommended the domestication of educational curricular to suit Nigeriaôs National 

aspirations.  The adoption of these conference recommendations was sequel to the launching of 

Universal Primary Education in 1976 by the Obasanjo Administration. 

 

Consequently, there was a global concern and agitation for more functional and qualitative 

educational system which led to the inauguration of Education For All (EFA) declaration in 

Jomtien, Thailand in 1995, this conference was also ratified by the United Nations, and a similar 

one was held in Dakar, Senegal in the year 2000. There was the need to cue into the global quest 

and national interest of educating the younger generation to close poverty gaps, provide skilled 

manpower to propel the economy and for national cohesion and global competitiveness. 

 

In pursuit of this, Nigeria on September 30
th
, 1999 in Sokoto Launched the Universal Basic 

Education Programme.  According to the Federal Government of Nigeria (2013) Universal Basic 

Education shall be of nine (9) years duration, comprising six (6) years of primary education and 

three (3) years of Junior Secondary Education.  It shall be free and compulsory.  It shall also 

include adult and non-formal education programmes at Primary and Junior Secondary Education 

levels for the adults and out of school youths. The specific goals of Basic Education shall be the 

same as the goals of the levels of education to which, it applied (i.e. Primary Education, Junior 

Secondary and adult and non-formal education). 

 

Universal Basic Education is designed to inculcate permanent literacy and numeracy and the 

ability to communicate effectively, develop in the child, the ability to adapt to the changing 

environment imbalance between the different parts of the country, provide educational facilities 

and increase the number of children receiving formal education and promote girl child education.  

The programme shall be tuition free, universal and compulsory (FRN, 2013).  Parents should be 

encouraged to send their children and wards to school, and the incidence of dropouts should be 

discouraged.  There is also the need to teach at the Junior Primary level with the language of the 

environment to enable pupils learn and understand easily. 

 

The Structure of Universal Basic Education Programme  

Despite launching the scheme in September, 1999 in Sokoto by President Obasanjo, the law 

backing the programme came into law in 2004, due to the interest it generated and the politics 
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involved in making legislation in Nigeria. However, the 1979 constitution placed education 

under the concurrent list which was also adopted in the present 1999 constitution.  It posits that 

all educational responsibilities shall be shared by the three tiers of government namely ï Federal, 

State and local government (Ani, 2010). 

The three tiers each have its scope and activities thus; 

At the Federal Government level 

i) Initiate and launch the programme 

ii)  Provide minimum standards and guidelines for its operation 

iii)  Provide general oversight and monitoring 

iv) Mobilize domestic and international support for the programme 

v) Initiate and intervene in critical areas of need for the success of UBE, example ï payment 

of salaries, arrears of Primary School Teachers, construction and furnishing of additional 

classroom blocks in schools.  

vi) Provide support for core national institutions for implementing key aspects of the 

programme, such as National Teachers Institute, Nigerian Educational Research and 

Development, National Institute for Educational Service and the National Institute for 

Nigerian Languages.  

At the State Level; 

i) Formative policies for UBE in their states 

ii)  See to the day-to-day running of the programme in their states 

iii)  Recruit, discipline and promote teachers on grade 07 and above 

iv) Pay salaries of Junior School Teachers 

v) Establish and maintain State Primary Education Boards and other State Level of 

Universal Basic Education agencies.  
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At the Local Government Level; 

i) Establish and maintain local government education authorities in their area 

ii)  See to the day-to-day operations of the programme in their areas 

iii)  Recruit, discipline and promote teachers and other primary school level staff in their 

areas; 

iv) Pay the salaries of Primary School Teachers in their areas (Ikediugwu, 2016). 

The implementation process of this scheme was delayed after the initial launching in 1999 due to 

lack of an enabling law to execute certain aspects of the programme.  However, the president 

signed the Universal Basic Education Bill into law on 26
th
 May, 2004 following the passage by 

the National Assembly.  The Act provided for the establishment of the Universal Basic 

Education Commission (UBE) to co-ordinate the implementation of the programme at the states 

and local government.  The states also established state Universal Education Boards to liaise 

with the Federal Commission and to implement the policies in their various states.  The 

Universal Basic Education (UBE) Commission was established on 7
th
 October, 2004 to regulate 

and implement free, compulsory, Universal Basic Education Commission (UBE) to all children 

of Primary and Junior Secondary Schools.  It also stipulated penalties for parents who refuse to 

comply with the sections of the Act. 

 

The Act stipulated that at the end of nine years continuous education, that every child that passes 

through the system should acquire relevant levels of literacy, numeracy, communication 

manipulative and life skills and be employable, useful to him/herself, and the society at large by 

possessing relevant ethical, moral and civic values. 

Features of the Universal Basic Education (UBE) Act, 2004 

i) Free formal basic education 

ii)  Compulsory, uninterrupted nine years of Primary and Junior Secondary School 

Education. 

iii)  Provision of mid-day meals to enhance children access, retention and completion of the 

school cycle; 
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iv) Emphasis on curriculum diversification and relevance to effectively and adequately cover 

individual and community needs and aspirations 

v) Disarticulation of Junior Secondary Schools from Senior Secondary Schools.  

vi) Realignment/integration of Junior Secondary Education with Primary Education 

vii)  Individualized teaching methods 

viii)  Introduction of rudiments of computer literacy 

ix) Appropriate continuous teacher professional development 

x) Community ownership of schools including participation in decision-making process in 

schools. 

Other Issues in the Act Stipulates as follows; 

a) That the government intends to establish a uniform and qualitative basic education in 

Nigeria; 

b) That in all tiers of government, they should provide free, compulsory and Universal Basic 

Education (UBE) for every child of Primary and Junior Secondary School age; 

c) Every parent should ensure that they enroll their children in schools and ensure their 

completion; 

d) The stakeholders in education in every locality should ensure that parents or persons who 

has the care and custody of a child performs the duty imposed on him/herself under the 

Universal Basic Education (UBE) act, 2004; 

e) A parent who does not enroll or withdraws his/her child/ward from school contravenes 

section 2 (2) of the Universal Basic Education (UBE) Act, therefore commits an offence 

and be liable on first conviction, to be reprimanded, and on second conviction to a fine of 
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N2, 000.000 or imprisonment for a term of one month or to both; and on subsequent 

conviction to a fine of N5, 000.000 or imprisonment for a term of two months or both. 

f) Every parent shall ensure that his or her child received full time education suitable to his 

or her age, ability and aptitude by regular attendance at schoolô 

g) Transition from primary to Junior Secondary School (JSS) should be automatic as basic 

education terminates at the Junior Secondary School level; 

h) A person who receives or obtains any fee contrary to the provisions of the Act commits 

an offence and is liable on conviction to a fine not exceeding N10,000.00 or 

imprisonment for a term of three months or both; 

i) The provisions of the Universal Basic Education (UBE) Act shall not apply to any parent 

who for the time being, is resident outside Nigeria; 

j) The magistrate court or any other state court of competent jurisdiction shall have 

jurisdiction to hear and determine cases arising from noncompliance of the provisions of 

section II of this Act and to impose the punishment specified. 

Duties of Universal Basic Education (UBE) Commission  

The duties of this commission shall include the following; 

1. Prescribe the minimum standards of Primary, Junior Secondary and adult literacy 

education in Nigeria; 

2. Inquire into and advise the Federal Government on the funding of Basic Education in 

Nigeria; 

3. Receive the Universal Basic Education (UBE) Fund from the Federal Government and 

allots the funds to the education boards of the states of the Federation, and the Federal 
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Government sponsored special basic education projects in accordance with a formular to 

be prescribed and as the Federal Executive Council may from time to time prescribe 

4. Collate after consultation with all state government, periodic master plans for a balanced 

and coordinated development of basic education in Nigeria; 

5. Make proposals to the Federal Government for equal and adequate basic opportunities in 

Nigeria; 

6. Ensure that the national basic education curriculum and syllabus and other necessary 

instructional materials are in use at the Primary, Junior Secondary and adult literacy 

education in Nigeria; 

7. Carryout such functions under the enabling act and such other functions as the 

Commission may, from time to time, determine to drastically reduce illiteracy within the 

shortest possible time frame. 

Challenges in the Implementation of Universal Basic Education (UBE) Programme in 

Nigeria for National Cohesion and Global Competitiveness; 

Nigerian government at all levels is bedeviled with fanciful and utopian policy formulations that 

lack adequate implementation and ineptitude administrators.  The policies look laudable on paper 

but lacks political will in implementations.  However, the Universal Basic Education (UBE) 

scheme is not an exception.  The name Universal Basic Education (UBE) ordinarily means that 

every Nigerian child without exception should have access to basic education without hindrance 

(Aluede (2011).  The placing of ceiling on enrolment from each state means that some children 

will be denied access to benefit from the programme, which is a major challenge.  Enemuo 

(2000), asked some pertinent questions that placing a ceiling on the number of pupils to be 

registered in the states, would the programme still be qualified as ñUniversalò or: Education for 

Allò.  Secondly, does the placement of ceiling on the number of pupilsô enrolment not portray the 

Universal Basic Education as yet another device for strengthening and perpetuating the 

principles of quota system in admission.  This is not only impeding the implementation of 

Universal Basic Education Scheme but also against national integration, as well as unity in 

diversity (Opoh, Unumma and Ogbijo (2014). 

The Federal Government and various states governments are paying lips service to the issue of 

free, compulsory basic education scheme.  It is true that tuition fees are not charged in the basic 
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education classes, but the scheme is not free.  However, free education should go beyond free 

tuition, which should include free books, and all other accessories of education.  Parents are 

made to pay sundry fees in the basic classes which amount to tuition fees.  These fees rangers 

from parent forum fees, development levies, provision for uniforms, badges, ID cards, medical 

fees, examination fees and books.  Due to these fees charged, many students whose parents could 

not afford these fees are sent out of school by the teachers and principals.  This has increased the 

number of out of school children, dropouts, wastages, hawking during school hours by these 

children, and their engagement in societal vices. 

 

Consequently, many states of the Federation due to ineptitude and corrupt practices could not 

access the Universal Basic Education (UBE) funds, because they have refused to pay their 

counterpart funding to the federation account.  Even when these counterpart funding is paid, 

some could not retire or give proper account of the pervious funds collected to enable them 

access free funds.  The various states Universal Basic Education Boards have done shoddy jobs 

in the maintenance and repair of educational facilities.  Most of the school buildings maintained 

or refurbished by these boards could not last long due to fake materials used in their maintenance 

and shoddy jobs executed.  The quantum of fund released by the commission and the quality of 

infrastructures in the schools are not in tandem and unacceptable. 

 

The commission has embarked on casualization of Nigeria teachers as a means of closing the 

teacher pupil ratio in the schools.  Ad hoc teachers are being employed by the commission on 

two years basis and after that new intake will be employed.  This system has adversely affected 

continuity in the system, encouraged casualization of teachers in Nigeria work place, which 

negated the ethics of employment and labour law in Nigeria.  It has also promoted the 

employment of quacks and unqualified teacher, which could be seen from the quality of 

graduates from our schools. 

Furthermore, the hijacking of the management of various states Universal Basic Education 

(UBE) by Seasoned politicians, who see the Board as a conduit pipe to siphon money and enrich 

their political ambitious, has left the various boards unfunctional.  Government gives less 

concern to issues of funding, provision of infrastructures, training and retraining of teachers and 

the provision of teaching/learning aids.  These has encouraged private entrepreneurs to cease the 

landscape.  The terrain is unregulated, exploitative in nature and profit oriented. 

The political will to implement this programme is lacking as these politicians establish the state-

of-the-art schools in various parts of the country to the detriment of public schools where the 

poor masses attend.   Many of these political appointees lack commitment to the achievement of 

the goals of the Universal Basic Education (UBE) programme.  The programme is envisaged to 

be free and compulsory but one could see the majority of school age children still out of school, 
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roaming the streets, begging or hawing during school hours.   The question to revoke a section of 

the Act that compels parents to compulsorily sent their children to school has not been 

implemented.  This also led the Jonathan administration to establish the Almajiri schools in some 

states in the North of Nigeria (2013) as a means of reducing the number of out of school age 

children. 

There are cultural and religious dimension to this issue.  Most parents in the Northern part of 

Nigeria and due to religious affiliation do not believe in Western System of education due to 

their preference to Islamic education.  They also see it as a waste of fund and efforts sending girl 

child to the classroom, which has hampered the implementation of the programme.  However, 

the school environments has not been learner friendly due to incessant attacks form Islamic 

extremists, herdsmen attack, kidnapping activities and other unwholesome attacks on the school 

by individuals and groups. 

Conclusion 

Universal Basic Education (UBE) was designed to provide free basic and compulsory education 

to the Nigerian child for the first nine years of her education.  This programme was launched 

with the aim of taking children out of the streets back to the classroom in order to acquire 

knowledge and skill that will lead to personal development and as a functional adult in the 

society. 

Despite the lofty ideas enunciated in the progrmame, it has been bedeviled with a lot of structural 

and man-made challenges.  These challenges will be surmounted if adequate measures are put in 

place to enhance the successful implementation of the programme. 

Recommendations 

 The disposition of the policy makers and implementers should be proactive in nature, as to 

match action with words.  There should be political will and commitment to do the right things 

that will affect the performance of the programme positively.  Government should allocate 

adequate funds to the education sector to enable it realize its goals.  There should also be a 

nationwide sensitization of the gains of qualitative education to the individuals and the society, 

which must be carried out by government.  In order to access the Universal Basic Education 

(UBE) intervention fund, states should endeavour to fulfill their counterpart obligations, and 

failure to do that will attract sanctions. 

 

However, there should be need to make stringent legislations that will compel parents to send 

their children to school and failure to do that will attract sanctions.  Universal Basic Education 

(UBE) should be made free, and should be seen to be free. 
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Infl uence of Training Programmes on Effectiveness of Principals of Secondary Schools for 

National Cohesion and Global Competitiveness in Nasarawa State 

Yakubu Sani, Usman Stephen and Gladys Uwaleke Chinelo  
 

Abstract 

This study examined the influence of training programmes on effectiveness of principals of 

secondary school for national cohesion and global competiveness in Nasarawa State. The 

Population sample of the study was 250 Teachers and 20 Principals representing 17% of the 

total Population were sampled from three senatorial district using stratified random sampling. 

The structured questionnaire developed by the researchers was used to collect data for the study. 

The instrument used for the data collection of the study was a modified four point-Likert type 

questionnaire of Strongly Agreed (SA), Agreed (A), Disagreed (D) and Strongly Disagreed (SD) 

were used to analyzed the two research questions, while chi-square was used to test the two 

hypotheses at 0.05 level of significance. Two (2) research questions were raised and two (2) 

hypotheses were formulated and tested for the study. It was adopted descriptive survey design. 

The findings revealed that training programme has a significant impact on effectiveness of 

principals of secondary schools in Nasarawa State and quality programme has influence on 

effectiveness of principal for global competiveness. Based on the findings of the study, it was 

recommended that Principals should design a training progromme that would enhance teaching 

and learning in the school system for capacity building. Also, there should be quality training 

programme for quality delivery of principalsô effectiveness and efficient teaching and learning 

the schools. 

 

Key words: Training, Programme, Principals, Effectiveness, National Cohesion. 

Introduction  

Education is a veritable tool for driving economy in the society and goals attainment through 

investment of human development for professional competency and manpower development. 

Professional training in the education sector remains paramount for principals to display modern 

and effective management and leadership skills. Darling (2010) viewed educational training as 

an instruction and transformation of leader for positive behavioursô interrelated and underpinning 

process for effective school objectives. Owing and Kapla (2012) posited that training 

programmes of a principal is period of stewardship, perspective, experience and behavior that 
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change individual. It is necessity for principals to receive training and professional guidance in 

order to function effectively at each stage of their leadership development. Darling (2010) 

suggested that novice principals needs a well established and paradigm that improves their works 

both peer support, including cohort groups and collegial network and expert supports such as 

mentoring and coaching for better performance. Lack of principals training has led to calls for 

improvement in the quality of leadership provided by professional body. All principals require 

getting constant training in school management and leadership in a variety of professional skills 

for academic performance. The reality of professional development was that Ministry of 

Education had not exhibited the competencies and abilities to impact the professional 

development of the school system (Hutton, 2010). The main concerns of the researchers are lack 

of training programme organized by the ministry to address principalsô leadership deficiencies in 

the management of school system. It is on this note that this study anchored on how training 

programmes has impacts on principal leadership for global competiveness in secondary schools. 

Research Questions 

1. To what extent are the impact of Training Programmes on effectiveness of principals? 

2. To what extent is the quality of training programme implemented on the effectiveness of 

the principals? 

Research Hypotheses 

HA: There is a significant difference between Training Programmes on effectiveness of 

Principals 

Ho: There is no significant difference between Qualities of Training on effectiveness of 

Principals  
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Methodology  

The population of this study consisted of all principals and teachers in 20 Southern Senatorial 

District of Nasarawa State. The sample for the study were made up of 250 teachers and 

principals that were selected from (20) schools in southern district of Nasarawa State using 

simple random sampling technique. The instrument for data collections was structure 

questionnaire developed by the researchers. The questionnaire has only one section. This was 

designed to find out respondents views on influence of training programme on effectiveness of 

principals of secondary school in southern district of Nasarawa State. Modified Liker rating scale 

with response mode of Strongly Agree (SA) Agree (A) Disagree (D) and Strongly Disagree (SD) 

were used to provide responses to the study. Questionnaire items were developed by the 

researchers based on the research topic influence of training programme on effectiveness of 

principals of secondary schools (TPEP). To ensure that the instruments measure what they were 

meant for, the instrument were subjected to face and content validity by three (3) experts who 

read several times comparing then with the research questions which yielded an index value of 

0.78. Grammatical and structural errors were corrected by the experts, they were asked to vet and 

make necessary corrections and to ensure that the items measures what it purports to measure. 

The questionnaire for the study was administered to the teachers and principals in secondary 

school in southern district of Nasarawa State. Enough time was given for administered and 

collection of questionnaires. The researchers personally visited all the teachers and principals 

and retrieved the questionnaire administered to the respondents. Data collected for the study 

were coded and analyzed using Statistical Package for Social Science (SPSS). Mean and 

standard deviation statistics were used for the data analysis. The Chi-square goodness of fit used 
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was used to analyze and test the hypotheses at 0.05 significance. Mean scores above 2.50 was 

considered accepted and below 2.50 was considered rejected. 

Result and Discussion of Findings 

Research Question 1. 

To what extent are the impact of Training Programmes on effectiveness of principals? 

Table 1: Mean Rating and Standard Deviation of Responses on Training Programme  

Effectiveness of Principals   

S/N Impact of Training Programmes X SD 

1 Information are given by principals in line with school rules and 

regulations 

3.14 0.88 

2 School mission and vision are well defined by principals 3.12 0.86 

3 Guide manual are provided for consultation by principals 3.11 0.85 

4  Orientation are given based on principal-teachers relations 3.10 0.84 

5 Training programmes taken are outside education laws 3.16 0.89 

6 Training programme improve teacherôs performance 3.17 0.90 

7 Training programmes help in maintaining staff and studentsô 

discipline 

3.11 0.91 

8 Training programmes ensure prudent financial management 3.17 0.92 

9 Programmes assist supervision and coordination in school 3.18 0.93 

10 Programmes initiate school plant management 3.11 0.91 

Source:Field work 2018. 
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Table 1 revealed the mean responses of 3.14, 3.12, 3.11, 3.10, 3.16, 3.17, 3.11,3.17, 3.18 and 

3.11 with corresponding standard deviation of 0.88, 0.86, 0.85, 0.84, 0.89, 0.90, 0.91,0.92, 0.93 

and 0.93. The table showed clearly that effectiveness of principals has a significant impact on 

training programme of secondary schools. The mean scores was above 2.50. The implication is 

that the mean responses are in agreement with the statement that training programmes has 

influence on principalôs effectiveness. 

Research Question 2 

To what extent is the quality of training programme implemented  on the effectiveness of the 

principals? 

Table 2: Mean Rating and Standard Deviation of Responses on Quality of Training  

Programme on Effectiveness of Principals  

S/N Quality  of Training Programmes X SD 

1 Facilitators were weak in discharge of their duties 3.14 0.88 

2 Facilitators concerns with your problems 3.12 0.86 

3 Did school provide assistance for attending programmes 3.11 0.85 

4  Did your employer show concerns for the programmes 3.10 0.84 

5 Did the ministry of education provide you with the transportation fare 3.16 0.89 

6 Was the venue of programmes so attractive 3.17 0.90 

7 Facilitators were logical in their presentation 3.11 0.91 

8 Facilitators were audible to arose participant interest 3.17 0.92 

9  Facilitator were passionate for the programmes 3.18 0.93 
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10 Facilitators were expert 3.11 0.91 

Source: Field work 2018 

Table 2 revealed the mean responses of 3.14, 3.12, 3.11, 3.10, 3.16, 3.17, 3.11,3.17, 3.18 and 

3.11 with corresponding standard deviation of 0.88, 0.86, 0.85, 0.84, 0.89, 0.90, 0.91,0.92, 0.93 

and 0.91. The table showed clearly that effectiveness of principals has a significant impact on 

quality of training programme of secondary schools. The mean scores were above 2.50. The 

implication is that the mean responses are in agreement with the statement that quality of training 

programmes has influence on principalsô effectiveness. 

Hypothesis 1 

HA: There is a significant difference between Training Programmes and  effectiveness of 

Principals 

Table 3: Chi-square test on impact of Training Programmes 

 Observed 

Frequency 

Expected 

Frequency 

Df Level of Sign   X
2-cal 

X
2-tab

 Decision 

Training  20 (7.4%) 250(92.6%) 2 0.05 2.15 .10 Ho 

Principals   250(93%) 20(7.4%) 2    Rejected 

Null.   

                     

Table 3 shows descriptive statistics of percentage and inferential statistics of Chi-square test the 

relationship of impact of training programmes on effectiveness of principals. 
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Chi-square calculated value of 2.15 was greater than the chi-square table value of 10 checked at 

0.05 level of significance and at 1 degree of freedom. The null hypothesis was therefore rejected. 

This connotes that there is significant relationship between the training programmes on 

effectiveness of principals management of secondary schools in southern district of Nasarawa 

State. 

Hypothesis 2 

Ho: There is no significant difference between Qualities of Training and  effectiveness of 

Principals 

Table 4: Chi-square test on Quality training Programmes:  

 Observed 

Frequency 

Expected 

Frequency 

Df Level of Sign   X
2-cal 

X
2-tab

 Decision 

Training   20 (7.4%) 250(92.6%) 2 0.05 2.23 .16 Ho 

 

Principals  250(93%) 20(7.4%) 2    Rejected 

Null.   

                     

Table 5 shows inferential statistics of Chi-square test the relationship of influence of quality 

training programmes on effectiveness of principals. 

Chi-square calculated value of 2.23 was greater than the chi-square table value of 16 checked at 

0.05 level of significance and at 1 degree of freedom. The null hypothesis was therefore rejected. 

This connotes that there is significant relationship between quality training programme on 

effectiveness of principals in secondary schools in Nasarawa State. 
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Discussion 

The findings of the study revealed that training programme has a significant impact on 

effectiveness of principals of secondary schools in Nasarawa State. Results showed that the 

respondents agreed that the information were given by principals in line with school rules and 

regulations, school mission and vision are well define by principals, guide manual are provided 

for consultation by principals, orientation are given based on principal-teachers relation, training 

programme taken are outside education laws, training programme improve teachers performance, 

training programme  help in maintaining staff and students discipline, training programmes 

ensure prudent financial management, training programme assist supervision and coordination in 

school and training programme initiate school plant management. The finding is in agreement 

with Darling (2010) that training programme improve principals and teachers and student 

academic performance in the school. Because training abreast teachers with new pedagogical 

teaching and it improve on studentsô academic performance.  

Findings also revealed that quality programme has a positive influence on effectiveness of 

principals in secondary schools in Nasarawa State. Results showed that respondents held 

strongly the view that the facilitators were weak in discharge of their duties, facilitators concerns 

with your problems, did school provide assistance for attending programmes, did your employer 

show concerns for the programme, did the ministry of education provide you with the 

transportation fare, was the venue of programme so attractive, facilitators were logical in their 

presentation, facilitators were audible to arose participant interest, facilitators were passionate for 

the programme and facilitators were expert. The finding is in agreement with Hutton (1984) that 

quality programme increases the productivity and manpower needs for the development of 

school goals. 
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Conclusion 

Principalsô leadership is essential for effective and productive of educational system. The types 

leadership styles exhibit by the principal as an instructional leader determine the quality material 

used in achieving his organizational goals in both human and material resources in teaching and 

learning. 

Recommendation 

1.   Principals should design a training progromme that would enhance teaching and learning 

in the school system, such as seminar and workshop compulsory for every institution for 

capacity building.  

2.     Quality training programme should be adopts by school principals for quality delivery of 

effective and efficient teaching and learning the schools 
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