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Emergency Risk Management Factors and Effectiveness of Public Senior Secondary
Schools in The Federal Capital Territory (FCT, Nigeria
Ismail Adesina Raji and AdedamolaEnoch Akanbi
Abstract
The ineffectiveness of Public Senior Secondary Schools (PSSS) in Nigeria has been a
major concern for school managers and policy makers partly due to the various forms of
security risk on the PSSS especially in the Federal Capital Territory (FCT) in the recent
times. This study investigated the contributions of emergency risk management factors
(Risk Identification - RI, Risk Evaluation - RE, Risk Analysis - RA and Risk Mitigation RM) to the PSSS Effectiveness (School Leadership – SL, School Climate – SC and
Teaching Effectiveness – TE) in the FCT. Standards Australia Risk Management Model
provided the framework while survey research design was adopted. All principals of the
57 PSSS in the six area councils of the FCT were enumerated, while 1,140 teachers (20
per school) were randomly selected. The RI (r=.87), RE (r=.79), RA (r=.88) and RM
(r=.86) scales as well as the School Effectiveness Checklist were used to collect data.
Descriptive statistics, Pearson product moment correlation and multiple regression were
used to analyse data at 0.05 level of significance. Fire extinguisher (62.3%), and buckets
(56.7%), surveillance equipment (75.6%) and emergency management committees
(42.8%) were either inadequate or not available in the PSSS. Risk identification
(β=0.196), evaluation (β=0.317); mitigation (β=0.260), and analysis (β= -0.242) made
significant contributions to SL. Only RE (β=0.682) made significant contribution to TE,
while RI (β=0.165) and RE (β=0.157) contributed to SC. The PSSS authorities should
make adequate provisions for emergency risk management devices and be proactive in
adopting risk identification, evaluation and mitigation measures in schools.
Keywords: Risk management process and devises, School leadership and climate,
Teaching effectiveness
Introduction
Effectiveness refers to accomplishment of predetermined objectives by an organisation (Beare,
Caldwell & Millikan, 1989). It is not out of place to say that an effective school is roughly the
same as a “good” school. This statement is particularly true of many parent’s assessment of
schools. Scheerens (2000) refers to school effectiveness as the performance of the organisational
unit called “school”. Therefore, school effectiveness suggests that ‘the school accomplishes its
predetermined objectives’. Frederick (1987) noted that determining effective and ineffective
schools is a significant subject in education given the degree of concern for achievement and

accountability. Consequently, there has been a great deal of efforts in school effectiveness
research with emphasis on attributes of an effective school. The effectiveness of public senior
secondary schools (PSSS) in Nigeria has been a major concern for school managers and policy
makers in recent times. The situation has reached a critical point leading to the widely acclaimed
fallen standard of education particularly in the Federal Capital Territory (FCT). This is largely
revealed in the inconsistent and lacklustre performances recorded by students of PSSS in the
FCT in public examinations every year (Table 1).
Table 1: WAEC & NECO Results in the FCT from 2011 – 2016
Year
WAEC
Number of
Number with
% with
Number of
Candidates
Minimum of
Minimum of
Candidates
Five CreditFive CreditPasses
Passes
including
including
(English Lang.
(English Lang.
& Maths)
& Maths)
2011
6,210
571
9.2
6,110
2012
NA
NA
NA
NA
2013
7,253
2,326
32.2
7,037
2014
9,214
1,635
17.7
9,146
2015
9,933
2,995
30.2
9,874
2016
10,473
3,989
38.1
10,665
Source: FCT Education Resource Centre, Zone 7, Wuse, Abuja.
NA: Not Available for 2012 WAEC & NECO.

NECO
Number with
Minimum of
Five CreditPasses
including
(English Lang.
& Maths)
346
NA
2,747
3,379
5,780
5,604

% with
Minimum of
Five CreditPasses
including
(English Lang.
& Maths)
5.7
NA
39.0
36.9
58.7
52.5

Various factors appear to be responsible for the appalling performances in public examinations
and ultimately the ineffectiveness of secondary schools in the FCT. Some of these include:
dilapidated conditions of educational facilities; schools littered with battered structures; worn out
equipment (where they are available at all); junk and unserviceable vehicles; raggedy classroom
buildings; over-crowded classrooms; inadequate manpower in quantity and quality; instability in
the academic calendar (Salau, 2017). Personnel related causes of ineffectiveness of schools
found in Haruna (2016) are low teacher morale due to overwork, lack of opportunities for
professional development, recruitment of unqualified teachers, use of inappropriate teaching
methods, poor remuneration and working conditions.
Schools, in terms of purpose and goals, are saddled with responsibilities and expectations from
the individuals, parents and society. For the individuals, schooling ensures trainability, health,
efficiency in consumption, access to information, political participation, and inculcation of civic
values, enhanced social status, technical and cultural literacy, and promotion of family values

(Levin, 1987). For the society, schooling fosters a sense of community, equalisation of
opportunities among various racial and class origins; most importantly schooling helps to train
manpower for economic development. Having effective schools therefore, is of great importance
to the students, parents and society at large.
Five common characteristics that make up an effective school identified by Lynch (2015) were
quality leadership, high expectations of students, continuous screening of student performance
and development, existence of goals and direction, and a secure and organised school climate.
Wrigley (2003) listed features of effective schools as: democratic conceptions of leadership,
school evaluation, coherent understanding of the relationship between student learning, teaching
and learning for leadership within the learning organisation. Also, Reynolds, Bollen, Creemers,
Hopkins, Stoll, & Largerwiej (1996) identified utilization of resources, fulfilment of objectives,
and working condition of members in their definition of school effectiveness.
While extant studies: Folashade & Adeniyi (2017), Adekunle (2016), Achimugu (2016), Shamo
& Onyilo (2017), Duru-Uremadu (2016), and Hamdallah, Ozovehe & Olanrewaju (2013) on
school effectiveness focussed more on school leadership, teacher factors, buildings and other
resources, very little attention has been given to the risk environment in which schools operate.
Due to the complexity of the various factors of school effectiveness and the operational
environment, it is essential for schools to have an effective emergency risk management
framework to help mitigate potential threats against achieving school goals and objectives.
Human forebears have had to deal with various challenges of natural disasters, such as famine,
all of which have threatened the survival of humanity on earth. It is therefore not an exaggeration
that risks continue to be a part of man’s activities on earth.
Haines (2017) noted the ubiquitous nature of risks as manifested in the frenetic modern society
of timelines, deadlines, complexities, vulnerabilities and pressure to show deliverables. Such is
the primacy of risks that Frame (2003) stated that “life is risky business”. It is so inescapable
that, from conception through cradle and adolescence to the grave, risks become interwoven and
co-existent with the human being. In view of the interconnected, globalised and multi-cultural
nature of the world today, exposure to risks has become more prevalent. From the severe to the
mundane, risks permeate the modern society.

John-Nwagwu, Makwe & Hassan (2014) showed in a study that the central part of Kubwa,
where many schools are located, was mostly affected by flood incidences due to soil sealing
resulting to infiltration. Also, UNICEF (2013) noted that the frequency and intensity of natural
and human-induced disasters (such as droughts, floods, communal conflicts, sectarian violence
and epidemics) have increased significantly in recent years as over 20 per cent of Nigerians are
at risk of flooding from climate change. Other features of this area were encroachment on the
flood plains, clogging of the drains and lack of land use planning. Table 2 shows the incidents of
emergencies recorded in the FCT Public Senior Secondary Schools (PSSS) from 2007 to 2016.
Table 2: Incidents of Emergencies Recorded in the FCT Public Senior Secondary Schools
SN Incident
School
Year of
Consequence
Occurrence
1
Fire
GSS Karshi
2007
Principal’s lodge completely
destroyed
2
Fire
GSS Bwari
2013
Block of Boys hostel was
destroyed
3
Erosion
GGSS Abaji
2014
Damaged sporting facilities,
landscaping & Civil works
4
Rainstorm
GGSS Dutse
2015
Roof of Blocks of 2-classrooms
was affected; Multi-purpose hall
ceiling was destroyed
5
Rainstorm
GDSS Bwari
2016
Staff room roof & ceiling
damaged
6
Fire from electrical
GSTC Garki
2016
A burnt hostel building with
malfunction
students’ properties destroyed
7
Rainstorm
MSS Maitama
2017
Several buildings with damaged
roofs
8
Seasonal outbreak of
Several schools
2013 – 2016
Several students affected
meningitis &
e.g. GSS Shere
tuberculosis etc.
GSS – Government Secondary School
GSCT – Government Science and Technical College
GDSS – Government Day Secondary School
GGSS – Government Girls Secondary School
MSS - Model Secondary School
Source: FCT Secondary Education Board, Area 3, Garki, Abuja.

The Internal Displacement Monitoring Centre (IDMC) estimated that there were almost
2,152,000 Internally Displaced People (IDPs) in Nigeria were due to conflict in the northeast and
about 4,600 were due to natural disasters and communal clashes as of 31 December, 2015. The
vast majority of IDPs originated from the northeast region of the country with the FCT hosting
13,481 persons in various camps (Mohammed, 2017). Okoli & Nnorom (2014) showed the
inadequacy of crowd management control in mass public events and gatherings as well as human
stampede were major threats to public safety and security in Nigeria. Other examples of Man-

made hazards peculiar to Nigeria include terrorism, pipeline explosions, road and air
transportation accidents, internal crises, and structural fires (Abdul-Akeem, 2012).
Since risks are unavoidable, humanity must figure out how to sustain existence in spite of the
presence of the myriads of risks. The Risk Management Policy of Marquette University refers to
risk management as “the continuing process to identify, analyse, evaluate, and treat loss
exposures and monitor risk control and financial resources to mitigate the adverse effects of
loss”. Risk management has evolved to become a unique and distinguishable body of knowledge
with the purpose of reducing fear of the unknown and the unexpected, and to create confidence
in the future (Kloman, 1992; Jorion, 2010; Brooks, 2011). Therefore, risk management is a
deliberate process of consciously manipulating risks while ensuring the achievement of private
or organisational goals which are value oriented. In general, emergency risk management entails
identifying hazards; determining the likelihood of harm, such as an injury or illness occurring,
and its severity; identifying actions necessary to eliminate the hazard, or control the risk using
the hierarchy of risk control methods; evaluate to confirm if the hazard has been eliminated or if
the risk is appropriately controlled; monitor to make sure the control continues to be effective;
and keep any documents or records that may be necessary including detailing the process used to
assess the risk, outlining any evaluations, or detailing how conclusions were made (Canadian
Centre for Occupational Health & Safety, 2017).
A critical element of delivering effective emergency risk management is to apply the standard
process in all areas. A robust emergency risk management culture though may not suggest risk
aversion; but the existence of some measure of mitigation by maximising the capacity to deliver
on school objectives, promoting good judgement in decision-making, safeguarding the student
and ensuring the wellbeing of employees and contributing to meeting the expectations of the
community and Government and demonstrating accountability and responsibility in the use of
public resources (Guide, Victoria State Government’s School Policy Advisory, 2017). However,
Obeta (2014) reviewed the history of institutional response arrangements during flood episodes
in Nigeria, and discovered the absence of a well-articulated, organised institutional structure to
co-ordinate response activities during emergency conditions. Existing response procedures were
also shown to be impromptu, ineffective and poorly coordinated. The inadequacy of risk

management preparedness, susceptibility and volatility are capable of inhibiting effectiveness of
the PSSS in the FCT.
Statement of the Problem
Given the persistent demand for improved performance from PSSS in the FCT, inquiries have
been directed at various school inputs such as leadership, teacher quality, funding and
infrastructure. Very little efforts have been made at considering the risk environment in which
FCT secondary schools operate. The PSSS in the FCT face a myriad of risks which continually
pose an existential threat to the teaching and learning process and by implication their overall
effectiveness. The risk issues include: disciplinary (substance abuse, bullying, fights, cultism,
breaking bounds, disregard for authority/regulations, possession of prohibited materials,
violence, minor vandalism etc.); health (spread of communicable diseases e.g. mumps,
meningitis, fevers, Sexually Transmitted Infections etc.); building safety (fires, collapsed
buildings, laboratory accidents etc.); natural disasters (wind storms, flooding, earthquakes etc.);
and occupational/administrative (industrial action, lack of funds & other school supplies etc.)
issues. Dealing with the risk issues is a major struggle for schools as they strive for enhanced
performance. It is in this vein that this study attempted to find the influence of emergency risk
management factors (risk identification, analysis, evaluation and mitigation) on the effectiveness
(school leadership – SL, Teacher Commitment – TC and School Climate - SC) of PSSS in the
FCT.
Research Questions
The following research questions guided the study:
i.

What are the states of facilities/measures for emergency risk management of PSSS in the
FCT?

Hypotheses
The following null hypotheses were formulated and tested at p < 0.05 level of significance.
H01: Emergency risk management factors made no significant contributions to school leadership
in FCT PSSS.

H02:Emergency risk management factors made no significant contributions to PSSS teacher
commitment in the FCT.
H03:Emergency risk management factors made no significant contributions to school climate of
PSSS in the FCT.
Literature Review
Folashade & Adeniyi (2017), Adekunle (2016), Achimugu (2016), Shamo & Onyilo (2017),
Duru-Uremadu (2016), and Hamdallah, Ozovehe & Olanrewaju (2013) examined several factors
within the secondary school system that could improve school performance in the FCT.
Folashade & Adeniyi (2017) observed school leadership capacity for ICT resource utilisation as
a means of enhancing management of FCT senior secondary schools. The teacher commitment
has also been shown to be moderately effective in instructional delivery in the FCT secondary
schools (Adekunle, 2016; Achimugu, 2016; Shamo & Onyilo, 2017). Duru-Uremadu (2016)
examined school evaluation in the FCT with respect to the activities of inspectors and showed
poor performance in the evaluation of rural schools. Hamdallah, Ozovehe & Olanrewaju (2013)
in a study on the provision and management of school plant in Gwagwalada Area Council found
that although public schools were well resourced in terms of school buildings and other
infrastructure, the functionality of the infrastructure was not impressive.
In describing the ubiquitous and centripetal nature of risks in the modern economy, Bannister
(1999) stated how risk management has become a bundle of contrast and duplicity. It can be
precise or varied; restricted and undefined; with its own jungle of jargons and vocabulary: tens of
words carry the word ‘risk’ as a prefix. Risk management is a unique discipline evolved with the
intention of providing decision makers with a scientific method to create the desired variation
from an expected outcome and a logical response to the vulnerabilities and complexities of our
modern world (Kallman, & Maric, 2004). Risk management has become a tool with wide
ranging applications from corporate governance, financial management, insurance, security,
emergency and disaster response. Corbett (2004) wondered if risk management, as a discipline in
today’s world, had failed based on a number of indicators: principal of which is that risk
management tends to be reactionary.

Evidence would suggest that risk managers are only called in response to potential adverse
events when they could be involved in planning for their prevention. Crouhy, Galai & Mark
(2001) however opined that the risk manager is a critical senior team member, who assists in
defining opportunities in view of risk-returns, helps to ensure that potential threats are
transparently identified and hatches a plan for their containment. The real objective of risk
management, as identified by Kloman (1992), is the reduction of fear of the unknown and
inexplicable, and to instil hope in the future. Also, Wieczorek-Kosmala (2014) stressed that a
successfully executed risk management plan serves to overcome challenges while giving the
organisation a comparative competitive edge above others who do not have an effective risk
management policy. Further, Tippins (2004) stated that the goal of risk management, in over
fifty years of evolution in organisations, is to help explore all risks in a firm and having
organization-wide control of risks.
Shannon (2006) conducted a study on school security practices and investigated their
consequences on student fear, bonding and school climate. This study tested ideas expressed by
critics of the use of security practices in schools by examining the influence of school security
practices on student fear, student bonding and school climate. The National Study of
Delinquency Prevention in Schools involving a sample of 246 public, 9 Catholic and 21 private
secondary schools. Pearson’s correlations were used to examine the direction and magnitude of
relationships between the use of security activities and the study’s outcome measures. Findings
from the study refuted critics’ argument that deploying security measures in schools fostered fear
among students. Also, the study did not find evidence to support the notion that the heavy
presence of visible security measures inspired confidence in students that threats were being
taken seriously.
Strong & Cornell (2008) studied student threat assessment in Memphis City schools with a view
to examining the implementation of the Virginia Guidelines for student threat assessment. The
study design was an uncontrolled feasibility type to determine whether the guidelines could be
adapted and applied in a challenging school setting. The sample involved 204 students, boys and
girls, who had various disciplinary citations ranging from 5 to 18 years of age. The respondents
were interviewed based on a predetermined set of questions contained in an interview guide.

Depending on the level of threat an individual posed, mitigating steps were taken and the
findings showed that 38% were receiving special education services; 71% of the referred
students had been academically retained; and 61% of students returned to their previous school,
showing that the risk assessment and the mitigation strategy deployed were effective.
Akiba, M., LeTendre, G. K., Baker, D. P. & Goesling, B. (2002) conducted a study on student
victimization and school system effects on school violence in 37 nations, using survey design.
The study was designed to determine if the traditional national-level predictors of crimes and
delinquency explain cross-national variation in school violence; and test whether factors related
to the educational system are associated with levels of school violence. Student and teacher data
from the Third International Math and Science Study (TIMSS) used provided several indicators
of specific types of school violence and other delinquent behaviours from 37 nations. The study
developed sampling weights for the 37 nations and used questionnaires for students, teachers,
and headmasters who participated in the TIMSS to estimate the daily occurrence of violence and
threats in schools. From the findings, national systems of education that produce greater
achievement differences between high-achieving and low-achieving students tend to record more
violence.
Another study by Burdick-Will (2013) examined the effect of school violence on students’
learning. Using data sourced from the Police Department and administrative records from public
schools, the study exploited variations in the rate of crime in schools and its effect on students’
academic progress. The varieties of data sources were combined to create two different samples
for analysis, at the individual and school levels. Findings from the study showed violent crime
rates in the school and the neighbourhood negatively impacts students’ test scores as a result of
limited learning through cognitive stress, disruptions in school changes in safety perception,
disciplinary practices and the general school climate.
Methodology
The descriptive survey design was adopted. The population comprised all the principals (57) of
and teachers (4,014) in the 57 PSSS in the six area councils of the FCT. The 57 principals were
enumerated, while 1,140 teachers (20 per school) were randomly selected. The Risk

Identification (RIS), Risk Evaluation (RES), Risk Analysis (RAS) and Risk Mitigation (RMS)
Scales as well as the School Effectiveness Checklist were used to collect data.The four point
Likert-type scales were content and face-validated, while 50 copies (10 –principals and 40 –
teachers) were pilot tested in 10 PSSS in Mina and for which split-half reliability coefficients
obtained were: RIS (r=.87), RES (r=.79), RAS (r=.88) and RMS (r=.86). Frequency counts,
percentages, Pearson Product Moment Correlation and multiple regression were used to analyse
data at 0.05 level of significance.
Results
Research Question 1: What are the states of facilities for emergency risk management in
schools?
From Table 3, SCS was the major measure for emergency risk management in schools, with
most respondents (59.7%) attesting to its adequacy, while another 33.7% confirmed its
availability in their schools. Majority of respondents (52.9%) submitted that secured doors were
available but not adequate, while 22.9% reported that the devise was not available in their
schools. Fire protection with fire/smoke barrier, footpaths and building facades, surveillance
devices e.g. CCTV, emergency response committee, fire blanket and sand buckets were not
available in the schools of 62.3%, 51.3%, 75.6%, 51.8%, 72.8% and 56.7% respondents
respectively. All this attest to the fact that adequate provisions were not made for
facilities/measures for emergency risk management in PSSS in the FCT.

Table 3: Facilities Available for Emergency Risk Management in Schools
S/N
1

STATEMENT
Secured doors

2
3

Fire protection with fire/smoke
barrier
Footpaths and building facades

4

Surveillance device(s) e.g. CCTV

5

Emergency response committee

6

Fire blanket

7

Sand buckets

8

Warning mechanism e.g. Public
address system,
communication/recorder
Students counselling services
(SCS)
External agencies e.g. Fire
Service, other first responders etc.

9
10

AA
225
(24.1%)
108
(11.6%)
103
(11.0%)
60
(6.4%)
142
(15.2%)
53
(5.7%)
112
(12.0%)

ANA
494
(52.9%)
244
(26.1%)
351
(37.6%)
168
(18.0%)
308
(33.0%)
201
(21.5%)
292
(31.3%)

NA
214
(22.9%)
581
(62.3%)
479
(51.3%)
705
(75.6%)
483
(51.8%)
679
(72.8%)
529
(56.7%)

262
(28.0%)

404
(43.3%)

267
(28.6%)

557
(59.7%)
195
(20.0%)

314
(33.7%)
399
(42.8%)

62
(6.6%)
339
(36.3%)

Key: Available &Adequate (AA), Available but Not Adequate (ANA), Not Available (NA)

Hypothesis 1: Emergency risk management factors had no significant contribution to school
leadership in the FCT PSS.
Table 4: Regression of Emergency Risk Management Factors on School Leadership
Model
(Constant)
Risk Identification
Risk Analysis
Risk Evaluation
Risk Mitigation

Unstandardized
Coefficients
B
Std. Error
12.406
.633
.400
.064
-.609
.076
.526
.069
.453
.072

Standardized
Coefficients
Beta
.196
-.242
.317
.260

T
19.589
6.283
-8.022
7.598
6.309

Sig.
.000
.000
.000
.000
.000

Dependent Variable: School Leadership
Table 4 shows the predictions of each of the independent variables and only one out of four
independent variables is shown to have significant prediction. Evaluation has the highest
prediction (β = 0.317; t = 7.598); followed by mitigation (β = 0.260; t = 6.309), risk
identification (β = 0.196; t = 6.283) and analysis (β = -0.242; t = -8.022). All these independent
variables were found to be made significant contribution to the school leadership. However,
evaluation is a more potent predictor in FCT public senior secondary schools.

Hypothesis 2: Emergency risk management factors had no significant contribution to teacher
commitment in the FCT PSS.
Table 5: Regression of Emergency Risk Management Factors on Teacher Behaviour
Model

(Constant)
Risk
identification

Unstandardized
Coefficients
B
Std.
Error
25.616
3.285
.749

Standardized
Coefficients
Beta

T

Sig.

7.799

.000

.372

.310

2.015

.050

Analysis
.003
.508
Evaluation
-1.002
.283
Mitigation
.435
.269
Dependent Variable: Teacher Commitment

.001
-.682
.294

.005
-3.543
1.616

.996
.001
.113

Table 5 shows the predictions of each of the independent variables and only one out of four
independent variables is shown to have significant prediction. Evaluation has significant relative
contribution to teacher commitment (β = 0.682; t = 3.543). Risk identification, analysis and
mitigation have no significant relative contribution to teacher commitment. It can be concluded
that only evaluation makes a significant contribution to the teacher commitment in the FCT PSS.
Hypothesis 3: Emergency risk management factors have no significant influence on school
climate in FCT public senior secondary schools.
Table 6: Regression School Climate on Emergency Risk Management Factors
Model

Unstandardized
Coefficients
B
Std.
Error
(Constant)
20.897
1.099
Risk identification
.492
.111
Analysis
-.145
.132
Evaluation
.380
.120
Mitigation
.142
.125
Dependent Variable: School Climate

Standardized
Coefficients
Beta
.165
-.039
.157
.056

T

19.017
4.450
-1.098
3.159
1.137

Sig.

.000
.000
.273
.002
.256

Table 6 shows the predictions of each of the independent variables and only two out of four
independent variables is shown to have significant prediction. Risk identification has the highest
prediction (β = 0.165; t = 4.450); followed by evaluation (β = 0.157; t = 3.159); Analysis (β =
0.273; t =-1.098) and mitigation (β = 0.056; t = 1.137) have no significant relative prediction to
school climate when all independent variables are considered together. It can be inferred that

Risk identification and evaluation make a significant contribution to the school climate in FCT
public senior secondary schools.
Discussion of Findings
Investigating facilities available and measures being adopted for emergency risk management in
schools, the findings revealed that secured doors were available and not adequate,

Fire

protection with fire/smoke barrier was rated as not available, surveillance e.g. CCTV was not
available in the schools, emergency response committee was not available , fire blanket was not
available, sand buckets were not available, warning mechanism e.g. Public address system, and
communication/recorder were available but not adequate in the school , students counselling
services was available but not adequate, while external agencies e.g. Fire Service, other first
responders was available but not adequate in the school system. Based on the result from the
above table, facilities/measures are not available for emergency risk management in schools.
This is in line with the conclusions of Ike (2015) that public secondary schools in North Central,
Nigeria lack critical facilities such as perimeter fencing, security cameras, metal dictators, pass
keys, access control etc.
This study also revealed that risk identification, risk evaluation and risk mitigation had positive
significant relationships with school leadership, while the relationship between risk analysis and
school leadership was positive but not significant. However, risk analysis, risk evaluation and
risk mitigation also had positive and significant relationship with risk identification. There was
also a positive but weak significant correlation among evaluation, mitigation and analysis.
Furthermore, positive relationship was found between risk mitigation and evaluation. This
finding agrees with Strong & Cornell (2008) which studied student threat assessment in
Memphis City schools with a view to examining the implementation of the Virginia Guidelines
for student threat assessment adopting an uncontrolled feasibility type design to determine
whether the guidelines could be adapted and applied in a challenging school setting. The sample
involved 204 students, boys and girls, from age five to 18 years, who had various disciplinary
citations.
In investigating the relationship between emergency risk management factors and school climate,
the findings revealed that risk identification, risk analysis, risk evaluation and risk mitigation
have positive and significant relationship with school climate. The relationship among analysis,

evaluation, mitigation and risk identification is also significant and positive. There is also a
positive but weak correlation among evaluation, mitigation and analysis. The result also shows
that there was a positive but strong significant correlation between mitigation and evaluation.
This finding also corroborated Burdick-Will (2013) which examined the effect of school
violence on students’ learning, using data sourced from the Police Department and
administrative records from public schools by exploiting variations in the rate of crime in schools
and its effect on students’ academic progress. Sets of data at the individual and school levels
were generated and analysed. Findings from the study showed violent crime rates in schools and
neighbourhoods negatively impacts students’ test scores as a result of limited learning through
cognitive stress, disruptions in school changes in safety perception, disciplinary practices and the
general school climate.
The study results show that only evaluation makes a significant contribution to the teacher
behaviour in FCT public senior secondary schools. This can, perhaps, be explained by the fact
that teachers are in the frontline of dealing with emergency risk situations in schools. Emergency
risks, such as natural or man-made disasters, constitute a huge problem in any setting; more so
when it pertains to schools. When schools are confronted with emergency risk situations,
teachers simply cannot teach, and are therefore in a situation whereby they have to constantly
evaluate the school climate in order to ensure that an atmosphere conducive for teaching and
learning interaction is provided.
Conclusion
The findings of the study revealed a gross lack or inadequacy of critically needed measures and
facilities for the management of emergency risk situations in public senior secondary schools in
the FCT. This state of affairs is most detrimental to the effectiveness of the school system;
particularly, as relates to how principals and teachers do their jobs and the overall wellbeing of
the school climate. Furthermore, the findings showed that there is a significant positive
relationship between risk identification, risk analysis, risk evaluation and risk mitigation
(independent variable) and school leadership and school climate (dependent variables). Also, the
independent variables were found to make a significant contribution to the dependent variables.
This implies that overall school effectiveness of public senior secondary schools in the FCT can
be significantly improved with more emphasis on emergency risk management factors.

Recommendations
Based on the findings of this study the following recommendations are made:
 School principals should adopt a scientific approach to identify and manage various risks
associated with achievement of goals in schools;
 School principals should ensure that risk identification strategies and mitigating measures
are put in place;
 School principals and policy makers should promote periodic training for staff on
emergency risk management as means of improving school effectiveness;
 Policy makers should periodically assess the capacity of school leadership to manage
emergency risk situations; and
 Policy makers should ensure that adequate measures and facilities for emergency risk
management are available to schools.
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Mentoring University Undergraduates for Enhanced National Cohesion and Global
Competitiveness in Enugu State
Agu, P. U., Nwafor, B. N. and Diara, C. F.
Abstract
This study investigated ways of mentoring university undergraduates for enhanced national
cohesion and global competitiveness in Enugu State. Two research questions and two hypotheses
guided the study. The study adopted a descriptive survey design. The population comprised two
universities (UNN and ESUT) in Enugu State having 423 Education Lecturers. A sample of 100
lecturers was drawn using simple random sampling technique representing 23.6% of the
population. Questionnaire titled ‘Mentoring of University Undergraduates Questionnaire
(MUUQ)’ was used as the instrument for data collection. The instrument was validated by
experts and test-retest method was used to ascertain the reliability of the instrument. Pearson’s
Product Moment Correlation Coefficient was used to calculate the reliability index, which
yielded 0.82. Mean scores and standard deviation were used to answer the research questions,
while z-test was used to test the hypotheses at 0.05 level of significance. The findings of this
study revealed that, ways mentoring of university undergraduates can enhance national cohesion
and global competitiveness include: helping undergraduates to build up positive skills for career
growth, helping undergraduates to stay away from cult activities that can endanger their lives,
helping them not to indulge in robbery gangs to destabilise peace and harmony in the society,
pushing them away from prostitutions, which can ruin their lives, helping them to be
creative/innovative for peace building and national development, and making them become very
serious with their academic activities for productivity and national coherence. Based on the
findings, the researchers recommended that, academic staff should always assist in mentoring
undergraduates on better ways to improve on their study to enhance productivity for global
competitiveness. Undergraduates should be properly mentored to divert their attention from
negative ills such as cultism, robbery and prostitution.
Keywords: Mentoring, University Undergraduates, National Cohesion, Global Competitiveness

Introduction
Mentoring in education involves pairing young people with an older peer or volunteer, who acts
as a positive role model. In general, mentoring aims to build confidence, develop resilience and
character, or raise aspirations, rather than to develop specific academic skills or knowledge. One
of the ways by which one learns new skills is by strict observation and patterning with a person
called ‘mentor’. This is more evident in the formal educational setting where the students learn

from their teachers for knowledge improvement. This kind of transfer of knowledge from the
mentor to mentee is called ‘mentoring’.

Therefore, mentoring is a process by which the mentor passes knowledgeable information to the
mentee. Clutterbuck (2001) defines mentoring as a partnership between two people built upon
trust. It can also be a relationship of learning, dialogue, and challenge between two people. It
involves communication, usually face-to-face, between the mentor and the mentee within a
period of time (Onyenandu & Nwabueze, 2015). In educational setting, the mentor could be an
experienced teaching staff, an administrator or a sound researcher who guides the mentee
(inexperienced teacher or student) on how to effectively carry out academic activities. It is very
important to know that, teaching staff play important roles in the educational achievement of
students. Thus, his major role is to impart knowledge into the students which brings about a
formative effect on the way they think and act. The teacher uses appropriate teaching methods
and instructional materials to deliver his lessons in a well-organized manner in order to meet the
set standards.

Mentoring is a deliberate pairing of a more skilled or experienced person with a lesser skilled or
experienced one, with the agreed-upon goal of having the less experienced person grow and
develop specific competencies. According to Low (2009), mentoring will always be a goaloriented activity. In the professional mentoring conversation, the mentor has much of the
responsibility for the quality of the conversation. It is based on an agreement between mentor
and mentee, and therefore, characterized by both structure and progression. Mentoring can
therefore be considered to be a way to support the mentee's own learning process (Low, 2009). It

can equally be seen as a collective term that includes counselling, supervision, consultation and
coaching.

Mentoring however, is a relationship that leads to insight, decisions, planning and action in an
educational organization. It is used for both professional and personal development as it
strengthens knowledge and skills and as well builds capability among staff and students
(Onyenandu & Nwabueze, 2015). The inexperienced are mentored by the experienced staff
known as mentor. A mentor is someone who guides and stimulates an individual's reflection and
actions for improved personal and professional outcomes in terms of knowledge building and
skill development. A mentee is someone who wants to develop his/her knowledge and skills in a
particular area. A mentee is the driver of the mentoring relationship. Mentors and mentees are
willing to become part of a supportive and diverse community of learners, open to sharing
experience, vulnerability, and expertise for national cohesion and global competitiveness
(Madumere-Obike, Ukala & Nwabueze, 2013).

National cohesion entails the construction of an integrated citizenry with a sense of belonging
among members of different groups and from different regions, through the regulation and
reconciliation of differences as well as competing interests and demands. Madumere-Obike and
Nwabueze (2013) state that, national cohesion initiatives bring vibrancy and creativity to
knowledge production and conflict resolution in an area for societal competitiveness. This
implies that university education offer creative innovations and active potential for the
transformation of violent conflicts in the world. It creates room for nurturing culture of peace and

economic building. It promotes knowledge, values, skills, and behaviours conducive to fostering
global harmony and social justice.
Mentoring is a valuable strategy to provide students with the emotional and instrumental support
they need to achieve the goal of a university degree for global competitiveness. By providing
information, guidance, and encouragement, mentors can play an important role in nurturing
students’ aspirations, helping them prepare for their future for global competitiveness (Balu,
2014). Mentoring process can be defined as shared creation and discovery in which two
individuals with complementary skills interact to create shared understanding that none had
previously possessed or could have come to on his/her own (Quereshi, 2006).

On the process of mentorship, the mentee discovers and develops talents and skills needed for
nation building, national cohesiveness and global competitiveness, develops decision-making
and problem-solving skills, builds self-confidence in the mentee for global competitiveness, and
receives encouragement and support from the mentor. On the other hand, the mentor provides
encouragement and support to others, helps others discover and develop their talents and skills,
acts as a positive role model, and helps build the mentee’s profession for global competitiveness.
Johnson, Rose and Schlosser (2007) describe the following components as common in mentoring
relationships: enduring personal relationships, increasingly reciprocal and mutual, demonstrate
greater achievement and experience, provide direct career assistance, provide social and
emotional support, serve as models, offer a safe environment for self-exploration, and generally
produce positive career and personal outcomes. Skagen (2004) includes the communicationoriented apprenticeship model as a legitimate mentoring model.

In universities, undergraduates have to be mentored on the ways of improving their academic
activities, maintaining peace and national cohesion for global competitiveness. They should be
taught how to be serious with educational activities and avoid cultism, robbery and prostitution.
Mentoring is important not only because of the knowledge and skills students can learn
from mentors, but also, because it provides professional socialization and personal support to
facilitate success among students and promotes national cohesion for global competitiveness
(Madumere-Obike, Ukala & Nwabueze, 2014). Quality mentoring greatly enhances students'
chances for success and greater achievement for global competitiveness.
According to Onyenandu and Nwabueze (2015), the benefits of mentoring include: improvement
of self-confidence in the beginning teachers; the mentors job satisfaction is enhanced;
improvement on the effectiveness of mentees; mentorship leads to high output on the students;
re-energizes the mentor’s career, and enables faster induction of new teachers.Onyenandu and
Nwabueze (2015) concluded that,a newly recruited teachers is at peace when he has superiors
that know the job, because their constant interaction and association will remove the fear
inherent in them, and re-energizes as well as makes them feel among thereby exposing them to
the field of work. However, mentoring is a relationship of trust in which non-experienced people
seek

support, guidance, encouragement from experienced persons which show concern in

enhancing their competencies and character (Jahnina &Manzoor, 2012). In mentoring, so many
benefits are accruable, and some of such benefits are that the less experienced teachers received
support, guidance, encouragement from experienced persons, which will go a long way in
increasing their competencies and character to work. Educational researchers found that initial
period for newly recruited teacher is very critical in their career path as they are not well

informed, or equipped with skills and knowledge to excel; so in that point of time, they need a
mentor that guide them (Ellinger in Jahanina & Manzoor, 2012).
Statement of the Problem
Mentoring is a very important tool for the development of undergraduates to enhance peace and
national cohesion. The absence

of

mentoring in universities may militate against the

realization of quality education, peace and national cohesion for global competitiveness. The
common scenario here is that, experience lecturers are supposed to serve as mentors to junior
lecturers and students. They are expected to mentor the students properly so that, they become
useful after school for global competitiveness. In some cases, the students indulge in cult
activities, robbery gangs, prostitution and other atrocities which can hinder them from becoming
useful members of the society. This study therefore, investigates ways of mentoring University
Undergraduates for Enhanced National Cohesion and Global Competitiveness in Enugu State.
Purpose of the Study
The aim of this study is to investigate ways of mentoring University Undergraduates for
Enhanced National Cohesion and Global Competitiveness in Enugu State. Specifically, the
objectives are to:
1. find out ways of mentoring University Undergraduates for Enhanced National Cohesion
and Global Competitiveness in Enugu State; and
2. ascertain the benefits of mentoring to undergraduates of universities that can enhance
national cohesion and global competitiveness.
Research Questions
The following research questions guided the study.

1. In what ways can mentoring of university undergraduates enhance national cohesion and
global competitiveness in Enugu State?
2. What are the benefits of mentoring to undergraduates of universities that can enhance
national cohesion and global competitiveness?
Hypotheses
The following hypotheses were tested at 0.05 level of significance.
1. There is no significant difference between the mean scores of experienced lecturers and
less experienced lecturers on the ways mentoring of university undergraduates can
enhance national cohesion and global competitiveness in Enugu State.
2. There is no significant difference between the mean scores of experienced lecturers and
less experienced lecturers on the benefits of mentoring undergraduates of universities that
can enhance national cohesion and global competitiveness.
Methodology
This study adopted a descriptive survey design. The population comprised two universities in
Enugu State having 423 Education Lecturers. There are 107 experienced lecturers (senior
lecturers and professors) and 316 less experienced lecturers (lecturers I, II and assistant
lecturers). In University of Nigeria, there are 303 education lecturers; in Enugu State University
of Technology, there are 120 education lecturers. A sample of 100 lecturers was drawn using
simple random sampling technique representing 23.6% of the population. In drawing the sample,
70 staff were selected from UNN and 30 staff from ESUT; 40 staff were experienced while 60
staff were less experienced. Questionnaire titled ‘Mentoring of University Undergraduates
Questionnaire (MUUQ)’ was used as the instrument for data collection. The modified Likert

scale of 4-points ratings of strongly agree, agree, disagree and strongly disagree was used as
response scales. The instrument was validated by experts and test-retest method was used to
ascertain the reliability of the instrument. Pearson’s Product Moment Correlation Coefficient was
used to calculate the reliability index, which yielded 0.82. Mean scores and standard deviation
were used to answer the research questions, while z-test was used to test the hypotheses at 0.05
level of significance.
Results
Research Question One: In what ways can mentoring of university undergraduates enhance
national cohesion and global competitiveness in Enugu State?
Table 1: Mean scores and standard deviation of experienced and less experienced lecturers on the ways
mentoring of university undergraduates can enhance national cohesion and global competitiveness
S/N
1
2
3
4
5
6

Ways mentoring of university undergraduates can
enhance national cohesion and global competitiveness
include:
Good mentoring of undergraduates helps them to build up
positive skills for career growth
Helps undergraduates to stay away from cult activities that
can endanger their lives
Helps them not to indulge in robbery gangs to destabilise
peace and harmony in the society
Pushes them away from prostitutions, which can ruin their
lives
Mentoring helps undergraduates to be creative/innovative
for peace building and national development
Makes undergraduates become very serious with their
academic activities for productivity and national coherence
Aggregate mean

Exp. (40)

Decision
Agreed

Less
(60)
Mean
3.10

Mean
3.24

St.D
0.82

3.30

St.D
0.71

Agreed

0.81

Agreed

3.07

0.72

Agreed

3.03

0.86

Agreed

3.11

0.71

Agreed

2.88

0.89

Agreed

2.75

0.83

Agreed

3.22

0.82

Agreed

3.15

0.70

Agreed

3.25

0.82

Agreed

3.17

0.70

Agreed

Agreed

3.06

3.15

Exp.

Decision

Agreed

Table 1 presents the mean scores and standard deviation of experienced and less experienced
lecturers on the ways mentoring of university undergraduates can enhance national cohesion and
global competitiveness in Enugu State. Experienced and less experienced lecturers agreed on all
the items presented in the table with high mean scores above the mean criterion of 2.50. It can be
deduced from the aggregated mean scores of 3.15 and 3.06 for experienced and less experienced

lecturers respectively. Therefore, ways mentoring of university undergraduates can enhance
national cohesion and global competitiveness include: helping undergraduates to build up
positive skills for career growth, helping undergraduates to stay away from cult activities that
can endanger their lives, helping them not to indulge in robbery gangs to destabilise peace and
harmony in the society, pushing them away from prostitutions, which can ruin their lives,
helping them to be creative/innovative for peace building and national development, and making
them become very serious with their academic activities for productivity and national coherence
Research Question Two: What are the benefits of mentoring to undergraduates of universities
that can enhance national cohesion and global competitiveness?
Table 2: Mean scores and standard deviation of experienced and less experienced lecturers on the benefits of
mentoring to undergraduates of universities that can enhance national cohesion and global competitiveness
S/N

7
8
9
10
11
12
13
14

Benefits of mentoring to undergraduates of universities
that can enhance national cohesion and global
competitiveness include:
Undergraduates gain practical advice, encouragement and
support that would help them in nation building and global
competitiveness
Assists them in learning from the experiences of others and
use them in career building
Increases their social/academic confidence for national
cohesiveness and global competitiveness
Helps them become more empowered to make decisions on
individual and national issues
Helps them in developing communication/ personal skills to
accommodate peace and national cohesiveness
Encourages them to develop strategies for dealing with both
personal and academic issues for global competitiveness
Helps them to identify goals and establish a sense of direction
on peace building for global competitiveness
Assists them in gaining valuable insight into the next stage of
their university career for future growth and global
competitiveness
Aggregate Mean

Exp. (40)

Decision

Less
(60)
Mean

Exp.
St.D

Decision

Mean

St.D

3.19

0.82

Agreed

3.06

0.72

Agreed

3.28

0.81

Agreed

3.17

0.71

Agreed

3.32

0.80

Agreed

3.25

0.70

Agreed

3.12

0.83

Agreed

3.09

0.72

Agreed

3.09

0.84

Agreed

3.13

0.71

Agreed

3.16

0.83

Agreed

3.08

0.72

Agreed

3.02

0.84

Agreed

3.00

0.73

Agreed

3.22

0.82

Agreed

3.12

0.71

Agreed

Agreed

3.11

3.18

Table 2 present the mean scores and standard deviation of experienced and less experienced
lecturers on the benefits of mentoring to undergraduates of universities that can enhance national
cohesion and global competitiveness. Experienced and less experienced lecturers agreed on all

Agreed

the items presented in the table with high mean scores above the mean criterion of 2.50. It can be
deduced from the aggregated mean scores of 3.18 and 3.11 for experienced and less experienced
lecturers respectively. Therefore, the benefits of mentoring to undergraduates of universities that
can enhance national cohesion and global competitiveness include: undergraduates gaining
practical advice, encouragement and support that would help them in nation building and global
competitiveness, undergraduates learning from the experiences of others and use them in career
building, increasing their social/academic confidence for national cohesiveness and global
competitiveness, helping them become more empowered to make decisions on individual and
national issues, helping them in developing communication/ personal skills to accommodate
peace and national cohesiveness, encouraging them to develop strategies for dealing with both
personal and academic issues for global competitiveness, helping them to identify goals and
establish a sense of direction on peace building for global competitiveness, and gaining valuable
insight into the next stage of their university career for future growth and global competitiveness.
Test of Hypotheses
Hypothesis One: There is no significant difference between the mean scores experienced
lecturers and less experienced lecturers on the ways mentoring of university undergraduates can
enhance national cohesion and global competitiveness in Enugu State.
Table 3: Summary of the analysis of z-test on the difference between the mean scores
experienced lecturers and less experienced lecturers on the ways mentoring of university
undergraduates can enhance national cohesion and global competitiveness
Lecturers

N

Mean

St.D

Df

Experienced
Less Experienced

40
60

3.15
3.06

0.84
0.73

98

Level of
Sign.
0.05

z-calculated
value
0.932

z-critical
value
±1.961

Decision
Ho1
accepted

Table 3 presents the Summary of the analysis of z-test on the difference between the mean scores
experienced lecturers and less experienced lecturers on the ways mentoring of university
undergraduates can enhance national cohesion and global competitiveness. Analysis showed that
the z-calculated value of 0.932 is less than the z-critical value of ±1.961 indicating that, the null
hypothesis was accepted. Therefore, there is no significant difference between the mean scores
experienced lecturers and less experienced lecturers on the ways mentoring of university
undergraduates can enhance national cohesion and global competitiveness in Enugu State.
Hypothesis Two: There is no significant difference between the mean scores experienced
lecturers and less experienced lecturers on the benefits of mentoring undergraduates of
universities that can enhance national cohesion and global competitiveness.
Table 4: Summary of the analysis of z-test on the difference between the mean scores
experienced lecturers and less experienced lecturers on the benefits of mentoring undergraduates
of universities that can enhance national cohesion and global competitiveness
Lecturers

N

Mean

St.D

Df

Experienced
Less Experienced

40
60

3.18
3.11

0.82
0.72

98

Level of
Sign.
0.05

z-calculated
value
1.043

z-critical
value
±1.961

Decision
Ho1
accepted

Table 4 presents the Summary of the analysis of z-test on the difference between the mean scores
experienced lecturers and less experienced lecturers on the benefits of mentoring undergraduates
of universities that can enhance national cohesion and global competitiveness. Analysis showed
that the z-calculated value of 1.043 is less than the z-critical value of ±1.961 indicating that, the
null hypothesis was accepted. Therefore, there is no significant difference between the mean
scores experienced lecturers and less experienced lecturers on the benefits of mentoring
undergraduates of universities that can enhance national cohesion and global competitiveness in
Enugu State.

Discussion of Findings
The first finding of this study revealed that, ways mentoring of university undergraduates can
enhance national cohesion and global competitiveness include: helping undergraduates to build
up positive skills for career growth, helping undergraduates to stay away from cult activities that
can endanger their lives, helping them not to indulge in robbery gangs to destabilise peace and
harmony in the society, pushing them away from prostitutions, which can ruin their lives,
helping them to be creative/innovative for peace building and national development, and making
them become very serious with their academic activities for productivity and national coherence.
The test of hypothesis one showed that, there is no significant difference between the mean
scores experienced lecturers and less experienced lecturers on the ways mentoring of university
undergraduates can enhance national cohesion and global competitiveness in Enugu State. The
experienced and less experienced lecturers had high mean response on the ways mentoring of
university undergraduates can enhance national cohesion and global competitiveness. This
implies that, good mentoring of undergraduates helps the enhance their success in school, bring
peace and maintain national cohesiveness for global competitiveness. In line with the finding,
Onyenandu and Nwabueze (2015) stated that, mentoring is used for both professional and
personal development as it strengthens knowledge and skills and as well builds capability among
staff and students. The inexperienced are mentored by the experienced staff known as mentor. It
creates room for national cohesion and global competitiveness. Madumere-Obike and Nwabueze
(2014) state that, national cohesion initiatives bring vibrancy and creativity to knowledge
production and conflict resolution in an area for societal competitiveness. This implies that
university education offers creative innovations and active potential for the transformation of
violent conflicts in the world.

The second finding equally revealed that, the benefits of mentoring to undergraduates of
universities that can enhance national cohesion and global competitiveness include:
undergraduates gaining practical advice, encouragement and support that would help them in
nation building and global competitiveness, undergraduates learning from the experiences of
others and use them in career building, increasing their social/academic confidence for national
cohesiveness and global competitiveness, helping them become more empowered to make
decisions on individual and national issues, helping them in developing communication/ personal
skills to accommodate peace and national cohesiveness, encouraging them to develop strategies
for dealing with both personal and academic issues for global competitiveness, helping them to
identify goals and establish a sense of direction on peace building for global competitiveness,
and gaining valuable insight into the next stage of their university career for future growth and
global competitiveness. The test of hypothesis two showed that, there is no significant difference
between the mean scores experienced lecturers and less experienced lecturers on the benefits of
mentoring undergraduates of universities that can enhance national cohesion and global
competitiveness in Enugu State. The lecturers indicated the benefits of mentoring undergraduates
to enhance national cohesion and global competitiveness. This implies that, when undergraduates
are properly mentored, there are a lot of benefits they will enjoy for individual growth, national
cohesiveness and global competitiveness. This is in line with the findings of Johnson, Rose and
Schlosser (2007) who stated that, mentoring encourages enduring personal relationships,
increasingly reciprocal and mutual, demonstrate greater achievement and experience, provide
direct career assistance, provide social and emotional support, serve as models, offer a safe
environment for self-exploration, and generally produce positive career and personal outcomes.
Mentoring is important not only because of the knowledge and skills students can learn

from mentors, but also, because it provides professional socialization and personal support to
facilitate success among students and promotes national cohesion for global competitiveness
(Madumere-Obike, Ukala & Nwabueze, 2014). Quality mentoring greatly enhances students'
chances for success in greater achievement and global competitiveness.
Conclusion
The study had shown that mentoring is an important tool to nurture students for peace, national
cohesion and global competitiveness. Mentoring in educational institutions greatly enhances
students' chances for success in greater achievement and global competitiveness.
Recommendations
Based on the findings, the following recommendations were made.
1. Academic staff should always assist in mentoring undergraduates on better ways to
improve on their studies to enhance productivity for global competitiveness.
2. Undergraduates should be properly mentored to divert their attention from negative ills
such as cultism, robbery and prostitution.
3. undergraduates should be properly coached to gain practical advice, increase their
social/academic confidence for national cohesiveness and global competitiveness.
4. They should be empowered to make decisions on individual and national issues to
accommodate peace and national cohesiveness for global competitiveness.
5. They should be encouraged to establish a sense of direction on peace building, gain
valuable insight into the next stage of their university career for future growth and global
competitiveness.
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Teacher Participation in Professional Development Programmes and Job Performance in
Owerri Education Zone I Public Secondary Schools, Imo State
Okoro Chukwu, Ndu Julius
Abstract
This study examined teachers’ participation in professional development programmes and job
performance in public secondary schools in Owerri Education Zone I of Imo state. Three
research questions and one hypothesis were formulated for the study. Descriptive survey
research design was used and the total population was 2280 teachers in 59 public secondary
schools. Multi-stage sampling technique was used to select 360 participants. The researcher
used a self-developed questionnaire and test-retest reliability technique was used to conduct a
pilot survey. Cronbach's Alpha technique was used and the Alpha Value obtained was 0.71.
Findings from the study showed that some of the public secondary school teachers in Imo State
attended professional development programmes such as: workshop (32%), seminar (25%) and
orientation (43%), while many have not attended any short-term programme, conference and
field excursion. The areas of focus of professional development programmes participated by
secondary school teachers in Imo state are on: teaching strategies, student assessment,
instructional materials usage, achievement of instructional objectives and classroom
management strategies. Teacher participation in professional development programmes and job
performance were found to be significantly related. The study recommended thatState Secondary
Education Management Board in Imo state should periodically organize more professional
development programmes for teachers.
Keywords:Job Performance, Professional Development Programmes, Teacher participation,
Public Secondary Schools, Classroom Management Strategies.

Introduction
Education is the fundamental instrument that can be used to properly position any country for
socio-economic development. Education and training facilitate individuals’ realization of selfpotentials and latent talents development. They are the main cardinal pillars that propel the
socio-economic development of individuals, including the micro and macro societies. For
education to attain its stated aims and objectives, the roles of teachers cannot be underscored.

The teacher plays crucial roles in the success of the education system. Since the education sector
is constantly changing and updated with modern scenarios in order to meet up and keep abreast
with the ever-growing needs of the society, there is therefore the need for teachers to frequently
attend professional development programmes (PDPs).
Professional development programmes are the systematic series of activities school organizations
organize to improve the capacities and capabilities of teachers on the updates of new ideas and
concepts in classroom management, lesson organization, recording and reporting students’ work.
Others include teaching skills, teacher behaviour, administration, material resource management
and student control management and practices. According to Lawal (as cited in Ekpoh, Edet, &
Nkama, 2013), professional development programmes for teachers are important aspects of
education process that deal with the art of acquiring skills in the teaching profession and they
enhance subject mastery, teaching methodology and classroom management practices ( Job
performance).

Some of the objectives of staff development programmes is that it ensures the promotion of
professional growth, helps to improve pedagogical skills, keeps teachers abreast with new
knowledge, meets particular needs, simplifies curriculum development, promotes orientation,
helps in leadership responsibilities, assists new teachers to adjust to teaching, promotes mutual
respect among teachers and recognizes the need for modern teaching methods (MadumereObike, 2007). These professional development programmes are, but not limited to; conferences,
seminars, workshops, induction and orientation of new staff members, short term courses,
symposium, distance learning and mentorship. Wilde (2010), agreed with the fact that the
engagement of teachers in professional development programmes should focus on reflective and

collaborative work and should provide teachers with opportunities to develop their professional
practices and receive feedback on them.
The participation of teachers in professional development programmes seems to bring about
dramatic change on teacher job performance. Onuka (as cited in Fejoh & Faniran, 2016) opined
that teacher job performance in respect of achieving individual and school goals and successes is
a function of the quantum of the relevant skills and knowledge acquired, the positive work
attitude teachers have been able to acquire from constant professional development programmes
they attend. Teacher job performance in secondary schools in recent times has been of great
concern to stakeholders. These stakeholders seem to attribute the teachers’ poor performance to
limited and less exposure to professional development programmes after their earlier pre-service
training.
Mohammed’s study (as cited in Ugwude, Ugwude & Okon, 2018), emphasized that many
teachers after graduation have little or no opportunity for re-training. Their training ends as soon
as they graduate, leaving them with no opportunity of updating their knowledge and skills by
attending PDPs that will subsequently enhance their knowledge, skills and classroom teaching.
In supporting this view, Esu (as cited in Opuana, 2016), observed that the 2-3 years teacher
preparation programmes in higher institutions of learning do not adequately prepare teachers for
the teaching job, as there are too many grounds to be covered in the teacher preparation
programmes.
However, the implementation of Imo State Government led by Rochas Okorocha (2011-2019)
Free Education policy has led to a great increase in students’ enrolment into public secondary
schools. These students’ enrolment increase led to the government’s emergency employment of
graduate youths as secondary school teachers. Many of these teachers recruited were of very

poor academic background and without being adequately prepared academically and
professionally. Based on this, there was the need for professional development programmes in
order to ensure that these newly employed and old teachers are conversant with teaching
demands. The resultant effect of low quality of education in Imo State today may be attributed to
the use of teachers who are unqualified for instructional purposes.
Ngala and Odebero (2010), emphasized that teachers’ poor job performance may be as a result of
limited availability of staff development programmes at secondary level of the education system.
Ngala and Odebero re-affirmed that disagreement on the relevance of the content of staff
development programmes in relation to their teachers’ individual needs, poor attitudinal
problems and lack of co-operation on the part of head teachers and acceptable qualification of
facilitators; may as well determine the performance of secondary school teachers.
The poor job performance of secondary school teachers may equally be as a result of improper
induction/ orientation of new teachers into the teaching profession. This improper induction
makes the new teachers to be ill prepared on how to improve the cognitive, affective and psychomotor domain of the students. It is based on this that Brennen (as cited in Ekpoh, Edet &
Nkama, 2013) asserted that new teachers could be faced with several challenges upon beginning
their teaching career, such as: class assignment, classroom discipline and management,
demanding teaching loads with assignment of extra duties, motivating students, dealing with
individual differences among students and assessing students among others. The need to provide
effective professional development programmes for teachers as well as frequent attendance of
the programmes cannot be over-emphasised. Secondary school teachers in Imo State that are
stressed in the subject areas, classroom discipline and management, teaching methods, lesson

plans, students’ assessment, extra duties and motivating students among others, may not be able
to do adequate job.
Statement of the Problem
For the desired transformation to take place, there is need to build up the quality of teachers. This
is because the quality of secondary education in Imo State may depend on the quality of
professional training provided for the teachers. Recently, there have been complaints by the
stakeholders in Imo State on low academic performance of students, high drop- out rates,
students’ poor reading and writing habits. These complaints may be attributed to professional
development programmes not received by teachers long after their pre-service training to update
their skills and knowledge in a fast changing and technology driven world. Public secondary
school administrators seem to rarely organize in-service training, conferences, seminars,
refresher courses or workshops for their teachers in Imo State. Even most secondary schools in
Imo State seem to have abandoned proper orientation programmes for the newly employed
teachers that would have integrated them into the system. It seems that there is no structured
official mentoring programmes at the secondary school level in the state.

Most often, it seems that PDPs organized for secondary school teachers in Imo State are not
conducted on regular basis and neither are they properly evaluated. It also seems that there is a
high level of politics involved in the selection of those to attend the programmes. This has led to
serious conflict within the secondary education system, resulting in setback to other teachers that
were unfairly denied the opportunity. Therefore, this research work attempted to fill the gap by
analyzing the responses from selected public secondary school teachers in Owerri Education
Zone I of Imo state, on teacher participation in professional development programmes

(conferences, seminars, workshops, job orientation, refresher courses, symposium and
mentorship) and job performance.
Purpose of the Study
The study examined teacher participation in professional development programmes and job
performance in public secondary schools in Owerri Education Zone I of Imo state. This study
specifically sets out to:
1. Examine the types of professional development programmes frequently participated in by
public secondary school teachers.
2. Examine the focus areas of professional development programmes for secondary school
teachers.
3. Determine the relationship between teacher participation in professional development
programmes and job performance.
Research Questions
The research questions raised to guide the study are as follow:
1. What are the types of professional development programmes frequently participated by
public secondary school teachers?
2. What are the focus areas of professional development programmes for secondary school
teachers?
3. What is the relationship between teacher participation in professional development
programmes and job performance?
Research Hypotheses
The only null hypothesis formulated to guide this study is:

Ho: There is no significant relationship between teacher participation in professional
development programmes and job performance.
Research Methodology
Descriptive survey research design was adopted for the study. The total population for the study
was 2280 teachers from 59 public secondary schools in Owerri Education Zone I of Imo State.
Owerri Education Zone I of Imo State comprised four Local Government Areas namely: Owerri
Municipal, Owerri North, Owerri West and Mbaitoli. Multi-stage sampling technique was used
to get 360 which represented 15.8% of the total population. The researcher used a self developed
questionnaire titled: “Teacher Participation in Professional Development Programmes and Job
Performance Questionnaire” (TPPDPJPQ) to collect relevant information from the participants.
Test-retest reliability technique was used to conduct a pilot survey on 36 participants in NgorOkpala Local Government Area of Imo State. Cronbach's Alpha technique was used to check for
the consistency of the research instrument and the Alpha Value obtained was 0.71. This showed
that the research instrument was strongly reliable and it could be used for the study. The
researcher administered 360 copies of the questionnaires and 350 copies were retrieved and this
was good enough for analysis. This represented 97.2% return rate which was high enough for the
study. In analyzing the data collected, the researcher used frequency distribution and percentage
counts to answer the research questions whereas Pearson Product Moment Correlation statistical
tool was used to test the statement of research hypothesis at 0.05 level of significance. One
salient finding from this study was that participation in staff development programmes (SDPs) is
positively and significantly related to teacher job performance. Recommendations were
thereafter made to this effect.
Data Presentation and Analysis

Research Question One: What are the types of professional development programmes
frequently participated by public secondary school teachers in Imo state?
Table 1: Types of professional development programmes attended by public secondary
school teachers in Imo state

S/No

Types of professional development
programmes attended

Frequency

%

Ranking
Scale

1

Workshop

112

32

2nd

2

Seminar

88

25

3rd

3

Short term programme

-

-

-

4

Conference

-

-

-

5

Orientation

150

43

1st

6

Field Excursion

-

-

-

350

100

Total

The result analysis on table 1 displayed the types of professional development programmes
attended mostly by public secondary school teachers. The result showed that 43% of the
participants rated orientation as 1st position as training attended. About 32% rated workshop as
2nd position and 25% of the participants rated seminar as 3rd position.

Research Question Two: What are the areas of focus of professional development programmes
for secondary school teachers in Owerri Education Zone I of Imo state?
Table 2:
S/

Areas of focus of professional development programmes for secondary school
teachers
Statements
Mean
Standard
Decision

No

Deviation

1

The development programmes organized for teachers
have really helped me to know the right teaching
strategies suitable for a particular lesson.

3.18

1.92

Agreed

2

Skills acquired have enabled me to know the various
ways of assessing students.

2.95

1.76

Agreed

3

Professional development programmes organized
have enhanced the usage of instructional materials
during teaching and learning processes.

2.84

1.70

Agreed

4

After attending the professional development
programmes, I can now establish necessary
conditions needed to achieve instructional objectives
efficiently.

2.68

1.63

Agreed

5

The development programmes have equipped me
with relevant ideas on how to manage cognitive
classroom space for effective teaching.

3.16

1.92

Agreed

Criterion Point: 2.5

Table 2 presented mean score and standard deviation on the areas of focus of professional
development programmes for secondary school teachers. The result analysis showed that
calculated mean (x) scores of all the statements raised are greater than the criterion mean (x) of
2.5. This implies that all participants involved in the study agreed to all the statements raised.
Research Question Three: What is the relationship between teacher participation in
professional development programmes and job performance?
Table 3:
S/
No
1

Teacher participation in professional development programmes and job
performance
Statements
Mean
Standard
Decision
Deviation

In the review of new curriculum, professional
development programmes are required in order to get
the teachers ready for the changes.

3..33

1.82

Agreed

2

Professional development programmes help to train
new teachers in the philosophical functions of
schools.

3.47

1.88

Agreed

3

Development programmes on diverse educational
issues are best ways to keep teachers fresh about their
profession.

3.30

1.89

Agreed

4

Development programmes help to hone teachers’
professional skills about new developments in the
education system.

3.30

1.89

Agreed

5

Development programmes help to build teachers’
collaborative understanding.

3.28

1.82

Agreed

Criterion Point: 2.5

Table 3 presented the mean score and standard deviation on the relationship between teacher
participation in professional development programmes and job performance. The result analysis
showed that calculated mean (x) scores of all the statements raised are greater than the criterion
mean (x) of 2.5. This implies that all participants involved in the study agreed to all the
statements raised.
Testing of Research Hypothesis
H0 :

There is no significant relationship between teacher participation in professional

development programmes and job performance.
Table 4:

Pearson Product Moment Correlation Analysis showing Relationship
between teacher participation in professional development programmes and
job performance
Variables
N
SD
df
r-cal
p-value
Decision
teacher participation in
350
9.15
1.71
professional development
programmes

348
job performance

0.862

0.312

H0: Rejected

2.20
350

18.51

Table 4 showed that the calculated value r is 0.862 and the tabulated value r is 0.312 at 348
degree of freedom and 0.05 level of significance. Since, the calculated value r (0.862) is greater
than tabulated value r (0.312), the null hypotheses which states that there is no significant
relationship between teacher participation in professional development programmes and job
performance is hereby rejected while the alternative hypothesis is accepted. This implies that the
teacher participation of professional development programmes and job performance are
significantly related.
Discussion of Findings
The result of the research question one showed the types of professional development
programmes attended mostly by public secondary school teachers In Imo State. It showed that
some of the public secondary school teachers in Imo State attended professional development
programmes such as: workshop (32%), seminar (25%) and orientation (43%), while many did
not attend. Nobody attended short-term programme, conference programme and field excursion.
This could be due to the fact that the resources (money, time and energy) involved in the
planning and execution of such programmes are enormous.
Therefore, this study corroborated with the studies of Alade and Odebode (2014), Mohammed
(2006), which confirmed that most public school teachers do usually attend professional
development programmes. The implication is that job performance will dwindle away if these
programmes are not attended, and by extension, the students’ academic performance will be

affected. Teachers will thereafter become unproductive unresourceful and uncreative if they do
not participate.
The result of the research question two showed that the areas of focus of professional
development programmes participated in by secondary school teachers in Imo state are;: teaching
strategies, student assessment, instructional materials usage, achievement of instructional
objectives and classroom management strategies. The result findings showed that majority of the
participants agreed on the following:

professional development programmes will help the

teachers know the right teaching strategies suitable for a particular lesson, know the various
ways of assessing students, enhance the usage of instructional materials during teaching and
learning processes, can now establish necessary conditions needed to achieve instructional
objectives efficiently, and equip them with relevant ideas on how to manage classroom space for
effective teaching. The findings agreed with the studies of Bua, Dike, Nwajiaku & Okpala
(2015), and Aroge (2012), that periodic teacher participation in professional development
programmes focused on teaching strategies, student assessment, instructional materials usage,
achievement of instructional objectives and classroom management strategies. This will expose
the teachers to necessary requirements needed to promote educational objectives and philosophy.
The finding of research question three showed that there is significant relationship between
teacher participation in professional development programmes and job performance. This means
that, teacher participation in professional development programmes and job performance are
significantly related.The findings showed that majority of the participants agreed on the review
of new curriculum, requiring professional development programmes in order to get the teachers
ready for the changes, development programmes on diverse educational issues are best ways to
keep teachers afresh about their profession, development programmes that will help to hone

teachers’ professional skills about new developments in the education system and development
programmes that willhelp to build teachers’ collaborative understanding. The studies of Killion
(2013), Ezeani (2013), Onuka (2006), corroborate the findings of this study which showed that
professional development is an effective method of increasing the knowledge and skills of
teachers in order to enable them teach more effectively and enhance their job performance.
Conclusion
Teacher participation in professional development programmes and job performance in public
secondary schools in Owerri Education Zone I of Imo state was examined. The study examined
the types of professional development programmes frequently participated by public secondary
school teachers in Owerri Education Zone I of Imo state, the focus areas of professional
development programmes for secondary school teachers, and the relationship between teacher
participation in professional development programmes and job performance. The study
concluded on the following:
1. some of the public secondary school teachers in Imo State attended professional
development programmes such as: workshop (32%), seminar (25%) and orientation
(43%), while many have not attended short-term programme, conference programme and
field excursion.
2. the areas of focus of professional development programmes participated by secondary
school teachers in Imo state are on: teaching strategies, student assessment, instructional
materials usage, achievement of instructional objectives and classroom management
strategies.

3. there is significant relationship between teacher participation in professional development
programmes and job performance. This means that, teacher participation in professional
development programmes and job performance are significantly related.
Recommendations
Based on the findings of this study, the researcher recommended that:
1. The State Secondary Education Management Board in Imo state should periodically
organize basic professional development programmes for teachers.
2. Professional development programmes attendance should be included in teachers’
promotion requirements.
3. The State Ministry of Education should annually sponsor the professional development
programmes for teachers.
4. Secondary Education Management Board in Imo state should raise a feedback committee
on teachers’ participation in professional development programmes.
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Managing Entrepreneurship Education Subjects for National Cohesion and Global
Competitiveness in Delta State Secondary Schools
Ofojebe, W.N. and Ezugoh, Theodorah Chinelo

Abstract
This study examined the importance of managing trade/entrepreneurship education subjects for
national cohesion and global competitiveness in secondary schools in Delta State. Five research
questions were raised for the study. The study employed the descriptive survey research design.
Population of the study entailed 446 principals and 13,286trade/entrepreneurship subject
teachers in 446 secondary schools from the three senatorial districts in Delta State. Sample size
of this study constituted 223 principals and 664 trade/entrepreneurship subject teachers in 223
secondary schools from the three senatorial districts in Delta State, selected using stratified
proportionate random sampling technique. A 33-item questionnaire titled: “Managing
Trade/Entrepreneurship Education Subjects Questionnaire (MTEESQ)”, personally developed
by the researchers was served as the main instrument for data collection. This research
instrument was validated by three experts and its reliability determined as well. Data was
analyzed using mean scores and standard deviation. It was discovered through the findings of
the study among others that leadership of the secondary schools did not device several ways in
which to effectively operate in collaboration/liaison with relevant industries for managing
trade/entrepreneurship education subjects for national cohesion and global competitiveness in
Delta State. It was also found in the study that the leadership of the secondary schools did not
effectively provide various practical training experiences for students for managing
trade/entrepreneurship education subjects for national cohesion and global competitiveness in
Delta State. Out of these findings, recommendations were proffered and among them included
that: Delta State Government and the Post Primary Education Board (PPEB) in charge of
coordinating the activities the public secondary schools should effectively implement the policy
on the teaching of entrepreneurship education in the schools through active partnership and
synergy with the micro, small and medium enterprises (MSMEs), artisan industries, big
corporations and financial institutions, among others. This process would enable leadership of
the secondary schools to effectively operate and seek support through their collaboration/liaison
with relevant industries which is a necessity for managing trade/entrepreneurship education
subjects for national cohesion and global competitiveness in Delta State.
Keywords: Managing, Trade/Entrepreneurship Education, Subjects, National Cohesion, Global
Competitiveness, Secondary Schools, Delta State
Introduction
Education is an instrument for human empowerment. It is an aggregate tool for human capacity
building by developing in human beings, great potentials, skills, competences and capacities that
will enable them to effectively participate and function actively in societal development.
Therefore, education of any sort, prepares individuals for useful and purposeful living in the

society. According to the Federal Republic of Nigeria, FRN(2013), education maximizes the
creative potentials and skills of the individual for self-fulfillment and general development of the
society. It is also vital for the promotion of a progressive and united society – that is, Nigeria.
Achieving progressive and environmental sustainability in Nigeria through education means that
the right functional and value-based education should be highly promoted for national cohesion
and global competitiveness. National cohesion entails a process and an outcome of instilling and
enabling all citizens in the country to have a sense as well as a feeling that they are members of
the same country, engaged in a common enterprise and facing shared challenges. Indeed,
national cohesion goes beyond peace-keeping and conflict management, it is based on the fact
that societies and individuals can only achieve their potentials when living and working together
which is usually realized through such tools like education. National cohesion is essential to the
making of a good social life, thereby offering a footstool to national development and sustained
peaceful co-existence.
Global competitiveness on the other hand as defined by Smith (2017) is the set of institutions,
policies and factors that determine the level of productivity of a country, conditions of the public
institutions and technical conditions as identified by the twelve (12) pillars that affect
competitiveness. The twelve (12) pillars laid emphasis that for any nation to stay active in global
competitiveness such a nation must have the following: a healthy and well-balanced workforce,
well-established and built institutions, labour market efficiency, well-functioning financial sector
for economic activities, technological readiness and adaptation, sophisticated business practices,
provide quality education, developed good infrastructure, innovative, among others. All these are
achievable through any type of education in which trade/entrepreneurship education is inclusive.
Given the importance and benefits of education to socio-economic and all round development of
society which cannot be overemphasized, the Federal Republic of Nigeria, FRN(2013) indicated
the need for a functional and value-based education which will inculcate appropriate skills,
mental, physical and social abilities and competences to empower individuals to live in and
contribute positively to the society. And one of such means is by effectively managing
trade/entrepreneurship education at the secondary school level. In order to promote national
cohesion and global competitiveness in Nigeria and Delta State inclusive, value-based education
through the teaching of trade/entrepreneurship education subjects should be effectively

incorporated in the secondary schools. Ogudo cited in Barakabo (2017) proposed for a nation to
grow, progress and witness development, such nation must give the right value and education
that can develop the youth into a sound and effective citizen and fully integrate the individual
youth into the community. Through trade/entrepreneurship education whose objective is also to
develop human competences, skills and potentials, the country can rip the benefits of national
cohesion and global competitiveness as: enhanced national solidarity and harmony;commitment
to national ideals;improved economic performance and well-being;promotion of equity in the
sharing of state resources;building of a strong national identity;enhanced credibility in
regional/international; and peacemaking process (Webmaster Meru University of Science &
Technology, 2015). Trade/entrepreneurship education according to Barakabo (2017) is all about
learning the skills and competences needed to assume the risk of establishing a business.
Trade/entrepreneurship education is the inculcation of entrepreneurial skills, ideas and principles
into individuals through a well-structured teaching and learning programme. In Olokundun
(2017) trade/entrepreneurship education was viewed as any programme or process of education
targeted at motivating entrepreneurial actions and behaviour. It involves the acquisition of skills,
knowledge and expertise as regards to process of vocational, technical and entrepreneurship,
which is imperative for successful business setup.
Abubakar cited in Barakabo (2017) opined that this kind of education is a sure pathway to
liberation of the mind and the improvement of socio-economic status of people. It also follows
that education and training help individuals to be empowered and to escape poverty by providing
them with the necessary skills and knowledge to raise their output, income and wealth.
Trade/entrepreneurship education subjects taught in the secondary schools prepares the youth for
active participation in both the business world and the world of work. According to FRN (2013),
teaching trade/entrepreneurship education subjects at the secondary school level will provide
entrepreneurial, technical and vocational job-specific skills for self-reliance, and for agricultural,
industrial, commercial and economic development of the Nigerian society. Given this objective,
there is need to effectively manage trade/entrepreneurship for national cohesion and global
competitiveness. Egboh (2009) viewed trade/entrepreneurship development in the education
system as that which enhances the knowledge and abilities of individuals and groups to assume
the role of entrepreneurs as well as efforts to remove all forms of barriers in the industrial and

commercial development of any nation. In continuation, Egboh asserted that the major setback or
trade/entrepreneurship education in Nigeria and other developing countries is the difficulty in
obtaining adequate finance. Ovaiwe cited in Barakabo (2017), Gusau (2008) study, Orji
(2014)identified several factors that hinder trade/entrepreneurship in Nigeria, some of which
include: poor enterprising culture, lack of entrepreneurship teachers, materials and equipment,
unavailability of fund, non-inclusion of entrepreneurship programme in the school curriculum,
and poor societal attitude to technical and vocational education. Having the above
aforementioned factors, this will definitely affect managing trade/entrepreneurship education
subjects in the secondary school. This calls for the use of strategic plans and frameworks that
will guarantee the effectiveness of managing trade/entrepreneurship education subjects in
secondary schools. The United Nations (2011) asserted in the United Nations Conference on
Trade and Development held in Geneva that the launching of a national strategy for
trade/entrepreneurship education should call for the active involvement of all relevant actors and
define concrete actions for the inclusion of entrepreneurship into national curriculums, providing
support to schools and teachers, and should encourage the involvement of private partners
through adequate funding, collaborations and contributions in kind for entrepreneurship and
business development. The Federal Republic of Nigeria, FRN(2013) expressed that all efforts
towards achieving the goals of trade/entrepreneurship education must ensure that institutions
operate in collaboration with relevant industries, professional bodies and establishments to
ensure practical training and experience for the students. Informal artisanship industry should be
used to provide training opportunities for students and cooperation between industries and
institutions in training should be encouraged through the Industrial Training Fund (ITF). The
FRN further noted that adequate funding should be provided for trade/entrepreneurship
education, also, schools should be regularly supervised and inspected to ensure that all schools
follow approved curricula and conform to the National Policy on Education (NPE). All teachers
as well should be provided with staff development programmes. Teachers are therefore required
to undergo continuous in-service training in methods and techniques for teaching
trade/entrepreneurship education. It is therefore mandatory that all school heads provide inservice education for teachers.

Given, all these policy directives by the federal government which will aid smooth
implementation of educational programmes, yet managing trade/entrepreneurship education
subjects in secondary schools in Delta State remains a difficult task. This programme has
suffered a lot of negligence as highlighted previously by most scholars. If Delta State wants to
reduce the unemployment and crimes surrounding the youth, there is need to focus on managing
trade/entrepreneurship education subjects in the secondary schools. This will allow the youth to
acquire the rightful skills that will make them competent enough to become self-employed and
self-reliant. This is so because when trade/entrepreneurship subjects are effectively managed
through adequate funding, provision of various practical training experiences for students,
conducting thorough and constant monitoring and supervision, appropriate collaborations with
local and international enterprises, Micro, Small and Medium Enterprises (MSMEs), provision of
adequate educational resources, among others, this will benefit the recipients of this programme
and will in turn aid them to live a fulfilled life in the society, thereby participating actively in
economic activities for national cohesion and global competitiveness. Sabic, Adeleke and
Adigwe (2015) cited some examples of the MSMEs that provide training and support for
managing trade/entrepreneurship education to include the extractive industry which comprises of
agricultural practices – farming, hunting, among others. The secondary industry which comprises
of manufacturing, retailing, wholesaling and services industry involving those into construction,
management services, transportation, communication, medical and finance. Ukit (2015) observed
that practical skills acquired through apprenticeship, on-site training at the suppliers factories,
on-the-job training, support mechanisms provided by public institutions, learning through
transaction with local and external agents, and learning-by-doing in the areas of production and
maintenance are effective mode of learning and training opportunities in trade/entrepreneurship
education. The inadequacies in managing trade/entrepreneurship education subjects for national
cohesion and global competitiveness in secondary schools in Delta State, have warranted the
researchers to embark on the current study.
Statement of the Problem
Managing trade/entrepreneurship education has become a controversial issue for all education
stakeholders in government and the education sector in Nigeria, Delta State inclusive. Perhaps,
one of the benefits of trade/entrepreneurship education is self-employment which enables one to
acquire relevant skills to start up on one’s own. Looking at Delta State, precisely, where students

undertake several teachings in entrepreneurship education in the junior and senior secondary
schools, it is as if this programme is yet to make significant impact in the lives of the recipients.
Citing instances with the students who pass-out from secondary education, a lot of them do not
have the practical skills and technical know-how that will help them to either become selfemployed or secure a job due to their deficiencies. This has made a lot of youths idle to continue
roaming about the streets and engaging in crimes. But whereby it is the opposite, even when
these youths leave secondary schools without securing admission into higher education, having
been equipped with the rightful practical skills and knowledge through entrepreneurship
education, they could become useful to themselves and the society. The difficulties involved in
effectively managing trade/entrepreneurship for quality education to triumph have created a gap
which

the

present

study

needs

to

fill.

Therefore,

the

need

towards

managing

trade/entrepreneurship education subjects for national cohesion and global competitiveness in
secondary schools in Delta State is then the problem of this study.
Purpose of the Study
The purpose of this study was to examine the importance of managing trade/entrepreneurship
education subjects for national cohesion and global competitiveness in secondary schools in
Delta State. The study specifically sought to:
1. Ascertain the various ways in which the leadership of the secondary schools effectively
operates in collaboration/liaison with relevant industries for managing trade/entrepreneurship
education subjects for national cohesion and global competitiveness in Delta State.
2. Determine the ways in which the leadership of the secondary schools ensure they effectively
provide

various

practical

training

experiences

for

students

for

managing

trade/entrepreneurship education subjects for national cohesion and global competitiveness in
Delta State.
3. Find out how adequate are financial provisions made by the State government for the
secondary schools to effectively function for managing trade/entrepreneurship education
subjects for national cohesion and global competitiveness in Delta State.
4. Examine the various ways in which secondary school teachers are provided with constant
staff

training

in

various

aspects

of

entrepreneurship

education

for

managing

trade/entrepreneurship education subjects for national cohesion and global competitiveness in
Delta State.

5.

Ascertain

how

adequate

educational

resources

are

available

for

managing

trade/entrepreneurship education subjects for national cohesion and global competitiveness in
secondary schools in Delta State.
Research Questions
The following research questions were raised and answered in the study.
1. In what ways does the leadership of the secondary schools effectively operate in
collaboration/liaison with relevant industries for managing trade/entrepreneurship education
subjects for national cohesion and global competitiveness in Delta State?
2. In what ways does the leadership of the secondary schools ensure they effectively provide
various practical training experiences for students for managing trade/entrepreneurship
education subjects for national cohesion and global competitiveness in Delta State?
3. How adequate are financial provisions made available by the State government for the
secondary schools to effectively function for managing trade/entrepreneurship education
subjects for national cohesion and global competitiveness in Delta State?
4. In what ways are secondary school teachers provided with constant staff training in various
aspects of entrepreneurship education for managing trade/entrepreneurship education
subjects for national cohesion and global competitiveness in Delta State?
5. How adequate are educational resources available for managing trade/entrepreneurship
education subjects for national cohesion and global competitiveness in secondary schools in
Delta State.
Method
Research Design
The study employed the descriptive survey research design. The design was adopted to enable
the researchers to conduct a field investigation using a research instrument (that is,
questionnaire) to collect and gather data from a sample of a large population of participants (that
is, principals and teachers) from the secondary schools in Delta State in order to conduct the
study and draw inferences/generalization on this present study which concerns managing
trade/entrepreneurship education subjects for national cohesion and global competitiveness in
secondary schools in Delta State. Nworgu (2015) opined that the descriptive survey research
design demands that the researcher collects data and describes them in a systematic manner of
the characteristics, features or facts about a given population. Studies of such nature are

interested in describing certain variables in relation to the population of the study and
generalization drawn.
Population
Population of the study entailed 446 principals and 13,286trade/entrepreneurship subject teachers
in 446 secondary schools from the three senatorial districts in Delta State. Population of teachers
comprised all the teachers teaching different trade/entrepreneurship subjects in the junior and
senior secondary schools which included cultural and creative arts, basic sciences, basic
technology, agricultural sciences, business studies, home economics, commerce, marketing,
accounting and economics (CCA) (Source: IT Unit in Planning, Research and Statistics
Department, Delta State Post Primary Education Board - PPEB, September 2018).
Sample and Sampling Technique
Sample size of this study constituted 223 principals and 664 trade/entrepreneurship subject
teachers in 223 secondary schools from the three senatorial districts in Delta State, selected using
stratified proportionate random sampling technique. To do this selection, the public secondary
schools in Delta State, principals and teachers were stratified each according to their three
senatorial district of Delta Central, North and South respectively, thereafter, the using the
random sampling technique, the samples were randomly selected using percentages. The public
secondary schools including the principals were selected at 50%, while, the teachers were
selected at 5%. Justification for this sample was to enable the researchers to select some
substantial and controllable size of the population that will enable them to conduct the study.
Instrument
A 33-item questionnaire titled: “Managing Trade/Entrepreneurship Education Subjects
Questionnaire (MTEESQ)”, personally developed by the researchers was served as the main
instrument for data collection. The instrument was arranged into five clusters and measured on a
4 point scale of Strongly Agree (SA) – 4 points, Agree (A) – 3 points, Disagree (D) – 2 points,
Strongly Disagree (SD) – 1 point. Each of the clusters represented one of the research questions.
Validation
The research instrument was validated by three experts from the Faculty of Education, Nnamdi
Azikiwe University Awka, Anambra State. One of the experts was from Business Education

Department, one from Educational Management and Policy Department and the other from
Educational Foundations Department (via Measurement and Evaluation expert). These three
experts validated and made corrections on the questionnaire in terms of its content and face
validity in relation to the items coverage and conformity with the purpose of the study and
research questions, checking and correcting the double barrel items and language of sentence
construction, likewise neatness of typing. Corrections made were all incorporated in the research
instrument before the final distribution.
Reliability
Reliability of the research instrument was established through a pilot test. Five principals and
twenty teachers were sampled during the pilot test and scores obtained from them were collated
and measured using Cronbach Alpha method which gave an overall internal consistency
reliability value of 0.86. This result indicated that the instrument was trustworthy and reliable, its
ability to gather information from the respondents also dependable.
Method of Data Collection
Data was retrieved from the respondents through a direct contact, face to face and hand delivery
process with the help of three research assistants. This research assistants were undergraduate
students from one of the tertiary institution’s in Delta State, who were also familiar with
environment. These research assistants who were instructed on how to collect data from the
respondents also met some principals and teachers in their schools that assisted in the distribution
of the instrument to their colleagues by convincing them on the importance of the study and the
need to provide the necessary answers.
Method of Data Analysis
Data was analyzed using mean scores and standard deviation in order to answer all the research
questions. The decision rule for taking decisions on the items on the instrument was
benchmarked at 2.50. Any mean score that rated at 2.50 and above was considered to be in
agreement with the statement and therefore was accepted. Any mean score that rated at 2.49 and
below was considered to be in disagreement with the statement and therefore was not accepted.
Results
Table 1: Mean Scores and SD of Respondents on the ways in which the Leadership of the
Secondary Schools effectively operates in Collaboration/Liaison with relevant Industries

for Managing Trade/Entrepreneurship Education Subjects for National Cohesion and
Global Competitiveness in Delta State
N = 887 (Principals – 223 and Teachers - 664)
S/N LeadershipCollaborations/Liaison
with
relevant
industries for managing trade/entrepreneurship
education subjects for nationalcohesion and global
competitiveness
1
The school established cooperative links with the
extractive industry which comprises of those engaged
into agricultural practices like farming in order to
manage trade/entrepreneurship education subjects.
2
The school has formed partnership with the
manufacturing industries which comprises of those
engaged into production of various items or goods in
order to manage trade/entrepreneurship education
subjects.
3
Strong communication exists between the school and
enterprises engaged into services for managing
trade/entrepreneurship education subjects.
4
Construction enterprises are liaised with in order to give
their support in engineering areas for managing
trade/entrepreneurship education subjects in the school.
5
Most financial institutions collaborate with the school as
a means for managing trade/entrepreneurship education.
6
The school maintains cordial relationship with
professional bodies/establishments to ensure practical
training experiences are provided for the students for
managing trade/entrepreneurship education.
7
The informal artisanship industry is always collaborated
with in order to provide training opportunities for
students
and
teachers
for
managing
trade/entrepreneurship education.
Section Mean and Standard Deviation =

Principals

Teachers

X

SD Decision

X

SD Decision

2.30

1.06 Disagree

2.13

1.06 Disagree

2.12

1.04 Disagree

2.23

1.04 Disagree

2.29

0.96 Disagree

2.22

1.15 Disagree

2.08

1.05 Disagree

2.34

1.07 Disagree

2.26

1.06 Disagree

2.29

1.05 Disagree

1.98

1.00 Disagree

2.25

1.05 Disagree

2.18
2.17

1.05 Disagree
1.04 Disagree

2.10
2.22

1.01 Disagree
1.06 Disagree

Analysis in Table 1 showed that all items from 1 to 7 of both the principals and teachers
responses rated below the accepted mean score benchmarked at 2.50 to disagree and negatively
support the statements. None of the items rated above the accepted mean score of 2.50 to agree
with any of the statements in the table. The section mean of the principals and teachers of 2.17
and 2.22 respectively indicated that they reacted negatively to majority of items in order to
express their support for these statements. The standard deviation of the principals and teachers
1.04 and 1.06 showed there were small variations in the means scores. The result analysis
therefore showcased that the leadership of the secondary schools did not device ways in which to
effectively operate in collaboration/liaison with relevant industries for managing
trade/entrepreneurship education subjects for national cohesion and global competitiveness in
Delta State.
Table 2: Mean Scores and SD of Respondents on the ways in which the Leadership of the
Secondary Schools ensure they effectively provide various Practical Training Experiences

for Students for Managing Trade/Entrepreneurship Education Subjects for National
Cohesion and Global Competitiveness in Delta State
N = 887 (Principals – 223 and Teachers - 664)
S/N Leadership provisions for various practical
training experiences for students for managing
trade/entrepreneurship education subjects for
national cohesion and global competitiveness
8
Provisions are made for students to undertake
apprenticeship/traineeship during school vacations
in various aspects of trade/entrepreneurship
education.
9
On-site training at the suppliers’ factories is usually
utilized to support classroom teachings in the area of
trade/entrepreneurship education.
10 Immediate practical training, that is learning-bydoing in the areas of production are provided for the
students during teaching trade/entrepreneurship
subjects in the school.
11 Artisans or craftsmen are engaged to provide
practical training for students’ skill acquisition in
various aspects of trade/entrepreneurship education
subjects in the school.
12 Students are allowed to engage into learning through
transaction with local agents as part of the practical
training
which
they
receive
in
trade/entrepreneurship.
13 Students are assigned individual projects that will
enable them to construct items/goods as a way of
boosting their knowledge through practice.
Section Mean and Standard Deviation =

Principals

Teachers
Decision

X

SD

Decision

X

SD

2.12

0.96 Disagree

2.07

1.09 Disagree

2.11

1.07 Disagree

2.43

1.01 Disagree

2.16

1.11 Disagree

2.28

1.12 Disagree

2.00

1.01 Disagree

2.33

1.08 Disagree

1.95

0.97 Disagree

2.26

1.09 Disagree

2.06
2.07

1.11 Disagree 2.28
1.04 Disagree 2.27

1.13 Disagree
1.09 Disagree

Analysis presented in Table 2 showed that all items from 8 to 13 of both the principals and
teachers responses rated below the accepted mean score benchmarked at 2.50 to disagree and
negatively support the statements. None of the items rated above the accepted mean score of 2.50
to agree with any of the statements in the table. The section mean of the principals and teachers
of 2.07 and 2.27 respectively indicated that they reacted negatively to majority of items in order
to express their support for the statements. The standard deviation of the principals and teachers
1.04 and 1.09 showed there were small variations in the means scores. This result analysis
therefore showcased that various ways in which the leadership of the secondary schools ensured
they effectively provide various practical training experiences for students for managing
trade/entrepreneurship education subjects for national cohesion and global competitiveness in
Delta State were not employed.
Table 3: Mean Scores and SD of Respondents on how Adequate are Financial Provisions
made available by the State Government for the Secondary Schools to effectively Function
for Managing Trade/Entrepreneurship Education Subjects for National Cohesion and
Global Competitiveness in Delta State
N = 887 (Principals – 223 and Teachers - 664)

S/N Adequate financial provisions
made
available by the state government for the
secondary schools to effectively function for
managingtrade/entrepreneurshipeducation
subjects for nationalcohesion and global
competitiveness
14 State government provides adequate funds for
constant training of the newly employed
teaching
staff
in
the
area
of
trade/entrepreneurship education.
15 Adequate funds are always provided for the
retraining of teachers teaching the various
aspects of trade/entrepreneurship subjects to
update their knowledge, skills including
competencies.
16 Enough funds are always available to engage
outside facilitators, craftsmen or artisans in
order to take students’ on practical training in
new areas of trade/entrepreneurship where the
teachers are not conversant with.
17 Adequate funds for procurement of educational
facilities needed to support the teaching of any
trade/entrepreneurship education subject are
constantly provided all the time.
18 Funds for repairs of broken facilities including
facilities maintenance are adequately available
all the time.
19 Funds to take students on outdoor classroom
learning on field trips/excursions visits to
manufacturer’s production sites or outlets are
always made available when needed.
Section Mean and Standard Deviation =

Principals

Teachers

Decision

X

SD

Decision

X

SD

1.95

0.95 Disagree

2.33

1.08 Disagree

2.05

1.06 Disagree

2.29

1.10 Disagree

2.16

1.02 Disagree

2.30

1.11 Disagree

1.99

0.97 Disagree

2.28

1.08 Disagree

2.06

1.04 Disagree

2.23

1.08 Disagree

2.16
2.06

0.99 Disagree
1.01 Disagree

2.32
2.29

1.08 Disagree
1.09 Disagree

Analysis presented in Table 3 revealed that all items from 14 to 19 of both the principals and
teachers’ responses rated below the accepted mean score benchmarked at 2.50 to disagree and
negatively support the statements. None of the items rated above the accepted mean score of 2.50
to agree with any of the statements in the table. The section mean of the principals and teachers
of 2.06 and 2.29 respectively indicated that they reacted negatively to majority of items in order
to express their support for these statements. The standard deviation of the principals and
teachers 1.01 and 1.09 showed there were small variations in the means scores. This result
analysis therefore showcased that financial provisions have not been adequately made available
by the State Government for the secondary schools to effectively function for managing
trade/entrepreneurship education subjects for national cohesion and global competitiveness in
Delta State.
Table 4: Mean Scores and SD of Respondents on ways in which Secondary School Teachers
are provided with constant Staff Training in various aspects of Trade/Entrepreneurship

Education for Managing Trade/Entrepreneurship Education Subjects for National
Cohesion and Global Competitiveness in Delta State
N = 887 (Principals – 223 and Teachers - 664)
S/N Ways in teachers are provided with constant
staff training in various aspects of
trade/entrepreneurship
education
for
managingtrade/entrepreneurshipeducation
subjects for nationalcohesion and global
competitiveness
20 Workshops and short seminars presentations
are
constantly
organized
for
trade/entrepreneurship
education
subject
teachers in the school.
21 Teachers are encouraged and supported
financially to attend conferences including
those of their professional bodies in their
respective subject areas.
22 Trainings are constantly provided for teachers
in computer-based education (Information and
Communication Technology - ICT) to update
teachers’ competences in different aspects of
trade/entrepreneurship education.
23 Provisions are made for teachers to constantly
receive training through coaching by external
agents/facilitators in order to improve their,
knowledge,
skills,
abilities
likewise
competences
in
trade/entrepreneurship
education.
24 Newly
employed
trade/entrepreneurship
education subject teachers are allowed to
receive mentorship from the older ones in the
school.
25 Orientation programmes are constantly
organized for teachers to get acquainted to their
subject areas in the school
Section Mean and Standard Deviation =

Principals

Teachers

Decision

X

SD

Decision

X

SD

1.86

1.03 Disagree

2.22

1.12 Disagree

1.94

0.92 Disagree

2.13

1.15 Disagree

1.96

0.87 Disagree

2.25

1.07 Disagree

2.03

1.11 Disagree

2.40

1.03 Disagree

1.96

1.05 Disagree

2.21

1.14 Disagree

2.01
1.96

0.92 Disagree
0.99 Disagree

2.17
2.23

1.15 Disagree
1.11 Disagree

Analysis of the result represented in Table 4 indicated that all items from 20 to 25 of both the
principals and teachers’ responses also rated below the accepted mean score benchmarked at
2.50 to disagree and negatively support the statements. None of the items rated above the
accepted mean score of 2.50 to agree with any of the statements in the table. The section mean of
the principals and teachers of 1.96 and 2.23 respectively indicated that they reacted negatively to
majority of items in order to express their support for these statements. The standard deviation of
the principals and teachers 0.99 and 1.11 showed there were small variations in the means scores.
This result analysis therefore showcased that secondary school teachers were not provided with
constant staff training in various aspects of trade/entrepreneurship education for managing
trade/entrepreneurship education subjects for national cohesion and global competitiveness in
Delta State.

Table 5: Mean Scores and SD of Respondents on how Adequate Educational Resources are
Available for Managing Trade/Entrepreneurship Education Subjects for National
Cohesion and Global Competitiveness in Secondary Schools in Delta State
N = 887 (Principals – 223 and Teachers - 664)
S/N Adequate educational resources available for
managingtrade/entrepreneurshipeducation
subjects for nationalcohesion and global
competitiveness
26 Well equipped workshop with sufficient tools are
adequately available for basic technology subjects
27 Laboratories with adequate tools are available for
trade/entrepreneurship education subjects.
28 Practical tools for vocational subjects are adequate
for trade/entrepreneurship education subjects.
29 Computer facilities are adequately provided in the
school for trade/entrepreneurship education subjects.
Facilities for agricultural science are adequate in the
school.
31 Tools for crafts and arts subjects are adequately
provided in the school.
32 There are adequate manpower, that is, teachers to cater
for trade/entrepreneurship education subjects in the
school
33 Instructional text materials/books to support all
teachings of trade/entrepreneurship education subjects
are adequately provided in the school.
Section Mean and Standard Deviation =

Principals
X

SD

Teachers
Decision

X

SD

Decision

2.21

1.06 Disagree

2.35

1.09 Disagree

2.11

0.99 Disagree

2.28

1.11 Disagree

1.95

0.96 Disagree

2.30

1.06 Disagree

2.06

0.99 Disagree

2.30

1.08 Disagree

1.98

0.92 Disagree

2.26

1.08 Disagree

1.98

1.02 Disagree

2.28

1.09 Disagree

1.99

1.01 Disagree

2.28

1.09 Disagree

1.94
2.03

0.99 Disagree
1.00 Disagree

2.22
2.28

1.12 Disagree
1.09 Disagree
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Analysis of the result represented in Table 5 indicated that all the items from 26 to 33 of both the
principals and teachers’ responses also rated below the accepted mean score benchmarked at
2.50 to disagree and negatively support the statements. None of the items rated above the
accepted mean score of 2.50 to agree with any of the statements in the table. The section mean of
the principals and teachers of 2.03 and 2.28 respectively indicated that they reacted negatively to
majority of items in order to express their support for these statements. The standard deviation of
the principals and teachers 1.00 and 1.09 showed there were small variations in the means scores.
This result analysis therefore showcased that adequate educational resources were not available
for managing trade/entrepreneurship education subjects for national cohesion and global
competitiveness in secondary schools in Delta State.
Discussions

The findings of this study generally indicated that managing trade/entrepreneurship education
subjects for national cohesion and global competitiveness in secondary schools in Delta State
was of great need and utmost importance. The findings revealed that managing
trade/entrepreneurship education subjects in the secondary school was really a difficult task
owing to the problems and challenges associated with inadequate school collaboration/liaison
with relevant industries, leadership inability to provide various practical training experiences for
students, inadequate financial provision made available by the state government for managing
trade/entrepreneurship education subjects, poor support for staff through constant training in
various aspects of trade/entrepreneurship education subjects and unavailability of adequate
educational resources for managing trade/entrepreneurship education subjects. These problems
were found to affect management of trade/entrepreneurship education in the secondary schools in
Delta State, which have negative consequences on students’ learning and exposures to skill
acquisition training programmes. One of the findings of the study discovered that the leadership
of the secondary schools did not device several ways in which to effectively operate in
collaboration/liaison with relevant industries for managing trade/entrepreneurship education
subjects for national cohesion and global competitiveness in Delta State. This indicated that the
secondary schools’ leadership did not establish cooperative links with the extractive industry
which comprises of those engaged into agricultural practices like farming in order to manage
trade/entrepreneurship education subjects. The schools did not effectively form partnership with
the manufacturing industries which comprises of those engaged into production of various items
or goods in order to manage trade/entrepreneurship education subjects. Strong communication
did not effectively exist between the school and enterprises engaged into services for managing
trade/entrepreneurship education subjects. Construction enterprises were not effectively liaised
with in order to give their support in engineering areas for managing trade/entrepreneurship
education subjects in the school. Most financial institutions did not collaborate with the school as
a means for managing trade/entrepreneurship education.
The

secondary

schools

hardly

maintained

cordial

relationship

with

professional

bodies/establishments to ensure practical training experiences are provided for the students for
managing trade/entrepreneurship education. The informal artisanship industries were not always
collaborated with in order to provide training opportunities for students and teachers for

managing trade/entrepreneurship education. Through this particular finding, it could be said that
all these factors and actions did not allow making positive impacts in managing trade/
entrepreneurship education subjects for national cohesion and global competitiveness in Delta
State. They could have been responsible for students’ poor academic performances and
achievements as well in trade/ entrepreneurship education subjects. This finding therefore, is
against the assertions of the Federal Republic of Nigeria, FRN(2013) and United Nations (2011)
which showed that active involvement of all relevant actors, involvement of private partners
through collaborations, institutions operating in collaboration with relevant industries,
professional

bodies

and

informal

artisanship

industry

assisted

in

managing

trade/entrepreneurship subjects in the schools effectively.
It was also found in the study that various ways in which the leadership of the secondary schools
ensured they effectively provide various practical training experiences for students for managing
trade/entrepreneurship education subjects for national cohesion and global competitiveness in
Delta State were not employed. This included that provisions were not effectively made for
students to undertake apprenticeship/traineeship during school vacations in various aspects of
trade/entrepreneurship education. On-site training at the suppliers’ factories was not usually
effectively utilized to support classroom teachings in the area of trade/entrepreneurship
education. Immediate practical training, that is learning-by-doing in the areas of production were
not effectively provided for the students during teaching trade/entrepreneurship subjects in the
school. Artisans or craftsmen were not engaged effectively to provide practical training for
students’ skill acquisition in various aspects of trade/entrepreneurship education subjects in the
school. Students were not effectively allowed to engage into learning through transaction with
local agents as part of the practical training which they receive in trade/entrepreneurship
subjects. Students were not actively assigned individual projects that will enable them to
construct items/goods as a way of boosting their knowledge through practice. Failure for the
leadership of the secondary schools to effectively provide various practical training experiences
for students will have negative impact on their learning and academic performances in
trade/entrepreneurship education subjects. This finding therefore, agrees with the studies of
Barakabo (2017), Omada (2015) and Ukit (2015) which found that inadequate planning of
instructions, monitoring and supervision, including too much emphasis is placed on theory with

neglect on the acquisition of practical skills, affected managing trade/entrepreneurship subjects
in the schools effectively.
It was further discovered through the findings that financial provisions have not been adequately
made available by the State Government for the secondary schools to effectively function for
managing trade/entrepreneurship education subjects for national cohesion and global
competitiveness in Delta State. This include that the State government did not provide adequate
funds for constant training of the newly employed teaching staff in the area of
trade/entrepreneurship education. Adequate funds were not always provided for the retraining of
teachers teaching the various aspects of trade/entrepreneurship subjects to update their
knowledge, skills including competencies. Enough funds were not always available to engage
outside facilitators, craftsmen or artisans in order to take students’ on practical training in new
areas of trade/entrepreneurship where the teachers are not conversant with. Adequate funds for
procurement

of

educational

facilities

needed

to

support

the

teaching

of

any

trade/entrepreneurship education subject were constantly not provided all the time. Funds for
repairs of broken facilities including facilities maintenance were not adequately available all the
time. Funds to take students on outdoor classroom learning on field trips/excursions visits to
manufacturer’s production sites or outlets were not always made available when needed. Without
adequate finances, it will be difficult to effectively manage trade/entrepreneurship education
subjects for national cohesion and global competitiveness in Delta State. This means that when
finances for procurement of facilities, providing regular practical training for students and
teachers, among others are found wanting and lacking, it will be difficult to plan, coordinate and
execute activities of trade/entrepreneurship education subjects which has negative consequences
in allowing students to actively function in the society in order to showcase national cohesion
and global competitiveness in Delta State. This finding concurs with Egboh (2009) study which
found that the major setback on managing trade/entrepreneurship education in Nigeria and other
developing countries is the difficulty in obtaining adequate finance.Olagunju’s study cited in
Barakabo (2017) also confirmed that due to poor funding this has affected many activities in
managing trade/entrepreneurship education in Nigeria. Barakabo (2017), Omada (2015) and Ukit
(2015) also found that poor funding affected managing trade/entrepreneurship education properly
in many institutions.The findings of the study also revealed that secondary school teachers were

not provided with constant staff training in various aspects of entrepreneurship education for
managing trade/ entrepreneurship education subjects for national cohesion and global
competitiveness in secondary schools in Delta State. This includes that workshops and short
seminars presentations were not constantly organized for trade/ entrepreneurship education
subject teachers in the school. Teachers were not encouraged and supported financially to attend
conferences including those of their professional bodies in their respective subject areas.
Trainings were not constantly provided for teachers in computer-based education (Information
and Communication Technology - ICT) to update teachers’ competences in different aspects of
trade/entrepreneurship education. Provisions were not made for teachers to constantly receive
training through coaching by external agents/facilitators in order to improve their, knowledge,
skills, abilities likewise competences in trade/entrepreneurship education. Newly employed
trade/entrepreneurship education subject teachers were not allowed to receive mentorship from
the older ones in the school. Orientation programmes were not constantly organized for teachers
to get acquainted to their subject areas in the school.
This finding is in consonance with Barakabo (2017) who found that inadequate staff training is a
problem towards managing trade/entrepreneurship education in the country. Lamenting on the
poor manner in which staff training and development is being handled in Nigeria; Olagunju cited
in Barakabo (2017) succinctly found out in a study that while career education has continued to
thrive in many societies, it is unfortunately, an area that is neglected in Nigeria. The neglect
invites economic crisis and its concomitants poverty and unemployment. Omada (2015) and Ukit
(2015) also confirmed that trade/entrepreneurship educationwhich is a deliberate strategy for
creating opportunities for youth empowerment and national development is presently being
neglected in Nigeria as a result of such factors lack of qualified teachers and inadequate learning
materials. Nevertheless, continuous staff training has a lot of benefits for teachers who constantly
avail themselves to receive such trainings. But whereby teachers do not receive constant training,
this will affect their performance and making them isolated with the changes in the subject areas.
Therefore, staff continuous training and retraining is a necessity for getting teachers more abreast
of the current trends, events and development in teaching trade/entrepreneurship education
subject which is necessary for national cohesion and global competitiveness in secondary schools
in Delta State.

It was found in the study that adequate educational resources were not available for managing
trade/entrepreneurship education subjects for national cohesion and global competitiveness in
secondary schools in Delta State. This finding includes that well equipped workshop with
sufficient tools were not adequately available for basic technology subjects. Laboratories with
adequate tools were not available for trade/entrepreneurship education subjects. Practical tools
for vocational subjects were not adequate for trade/entrepreneurship education subjects.
Computer facilities are not adequately provided in the school for trade/entrepreneurship
education subjects. Facilities for agricultural science were not adequate in the school. Tools for
crafts and arts subjects are not adequately provided in the school. The school manpower, that is,
teachers were not adequate to cater for trade/entrepreneurship education subjects in the school.
Instructional text materials/books to support all teachings of trade/entrepreneurship education
subjects were not adequately provided in the school. This finding corroborates with studies like
that of Gusau (2008) and Orji (2014) which indicated that for effective management of
trade/entrepreneurship education, there must be adequate teaching and materials resources but
their findings revealedinsufficient supply and preparation of teachers/technicians to utilize and
maintain the equipment in the school system. Consequently, as found by Gusau (2008) the
prevocational subjects of the JSS ended up having neither workshop nor qualified teachers, the
practical-oriented prevocational subjects are taught like social studies –theoretically; and the
equipment are abandoned, damaged or stolen.Whereby educational resources are not available or
adequately provided; this will be detrimental and difficult in achieving quality education in the
area of trade/entrepreneurship education. From all the foregoing findings of the study, the
devastating state in teaching trade/entrepreneurship education subjects for national cohesion and
global competitiveness in secondary schools in Delta State calls for priority attention to be
focused on effective management of trade/entrepreneurship education for quality education and
learning to triumph for achievement of positive results and outcomes.
Conclusion
Trade/entrepreneurship education subjects are requisite for socio-economic and national
developmentof the country. But from the findings of this study, all the strategic plans
investigated in the study such as collaboration/liaison with relevant industries, providing various
practical training experiences for students, among others, which will aid managing

trade/entrepreneurship education subjectshave not been properly put in place and effectively
applied. For instance, the secondary schools’ leaderships have not been able to effectively
operate in collaboration and partnership with the relevant industries. Also, many of the
secondary schools’ lack adequate educational resources (both human and material) coupled with
State government inadequate funding, among others. Therefore, effective management of
trade/entrepreneurship education subjects for national cohesion and global competitiveness in
secondary schools in Delta State will require establishing certain frameworks and putting things
into place by enabling the secondary schools to effectively operate in collaboration/liaison with
relevant industries, providing various practical training experiences for students, making
provisions for adequate funding, supporting teachers through constant staff in-service training
and retraining, and making provisions for adequate educational resources. Based on all this
benchmark, recommendations were made.
Recommendations
The following recommendations have been proffered:
1. Delta State Government and the Post Primary Education Board (PPEB) in charge of
coordinating the activities the public secondary schools should effectively implement the policy
on the teaching of entrepreneurship education in the schools through active partnership and
synergy with the micro, small and medium enterprises (MSMEs), artisan industries, big
corporations and financial institutions, among others. This process would enable leadership of
the secondary schools to effectively operate and seek support through their collaboration/liaison
with relevant industries which is a necessity for managing trade/entrepreneurship education
subjects for national cohesion and global competitiveness in Delta State.
2. The secondary schools principals as chief custodians and instructional leadership of academic
activities must ensure that they effectively provide various practical training experiences in the
form of internship programmes, school vacation training, apprenticeship, among others, for
students, for managing trade/entrepreneurship education subjects for national cohesion and
global competitiveness in Delta State.
3. Adequate financial provisions should be made available by the State government for the
secondary schools to effectively function for managing trade/entrepreneurship education subjects
for national cohesion and global competitiveness in Delta State. These funds when adequate, will
aid in providing adequate educational resources, instructional materials, training and retraining

of teachers, among other, which is important for managing trade/entrepreneurship education
subjects for national cohesion and global competitiveness in Delta State.
4. The secondary school principals should organize, provide and support teachers through
constant staff in-service training through workshop, conferences, seminars among others, in
various aspects of entrepreneurship education for managing trade/entrepreneurship education
subjects for national cohesion and global competitiveness in Delta State.
5. Delta State Government and the Post Primary Education Board (PPEB) should adequately
make educational resources available for managing trade/entrepreneurship education subjects for
national cohesion and global competitiveness in Delta State. This is possible through provisions
of adequate funds and budgetary allocations that will aid in the procurement of the educational
resources for managing trade/entrepreneurship education subjects for national cohesion and
global competitiveness in secondary schools in Delta State
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Impact of School Plant Planning and Quality Universal Basic Education Programme in
Obudu Local Government Area of Cross River State.

Undeshi, Celsus A., Asinde, Andokie A., Egbe, Joseph E. and Ogar, Joseph A.

Abstract
This study among other things examines the influence of school plant planning on quality of
universal basic education programme for global competitiveness in Cross River State. The study
was guided by 2 research questions. The study adopted descriptive survey research design with
population of 196 principals and head teachers in the 94 existing public primary and secondary
schools in Obudu Local Government Area of Cross River State. Out of this total population, the
study sampled 40 principals and 40 head teachers using stratified random sampling technique.
The instrument for data collection was a self-structured questionnaire titled: “School Plant
Planning and Quality Universal Education Programme Questionnaire (SPPQUBEPQ) was used
to elicit information from the respondents. Data collected were analyzed using descriptive and
statistics of mean and standard deviation. The study revealed that the instructional space
planning and Administrative space planning significantly influence quality universal basic
education programme. Based on the findings, it was recommended that authorities concerned
should implement architectural designs of buildings and spaces for education to improve
academic activities in the school.
Keywords: School plant planning, Universal Basic Education and Global competitiveness

Introduction
The success of any organization depends largely on effective and efficient management of
available resources, be it men, materials, money and time. Oni (2003) lend credence to the
above when he articulated that facilities constitute a strategic factor in organizational

functioning. This is so because they determined to a very large extent the smooth functioning of
any social organization or system including schools. He further stated that their availability,
adequacy and relevance influence efficiency and high productivity. Asiegbu in Ajang (2016)
described the school plant as the space interpretation of the curriculum which includes the site,
buildings, equipments, utilities, permanent and semi- permanent structures like machines,
laboratory equipment, blackboards, cleaners, tolls, safety equipment and other equipment use for
the support and implementation of an educational programmes.

It has been observed that adequate attention is now being paid to school plant planning
throughout the world’s educational systems including Nigeria. Educational facilities such as
school plant have been repeatedly found to have positive relationship with standard and quality
of educational system. These resources are the various school physical facilities that are
indispensable in the educational process. They include the sitting, the building and physical
equipment, recreation places for the achievement of educational objectives (Oluchukwu, 2000).
School plant planning can be defined as the advance course of action or decision making
process as it affect the pre-stated goals or objectives of the school. School plant planning which
include instructional spaces planning, administrative places planning, circulation spaces
planning, spaces for conveniences planning and accessories planning are essential in teachinglearning process. The extent to which these spaces could enhance teaching and learning depends
on their location within the school compound, their structure, and accessories. It is believed that
a well-planned school plant will gear up expected outcomes of education that will facilitate
good social, political and economic emancipation, effective teaching and learning process and
academic performance of the students.

Olutula (2007) opines that school plant planning is not only a part of the overall educational
planning but can also be seen to centre around curriculum planning, instructional planning,
operational planning, personnel planning and evaluative planning. The implication of the above
is that for teacher effective delivery of the task of teaching in the school system, school plant
must be adequately plan, maintain and judiciously utilized. Other scholars like Lawal (2002)
have variously identified the significance of facilities in teaching-learning spheres. We can say
that absence or poor (and/or deteriorating) quality and lack of utilization of educational facilities
can affect academic performance. Effective utilization of school plant requires knowledge, skills
and experience in handling different facets of the school system. This calls on the ability of the
head teachers to set objectives, supervise their usage, formulate plans for procurement and
ensure actual management of available facilities, in order to achieve secondary schools set goals
in general and academic performance of students in the school system.

Emphasizing the importance of school plant planning to students’ academic performance,
Oluchukwu, (2000), asserted school plant planning as an essential aspect of educational
planning, he went further to explain that “unless schools are well suited, buildings adequately
constructed and equipment adequately utilized and maintained, much teaching and learning may
not take place. Ajayi and Yusuf (2009), maintained that high levels of students’ academic
performance may not be guaranteed where instructional space such as classrooms, libraries,
technical workshops and laboratories are structurally defective. They also emphasized that
structural effectiveness, proper ventilation and well sited instructional space lead to successful
teaching and learning process in Nigeria secondary schools. Relating this study to international

occurrences are the assertions of Mark (2008) who reported that safe and orderly classroom
environment (aspect of instructional space), School facilities (accessories) were significantly
related to students’ academic performance in elementary schools.

According to Hallack (2000), school plant or facilities form one of the potent factors that
contribute to academic achievement in the school system. They include the school buildings,
classrooms, accommodations, libraries, laboratories, furniture, recreational equipment,
apparatus and other instructional materials. He went further to say that their availability,
relevance and adequacy contribute to academic achievement. He however added that
unattractive school buildings and overcrowded classrooms among others contribute to poor
academic attainment. Describing where these facilities should be located, He ascribed that
educational facilities should be located in appropriate places, while the needs of the users
should be put into consideration.

With rapid expansion in the Nigerian educational system and the projected increase in the
school sizes, there is the need for the supply and development of adequate school plant planning
in primary and secondary school system. Uko (2001) asserts that, education seeks to develop the
minds and characters of future citizens, their abilities, skills and potentials in order to equip them
for the society in which they have to make definite contributions. The attainment of these goals
cannot be achieved if school plant or facilities are not supplied in good qualities properly
managed, controlled and supervised to enhance the development and growth of the beneficiaries
of the educational programmes at all school level. Undeshi (2008) postulates that a well-planned
and articulated school plant or educational buildings and facilities will not only enhance good

teaching, practices but also will facilitate learning for student’s high academic achievement.
There is absolute need for planning and utilization of school buildings and facilities (school
plant), because such planning will enhance the achievement of the aims and objectives for which
the school is established.

Contextually in this study, school plant planning refers to the following: (i) Instructional
Spaces: These include classrooms, auditorium, gymnasium, library, workshops, laboratory, arts
room, home economics rooms, multipurpose rooms/halls, music area and any other space where
students receive instruction. (ii) Administrative Spaces: These comprise principal`s office,
clerk’s office, staff room, Guidance Counselors’ office and Health clinics. Odufowokan (2008)
asserts “the planning, design and execution of a school building should take into consideration
the total space available to it. Most modern schools within the urban areas have limited space
for accommodations, hence the reason for two, three storey buildings within their compound.”
Accordingly, a school that is cited on an acre of land will have more space than another cited on
two plots of land. While it is possible for us to ride within some schools, you hardly trek within
some and concluded that the more spacious a school, the healthier are the students”

A study conducted by Ortserga (2015) on school plant utilization and principals administrative
effectiveness in secondary schools in Ukum Local Government Area of Benue state revealed a
significant influence of school administrative buildings, classroom buildings, school
laboratories and ICT building on principals administrative effectiveness. The study
recommended among others that principals should ensure effective planning and maintenance
of school building to enhance effective administration of schools to achieve pre-stated goals.

In a study conducted by Olofowokan (2011) on the relationship between school plant planning
and students` academic performance in south west Nigeria secondary schools using descriptive
survey research design. The sample consists of 1650 respondents comprising 150 school
principals and 1500 students. Multistage, stratified and simple random sampling techniques
were used to select the sample. Data collected were analyzed using frequency counts,
percentages, means and Pearson product moment correlation. Five null hypotheses were tested
at 0.05 levels of significance. The study revealed that the levels of school plant planning and
students` academic performance were relatively close, and as such students` academic
performance was significantly related to instructional space planning, Administrative space
planning, circulation space planning, planning for accessories and space for convenience
planning. Based on the findings, it was recommended that authorities concerned should
implement architectural designs of buildings and spaces for education to ensure students`
academic performance.

Statement of the problems
The Nigerian educational system has witnessed tremendous advancement especially in the
increasing enrolment rate of students eager to receive formal education without recourse to
planning and provision of school plants. A careful observation from members of the public
revealed with dismay that most primary and secondary schools in Obudu lack space for future
expansion and don’t have well equipped laboratory facilities, libraries, good classrooms, head
teacher/teachers’ offices, modern facilities such as computers and other that ease effective
teaching learning situation in the school system. It is pathetic to find students sitting on floors

with or without broken desk being taught which are equivalent of death traps. This is because
of poor construction or insensibly location of school building without due consideration to the
topography of the land. School heads and teachers in Obudu local government area have little
or no consideration for the effect the school plant would have on the teaching learning situation
and for the achievement of the laid down educational goals. It is as a result of the above that
necessitated this study to investigate whether school plant planning affects quality of Universal
Basic Education programme in Cross River State using administrative space planning and
instructional space planning as the study independent variables in relation to quality educational
output in post primary schools.
Purpose of the Study
The main purpose of this paper is to examine the school plant planning and the quality of
Universal Basic Education programme for global competitiveness in Obudu Local Government
Area of Cross River State. Specifically, the study sought to:
1.

Examine the impact of administrative space planning on the quality of Universal Basic
Education programme
2. Ascertain the impact of instructional space planning on the quality of Universal Basic
Education programme

Research Questions
The following research questions were posed to guide the study;
1.

Does administrative space planning influence quality of Universal Basic Education

programme?
2.

Does instructional space planning influence the quality of Universal Basic Education

programme?

Methodology
The study adopted descriptive survey research design with the population of 196 principals and
head teachers in the 94 existing public primary and secondary schools in Obudu Local
Government Area of Cross River State. Out of this total population, the study sampled 40
principals and 40 head teachers from 94 existing public primary and secondary schools in the
study area using stratified random sampling technique. The justification for the adoption of the
above sampling technique and sample size was based on the existing ten (10) political wards in
the local government area. The instrument for data collection was a self-structured questionnaire
titled: “School Plant Planning and Quality Universal Education Programme Questionnaire
(SPPQUBEPQ) was used to elicit information from the respondents. A four-point rating scale of
Strongly Agree (SA), Agree (A), Disagree (D) and Strongly Disagree (SD) was used to rate the
scores and it weighted (4), (3), (2) and (1) points respectively. The instrument was facevalidated by experts in Educational Administration and Planning, Faculty of Education, Federal
College of Education, Obudu an affiliate of University of Calabar. The experts vetted the items
and approve that the instrument to be used in collecting data. The reliability of the instrument
was determined through test-retest method using 10 head teachers from Obudu Local
Government Area but outside the sampled schools. The exercise was repeated after one week on
the same respondents. The reliability coefficient of the two tests was statistically tested using
Spearman Correlation Coefficient and it yielded a coefficient of 0.74 which was considered
adequate for the study. The data collected from the instrument were analyzed using mean and
standard deviation to test the research questions with 2.50 as benchmark.

Results
Research Question One: Do administrative space planning influence quality of Universal Basic
Education programme?
Table1: Mean ratings and standard deviations of the influence of administrative space planning
on quality of Universal Basic Education programme
SN
1
2
3
4
5

Items

X
enhances 3.27

SD
.70

Decision
Accepted

3.56
3.60

.86
.88

Accepted
Accepted

3.42

.80

Accepted

3.22

.72

Accepted

3.41

.79

Accepted

A well-furnished head teachers office
administrative effectiveness for quality output
A well-arranged staff room guarantee quality education
Clerks and messengers’ offices enhance head teacher’s
efficiency in school system.
A well-equipped guidance and counseling office enable
the officers to execute duties for quality programme .
A good and furnished health/clinic in school influences
the achievement of goals in schools.
CLUSTER MEAN

Table 1 above shows the Mean rating and standard deviations of the influence administrative
space planning on quality of Universal Basic Education programme. The table indicates that
items 1-5 have mean ratings of 3.27, 3.56, 3.60, 3.42 and 3.22, and the corresponding standard
deviation of 0.70, 0.86, 0.88, 0.80, and 0.72. Even the cluster mean of 3.41 was also found to be
above the cut-off point of 2.50. The implication of the above calculation is that administrative
space planning significantly influences quality of Universal Basic Education programme in
Obudu Local Government Area of Cross River State.
Research Question Two: Do instructional space planning influence quality of Universal Basic
Education programme
Table2: Mean ratings and standard deviations of the influence instructional space planning on
quality of Universal Basic Education programme.

SN
1
2
3
4
5

Items

X
A well-furnished library enables teachers to update their 3.60

knowledge in areas of specialties
ICT and other technologies workshops enhance
administrative effectiveness in school system.
School laboratories ease teacher’s lesson delivery.
A well position and ventilated classroom determine
teacher’s effectiveness.
School laboratory make teaching more practical and
concretize in the minds of students.
CLUSTER MEAN

SD
.74

Decision
Accepted

3.70

.80

Accepted

3.45
2.76

.78
.80

Rejected
Rejected

3.67

.76

Accepted

3.12

.68

Accepted

Table two above shows the Mean ratings and standard deviations of the influence instructional
space planning on quality of Universal Basic Education programme. The data indicate that items
1-5 have mean ratings of 3.60, 3.70, 3.45, 2.76 and 3.67, and the corresponding standard
deviation of 0.74, 0.80, 0.78, 0.80, and 0.76. Even the cluster mean of 3.12 was also found to be
above the cut-off point of 2.50. The implication of the above calculation is that instructional
space planning significantly influence quality of Universal Basic Education programme in
Obudu Local Government Area of Cross River State.
Discussion of findings
The analysis of research questions one revealed that there is a significance influence of
administrative space planning on quality of Universal Basic Education programme. The data
indicated that items 1-5 have mean ratings of 3.27, 3.56, 3.60, 3.42 and 3.22, and the
corresponding standard deviation of 0.70, 0.86, 0.88, 0.80, and 0.72. Even the cluster mean of
3.41 was also found to be above the cut-off point of 2.50. Also, the chi-square calculated value
of 16.2 was found to be greater than the critical value of 3.84, at 0.05 level of significant checked
at 1 degree of freedom. This finding found support from Ortserga (2017) who reported that

school plant planning and maintenance of staff/administrative buildings significantly influence
principal’s administration of secondary schools in Ukum Local Government Area of Benue
State. The probable reason for the above conclusion was that principals cannot effectively run
their schools without a good and convenience offices for himself and others subordinate staff in
the school system.

The analysis of the second research questions revealed that there is a significance influence of
instructional space planning on quality of Universal Basic Education programme. The data
indicate that items 1-5 have mean ratings of 3.60, 3.70, 3.45, 2.76 and 3.67, and the
corresponding standard deviation of 0.74, 0.80, 0.78, 0.80, and 0.76. Even the cluster mean of
3.12 was also found to be above the cut-off point of 2.50. Also, the analysis of research
hypotheses indicated that the calculated chi-square of 12.8 was found to be greater than the
critical value of 3.84, at 0.05 level of significant checked at 1 degree of freedom. This finding is
in agreement with Olofowokan (2011) who reported that the levels of school plant planning and
students` academic performance were relatively close, and as such students` academic
performance was significantly related to instructional space planning, Administrative space
planning, circulation space planning, planning for accessories and space for convenience
planning.

Conclusion
It has been observed that adequate attention is now being paid to school plant planning
throughout the world’s educational systems including Nigeria. Educational facilities such as
school plant have been repeatedly found to have positive influence on the standard and quality of

educational system. Based on the study results and the findings that emerged, the study
concluded that school plant planning variables such as administrative space planning and
instructional space planning significantly influence the quality of Universal Basic Education
programme in Obudu Local Government area of cross River State in particular and other state of
the federation in general.

Recommendations
Based on the findings and conclusion of the study, the study recommended the following
1. Government through the State Universal Basic Education Board (SUBEB) should provide
adequate fund for the building and well-furnished administrative buildings for both the school
heads and subordinate staff to enable them discharge their duties effectively and efficiently for
goals achievement in the school system.
3.

School inspectors/supervisors should ensure that adequate space are provided and

appropriate location of instructional buildings to enhance efficient delivery of teaching/learning
situation in the school system.
4.

Educational administrators should organized workshops on the implication of school

plant planning
5.

School heads and Parent Teachers Association (PTA) should collaborate with the

community leaders for acquisition of land for future expansion of school facilities.
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An Evaluation of Nigeria University Admissions Policy and its Influence on Unity and
National Integration in line with Global Competitiveness
Priscilla Temitope Atte, Patrick Oyeneho, Chidinma Ifewul, Oche and Ivy Grace O

Abstract
The government of Nigeria in attempt to bring about equity and promote access to university
education especially for the less advantaged areas of the country, initiated some admissions
policies aimed at bridging gaps between educationally less developed areas and the perceived
areas deemed to be educationally advantaged. The policies include – the merit, catchment,
educationally less developed states (ELDS), 40:60 Arts to Science ratio and carrying capacity.
These admission policies were intended to bring the university system more in line with
international good practices. The traditional function of the Nigerian universities is in
manpower production, teaching and research with an added new role of promoting unity and
national integration. Some of these policies however, appear to have out-lived their originally
intended objectives. Universities admit their students from states and geo-political zones in
which they are located under the criterion of locality; secondly, inter-regional migration of
students is more or less a one-way traffic –from South to North. These structures are ill-disposed
to national unity. The purpose of this study is to evaluate the university admission policies and
its effect on national integration. This ex-post facto design study made use of data collected from
JAMB on applications and admissions from 2012 to 2015 academic years. Analysis was carried
out using descriptive and inferential statistics. Results indicate that states tagged as ELDS have
long exited that status. Also, the 20% allocated to ELDS is encouraging low performances of
candidates in the universities. Admission policies should therefore be reviewed in order to
promote university autonomy, encourage greater system differentiation, and strengthen
university governance as well create mechanisms for quality education
Key words: University Admission Policy, ELDS, Equity, Access, Catchment

Introduction
Egalitarianism, a philosophical theory that rests on the claim that human beings having some
sort

of

fundamental

worth

and

therefore

all

should

be

treated

as

equal.

(Adeshina,2015).Egalitarianism is therefore the belief in the idea and ideal of equality, where the
cause of justice in the human society is served if and only if certain goods- welfare, income,
resources, wealth, opportunity, educational access etc are provided in equal or nearly equal
measure to all (Adeshina, 2015). He inferred that the usual strategy for egalitarians is to claim
that equality is essentially a principle of justice. In other words, any social situation, rule or

policy that makes it possible for some to be worse off than others due to no fault of theirs is
intrinsically unjust and hence contradicts the value of equality, fairness and justice.
Literature Review
The constitution of the Federal Republic of Nigeria advocates amongst its national objectives
the building of ‘a just and egalitarian society’ and ‘a land of bright and full opportunities for all
its citizens’ (Federal Republic of Nigeria, 2004). Imam (2005) affirmed that these objectives are
in tune with the philosophy of Nigerian education, She cited the expressed belief in
egalitarianism as a goal of the country’s education which is rooted in the national objectives of
availability of equal opportunity and respect for the worth and dignity of the individual. Pursuant
to the attainment of the broad national goals, the National policy provides that the philosophy of
the Nigerian education shall among others be based on “The provision of equal access to
educational opportunities for all citizens of the country at the primary, secondary and tertiary
levels both inside and outside the formal school system” (, FRN,2004:7).

However, Imam (2018) and Kanyip (2013), observed a contradiction of these claims due to the
introduction of the university admission process which incorporates different admission quotas
that contradict the adopted philosophy. This practice in reality negates the rights of some
Nigerian children to access quality education based on locality and place of birth, etc. The
university admissions criteria include catchment area, educational less developed states (ELDs),
the institution carrying capacity, and the 60:40 Science/Arts ratio. These are Federal Government
guidelines on University admission that are strictly adhered to during university admission
exercise especially with regards to Federal Universities. Kanyip (2013) noted that a critical
examination of the extent to which the stated philosophy of education in Nigeria has achieved
the desired goals reveals that the policy was more utopian than practical. He was emphatic that
there are clear indications that educational programme implementation has been generally
defective and largely ineffective, and has shown disappointing outcomes. Okoroma (2008) and
Omale (2016), observed that for over Forty-six years (46yrs) after independence, the gap
between the perceived educationally advanced South and the educationally less developed
Northern Nigeria and the subsequent utilization of the quota system to correct the imbalance in

educational system in Nigeria has continuously eroded the rights of suitably qualified
universities seekers.

Education development in Nigeria is largely perceived as lopsided with some states being
educational advanced, while others are lagging behind. It is these last group that are termed
educationally less developed (ELD states). The ELD states comprise 23 states which include all
the nineteen (19) northern states and three (3) states from the southern part of Nigeria; while the
Educationally Advanced states comprise 14 states which include six (6) in the west, four each in
the south east and south south. These states are considered privileged and educationally well
advanced. The University Admission Policy criteria of ELD states were to give concession to
candidates in states of the federation classified as ELD states to forestall a looming problem of
class conflict. Consequently, in 1981 the quota system was introduced as Federal Government
admission criteria into Federal Universities in Nigeria. According to Kanyip (2013), the
introduction of the quota system was aimed at fostering national integrations, giving sense of
belonging and bringing about wholesome development of all part of the country. (for
employment, school admission, among others), whereby a certain set of percentage of those
selected must be of a given ethnic or racial background and/or of a particular sex. Catchment
area according to Federal Government of Nigeria (FGN, 2011) refers to the geographical and/or
socio-cultural areas contiguous to the institution candidates apply to. Quota system and
catchment area policies are cognate policies of the FRN. These are formulated to create equitable
access to educational opportunities for all its citizens. Educational policies such as quota system
and catchment area are cognate policies designed by the FGN to diffuse ethnic tension and
promote national integration. In Nigeria, quota system and catchment area policies are taken into
consideration during recruitment exercises, admission into universities among others, where a
fixed number (quota) is assigned to each state or the local government area (catchment area) that
is an advantage location to the institution bring competed for. Later, a selection of candidates is
made based on the quota system and catchment area policies. Quota system and catchment area
policies are important, particularly, in a plural society such as Nigeria. Here, all citizens feel a
sense of equal voice, equal representation, and equal participation. No citizen or group of
citizens should feel marginalized.

With the quota system and catchment area policies,

universities are under obligation to admit students not entirely on merit but on quota allocations

as stipulated by Federal the Government. While some consider the policies as an equity formula,
others consider them inequitable. Ekundayo and Ajayi (2009) asserted that the quota system and
catchment area policies ensure equity and fairness in the admission processes. However,
assenting to this, Oduwaiye (2011) warned that much as it is good that the educationally
disadvantaged area is being encouraged, it should not be at the detriment of others, most
especially the suitably qualified candidates. A situation where a candidate does not gain access
just because of his birthplace, locality or state of origin is rather unfair and not good.
However, Okeke (2016) asserted that the universities admissions policy original intentions good
as they were has been overtaken by political interests and affiliations, where students are denied
admission on the basis of state of origin, the quota system, carrying capacity, catchment areas
and educationally less developed areas. Enemuo (2004) argued that the policy encourages social
discrimination of one group against the other. He further pointed out that the application of the
quota system to students’ admissions denies meritorious candidate admissions into the
universities.
The implication of Okeke and Enemuo’s assertion is that there is possibility of eligible
candidate been denied access to university admission on the basis of the quota system. Imam
(2018) was therefore emphatic that the quota system of university admission is a thorny issue in
access to university education in the face of limited vacancies in public universities in Nigeria.
This is because the quota system appears discriminatory. The criteria of ELDs and catchment
area have continued to generate arguments that the policy sacrifices merit in favour of admission
of less qualified candidates. Thus, it’s been argued that the continuous use of these policy criteria
to regulate admissions into public universities has inequity undertones. The Communiqués on
Gender Budgeting Initiatives, (2003) inferred that access to university education is both a basic
need (one which is necessary for individual sense of fulfilment) and strategic need (which will
yield access to other opportunities such as health, wealth, employment, and political awareness
etc). In connection to the question of access, the 21st century emphasis on a knowledge-based
global economy is a major demographic shift, which has made higher education an important
means for economic development, technological advancement and democratic progression in so
many countries. Investment in this level of education is imperative for human capital

development and national development. That is why education is given a priority in developed
and developing countries like the Asian tigers; steering in the direction of knowledge based
society. According to Imam (2012), it is for this reason that government should strive to make
university education available, accessible, qualitative, equitable and adaptable.
In 2015, governments the world over, made commitment and approved the implementation of
the Sustainable Development Goals (SDGs) by 2030. The SDGs comprised seventeen (17) goals
(UN, 2015) which have implementation targets that are key to realizing the Sustainable
Development Agenda. In particular SDG 4, which advocates ‘‘inclusive and equal quality
education and promoting lifelong learning opportunities for all’’. However, there are great
concerns that Nigeria may not achieve the SDGs by the year 2030, if the country does not
provide its citizen unfettered access to quality education at all levels Imam,2018): and by
upholding international best practices for qualitative education and a thorough breed of graduates
who can compete with contemporaries from other clime.
In order to make provisions for outstanding candidates, 40% was initially reserved for merit.
This in principle, means that irrespective of a candidate gender, state of origin and place of birth,
once he/she meets up with the required and preferred course of study cut-off score, the
appropriate JAMB/WAEC subject combinations and the required five O/L credits including
English and Mathematics at not more than two sittings,. the candidate is suitably qualified to be
admitted on merit. However, due to the abuse of the 10% discretionary list by the universities,
the Federal government abolished this so called discretion list and thus increased other criteria to
45% for merit, 35% for catchment 20% for ELDs. To what extent this merit criterion is being
implemented is a subject yet to be determined. A look at the trend of admissions over the years
especially since the 90s reveals a migration of candidates from the Southern part of the country
to the North, due to the perceived opportunities of university admission placement, an
accumulated practice which now constitutes a form of one-way traffic. The reason behind this is
uncertain but sincerely, this trend does not pave way for national cohesion and integration.

Unfortunately, the national goal of “a united strong and self-reliant nation” will remain a mere
dream if every Nigerian child does not have the right to education, not just by mere policy

proclamation and directives but by matching words with appropriate actions. The land is bright
but not full of opportunities (NTI, 2006). Okeke (2016) inferred that the Nigerian education
system has not been able to achieve the desired goals as enumerated in the policy document
leaves much to be desired. This therefore means that Nigeria is far from the principle of
egalitarianism as the goal of education enshrined in the National Policy on Education.
Statement of the Problem
Effort by government to bridge the educational gap between states of the Federation tagged as
ELDS and those that are assumed to be Educationally Advantaged States (EAS) has brought
about the provision of the criteria on admissions and the policy of Arts/Science (40:60) ratio.
However, whenever this policy is raised, there appears to be a polarized consensus between the
apostles of

this policy and others with dissenting voices. The reason for this division is as a

result of the method of implementing these policies which have created more confusion than
solving the problem of inequity.

The rationale for this study emerged as a result of the desirability of the researchers to critically
examine the catchment area and educationally less developed policy aspects of the Federal
Government admissions policy in Nigeria and to analyze the implementations and implications
of the ELDS factor as used in the admission process into Nigerian Universities. Data for this
study were collected from the Joint Admissions and Matriculation Board (JAMB) on
applications, admissions and carrying capacity. Over the years, admissions policy with respect to
criteria on admissions and compliance on the 40:60 – Arts to Science ratio has been implemented
by JAMB and the Universities. There has been agitations from concerned stakeholders and states
considered as “Educationally Developed States” (EDS) that the ELDS aspect of the policy has
over the years affected them negatively since some of the states tagged as ELD states have long
exited from this status of ELDS and that admissions quota granted some states with perceived
high application rates are not proportionally distributed. The establishment of 20% for ELDS as
stipulated in the National Policy on admissions was strictly prescribed for secondary school
graduates from the states that were adjudged to be “educationally less developed” then with
special consideration for admission by assigning lower cut-off marks on the JAMB examination

cut-off scores. Only 45% of students are admitted based on their academic merits irrespective of
the geographical region of the candidates. Although this admission policy is meant to provide
equitable access to federal and state institutions based on academic merit, area of domiciliation
and discretion, competition for admission vacancies has compelled candidates to resort to
indulge in illegal practices such as cheating on examinations, bribery for admission,
manipulation of examination scores, and lobbying for admission spaces. More importantly, some
of these eligible candidates who have great potential are denied admission because of
geographical constraints. This situation has posed a serious problem on the part of the candidates
who have to face many challenges in seeking for admission placement. This study will also
examine the level of compliance on the Arts to Science ratio policy, which was meant to
encourage technical education between the Northern and Southern parts of the country.
The purpose of the Study
The provision of the criteria on admissions especially with the ELDS aspect of the provision
was established in order to ease the problems encountered by some states of the Federation after
the centralization of the process of admitting candidates into Nigerian tertiary institutions. This
was with a view to create an enabling environment that guarantees equitable access to university
education for all candidates from all parts of the country in line with the National Policy on
Education. It was also designed to offer opportunity to candidates from areas of the country
perceived to be educationally less developed as well as to take care of candidates whose states of
origin are contiguous to the federal institutions within their areas. The study involves evaluating
the pattern of admissions across all states of the Federation in line with this policy. Specifically,
the purpose of this study is to evaluate the Nigeria University Admissions Policy as it affects
national unity and national integration in line with global competitiveness.
Research Questions
Based on these objectives, the following research questions were formulated to guide the study:

1. What is the trend in admission enrolment and proportion of candidates admitted across
states between 2011 and 2015?
2. What is the level of compliance with the Arts/Science (40:60) in the number of
candidates admitted between 2011 and 2015?

Research Design
This study used an ex post facto survey research design; this is because the data collected for
this study was already in existence. The design was considered suitable for the study because it
assisted the researcher in collecting data on evaluation of Nigeria university admissions policy
and its influence on unity and national integration in line with global competitiveness. The data
was made up of candidates’ registration number, school type; year, state of origin, gender,
faculty and aggregate scores.

Population, Sample and Sampling Techniques
The population of this study consists of candidates that registered and took the UTME from
2011to 2015. A purposeful sampling strategy was adopted. A total of 688,579 candidates were
admitted during the 2011 up to 2015 academic years.
Data analysis
Analysis of data was performed using SPSS facility. Cross Tabulation was used in deriving the
tables used in answering question.
Results
Research Question 1: What is the trend in admission enrolment and proportion of candidates
admitted across states between 2011 and 2015?
In order to proffer answers to research question 1, a cross tabulation of data on admissions for
2011 to 2015 was carried out using SPSS descriptive statistical method. Table 1 reveals the
distribution of candidates admitted by states and year of admissions. States tagged as
Educationally Less Developed (ELDS) were put in asterisk in order to see clearly those that have
over the year under review existed from the status of ELDS. From the trend in the number of
candidates admitted some “ELDS” states such as Benue, Cross River. Ebonyi, Kaduna, Kano,
Kogi and Kwara have long exited the disadvantaged situation. Lagos state in the South West had
6765, 3133, 4303, 4393 and 5214 numbers of candidates admitted in 2011, 2012, 2013, 2014 and

2015 respectively. From the foregoing, Lagos state which had lower numbers of candidates
admitted over the years should have been included in the list of ELDS.
Table 1: Distribution of Number of Candidates Admitted by States and Year
State

2011

2012

2013

2014

2015

ELD States

ABIA

9836

7605

10336

9401

10884

ADAMAWA

3303

1302

2157

1484

4158

AKWA IBOM

9393

5736

10995

9122

10230

ANAMBRA

15775

10769

12933

13492

15507

BAUCHI

2175

1004

2058

1838

2674

*

BAYELSA

5294

2230

5097

4572

4584

*

BENUE

11649

6932

11456

8639

12896

*

BORNO

2365

700

1849

1265

2997

*

CAMEROUN

25

20

14

15

12

COTONOU

4

4

1

CROSS RIVER

7007

4112

6089

5406

6876

DELTA

13742

8465

16230

12323

14433

EBONYI

6220

4737

6056

5514

6817

EDO

12385

6539

13245

12529

14540

EKITI

7422

5261

5606

6906

8230

ENUGU

12711

8457

9506

10794

12608

FCT

488

231

456

454

886

FOREIGNER

8

0

0

0

0

GHANA

27

14

4

6

6

GOMBE

2708

1181

2862

2310

4030

IMO

17933

13177

18874

15746

17399

JIGAWA

1237

850

1426

1485

1788

*

KADUNA

5172

3724

5884

4621

6232

*

KANO

4967

4791

7035

7692

9077

*

KATSINA

2787

1287

3757

2957

3819

*

*

1
*

*

*

*

KEBBI

1426

847

902

1190

2099

*

KOGI

10010

5425

10558

8992

10415

*

KWARA

7330

5181

7517

7858

8100

*

LAGOS

6765

3133

4303

4393

5214

LONDON

1

4

0

1

0

NASARAWA

3978

2708

3159

2318

3411

*

NIGER

2670

1990

2633

2468

3837

*

OGUN

13576

7577

12280

11907

13126

ONDO

10114

6962

8641

9591

9537

OSUN

11643

6800

9112

12615

13689

OTHERS

20

8

10

9

15

OYO

9894

5922

8536

10449

11151

PLATEAU

3219

1992

3822

2801

2852

RIVERS

5694

6197

6866

9306

9570

SOKOTO

1088

1014

2408

1542

1794

*

TARABA

1992

1021

1432

1436

3213

*

YOBE

1036

465

867

1119

1390

*

ZAMFARA

771

498

734

610

868

*

Total

245860

156872

237706

227176

270965

*

Table 2 depicts the number of applications and numbers admitted from 2013 to 2015 across
states of the Federation. Some of these states have been shown to have very large number of
applications. These large numbers are coming from the South East, South West and South South
parts of the country. Large numbers can be seen from Abia (64139), Akwa Ibom (74821),
Anambra (88526), Benue (69355), Delta (97356), Edo 979107), Enugu (77874), Imo (130350),
Kogi (71098), Ogun (77085), Osun (82371), Oyo (82292), etc in 2013. In the same way, the
numbers of candidates admitted in these states in the same year with large applications were to
some extent also high. For instance, Abia had 10336, Akwa Ibom had 10995, Anambra had a
total of 12933, Benue state had 11456, Delta (16230) and Imo (18874). But despite these higher
numbers of candidates offered admission, when the numbers of applications are compared with

numbers admitted, there is still more to do, in order to have a commensurate number of
candidates offered admission.

Table 2: Distribution of Candidates According by Number of Applications and Admissions
Number of Applications

Number Admitted

State

2013

2014

2015

2013

2014

2015

ABIA

64139

40541

51619

10336

9401

10884

ADAMAWA

18015

10890

15615

2157

1484

4158**

74821

42116

62369

10995

9122

10230

ANAMBRA

88526

54914

77694

12933

13492

15507

BAUCHI

14623

8769

19462

2058

1838

2674**

BAYELSA

23535

14413

21208

5097

4572

4584

BENUE

69355

39355

60160

11456

8639

12896**

BORNO

17001

8675

15697

1849

1265

2997**

37087

25367

29763

6089

5406

6876**

DELTA

97356

58964

78854

16230

12323

14433

EBONYI

34734

21605

32806

6056

5514

6817**

EDO

79107

49775

66107

13245

12529

14540

EKITI

39372

25217

34398

5606

6906

8230

ENUGU

77874

45515

69381

9506

10794

12608

GOMBE

16520

10650

19729

2862

2310

4030**

IMO

130350

81256

104383

18874

15746

17399

JIGAWA

13957

8669

12664

1426

1485

1788**

KADUNA

51792

30839

54227

5884

4621

6232**

KANO

40554

32792

48579

7035

7692

9077**

KATSINA

24351

16796

23522

3757

2957

3819**

AKWA
IBOM

CROSS
RIVER

KEBBI

9580

5056

8947

902

1190

2099**

KOGI

71098

44475

57694

10558

8992

10415**

KWARA

58999

40918

54606

7517

7858

8100**

LAGOS

28562

16908

24160

4303

4393

5214

34881

17072

30599

3159

2318

3411**

NIGER

20118

12579

18231

2633

2468

3837**

OGUN

77841

49249

62973

12280

11907

13126

ONDO

62431

40946

54110

8641

9591

9537

OSUN

82371

55293

72752

9112

12615

13689

OYO

82292

56475

72298

8536

10449

11151

PLATEAU

32438

20739

34469

3822

2801

2852**

RIVERS

50841

34698

41331

6866

9306

9570

SOKOTO

12534

4696

10006

2408

1542

1794**

TARABA

20062

11681

15672

1432

1436

3213**

YOBE

7637

4298

10045

867

1119

1390**

ZAMFARA

7384

3718

5295

734

610

868**

FCT

4119

2566

4087

456

454

886**

Others

119

90

83

29

31

35

Total

1676378

1048575

1475600

237706

227176

270965

NASARAW
A

The next is to determine the proportion of candidates admitted with respect to the number of
application and number admitted. Table 3 shows the distribution of admissions by proportion and
states of origin. For example, states such as Bayelsa, Benue and Ebonyi which had lower
numbers of applications had 21.65, 16.5, 17.43 proportions in 2013; 31.37, 21.95, 25.52 in 2014
and 21.61, 21.43, 20.77 in 2015. These figures quite surpass the percentages of admissions in
states tagged as “Educationally Advantaged States” such as Abia, Akwa Ibom, Delta and Imo
with 16.11, 14.69, 16.67 and 14.47 respectively. It is distressing to note that a state such as Imo
with application trend of 139350 in 2013, 81256 in 2014 and 104383 in 2015 had only 14.47 in
2013, 29.37 in 2014 and 16.66 in 2015.

Therefore states with very high applications but with lower proportion of candidates admitted
should as a matter of fact be tagged “Educationally Disadvantaged States” EDS based on the
findings from this study
Table 3: Distribution of Admissions by Proportion and State
STATES

2013

2014

2015

ABIA

16.11500023

23.18887053

21.0852593

ADAMAWA

11.97335554

13.6271809

26.62824207

AKWA IBOM

14.69507224

21.6592269

16.40237939

ANAMBRA

14.60926733

24.56932658

19.9590702

BAUCHI

14.07371948

20.96020071

13.73959511

BAYELSA

21.65710644

31.72136266

21.6144851

BENUE

16.51791507

21.95146741

21.43617021

BORNO

10.87583083

14.58213256

19.09282028

CROSS RIVER

16.41815191

21.31115228

23.10250983

DELTA

16.6707753

20.89919273

18.30344688

EBONYI

17.43536592

25.52186994

20.77973541

EDO

16.74314536

25.17127072

21.99464505

EKITI

14.23854516

27.38628703

23.92580964

ENUGU

12.20689832

23.71525871

18.17212205

GOMBE

17.32445521

21.69014085

20.42678291

IMO

14.47947833

19.3782613

16.66842302

JIGAWA

10.21709536

17.13000346

14.11876184

KADUNA

11.36082793

14.98427316

11.49242997

KANO

17.34724072

23.45694072

18.68502851

KATSINA

15.4285245

17.60538223

16.2358643

KEBBI

9.415448852

23.53639241

23.46037778

KOGI

14.84992546

20.21810006

18.05213714

KWARA

12.74089391

19.20426218

14.83353478

LAGOS

15.06547161

25.98178377

21.58112583

NASARAWA

9.056506407

13.57778819

11.14742312

NIGER

13.08778209

19.62000159

21.04656903

OGUN

15.775748

24.17714065

20.84385372

ONDO

13.84088033

23.42353343

17.62520791

OSUN

11.06214566

22.81482285

18.81597757

OYO

10.37281874

18.50199203

15.42366317

PLATEAU

11.78247734

13.50595496

8.274101366

RIVERS

13.50484845

26.81998962

23.15453292

SOKOTO

19.21174406

32.83645656

17.92924245

TARABA

7.137872595

12.29346802

20.50153139

YOBE

11.35262538

26.03536529

13.83773021

ZAMFARA

9.940411701

16.40667025

16.39282342

FCT

11.07064822

17.69290725

21.67849278

Others

24.3697479

34.44444444

42.1686747

Research question 2: What is the level of compliance with the Arts/Science (40:60) in the
number of candidates admitted between 2011 and 2015?
The Federal Government in an attempt to encourage more participation in sciences came up with
a policy guideline on admission which was meant to inspire more enrolment in Science and
Science-related programmes. The policy prescribed a 40:60 Arts to Science ratio. According to
monitoring exercises carried out in JAMB in the past few years, it was reported that many
universities fell short of applying this formula. The essence of the research question therefore is
to find out the extent of application of this policy on admission of candidates within the period
under review. Individual university reports were not available and so data available were
analyzed on faculty basis and the aggregated result used as basis of this deduction. In 2011 for
instance, the total number of candidates admitted was 245860 as shown in Table 4. Of this
number, 132009 or 53.69% were admitted into Arts-related courses, while 46.31% were admitted
into the Science programmes. The same trend was seen from 2011 up to 2015, except that in
2015 there were more candidates in the Science-related than the Arts-related programmes.

Table 4: Compliance with Arts/Science Ratio by Year of Admission
Year

Total

Arts (40)

2011

Sciences (60)

132009
245860

(53.69%)

113851(46.31%)

2012

156872

84668 (53.98%)

72204(46.02%)

2013

237706

126320(53.26%)

111386(46.73%)

2014

227176

115321(67.44%)

111855(32.56%)

2015

132748
270965

(48.99%)

138173(51.01%)
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Figure 1: Distribution of Candidates Admitted by Year and Proportion

Figure 1 also buttresses the pattern of admission as it relates to the Arts to Science ratio. The bar
charts show that the number of candidates admitted into Arts/Arts-related programmes were
more than those admitted into Science/Science-related programmes, except in 2015 where near
compliance was seen with the 51.1% admissions into Sciences.
From this result, it is obvious that there is a complete violation of the 40:60 Arts/Science ratio
policy in admissions into Nigerian Universities. More disturbing is even the Universities of
Technologies that were made to produce strictly more graduates in technical education offering
programmes in Arts-related programmes contrary to the policy guidelines on this. The Joint
Admissions and Matriculation should carry out a monitoring exercise in order to find out
institutions that are culpable and compel them to reverse this trend so as to encourage this noble
idea of technology.

Discussion of Findings
The research questions sought to examine the impact of admissions, and Arts to Science ratio
policies on students’ admissions in the Nigerian universities. The study revealed that the ELDS
and catchment provisions in the criteria policy have inequitable effect on students’ admission
processes. It also makes a mockery of admission processes by trading merit with mediocrity
thereby creating room for the training of low-quality graduates in the universities in areas where
such students are admitted. This development reflects the same situation even in state
universities that consider the Local Government Areas as catchment areas, are compelled to
admit even with the lowest scores as a pre-condition for equitable distribution.
These findings are in line with Akpan & Undie (2007) who asserted that using the quota system
to guide and regulate access to university has inequitable effect. Some of the items are also
consistent with Adeyemi (2001) who reported that the admission list of a state university shows
that while some local government areas have candidates scoring more than 200 points and above,
others have very few candidates who managed to score up to 180 points which was the cut-off
mark. Thus, those candidates who scored 200 and above were from the so-called educationally
advantaged local government areas where their quotas are already filled. They were denied

admissions, but those candidates who scored 180 points from a local government with a smaller
number of candidates were admitted.
Findings from this study also revealed that some states tagged as ELDS have long exited that
status and some states considered to be Educationally Advantaged have been plunged into
becoming disadvantaged as a result of inequitable distribution of admission proportion. In
addition, the results also indicated that the policy of Arts to Science ratio was not being adhered
to, more Arts-related courses are being promoted by the institutions than in Science-related ones.

Conclusion/Recommendations
The educational policy on university admission tries to bridge the gap in admission processes
between the north and the southern region of the country. Based on the findings of the study it
was observed that it is unfortunate that admission of students from ELDS states is affecting the
principles of Egalitarianism.
The study therefore, recommends that government should carry out a comprehensive analysis of
the present admission policy with a view to redress the inefficiencies inherent in the current
policy and the processes of executing the policies in line with global competitiveness and
practice. Situations where merit is sacrificed on the altar of mediocrity should be redressed.
Consideration should be given to states of the Federation where very large numbers of
applications are received every year without a commensurate proportion of the candidates from
such states being given admission. Perhaps, more Universities should be built in such areas as a
way of addressing the imbalance.
An appraisal of the subscription level of applications for vacancies into Nigerian Universities
suggests that the reasons for more candidates’ admissions into Art-based programmes may not
be unconnected with the insufficient carrying capacity recommended by the National
Universities Commission as well as inadequate infrastructural provisions by the Universities that

could enable expansion which invariably will allow more candidates to be admitted. A policy
decretive to this effect by Government could reverse this trend.
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Management of Inclusive Education and Inter-ethnic Harmony in Public Secondary
Schools in Ikom Local Government Area, Cross River State, Nigeria
Okey, Stella-maris A.
Abstract
The study investigated influence of management of inclusive education on inter-ethnic harmony
in public secondary schools in Ikom Local Government Area of Cross River State, Nigeria. Three
research questions and null hypotheses guided the study. 19 participants belonging to different
social backgrounds in schools was sampled from 25 of such schools that were within the
research site. The Management of Inclusive Education and Inter-ethnic Harmony Questionnaire
(MIEIHQ) was used to generate data from the participants. Data was analyzed statistically via
the independent t-test. All three findings indicate that principals’ implementation of
mainstreaming; principals’ implementation of policy against hate speech and principals’
supervision of instruction significantly influence inter-ethnic harmony among students to
promote national cohesion and global competitiveness. It was recommended among others that
principals and other stakeholders need to move provisions forward to ensure inclusive education
both in policy and practice as a strategy for promoting inter-ethnic harmony among students in
secondary schools within the research site.
Keywords: management, inclusive education, inter-ethnic harmony, inter-ethnic conflicts,
students.
Introduction
The management of inclusive education as a strategy to promote diversity provides possibilities
for students to have inter-ethnic harmony and promote national cohesion and global
competitiveness at school. The discipline of inclusive education admits that the backgrounds of
students at school reflect the diversity among people within societies and management of
education has to consider this wide diversity of the characteristics and needs of these students.
Ideas from proponents within the inclusive education circle including UNESCO (1994), Ainscow
(2005), Dei (2005) and Ajuwon (2008) suggest that there are poor management provisions for
inclusive education to thrive to serve the needs of diverse ethnic identities at school. Arguments
from these researchers agree that existing management practices at school are antithetical to the
need to create an environment where all students can live together, engage in cooperative and
competitive work and also experience mutual respect and value for the other person’s culture.
For instance, conflicts among different ethnic nationalities tend to create avenues for exclusion
and marginalization of students belonging to such tribes at school in Nigeria. Exclusion and
marginalization occur in situations where various backgrounds of students do not have equal
access and participation to services at school compared to their peers. Such issues serve as
challenges to the efforts to foster national cohesion and global competitiveness in the country.
National cohesion includes unity, equality, freedom, democracy, absence of war, peace, social
justice and the rule of law (Ministry of Justice, National Cohesion and Constitutional Affairs and

the National Cohesion and Integration Commission of Kenya. 2011). On the other hand, global
competitiveness is a human-centric economic term. Focus of this formulation, in relation to
education, involves the pooling of resources together for schools to enable diverse background of
students develop skills and capacities for innovation and wealth creation relative to peers in other
countries. A country that is globally competitive, according to Olamade (2015:146), “is one
which institutions, factors and policies continually enhance the productivity of its firms, produce
sustainable high level of income for its citizens and offer better returns on investments than other
economies” Good management of secondary education, based on an inclusive philosophy,
provides a medium for achieving national unity and global competitiveness. The concept of
inclusive education implies that inter-ethnic conflicts is an aberration and anti-social. Rather, it
warrants that there are equal chances and possibilities for students from distinct ethnic groups to
work together peacefully in general educational settings and learn to use the diverse talents they
possess to create wealth to affect national economic growth and development.
Theoretical framework
This study is framed around the social inclusion postulation as contained in the work of O’Brien
& Penna (2007). The World Bank (2013) conceptualizes the term as the process of enhancing the
ability, opportunity and dignity of people, disadvantaged on the basis of their identity, in the
society (also see Ewa, 2015). Social inclusion is a rights-based idea and it is about ensuring
freedom, justice, equality, social harmony, democracy in terms of how the school, as an
institution, should conduct its programmes to benefit the diverse backgrounds within its student
population. It suggests educational inclusion. Educational inclusion is an inextricable aspect of
social inclusion. It questions the subsisting cultures that create differential social lines among
learners at school. The approach regards inter-ethnic harmony (a value of inclusive education)
among students as an imperative to forge the spirit of national unity in the learners. It affords
students across backgrounds freedom of participation and decision-making in matters that affect
them and the nation by extension (O’Reilly, 2005; Oxoby, 2009; Woodcock, 2013). Management
practices that are supportive of social inclusion makes the school become a potent agency to
subvert all forms of segregation and barriers confronting students on the basis of their distinct
social attributes such as tribe, language, gender, migration to new areas etc.
Literature review
Part of the wider strategy of implementing mainstream school to foster national cohesion is
school leadership. Mainstreaming is understood as developing cultures that can eliminate social
exclusion where students, regardless of social class, language and ethnicity, are allowed equal
access to equal participation in all school programmes (Vitello & Mithaug, 1998; Kugelmass,
2003). In simple a language, it is the creation of a school environment that allows equal access,
participation and achievement of all learners regardless of background and physical
characteristics. Principal role is a significant and essential one of producing conditions for
collaboration among students from diverse backgrounds at school. School leadership is a potent
tool for enabling educational improvement in ways that can strengthen unity in a country and
promote engagement of the country in global competitiveness. Such leadership that focuses on
mainstream thrives on the existence of a comprehensive approach to school administration and

diversity (Riehl, 2000). Riehl further stated that the adoption of this approach means that school
administrators can more effectively achieve mainstream education by promoting new meanings
about diversity, promoting inclusive practices among learners, educators and parents at school,
and building connections between schools and local communities.
Principal have considerable influence in making incremental changes that are reflective of
inclusive cultures at school. Such changes encourage a rethink in attitudes among staff, students
and parents, changes in beliefs; respect, trust and practices that mirror an inclusive atmosphere
(Parr, 2010). Management of changes in the inclusive direction is fluid and continuous. There are
no quick fixes to issues that foster exclusion and marginalization among students in school.
Positive changes that promote value for inclusion and diversity also do not come on their own.
Moreover, when such changes are created, they do not remain static. Efforts geared towards
mainstream schooling come in a myriad of approaches and they are, at different times, persistent,
humanistic, distributive, democratic, emancipative etc. Principals are well positioned, given their
access to power and leadership, to generate consciousness about inclusion among the personnel
at school and promote learner voice (Flutter & Rudduck, 2004; Fielding & Bragg, 2003).
Naidoo, Mncube & Potokri (2015) also have research documents in support of this assertion.
The practice of mainstreaming abhors hate speeches at school. Hate speech is an expression,
conveyed by text, image or sound, that incites prejudice, dehumanization, insult, violence, threat
to harm and attack based on the target’s social identity such as ethnic group, language etc
(Gargliadone, Gal, Alves & Martinez, 2015). Hate speech sends a message of “us” and “them”
among students at school. It is a strong precondition for rifts among members of various ethnic
groups, thus constitutes a serious risk to social harmony. The constitution of Nigeria, as
amended, has made provision for the right to freedom of expression (Federal Republic of
Nigeria, 1999). Not all free speech are good speech (Massaro, 2000). Hate speech is a bad
speech. It is an expression that is in contrast to human right to freedom of speech because of its
negative effects on diminishing the social worth of the person being targeted.
The implementation of inclusive practices by principals also suggests the existence of a policy
against hate speech as a means to counter divisive tendencies among students at school. On many
occasions students engage in offensive altercations which are demeaning and sometimes nasty.
The intention of vilification of persons is not to taint the dignity of victims, but more to deprive
them access to equal participation to also contribute to school reforms. Measures to prohibit hate
speech facilitates the development of friendships that can conceal differences among students
along ethnic lines. A policy against hate speech implies that hate expressions are sanctioned at
school. Doing so enables the principals to foster “democratic institutional management, by
introducing a school governance structure that involves all the stakeholder groups in active and
responsible roles in order to encourage ethnic tolerance, rational discussion, and collective
decision making” (Department of Education, 2004:16).
Furthermore, effective supervision of instruction also assists the principals to ensure that
classroom programmes are conducted to meet the needs of diverse background of learners.
Supervision of instruction is a veritable instrument for checking both teacher and learner
performances in secondary schools. It is the duty of the principal to plan and organize the

execution of instructional activities in ways that can benefit all students across cultures. The
principal does not have to detach himself or herself from classrooms programmes as that serves
as an effective tool for stimulating teacher development and learner interest to learn (Sule, 2013).
It is closely linked to the concept of instructional leadership which, in the view of Hopkins
(2001), involves creating appropriate learning opportunities to benefit the various backgrounds
of learners. The principal impliedly gets involved in virtually every phase of the school
programmes (Weller, 2001).
From the viewpoints of these writers, the principal leads and manages. Literature within the field
of school effectiveness and instructional leadership unanimously pointed that the principal
supervisory role has a strong influence on instructional practices of teachers and yields positive
results in the academic performance of learners from across backgrounds (Lahui-Ako, 2000;
Larson-Knight, 2000; Blasé & Blasé, 2000). The principal does so to ensure that the
implementation of the curriculum accommodates the various personalities within the student
population. Commenting during their inquiry on the leadership roles of school administrators in
Nigerian secondary schools, Ojo and Olaniyan (2008) stated that principals today over and above
their traditional managerial responsibilities, serve as leaders for student learning; know academic
content and pedagogical techniques; work with teachers to strengthen skills; and finally,
principals collect, analyse and use data in ways that fuel excellence. Besides, they also provide
atmosphere where interactions within the schools triggers collaborative and competitive work
among diverse students to affect national cohesion by extension.
Statement of the problem
Educational policy of Nigeria requires that school administrators work to create conducive
conditions for inter-ethnic harmony among the students as a basis for developing national
cohesion and global competitiveness. Student population reflect some of the multi-ethnic and
cultural diversity in state secondary schools in the country. Rather serving as a resource for
strengthening national cohesion and global competitiveness, the diversity tends to stoke conflicts
including intolerance, discrimination, violence etc among students. Efforts among principals in
public secondary schools in Ikom Local Government Area (LGA) of Cross River State tends to
be committed towards ensuring the diverse backgrounds of students engage in cooperative and
competitive programmes at school to promote national unity and global competitiveness. Despite
this effort, there is persistent misunderstanding about the concept of inclusive schooling among
some school principals. The consequence of this tends to find expression in ethnic intolerance,
discrimination, violence, hate speech, disrespect for each other’s culture etc among the students.

Purpose of the study
The study investigated how management of inclusive education by principals influences interethnic harmony among students in state secondary schools in Ikom LGA, Cross River State as a
means to foster national cohesion and global competitiveness in Nigeria. It specifically examined
the influence of:

1. Principals’ implementation of mainstreaming on inter-ethnic harmony among students to
promote national cohesion and global competitiveness in public secondary schools in
Ikom LGA, Cross River State;
2. Principals’ implementation of policy against hate speech on inter-ethnic harmony among
students to promote national cohesion and global competitivenessin public secondary
schools in Ikom LGA, Cross River State; and
3. Principals’ supervision of instruction on inter-ethnic harmony among students to promote
national cohesion and global competitivenessin public secondary schools in Ikom LGA,
Cross River State.
Research questions
These questions were raised to guide the study:
1. How do principals’ implementation of mainstreaming influence inter-ethnic harmony
among students to promote national cohesion and global competitivenessin public
secondary schools in Ikom LGA, Cross River State?
2. How do principals’ implementation of policy against hate speech influence inter-ethnic
harmony among students to promote national cohesion and global competitivenessin
public secondary schools in Ikom LGA, Cross River State?
3. How do principals’ supervision of instruction influence inter-ethnic harmony among
students to promote national cohesion and global competitivenessin public secondary
schools in Ikom LGA, Cross River State?
Hypotheses
The following hypotheses were formulated to be tested at .05 level of significance:
1. Principals’ implementation of mainstreaming does not significantly influence inter-ethnic
harmony among students to promote national cohesion and global competitivenessin
public secondary schools in Ikom LGA, Cross River State.
2. Principals’ implementation of policy against hate speech has no significant influence
inter-ethnic harmony among students to promote national cohesion and global
competitivenessin public secondary schools in Ikom LGA, Cross River State.
3. Principals’ supervision of instruction does not significantly influence inter-ethnic
harmony among students to promote national cohesion and global competitivenessin
public secondary schools in Ikom LGA, Cross River State.

Research methodology
A quantitative methodology is adopted taking a positivist/empiricist paradigm (Creswell, 2003;
Isangedighi, 2011). A scientific and criteria is being applied to access and analyze data and to
report the findings. Since the research is quantitative, a cross-sectional survey (Creswell, 2003) is
employed to facilitate investigation of the issue and to enable use of pen and paper questionnaire
to generate numerical data from participants (Muijs, 2004). 16 principals and nine vice principals
across backgrounds were managing 25 state secondary schools in Ikom LGA (Cross River State
Ministry of Education, 2016).This source from the Ministry of Education is the last one in the
office as the latest version of it is yet to be produced. Focus on principals and their vice as
participants is because they are school managers and using these participants also addresses the
research title.
Officials of Cross River State Ministry of Education were contacted to use their records to
identify state secondary schools within the research context. 10 principals and nine vice
principals, totalling 19 respondents, were purposefully recruited for the study (Creswell, 2003;
Muijs, 2004). All 19 school administrators were used as sample because the number of schools
within the research site was not too large. Purposive sampling afforded the investigator the
opportunity to deliberately select the sample so that it is representative of ethnic group, gender
and year of experience of the subjects.
The Management of Inclusive Education and Inter-ethnic Harmony Questionnaire (MIEIHQ)
served as the instrument for data collection. It has the bio-data and response sections in design.
The response section is further subdivided based on the three stated hypotheses. Each subdivision has five items, totalling 15 items in all. MIEIHQ is a four likert scale instrument of
Strongly Agree, Agree, Disagree and Strongly Disagree. Participants were required to place a
tick in the box to indicate the statement that best describes their positions.
MIEIHQ was subjected to reliability test by psychometric experts, and also trialled with 10
participants including five principals and five vice principals in 10 public secondary schools in
the research location. Data pooled from the reliability study was further subjected to the
Cronbach alpha reliability testing. Cronbach alpha reliability coefficient presented a result of
.788 and a range of < 1. With this MIEIHQ was considered appropriate for data collection for the
study.
Names of the schools are concealed. Participants were also assured of the confidentiality of their
data and anonymity of their names. This is done in compliance with research ethics.

Data was statistically analyzed using the independent t-test at .05 level of probability and 95%
confidence interval. Summary of data is presented on tables 1, 2 and 3 below:
Table 1: independent t-test analysis of principals’ implementation of mainstreaming and interethnic harmony among students to promote national cohesion and global competitivenessin
public secondary schools in Ikom LGA, Cross River State.
Variable

N

Principals’ implementation of mainstreaming

11

×

SD

df computed t critical t

26.30 7.14
198

Inter-ethnic harmony among students

8

P

6.08

1.93 ˂.05

13.08 5.18

Confidence interval = 95%
From table 1, the computed t (6.05) was higher than critical t (t = 1.93; df = 198; CI = 95%; P
˂.05), therefore, null hypothesis that states that principals implementation of mainstreaming does
not significantly influence inter-ethnic harmony among students to promote national cohesion
and global competitiveness is rejected in favour of the alternative hypothesis. It suggests that
principals’ implementation of mainstreaming significantly influence inter-ethnic harmony among
students to promote national cohesion and global competitiveness. That is, when principals
implement mainstream schooling students from different ethnic groups can feel the need to
engage in practices that promote national unity and global competitiveness at school.
Table 2: independent t-test analysis of principals’ implementation of policy against hate speech
and inter-ethnic harmony among students to promote national cohesion and global
competitivenessin public secondary schools in Ikom LGA, Cross River State.
Variable

N

×

Principals’ implementation of policy against
hate speech
13

SD

df computed t critical t

33.15 8.11
198

Inter-ethnic harmony among students

6

P

11.04

7.19

1.93 ˂.05

5.12

Confidence interval = 95%
From table 2, the computed t (7.19) was higher than critical t (t = 1.93; df = 198; CI = 95%; P
˂.05). The null hypothesis that stated that principals’ implementation of policy against hate
speech has no significant influence inter-ethnic harmony among students to promote national
cohesion and global competitiveness is rejected; alternative hypothesis is accepted. It implies

that principals’ implementation of policy against hate speech has a significant influence on interethnic harmony among students to promote national cohesion and global competitiveness. It
means that when principals apply policy prohibiting hate speech, it is likely that students will
learn to value and respect peers from other ethnic backgrounds and that can have positive effects
on national cohesion and global competitiveness.
Table 3: independent t-test analysis principals’ supervision of instruction and inter-ethnic
harmony among students to promote national cohesion and global competitivenessin public
secondary schools in Ikom LGA, Cross River State.
Variable

N

Principals’ supervision of instruction

15

×

SD

df computed t critical t

36.14 10.07
198

Inter-ethnic harmony among students

4

P

8.21

1.93 ˂.05

08.12 4.11

Confidence interval = 95%
From table 3, the computed t (8.21) was higher than critical t (t = 1.93; df = 198; CI = 95%; P
˂.05). The null hypothesis that states that principals’ supervision of instruction does not
significantly influence inter-ethnic harmony among students to promote national cohesion and
global competitiveness is therefore rejected; alternative hypothesis is retained. It suggests that
principals’ supervision of instruction significantly influence inter-ethnic harmony among
students to promote national cohesion and global competitiveness. That means, when principals
conduct supervision of instruction the effect is likely to stimulate practices that encourage
inclusion of students from distinct ethnic groups at school to foster national unity and global
competitiveness.
Discussion of Findings
1. Findings from the first hypothesis indicated that principals’ implementation of
mainstreaming significantly influence inter-ethnic harmony among students to promote
national cohesion and global competitiveness in public secondary schools in Ikom LGA,
Cross River State (computed t = 6.05; critical t = 1.93; df = 198; CI = 95%; P ˂.05). It
aligns with the perspectives of Vitello & Mithaug (1998) and Kugelmass (2003) that
mainstreaming assists in developing cultures that can remove social exclusion where
students, regardless of social class, language and ethnicity, are allowed equal access to
equal participation in all school programmes. The adoption of this approach means that
school administrators can more effectively achieve mainstream education by promoting
new meanings about diversity, promoting inclusive practices among learners, educators
and parents at school, and building connections between schools and local communities
(Riehl, 2000).
2. Findings from the second hypothesis suggested that principals’ implementation of policy
against hate speech has a significant influence on inter-ethnic harmony among students to
promote national cohesion and global competitiveness in public secondary schools in
Ikom LGA, Cross River State (computed t = 7.19; critical t = 1.93; df = 198; CI = 95%; P
˂.05). This is in line with the position of the Department of Education, (2004) policy

against hate speech fosters democratic institutional management thereby introducing a
school governance structure that involves all the stakeholder groups in active and
responsible roles in order to encourage ethnic tolerance, rational discussion, and
collective decision making.
3. The outcome of hypothesis three indicated that principals’ supervision of instruction
significantly influences inter-ethnic harmony among students to promote national
cohesion and global competitiveness in public secondary schools in Ikom LGA, Cross
River State (computed t = 8.21; critical t = 1.93; df = 198; CI = 95%; P ˂.05). It supports
Hopkins (2001) assertion that supervision of instruction enables the principal to create
appropriate learning opportunities to benefit the various backgrounds of learners. The
principal gets involved in virtually every phase of the school programmes (Weller, 1999).
Agreeing with that viewpoint Lahui-Ako (2000), Larson-Knight (2000) and Blasé &
Blasé (2000) added that the principal supervisory role has a strong influence on
instructional practices of teachers and yields positive results in the academic performance
of learners from across backgrounds.
Conclusion
This paper has examined some issues that generate conflicts among students from diverse ethnic
backgrounds in secondary schools to affect national cohesion and global competitiveness.
Drawing from recent global thinking in the field of inclusive education, there are indications that
the existing school cultures are exclusionary and serve as a risk to national unity. Against that
backdrop, ideas about inclusive education makes a case for the adoption of school leadership and
management that is in the inclusive direction whereby principals can make provisions to change
the structure and curriculum of the school in ways that can foster recognition, respect and value
for the various ethnic backgrounds reflected within the student population.
Recommendations
Based on the findings of this study, it is recommended that:
1. Principals as policy makers in school should foster mainstreaming to accommodate
students from different social backgrounds in general schools and classrooms;
2. Principals and other stakeholders need to move provisions forward to ensure inclusive
education both in policy and practice as a strategy for promoting inter-ethnic harmony –
this can check hate speeches among students in secondary schools within the research
context. They can in particular enact and implement school-based policies against hate
speech; and
3. Principals need to ensure regular supervision of instruction at school to help teachers
apply inclusive practices during classroom programmes to benefit students from different
backgrounds. Teachers can be trained interact with learners – even colleagues, in ways
that can make the different members of the school population feel valued and respected.
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Students’ Population Explosion and Provision of Functional Libraries in Public
Universities in North Central Zone, Nigeria
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Abstract
This paper investigated the impact of students’ population explosion and provision of functional
libraries in public universities in North Central Zone, Nigeria. Two research questions and two
research hypotheses guided the study. The review of related literature was done under the
following sub-headings: conceptual framework, and empirical studies. The descriptive survey
design was adopted for the study. The population consisted of 13,784 academic and senior
administrative staff from 13 universities in North Central Zone of Nigeria. A proportionate
stratified random sampling technique was used to select the universities and the respondents for
the study. The instrument used for data collection was a 10-item structured questionnaire with
four-point modified rating scale titled: “Students’ Population and Provision of Libraries
Questionnaire (SPPLQ)”. The instrument was face and content validated by four experts from
University of Agriculture, Makurdi. The instrument was pilot tested for reliability and it yielded
a Cronbach alpha coefficient of 0.86 which was considered high enough to consider the
instrument reliable. Mean and standard deviation were used to answer the research questions
while chi-square was used to test the hypotheses at 0.05 level of significance. The findings of the
study showed significant impact of students’ population explosion on provision of functional
libraries. And it was recommended that management of universities should endeavour to provide
functional and e-libraries so as to keep students and staff with current information and
knowledge.
Keywords: Students’ Population Explosion, Functional Libraries, Public Universities and North Central
Zone, Nigeria.

Introduction
Universities are institutions of higher learning and are known as powerful agents of change.
They are the third level of education in the Nigerian educational system. Universities produce
highly skilled workforce to help engineer the social systems (Durosaro, 2012). The university

education system has the objective of preparing the individual to be able to contribute to national
development through high level work force training. This level of education also helps in
developing and inculcating proper values for the survival of individuals in the society with the
right skills to enable him become self-reliant and functional (FRN, 2004). Universities are
recognized all over the world as centresof excellence where knowledge is not only acquired but
also disseminated to those who require it, through teaching and research. It is in this regard that
the Federal Republic of Nigeria (2013) acknowledges that university education shall make
optimum contribution to national development by intensifying and diversifying its programmes
for the development of high level manpower within the context of the needs of the nation. In
order for these objectives to be successfully actualized, there are some fundamental needs or
resources that must be adequately provided which include finance, human and material
resources. However, the admission of students into Nigeria universities is increasing rapidly as a
result of increased awareness of the importance of university education. This increase might have
led to student population explosion.

Student population explosion can be defined as the excessive annual increase in the number of
students admitted and enrolled into universities (Nwankwo, 2011). This situation occurs when an
educational institution enrolls more students than it was designed to accommodate (National
Center for Education Statistics, 2005). Statesman (2007) reveals that between 2005-2015, the
number of students in universities increased by 2.6m (that is from 800 thousand to 3 million and
by about 15 percent yearly). If continued at this rate, African universities enrolments will double
every five years. This expansion and increase in student enrolment have actually affected the
management of universities in the 1980s to date (Eisemon & David, 1999 in Babatope, 2010).

The resources available do not match the increase in student enrolment. As such, inadequate
funding of universities has adverse effect on teaching, research and community services, when
instructional aids are in short supply (Babatope, 2010).

According to Okebukola (2004), the increase in the number of university student can be seen in
some Nigerian universities in the North Central Zone from 2011-2014 sessions. Total enrolment
of male and female student in the four randomly selected universities in the study area includes:
University of Jos, Nasarawa State University, Keffi, Kwara State University, Molete and
University of Agriculture, Makurdi, Benue State were 26932, 26932, 28599, 4,663 for
2011/2012 session and 43298, 32346, 45152, and 4903 for 2013/2014 sessions respectively.
Therefore, total enrolment for the two sessions was 12,699 indicating increase in enrolment of
students by 38,573 with an increase rate of 69.3% in one year.

Recent reports from United Nations Educational and Scientific Organization (2012), reveals that
funds for universities especially in the last three decades are inadequate. This affects
infrastructure (buildings, roads, power, and water resources); Knowledge facilities (libraries,
laboratories, and teaching aids), research funding, recreational facilities, and welfare packages
for staff. This could be attributed to the fact that the resources required to successfully impact
knowledge to university student seem to be insufficient thereby distorting the teaching/learning
process. This could be the resultant effect of poor funding by the federal government in the
education sector through budgetary allocation. The case may not be different with universities in
the North Central Zone of Nigeria.

Ogundele and Moronfoye (2013) reports crises in Kwara State higher institutions to include
inadequate funding, student population explosion, acute scarcity and over-utilization of the
available resources, inadequate infrastructural facilities (like functional libraries, hostels
accommodations, lecture halls, laboratories and qualified staff) that are needed for effective
teaching and learning and for the achievement of educational goals. The authors, however, note
that, universities management needs to complement government efforts in the provision of
essential infrastructural facilities that could be utilized for effective goal achievement in the
Nigerian educational system. They further note that effective utilization of universities financial
resources for developing necessary infrastructural facilities will definitely solve the problems
that are attributed to students’ population explosion caused by social demands for higher
education in Nigeria.

The assertion that the library is at the heart of education enterprise reflects the fact that without
the library, the school is dead in terms of knowledge generation and dissemination. Babalola
(2011) asserts that, libraries are in a deplorable state at all levels of the Nigerian educational
system. Again, UNESCO (2008) affirms that less than one percent of the libraries in Nigerian
universities contain current journals, books and other materials. Poor quality library resources
may have depressing quality on teaching and research.

Statement of the Problem
The researcher and other stakeholders have observed over the years that most universities in the
North Central Geopolitical Zone lack functional libraries. That is, their functional libraries do not
seem to match the student population. As a result, students may not be getting the right type of
education they are supposed to receive arising from inadequacy in the provision of library
materials. This is probably because the educational resources such as functional and e-libraries
among others, are completely unavailable, un-functional and or without dated materials in
universities in the study area. In addition, it is likely that provision of statutory funds to
universities in the study area is not sufficient to cater for the procurement of the needed
educational, functional and e-libraries materials.

However, the demand for university education in the North Central Zone is expanding coupled
with the population growth of students in the institutions. The National Universities Commission
(2015) inspected some Public Universities and found that many of them are over-populated and
libraries are not functional. Closely connected to the issue of expansion is the demand for better
funding. Expansion should be accompanied with increased funding. The budget allocation to
education has been on the decline. In 1999, 11.2% of annual budget was allocated to education.
This was drastically reduced to 5.9% in 2002 and 1.83% in 2003 (Akpanand &Undie 2007). The
minimum standard set for developing countries is 26% (UNESCO, 2014). Instead of moving
towards this minimum standard, there seems to be a decrease in budgetary allocation to public
universities in the study area. Poor funding could delay many university courses in the study area
from being accredited by NUC thereby reducing the access of many students who could have
been admitted.

For Universities in the North Central Zone of Nigeria to compete effectively in the competitive
world, there is constant need to secure greater value for available resources by ensuring adequate
provision of functional library materials which must be proportional to the student population
ratio. The problem of this research therefore is: what is the impact of student population
explosion on the provision of functional libraries in public universities in the North Central Zone
of Nigeria?

Purpose of the Study
The purpose of this study was to investigate the impact of students’ population explosion on the
provision of functional libraries in Public Universities in North Central Zone of Nigeria.
Specifically, the study sought to:
1. ascertain the impact of student population explosion on provision of functional
libraries in public universities in North Central Zone of Nigeria.
2. determine the impact of student population explosion on provision of e-libraries in
public universities.
Research Questions
The following research questions guided the study:
1

To what extent does students’ population explosion impact on the provision of
functional libraries in public universities in North Central Zone of Nigeria?

2

To what extent does students’ population explosion impact on the provision of elibraries in public universities?

Hypotheses

The following null hypotheses were tested at 0.05 level of significance.
1

Student population explosion has no significant impact on provision of functional
libraries in public universities in North Central Zone of Nigeria.

2

Student population explosion has no significant impact on provision of e-libraries in
public universities.

Methodology
The descriptive survey design was adopted for the study. The population of the study consisted
of13,784 academic and senior administrative staff from 13 public universities (NUC, 2015) in
North Central Zone of Nigeria. The sample of the study consisted of 681 academic and senior
administrative staff which represented 5% of the total population were selected using
proportionate stratified random sampling. The instrument used for data collection was a 10-item
questionnaire that was divided into 2 clusters in line with the hypotheses. Two research questions
and two hypotheses guided the study at 0.05 level of significance. Data was collected using the
questionnaire which was administered to 681 or 5% academic and senior administrative staff
within 2 weeks. The research questions were answered using simple descriptive statistics of
mean and standard deviation. Chi-square was used to test the hypotheses at 0.05 level of
significance.

Analysis and Interpretation of Result
Research Question 1:

To what extent does students’ population explosion have impact on the provision of
functional libraries in public universities in North Central Zone of Nigeria?
Table 1: Mean and standard deviation of impact of students’ population explosion on
provision of a functional library in public universities
Item
No

Item Description

N

VHE

HE

LE

VLE

1

Students’ population explosion
leads to congested library
Students’ population explosion
causes inadequate library
materials

681

36

571

31

43

681

43

308

114

216

3.

Students’ population explosion
creates avenue for book
mutilation

681

16

456

108

101

4.

Students’ population explosion
increases the propensity for
book theft in libraries
Students’ population explosion
leads to congestion on library
materials

681

39

418

117

681

91

336

114

2.

5.

Cluster

Std

Decision

.58

HE

.98

HE

2.57

.77

HE

107

2.56

.82

HE

140

2.56

.96

HE

2.63

.82

HE

2.88

2.56

Table 1 shows to a high extent that students’ population explosion impact on provision of
functional library in public universities. The result reveals mean scores of 2.88, 2.56, 2.57, 2.57,
2.56 and cluster of 2.63 with correspondence standard deviation scores of .58, .98, .77, .82, .96
also with cluster of .82. The result explains that students population explosion leads to congested
library, causes inadequate library materials, creates avenue for book mutilation, increases the
propensity for book theft in libraries and leads to congest on library materials.

Research Question 2:
To what extent does students’ population explosion impact on provision of e-libraries in public
universities?

Table 2: Mean and standard deviation of impact of students’ population explosion on
provision of e-libraries in public universities
Item
No

Item Description

N

VHE

HE

LE

VLE

6.

E-library is fast therefore
students prefer to use it, which
causes network congestion.
E-library is convenient
therefore students access it
anywhere there is a network.

681

132

232

130

187

681

82

238

228

8.

Lecturers do not refer us to the
e-library because they are not
adequate.

681

96

204

9.

E-learning requires a different
infrastructural environment
enable with computer software,
hardware and
telecommunication facilities.
Majority of students are not
ICT compliant, hence, they
can’t reap the full benefit of
what e-library offers.

681

58

681

112

7.

10.

Cluster

Std

Decision

2.45

1.09

LE

135

2.40

.93

LE

231

150

2.36

.98

LE

226

239

158

2.27

.91

LE

160

159

250

2.20

1.22

LE

2.34

1.03

LE

Table 2 reveals to a low extent that student population explosion impact on provision of elibraries in public universities. The result shows mean scores of 2.45, 2.40, 2.36, 2.27, 2.20 and
cluster of 2.34 with a correspondent standard deviation score of 1.09, .93, .98, .91, 1.22 and
cluster of 1.03. the result further explained that e-library is not fast therefore students hardly
prefer to use it, e-library is not convenient therefore students find it difficult to access it
anywhere, lecturers do not refer students to the use of E-library because they are not provided,
respondents disagreed with the opinion that, e-learning requires different infrastructural
environment with the aid of computer software, hardware and telecommunication facilities and
majority of students are not ICT compliant, hence, they hardly reap the full benefit of what elibrary offers.
Hypotheses

The following hypotheses were tested at 0.05 level of significance.
Hypothesis 1:
Students’ population explosion has no significant impact on the provision of functional
libraries in public universities.
Table 3: Chi-square Analysis of Impact of Students’ Population Explosion on Provision of
Functional Libraries in Public Universities
VLE

LE

HE

VHE

Observed

43

31

571

36

Expected

170.3

170.3 170.3

df
3

170.3

1258.19

P-value

Decision

0.000

Sign.

Table 3 shows chi-square value of (3df) = 1258.19, P<0.05. With this result, the null
hypothesis was rejected. This result shows that students’ population explosion has significant
impact on provision of functional libraries in public universities. This implies that as the
students’ population becomes very high, the available library is not enough to accommodate all
the students.
Hypothesis 2:
Students’ population explosion has no significant impact on provision of e-libraries in
public universities.
Table 4: Chi-square analysis of impact of students’ population explosion on provision of
lecture halls in public universities

Observed
Expected

VLE

LE

HE

VHE

187

130

232

132

170.3

170.3 170.3

170.3

df
3

5.15

7.82

Pvalue

Decision

0.000

Sign.

Table 4 shows chi-square calculated value of (3df) = 5.15 less than chi-square critical value of
7.82, P<0.05. With this result, the null hypothesis was accepted. This result shows that students’

population explosion has significant impact on provision of e-libraries in public universities.
This implies that students’ population explosion in North Central geo-political zone of Nigeria
has no impact on students’ in public universities.

Findings
The study determined impact of students’ population explosion on the provision of functional
libraries in public universities in North Central Zone of Nigeria and made the following findings
as it was discussed:

Finding showed that students’ population explosion has significant impact on provision of
functional libraries in public universities in North Central Zone of Nigeria. This finding
corroborates Adeyinka, Owolabi and Okechukwu (2016) who reported from their research that
students were not satisfied with library services and the library was neither networked nor connected
to the internet, and students resolve to patronize cyber cafes in and around the school premises.
Similarly, Oyewusi and Oyeboade (2009) found that many universities libraries in Nigeria have not
been able to acquire collections comprehensive enough to meet the needs of their users due to
inadequate funding. The respondents of the interview conducted too revealed that available libraries
are usually very congested; the materials in the library are inadequate to go round students thereby
creating room for book mutilation and theft. They also revealed that in case of e-library there is
always congestion on the net, this making it difficult for students’ use.

The finding also revealed that students’ population explosion has no significant impact on the
provision of e-libraries in public universities. This finding is contrary to Sofia and Lamprini (2017)
findings that e-library users were not satisfied with the convenience of digital material in their

universities. The unfortunate inadequacy of e-libraries in North Central Universities has hindered
students from accessing online information and advancing in knowledge. Students’ awareness to elibrary determine their mode of employment opportunities and also the level at which they represent
university image. This finding is similar with research question two where respondents suggested
low extent of provision of e-library in universities in North Central Zone of Nigeria.

Conclusion

Based on the findings, the study concluded that students’ population explosion has significant
impact on provision of functional libraries but students’ population explosion has no significant
impact on provision of e-libraries in public universities in North Central Zone of Nigeria.

Recommendations

Based on the findings and conclusion the study recommends that:
1. Management of universities should endeavor to provide functional library.
2. Government and university management should ensure adequate provision of elibraries so as to keep students and staff with current information and knowledge.
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Perceptions of Stakeholders on the Management of Time and Human Resources in
Command and Military Schools for National Cohesion and Competitiveness in Kaduna
State
Musa Muhammad Ibrahim and Saidu Garba

Abstract
The study investigated Perception of Stakeholders on the Management of Time and Human
Resources in command and Military Schools in Kaduna State. Some of the objectives are
examine the management of time resources in command and military schools for national
cohesion in Kaduna State,Examine the management of human resources in command and
military schools for national cohesion in Kaduna State. Some of the Research questions are: In
what ways are times resources are managed in command and Military Schools for national
cohesion in Kaduna State? Human resources are managing in command and Military Schools
for national cohesion in Kaduna state. The study hypotheses include: There is no significant
difference in the opinions of instructors and that of Military officers on time management in
command and Schools for national cohesion in Kaduna State. There is no significant difference
in the opinions of instructors and that of Military officers on human resources management in
command and Military Schools for national cohesion in Kaduna State. Descriptive research
method was employed and data collection was through the use of self constructed
questionnaires. The population was 668 for teachers and inspectors. The sample of the study
was240 for instructors and 81 for ministry officials. The instrument was validated by expert in
educational administration and planning and text of measurement in faculty of education
Ahmadu Bello University, Zaria. The data were analyzed and interpreted through the use of ttest statistical method. Two null hypotheses were tested at 0.05 significant levels. All the two
hypotheses tested were retained. The finding of thestudy revealed that, the time-book (staff
attendance) is well monitored by commandant to ensure promptness in command and military
Schools in Kaduna state. There were no regular supervision and inspection of staff for
qualitative output command and military school in Kaduna State. The recommendation, the
commandant should spend more time on school activities and curriculum instruction because he
is assigned as a head of the school for his subordinate to emulate and also achieved the desire
goal. Inspection and supervision of school should be done both internally and externally in order
to equip the staff so as to have qualitative output.
Key Word:Management, Time, Human Recourses National Cohesion

Introduction

The importance of school resources in the education process has necessitated the need for the
provision and management of these resources in the school system. This is a report of a study
on the perception of the stakeholders on the issue of resource management in military
Secondary schools for national cohesion in Kaduna state.There is the increasing belief in the
efficacy of education as a powerful instrument of development, especially among developing
nations, including Nigeria. This has led to the evolution of such popular educational
programmes as the Universal primary Education and the universal Basic Education in Nigeria.
Consequently, the nation's school system is witnessing a hysterical expansion in school
enrolment and school programmes. This would, expectedly, necessitate a great demand for
more school facilities to take care of the teeming school population. (Abdulkareem, 2003).

In spite of the importance of these resources in achieving education goals, adequate attention
has not been paid to their provision and management in Nigeria schools. As elucidated by
Adaralegbe (2013), inspectors' report over years has indicated that there is abundant evidence of
a catalogue of inadequacies in the provision and judicious use of school buildings and materials
for instruction in the country. The school is a complex social organization established for the
production of human capital (educated persons). The school's input resources are human (that is,
teaching and non-teaching staff) and non-human (that is, time strategies, physical and financial
resources). These input resources are obtained, procured, produced for developed and utilized to
produce the outputs (that is, school graduates).

The operational input resources in the education industry are referred to as school resources
(Olutola, 2009). The provision and proper management of these resources have been found to

be significantly related to school performance (Olutola, 2009; Adeboyeje,2009). For instance,
Olutola's (2008) study revealed that schools with adequate resources recorded greater
achievement in WASC examinations than schools with poor education resources. Time
management is the act or process of planning and exercising conscious control over the amount
of time spent on specific activities, especially to increase effectiveness, efficiency or
productivity. Managements of time in school activities is very paramount and ate the same time
national cohesion and competitiveness for any nation to developed it most take the cognises of
timing in school activities lead to achievement of schools objectives and national development,
for country to become meaningful it

Human Resource Management is a long-established task within the Government's Management
Framework. Through this task the Government meets its obligation to be a good employer;
seeks to secure staff commitment; and develops and manages staff to give of their best to help
the Government serve the community. After you consider and take the cognises of time then
human resource is also importance, because up on all your plans in school you most have
helping hands that can assist you in one way or the other to implement what you plan in to an
action. These human resources are teaching and non-teaching staff in school setting, because
these are the people who execute or interpret the curricula and extra-curricular activities in the
schools which will turn to society for national development and global competitiveness.
Statement of the Problem
Educational resources are like raw materials to an industry and thus they are very essential to
the whole processes involved in the educational enterprise. Educational development has come

a long way, enrolment has risen tremendously while more money is continuously being spent
on the educational enterprise with the hope of making education more purposeful both in terms
of objectives and problem of educational resources has continued to be crucial.
Inadequate and improper management of time in command and military school by both the
military and civilian instructors affect some areas such as time wastage extra-curricular
activities, staff meeting, assessment test, promptness of instructors, structuring of time-table etc.
Human resource management in military organization is almost absent in terms of schooling
activities. Most of the teachers are not military officials rather they are civilian therefore
civilian teachers felled like military officers can direct them on what to do in the school
activities. The major challenges facing human resources arise from this elevation of human
resource activities to a core strategic function. The primary challenge facing human resource is
to have the right people ready at the right time at the right place. Although the availability of
labour usually exceeds the availability of vacant positions, talent that makes a difference has
always remained scarce.

The increased competitiveness among organizations ensures that finding new ways to increase
the level of talent in the organization remains the key challenge facing human resources. The
very existence of many organizations; in fact depends on the ability of the human resources
department to hire and retain the right talent.

Management of Time Resources in an Organization

Time management is the act or process of planning and exercising conscious control over the
amount of time spent on specific activities, especially to increase effectiveness, efficiency or
productivity. Time management may be aided by a range of skills, tools, and techniques used to
manage time when accomplishing specific tasks, projects and goals complying with a due date.
This set encompasses a wide scope of activities, and these include planning, allocating, setting
goals, delegation, analysis of time
prioritizing.

Initially,

spent,

monitoring,

organizing,

scheduling,

and

time management referred to just business or work activities, but

eventually the term broadened to include personal activities as well (Adaralegbe 2013).
Management of Human Resource in an Organization
Human resource management (HRM, or simply HR) is the management of an organization's
workforce, or human resources. It is responsible for the attraction, selection, training,
assessment, and rewarding of employees, while also overseeing organizational leadership and
culture, and ensuring compliance with employment and labour laws.Adaralegbe, (2013) In
circumstances where employees desire and are legally authorized to hold a collective
bargaining agreement, HR will typically also serve as the company's primary liaison with the
employees' representatives (usually a labour union).

Human Resource Management is a long-established task within the Government's Management
Framework. Through this task the Government meets its obligation to be a good employer;
seeks to secure staff commitment; and develops and manages staff to give of their best to help
the Government serve the community. The need to respond to changing community
expectations means that the task of managing our staff better is more important than ever - it is

the staff who deliver the service, and it is through a new emphasis on staff management that a
customer service and performance oriented culture willgradually evolve. (Adaralegbe,2013)

The Civil Service Branch carried out a review in 1993 to determine what changes were needed
in implementing Human Resource Management so that it could best complement and support
the new focus on devolving authority, on customers and on raising service standards.The
outcome of the review has established the direction for Human Resource Management. First the
Civil Service Branch is now concentrating more on its strategic role, determining policy, setting
guidelines and rules, and advising branches and departments on implementation.Olutola,
(2009). Within this, the Branch is delegating as much authority as possible to departments, and
simplifying rules and procedures. Second, the emphasis is now more on the management of
people rather than the administration of rules. Third, branches and departments are expected to
review and develop their own Human Resource Management plans to help them meet their
operational requirements.

Objectives of the Study
The study is expected to:1. Determine

the

management

of

time

resources

in

command

and

Military

Schools for national cohesion in Kaduna State.
2. Examine the management of human resources in command and Military
Schools for national cohesion in Kaduna State.
Research Questions

1. In what ways are time resources managed in command and Military Schools
foe national cohesion in Kaduna State?
2. How are human resources are managed in command and Military Schools for national
cohesion in Kaduna State?
Research Hypotheses
1.

There is no significant difference in the opinions of instructors and Military
officers on time management resources in command and Military Schools for national
cohesion inKaduna State.

2.

There is no significant difference in the opinions of instructors and Military
officers on human resources management in command and Military Schools for national
cohesion in Kaduna State.

Research Methodology

Descriptive research method employed and data collection was through the use of selfconstructed questionnaires. The population was 668 for teachers and inspectors. The sample of
the study was240 for instructors and 81 for ministry officials. Instrument used for this research
was questionnaire with a total of 20 items was used as the main instrument in this study to
analyze questionnaires were distributed where all respondents were asked to read the statements
given and choose their answers based on 4-Likert scale ranged from 4= Strongly Disagree, 3=
Disagree, 2= Agree and 1= Strongly Agree. The questionnaires consisted of 4 sections. Section
A is about the demographic background of the respondents. Section B comes with 10 items that
looks into stakeholder’s perception on management of time resource, section C consists of 10
items that looks into the stakeholder’s perception on management of human resource. The
questionnaire used for this quantitative study was adopted and modified from the original

questionnaire designed by Gulbahar and Guven (2008) that is considered suitable for this
research. Some of the items are designed and developed by the researchers accordingly with the
title chosen so that the items developed are able to provide the answers needed for both research
questions.Data Collection Procedure the researchers used two research assistants for distribution
and collection of data from respondents in the sample area. Procedure for data analysis all the
data collected from the respondents were gathered together to be analyzed using Statistical
Package for the Social Sciences (SPSS) version 21. The analysis includes both descriptive and
inferential analysis. The researchers used descriptive analysis to analyze the frequency and
percentage of the overall population in the research.

Hypothesis I
Hypothesis 1 States that there is no significant difference in the opinion of instructors
and ministry officials on the time resource management in command and military schools for
national cohesion in Kaduna State
Table 1: T-test summary of respondents' opinions on the time resource
management in command and military schools for national cohesion in Kaduna
State

Variables
Instructor
Ministry
officials

N
230
65

X
35.3348

Sd
6.02876

T

Df

t-crit.

t-cal.

prob

782

780

1.96

-2.46

432

35.95381 3.91085

Table 1 showed the t-calculated (.782) is less than t-critical value (1.96) at 293 the degree of
freedom and at level of significant 0.05. The observed level of significance(.432) is greater than

0.05. This means that there is no significance difference in the opinions of instructors and
ministry officials on the time resource management in command and military schools in
Kaduna State. Therefore the null-hypothesis is retained. Which means the statement is true that
timing in military schools is not properly managed

Hypothesis II
Hypothesis II States that there is no significant difference in the opinions of instructors and
ministry officials on the human resource management in command and military schools in
Kaduna State

Table 2: T-test summary of respondents' opinions on the human resource
management in command and military schools for national cohesion in
Kaduna State
Variables
Instructor
Ministry
officials

N
230
65

X
Sd
35.5000 4.62266

T

Df

t-crit.

t-cal.

prob

782

780

1.96

-3.53

.593

35.4769 4.26508

The table 2 shows the t-calculated (.036) is less than t-critical value (1.96) at 293 the degree of
freedom and at level of significant 0.05. The observed level of significance P(.593) is greater
than 0.05. This means that there is no significance difference in the opinions of instructors and
ministry officials on the human resource management in command and military schools in
Kaduna State, Therefore the null-hypothesis is retained. Therefore, human resources in military
schools are not managing their human personnel effectively toward achieving secondary
schools objectives.

Major Findings
The study established that:
1. Time was not properly managed in command and military Schools in areas such as
extra-curricular

activities,

staff

meetings,

assessment

test,

promptness

of

instructors, structuring of time-table etc.
2. Human resources were not effectively managed in command and military school in
Kaduna State, in areas of conference, seminars, induction training for the newly
recruited instructors, symposium, in-service training etc.
Discussions of the Findings
Based on the respondents' opinion on the study, the following discussions were presented:
The time-book (staff attendance) is well not properly monitored by commandant to ensure
promptness in command and military Schools in Kaduna State. This implies that the
commandants were not making a positive effort in monitoring the punctuality of the instructors;
this indicated that both the two side are cooperating with each other in terms of teaching and
learning.
In regards to human resource management there was no regular supervision and inspection of
staff for qualitative output in command and military school in Kaduna State.This implies that the
ministry of defence is not supervising this sector. This indicates that ministry of defence should
supervision and inspecting of staff for qualitative output in other to boost the morale of both
commandant and the instructors so as to yield a better result.

Conclusions

Based on the findings on the study the following conclusions were drawn:
The research proves that time-table (staff attendance) is not well monitored by
commandant to ensure promptness in command and military school in Kaduna State.
This implies that the commandants were not making a positive effort in monitoring the
punctuality of the instructors; this indicated that both the two side are cooperating with
each other in terms of teaching and learning.

There was no regular supervision and inspection of staff for qualitative output in
command and military school in Kaduna State. In a general note human is one of basic
resource that need to be managed, so the Ministry of Defence should supervision and inspecting
of staff for qualitative output in other to boost the morale of both commandant and the
instructors so as to yield a better result for national development and global competitiveness.
Recommendations
1.The commandants and ministry of education officials should check extracurricular

activities,

staff

meetings,

assessment

test,

promptness

of

instructors, structuring of time-table in secondary school for effective teaching and
learning
2.

The human resources should be effectively managed in command and military
schools in the area of extra-curricular activities, staff meeting, assessment test,
etc. so as to achieve the desire goal.

3.

Inspection and supervision of school should done both internally and externally in
order to equip the staff so as to have qualitative output.
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Teacher Factors and Global Competitiveness of Senior Secondary School Students in Jos
North Local Government Area of Plateau State
OKE, Tolutope Idowu
Abstract
The study investigated the effects of teacher factors on senior secondary school students’
performance for global competitiveness in Jos North Local Government Area of Plateau State.
Three research objectives guided the study. A descriptive research survey design of correlation
type was used for the study. Five research questions and five hypotheses were raised for the
study. The population of the study consists of school heads, teachers, and students, A sample of
15 principals and 75 teachers were randomly selected for the study. The instrument used for data
collection was a self developed structured questionnaire tagged ‘Teacher Factors and Students’
Performance Questionnaire’ (TFSPQ). Simple percentages and chi-square were used to analyze
the research questions and hypotheses respectively. The study revealed that teacher factors such
as: mode of dressing, age, sex, subject mastery, experience, influence students’ performance as
indicated by responses from both the principals and teachers. The study recommended that both
teachers and principals should be very careful in their activities within and outside the
classroom; teachers should dress responsibly to school, prepare adequately before lessons and
teachers should be sent on workshops, seminars etcetera for self development.
Keywords: Teacher Factors, Global Competitiveness, Senior Secondary School, Academic
Performance, Plateau State

Introduction
Education is a very important human activity. It helps any society fashion and model individuals
to function well in their environment. According to Takaya and Oke (2011), the purpose of
education is to equip the citizenry to reshape their society and eliminate inequality. The
importance of education to the growth and development of any nation cannot be over
emphasized. The education of the citizens of any nation leads to the eradication of ignorance, to
a healthier mind and body, to social and political participation, economic development,
progressive leadership and an enlightened followership.

The task of passing on knowledge and information across to students is a very crucial, vital and
sensitive process. Most students at the secondary school level accept as true and correct any
information given to them by the teacher. To a large extent, the success or failure of students at
the senior secondary level is attributed to the teacher, the type of information he passes across to
the students and how he passes the information too.One of the indicators of quality education
being provided is the cognitive achievement of learners (UNESCO, 2005). According
toOgundele and Olaniyi (2013), academic achievement is designated by test and examination
scores or marks assigned by the subject teachers. Teachers cannot be dissociated from the
schools they teach and the academic results of the school. It would therefore be logical to say
that teachers affect the academic success and achievement of their students.It has been proved
that teachers have an important influence on students’ academic achievement. They play a
crucial role in educational attainment because the teacher is ultimately responsible for translating
policy into action and principles based on practice during interaction with the students (Oke,
2016). In their own words, Reio,Thomas, Kidd, and Cathy (2006) concluded that the most
important factor influencing students learning is the teacher.

Teachers stand in the interface of the transmission of knowledge, values, skills, and etcetera. in
the learning process. If the teacher is ineffective, students under the teacher’s tutelage will
achieve inadequate progress academically. So in essence, different factors on the part of the
teacher affect the academic achievement of students in the senior secondary schools. Some of
these factors include: the teacher’s manner of speaking, mode of dressing, knowledge of subject
matter, mode of interaction with the students. These factors could be as a result of improper
training of the teacher or the lack of it, hereditary factors such as influence of mother tongue,

which could affect teacher’s manner of speaking, accidents affecting his physical appearance,
temper, and age etcetera.

Students’ achievement as earlier pointed out is undermined due to the teacher and some factors
on his own part. Over the years, students have complained and attributed their success or failure
to the teacher. It is not uncommon to hear students make comments such as “I do not hear a
single word he says”, “I only look at her dressing in class”, “I can teach that subject better than
he does” Previous research have examined the influence of teacher characteristics such as
gender,

educational

qualification,

and

teaching

experience

on

students’

academic

achievement.Secondary education should prepare students for life and teaching must be weighed
towards this end and also to prepare them for higher education.
Problem Statement
Senior secondary school students’ performance over the years in Jos North Local Government
Area of Plateau State have made one to wonder if the teachers in these schools are actually doing
their work and accordingly too. Students have been performing poorly in SSCE examinations in
Jos North Local Government Area and Plateau State as a whole. For example, in 2014 WAEC
rating, only 15.24% passed with five (5) credits as the state was placed number eighteen (18th)
out of thirty six (36) states, while in 2015, only 38.68% had five (5) credits and above.In the past
three years the state have not performed satisfactorily in the West African Examination Council
(WAEC) as only 15.24% and 38.68% passed with five (5) credits including Maths and English
in 2016 and 2017 respectively while the state was ranked 22nd in the 2017 state ranking

Poor performance of secondary school students undermines students’ chances of joining
institutions of higher learning and jeopardize opportunity for job placement, and in most cases,
reduces an individual’s active participation in national development.But students cannot teach
themselves what they do not know. A well trained, qualified, skilled and experienced teacher is
supposed to be the machinery with which students acquire the desired knowledge and
competencies. .

Teachers’ factors and characteristics such as educational qualification, teaching experience, age,
gender, and mastery of subject have hindered the smooth process of academic communication
between the teacher and students, thereby leading to a gap in understanding the teacher by the
students (Jackson,2010). Considering that teachers play a major role in the teaching and learning
process, there is need to examine teacher- related factors that influence students’ academic
achievement.
Objectives
The general objective of this research was to examine the effects of teachers’ factors on
academic achievement of senior secondary school students in Jos North Local Government Area
of Plateau state. The specific objectives of the study were:
1.

to find out the relationship between teacher factors and students’ academic achievement.

2.

to determine various teacher factors and how they affect students’ academic achievement.

3.

to advance recommendations based on the findings on how to solve the identified
problems.

Research Questions

The following questions were raised to guide the study:
1.

To what extent do teacher factors influence students’ academic performance?

2.

In what ways can teachers’ mode of dressing affect students’ academic achievement?

3.

To what extent does a teacher’s knowledge of the subject matter affect students
understand of the subject?

4.

In what ways can a teacher’s age influence students’ performance in examinations?

5.

In what ways can teachers’ experience motivate the students to learn?

Research Hypotheses
The following hypotheses were tested at 0.05 level of significance
1.

Teacher factors do not significantly influence students’ academic performance.

2.

Teachers’ mode of dressing does not significantly influence students’ academic
achievement.

3.

Teachers’ knowledge of the subject matter does not significantly influence students’
understanding of the subject.

4.

The teacher’s age does not have a significant effect on students’ performance in
examinations.

5.

Teaching experience does not significantly influence student’s motivation.

Conceptual Framework
Teacher factors refers to those factors, elements, characteristics or variables affecting students
learning which are solely on the part of the teacher or are generated from the teacher. These
factors emanate or generate from the teacher and they are capable of enhancing or inhibiting
students’ performance. Teacher factors affecting students’ academic performance are broadly
classified into two: acquired teacher factors and inherent teacher factors (Oke, 2016).

Acquired Teacher Factors:These are attributes which the teacher needs to possess for effective
performance in the school. and these skills are acquired by the teacher through undergoing
formal education and training in a recognized professional teacher training institute, Oke (2016)
teaching experience, attendance at seminars, conferences, workshops and training sessions. The
acquired teacher factors include mastery of subject matter, professional certificate, teacher’s
ability to deliver and effective communication skills.
Inherent Teacher Factors: Theserefer to those characteristics by the teacher which come
naturally; they are inherent, in-born and are part and parcel of his personality and intellectual
make up. The inherent characteristics include the teacher’s sex, age, attitude, interest, empathy
and understanding of human relationship among others.
Methodology
The study adopted a survey research design. The population for the study included all the
principals and teachers of public secondary schools in Jos North local Government Area of
Plateau state, which consists of 22 public secondary school principals and 427 teachers in the
study area.
The sample for this study consists of 15 schools randomly selected for the study. All principals
in the15 schools werepurposively selected as sample while five (5) teachers were selected from
each of the schools thereby giving a total of 75 teachers summing to a total of 90 respondents.
A self developed, structured questionnaire tagged “Teacher Factors and Students’ Performance
Questionnaire” (TFSPQ) for principals and teachers was used for data collection. The instrument
consists of 20 itemsin sections A and B rated on a four-point Likert scale of ‘strongly agreed’
‘agreed’ ‘disagreed’ and ‘strongly disagreed’.
The instrument was subjected to experts’ validation and using the test- re- test method
a reliability coefficient of 0.73 was obtained which made the instrument reliable. The

instrument was administered personally through face-to-face method. The researcher
employed the use of descriptive and inferential statistics. Simple percentage was used
for answering research questions and chi-square statistics was used in testing the
hypotheses.

Data Analysis and Results
This section presents the result of the data collected and analyzed based on the research
questions and hypotheses as well asthe discussion.
Research Questions
Research Question One: What are the teacher factors that influence students’ academic
performance?
Table 1: Influence of Teacher Factors
S/N
1

Factors

Agreed

Disagreed

Total

No.

%

No. %

No. %

38.9%

55 61.1%

90 100%

30%

63

70%

90 100%

30%

63

70%

90 100%

48.9%

46

51.1%

90 100%

I am responsible for my student’s performance in 35
examinations

2

My academic qualification determines my students’ 27
performance in examinations

3

My dressing affects my students academic performance

4

My manner

of

speaking affects

27

my students’ 44

understanding

The table shows that 35 (38.9%) of the total respondents agreed they are responsible for
their students’ performance in examination while 55 (61.1%) disagreed. Twenty-seven (30%) of
the respondents agreed their academic qualifications determines their students’ academic
performance in examinations while 63 (70%) disagreed which was the same with the third

identified teacher influencing students’ performance. Lastly, 44 (48.9%) of the respondents
agreed that their manner of speaking affects students understanding while 46 (51.1%) disagreed.
Research Question Two: In what ways can a teacher’s mode of dressing affect students’ academic
achievement?
Table 2: Influence of Teacher’s Mode of Dressing
S/N

Factors

Agreed

Disagreed

Total

No.

%

No.

No.

%

%

5

My dressing sometimes distracts my students

47

52.2%

43

47.8%

90

100%

6

My students tend to concentrate more on the way 33

36.7%

57

63.4%

90

100%

31

34.4%

59

65.6%

90

100%

and 59

65.6%

31

34.4%

90

100%

I dress than what I teach
7

My students emulate my style of dressing

8

My

dressing

shows

competence

professionalism

Results from Table 5 shows that among the total respondents, 47 (52.2%) agreed that their
dressing distracts their students while 43 (47.8%) disagreed. Thirty- three (36.7%) agreed that
students tend to concentrate on their dressing rather than the topic taught while 57 (63%)
disagreed. Thirty-one (34.4%) of the respondents agreed that students emulate their style of
dressing while 59 (65.6%) disagreed. Lastly, while 59 (65.6%) agreed their dressing shows
competence and professionalism, 31 (34.3%) disagreed.
Research Question Three:

In what ways does a teacher’s knowledge of the subject matter affect

students’ understanding of the subject?
Table 3: Influence of Teachers’ Knowledge of Subject Matter.
S/N
9

Factors

Agreed

Disagreed

Total

No.

%

No.

No. %

72.2%

25

I teach topics I have better knowledge at better than 65

%
27.7%

90 100%

topics I don’t
10

I have ease teaching simpler subjects than difficult 63

70%

27

30%

90 100%

74.4%

23

25.6%

90 100%

51.1%

44

48.9%

90 100%

ones
11

The more familiar I am with the subject the better 67
the method of instruction

12

Students understand more when I know the topic 46
very well

From Table 6, 65 (72.2%) of the respondents agree that they teach topics they have better
knowledge at better than subjects they do not know while 25 (27.7%) disagreed. Sixty-three
(70%) agreed they have ease teaching simpler subjects than difficult ones while 27 (30%)
disagreed. Sixty- seven (74.4%) agreed that the more familiar they are with the subject, the better
the method of instruction while 23 (25.6%) disagreed. Forty-six (51.1%) of the respondents
agreed that students understand more when they know the topic very well while 44 (48.9%)
disagreed.
Research Question Four: How does teacher’s age affects students’ performance in examinations?
Table 4: Teacher’s Age and Students’ performance in examinations
S/N

Factors

Agreed

Disagreed

Total

No.

%

No.

No. %

38

42.2%

52

57.8%

90 100%

of 53

58.9%

37

41.1%

90 100%

Younger teachers use modern technology and 44

48.9%

46

51.1%

90 100%

51.1%

44

48.9%

90 100%

13

Young teachers teach better than old teachers

14

Older

teachers

have

better

method

%

instruction than younger teachers
15

techniques
16

Older teachers understand students better

46

Table 7 shows that 38 (42.2%) of the respondents agreed that young teachers teach better than
old teachers while 52 (57.8%) disagreed. Fifty- three (58.9%) agreed that older teachers have
better method of instruction than younger teachers while 37 (41.1%) disagreed. Forty- four

(48.9%) agreed that younger teachers use modern technology and techniques in teaching while
46 (51.1%) disagreed. Forty- six (51.1%) agreed that older teachers understand their students
better while 44 (48.9%) disagreed.
Research Question Five: In what ways can teachers’ experience motivate the students to learn?
Table 5: Influence of Teachers’ experience
S/N Factors
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Agreed

Disagreed

Total

No.

%

No.

No. %

66.7%

30

33.3%

90 100%

Teachers with more years in the service teach 60

%

better
18

Older teachers have better experience

77

85.6%

13

14.4%

90 100%

19

I am able to understand students’ problems better

49

54.4%

41

45.6%

90 100%

20

The longer I am involved in teaching the more 60

66.7%

30

33.3%

90 100%

familiar I get with students

From Table 8 above, 60 (66.7%) of the respondents agreed that teachers with more years in the
service teach better while 30 (33.3%) disagreed. Seventy- seven (85.6%) agreed that older
teachers have better experience than younger teachers while 13 (14.4%) disagreed. Forty- nine
(54.4%) of the respondents agreed that older teacher are able to understand students problems
better while 41 (45.6%) disagreed. Sixty (66.7%) agreed that the longer they are involved in
teaching the more familiar they get with students while 30 (33.3%) disagreed.
Hypotheses Testing
Table 6: Research hypotheses one:Teacher factors do not significantly influence students’ academic
performance.

Number
90

Level of Sig.
0.05

Df

X2 calculated

3

9.3728

X2 Critical

Decision

7.81

Rejected

Since the calculated X2 value (9.3728) is greater than the critical value(7.81), there is enough
reason to reject the null hypothesis. Hence, research hypothesis one, which states that Teacher
factors do not significantly influence students’ academic performance was rejected and the
alternative hypothesis accepted.
Table 7: Research hypothesis two: Teachers’ modes of dressing do not significantly influence
students’ academic achievement.

Number
90

Level of Sig.

Df

0.05

3

X2 calculated
21.1045

X2 Critical

Decision

7.81

Rejected

Since the calculated X2 value (21.1045) is greater than the critical value of X2 (7.81), there is
enough reason to reject the null hypotheses. Hence, research hypothesis two, which states that
there is no significant effect of teachers’ mode of dressing on students’ academic achievement
was rejected and the alternative hypotheses accepted.
Table 8: Research hypothesis three: Teachers’ knowledge of the subject matter does not
significantly influence students’ understanding of the subject.

Number
90

Level of Sig.
0.05

Df

X2 calculated

3

15.19.69

X2 Critical

Decision

7.81

Rejected

Since the calculated X2 value (15.1969) is greater than the critical value of X2 (7.81),
there is enough reason to reject the null hypothesis. Hence, the research hypothesis three which
states that Teachers’ knowledge of the subject matter does not significantly influence students’
understanding of the subjectwas rejected and the alternative hypothesis accepted.
Table 9: Research hypothesis four:The teacher’s age does not have a significant effect on students’
performance in examinations.

Number

Level of Sig.

Df

X2 calculated

X2 Critical

Decision

90

0.05

3

5.827

7.81

accepted

Since the calculated X2 value (5.827) is lesser than the critical value of X2 (7.81), there is enough
reason to accept the null hypothesis. Hence, research hypothesis three which states that the
teacher’s age does not have a significant effect on students’ performance in examinations will be
accepted
Table 10: research hypotheses 5: Teaching experience does not significantly influence student’s
motivation.

Number

Level of Sig.

90

0.05

df
3

X2 calculated
20.5905

X2 Critical

Decision

7.81

Rejected

Since the calculated X2 value (20.5905) is greater than the critical value of X2 (7.81), there is
enough reason to reject the null hypothesis. Hence, research hypothesis five which states
thatTeaching experience does not significantly influence student’s motivationwill be rejected and
the alternative hypothesis accepted.
Discussion
The focus is on finding out how teacher factors on the part of the teachers has facilitated or
hindered students understanding of subjects taught as well as their consequent performance in
examinations.
On the extent of teacher factors, the findings revealed that teacher factors actually affect
students’ performance. For example, Rockoff (2004) opined that a teacher who has a positive
attitude towards teaching and towards his pupil will obviously teach more effectively than the
teacher who has developed negative attitude towards the learners he has to deal with. Similarly,

Hanushek, Kain, and Rivkin (2005) contributed that a good teacher must be caring, kind and firm
in dealing with pupils. However, most teachers in senior secondary schools in Jos North fail to
admit that they are responsible for students’ performance.

The findings on teachers’ mode of dressing revealed that the manner and mode of dressing by
teachers’ affects students’ performance as sometimes students get distracted and concentrate
more on the teachers’ style of dressing as they try to emulate the teachers’ dress style (Fenech,
2006). However, the studies showed that teachers’ mode of dressing shows competence and
professionalism.

It was revealed by the study also that teachers’ knowledge of the subject matter is one of the
highest factors affecting students’ performance as mastery of the subject determines the rate of
transfer of knowledge to the students from the teachers. This is supported by Odhambo (2010)
who said teacher knowledge must be a twofold nature, that a good teacher must first possess a
wide general knowledge and within the confines of this general knowledge, a sound
understanding of the subject he is to teach in the classroom.

Teachers’ age was revealed to not affect students’ performance greatly as both young and old
teachers are able to teach effectively. However, older teachers use better method of instruction;
understand their students better while younger teachers use modern technology and techniques in
teaching. Rejo, Thomas & Cathy (2006) explained that old teachers are likely to be more stable

and devoted to their teaching than younger teachers.The findings revealed also that years of
experience in the service affects students’academic performance as more experienced teachers
are able to teach better, have better experience and are able to get more familiar with their
students.
Conclusion
The study investigated the effects of teacher factors on senior secondary school students’
academic performance in Jos North Local Government area of Plateau state. From the results
obtained, it was gathered that teacher factors affect academic achievement of senior secondary
school students. Teachers’ mode of dressing and age also affects students’ achievement in
academics. Teachers’ age does not affect students’ performance while teachers’ experience
motivates students to learn. Based on the findings, the study therefore concluded that there was a
significant effect of teacher factors on senior secondary school students’ academic performance
in Jos North Local Government Area of Plateau State.
Recommendations
Based on the findings and observation of the study on teachers’ factors on senior secondary
school students’ academic performance in Jos North Local Government Area of Plateau State,
the following were recommended:
1.

Teachers and principals should be very careful in their activities both inside and outside
the classroom.

2.

Teachers should dress responsibly in the school as well as outside the school.

3.

Teachers should study well and prepare for lessons so they can get familiar and
acquainted with the subject to be taught before the lesson.

4.

Both young and older teachers should learn from each other for self development.

5.

Teacher training institutes such as faculty of education in the university and colleges of
education should ensure proper training to instill in teachers the required skills,
competencies, and attributes needed for teaching.

6.

Teachers should be sent on conferences, workshops, seminars, and in-service training to
acquire new trends and development in the teaching profession.

References
Fenech, S. M. (2006). The workplace matters: Teacher quality, retention, and effectiveness.
Retrieved November 4, 2017, from http://www.edfacilities.org/pubs/outcomes.
Hanushek, E. A., Kain J. F. and Rivkin S. G. (2005), “Teachers, schools, and academic
achievemen”, Econometrical 73(2), 417–458.
Jackson, C. K. (2010), Match quality, worker productivity, and worker mobility: Direct evidence
from teachers, NBER Working Paper 15990, National Bureau of Economic Research.
Odhambo, G. (2010). Appraising teacher performance. Themes and issues Germany; LAPLAMBERT Academic publishing.
Ogundele M.O and Olaniyi, A.J (2013). Structural approach for improving teachers’ education
programme in Nigeria. International Journal of Educational Research and
Methodologies 2 (3) 56.
Oke, T.I (2016). School Location and Facility Utilization as Correlates of Senior Secondary
School Students’ Academic Achievement in Plateau State Nigeria.Unpublished Ph.D
Thesis, Keffi,Nassarawa State University.
Reio, J. Thomas, G. Kidd, M and Carty. A. (2006). An Exploration of the Impact of Employee
Job Satisfaction, Affect, Job Performance, and Organizational Financial Performance: A
Review of the Literature. Kentucky: University of Louisville.
Rockoff, J. E. (2004), „The impact of individual teachers on student achievement: Evidence
from panel data‟, American Economic Review 94(2), 247–252.
Takaya, M. Land Oke, T.I. (2011). Management Techniques in Education. Jos: University of Jos
press.
UNESCO (2005). “Basic education, emerging issues, challenges and constraints” in the state of
education in Nigeria. Lagos: UNESCO office.

Author Details
OKE, Tolutope Idowu
Department of Educational Foundations
University of Jos. Jos Nigeria.
oketolu66@yahoo.com
08036042951

